Ohio

Department
of Education

Mike DeWine, Governor
Paolo DeMaria, Superintendent of Public Instruction

May 21, 2020
Dear Superintendent,

Thank you for submitting the Lockland Local Schools Reading Achievement Plan.
The submitted plan is compliant with Ohio Administrative Code 3301-56-02. The
Ohio Department of Education is committed to working with districts to raise
student achievement in reading. Please find feedback on the district’s submitted
Reading Achievement Plan below.

Strengths of the Reading Achievement Plan:
e The plan thoroughly lists data for Kindergarten through grade 12.
e The plan incorporates an evidence-based resource for professional
development that is data-driven and is used to train all teachers.
e The plan includes evidence-based practices that are connected to the data.

This plan will benefit from:
e A deeper analysis of the data, particularly the data related to the goals of the
plan.
e An exploration of Pre-K programs that Kindergarten students come from and
how the district can collaborate with those programs.
e Decision rules which will facilitate the use of the district’s Multi-Tiered
System of Support.

In January 2020, the Department published the revised version of Ohio’s Plan to
Raise Literacy Achievement. This plan articulates a state literacy framework aimed
at promoting proficiency in reading, writing and communication for all learners. It
is driven by scientific research and encourages a professional movement toward
implementing data-based, differentiated and evidence-based practices in all
manners of educational settings. We encourage district and school teams to review
the state plan and contact the Department or State Support Team for professional
learning opportunities aimed at implementing this plan in districts and schools
across Ohio.

The district’s Reading Achievement Plan and this memo will be posted on the Ohio
Department of Education’s website. If the district revises the Reading Achievement
Plan and would like the revised plan to be posted to the Department’s website, the
revised plan and this request must be sent to readingplans@education.ohio.gov.

Sincerely,

Wk ey

Melissa Weber-Mayrer, Ph.D.
Director, Office of Approaches to Teaching and Professional Learning


https://education.ohio.gov/getattachment/Topics/Learning-in-Ohio/Literacy/Ohios-Plan-to-Raise-Literacy-Achievement.pdf.aspx?lang=en-US
https://education.ohio.gov/getattachment/Topics/Learning-in-Ohio/Literacy/Ohios-Plan-to-Raise-Literacy-Achievement.pdf.aspx?lang=en-US
mailto:readingplans@education.ohio.gov

25 South Front Street (877) 644-6338
Columbus, Ohio 43215 For people who are deaf or hard of hearing,
education.ohio.gov please call Relay Ohio first at 711.



Local Literacy Plan

The Ohio Department of Education requires all nonprofit early childhood providers and LEAs applying for
the Striving Readers Comprehensive Literacy Subgrant complete a local literacy plan, as dictated by
the age/grade ranges the organization serves. The plan must be submitted as part of the Striving Readers
application to receive funding.

e Birth-Age 5: A focus on emergent literacy based on Ohio’s Early Learning and Development
Standards (Birth to Kindergarten Entry) aligned to Ohio’s Learning Standards in English Language
Arts for Kindergarten-grade 12.

e K-12: A focus on achievement and alignment to Ohio’s Learning Standards for English Language
Arts grades K-12.

EARLY CHILDHOOD PROVIDER/LEA: LOCKLAND LOCAL SCHOOLS
IRN: 044230

ODE/ODJFS LICENSE NUMBER (IF APPLICABLE): N/A

STEP UP TO QUALITY RATING (IF APPLICABLE): N/A

ADDRESS: 210 NORTH COOPER AVENUE, LOCKLAND, OH 45215
LEAD CONTACT: ROBERT LONGWORTH

CEO/SUPERINTENDENT: ROBERT LONGWORTH

DATE: 11/20/19

Insert a short narrative summarizing the components of the plan and acknowledging all sources that were
utilized to develop the plan (funding, guidelines, leadership, stakeholders). This is to be written when the
plan is completed.

The Lockland Local Schools Local Literacy Plan has been developed by our District Leadership Team
(DLT) to ensure alignment to the school and district mission and the existing reading goals in the
Comprehensive Continuous Improvement Plan (CCIP), our Community Learning Center priorities, our
district-wide Positive Behavior Intervention Supports (PBIS), State Personnel Development Grant (SPDG),
School Improvement 1003 efforts and our School Quality Improvement Grants in all three schools.

The Lockland Local Literacy Plan has been aligned to Ohio’s plan to achieve literacy in the following ways:

e Serves as a guide to promote evidence-based language and literacy teaching and learning for all
students within our LEA, grades K-12
e Communicates a cohesive literacy framework to promote proficiency in reading, writing and oral
language for all students in grades K-12
e Alignment to the Ohio Improvement Process (OIP)
e Focus on Shared Leadership
0 Lockland Local Schools recognizes that shared leadership is essential to the successful
implementation of evidence-based instruction and intervention for all students, inclusive of
vulnerable populations.
0 Teachers, Teacher Based Teams (TBT’s), Building Leadership Team (BLT’s) and the
District Leadership Team (DLT) structures operate within the framework established with
the Ohio Improvement Process (OIP)
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Local Literacy Plan

e Multi-Tiered System of Support (MTSS)

0 A clear continuum is needed, inclusive of evidence-based and system wide practices to
address academic and behavioral needs. Lockland Local Schools has begun exploring
how to develop and implement a Multi-Tiered System of Support in alignment with the
district’s belief that all students have the potential to grow their skills and knowledge.

e Teacher Capacity

0 Lockland Local Schools is committed to improving teacher capacity through focused
professional development opportunities, job-embedded learning and coaching in literacy
practices and interventions

e Family Partnerships and Community Collaboration

o0 Our plan emphasizes the importance of accessibility of information for families as well as
partnerships, inclusive of networks, to support K-12 literacy. The Lockland Local Literacy
Plan is a comprehensive, K-12 district response to our literacy needs, as determined by
our data analysis and root cause analysis as it relates to all students in grades K-12.

Our team has used state resources/guidelines from the Ohio Literacy Academy, Region #13 SST
Supports, the Striving Readers Grant Request for Application documents, our existing Reading
Achievement Plan) that has served as an initial draft to this new and improved version of our district plan),
as well as all existing data available to analyze student performance to develop the local literacy plan (see
the data sources embedded within the plan below in Section 3).

Members of our team attended the Reading Achievement Plan meeting at the HCESC with SST 13 Early
Literacy Specialists in the Fall of 2017 to obtain strategies for the development of our comprehensive and
systemic reading plan at a district level. Additionally, members of our team participated in the Ohio
Literacy Academy in Columbus, Ohio in January 2018, as well as the three support sessions hosted at the
Hamilton County Educational Service Center (HCESC) with Region #13 SST Support Team and Early
Literacy Specialist team members.

Our team has re-examined current funding structures and resource allocations to determine optimal use of
resources in order to develop teacher skills and competencies in the area of reading. The team has
maintained continued collaboration with our State Support Team consultant as well as Early Literacy
Specialists in Region #13 to assist with amending and revising our plan and completing the process
throughout the month of February.

The Lockland Local Literacy Plan is on-going and will be monitored by the DLT for continuous
improvement, based upon the most current student performance trends within our reading data.

We have been implementing, monitoring and revising our Local Literacy Plan throughout the year, for the
last three years in Lockland Local Schools. This is a working document and will continue to be one on a
perennial basis.
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Local Literacy Plan

CONTENT OF THE PLAN

Section 1: Leadership Team, Development Process and Monitoring Implementation

Section 2: Alignment Between the Local Literacy Plan and Other Improvement Efforts
Section 3: Comprehensive Needs Assessment

Section 4: Literacy Mission and Vision Statement(s)

Section 5: Measurable Learner Performance Goals

Section 6: Action Plan Map(s)

Section 7: Plan for Monitoring Progress

Section 8: Expectations and Supports for Learners and Professionals

Appendices
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Local Literacy Plan

SECTION 1, PART A: LEADERSHIP TEAM MEMBERSHIP
Insert a list of all leadership team members, roles and contact information. If you are an early childhood
provider, the Department encourages you to include team members from the district(s) that children in your
program feed into for kindergarten through grade 12. If you are a district, the Department encourages you
to include team members of the early childhood providers and community that feed into your district.
Additionally, your team membership should line up with the data needs outlined in Section 3 of this plan.
Insert additional rows as needed.

Leadership Team Membership

Bob Longworth

Justin Gibson

Superintendent

Director of Special

Lockland Local
Schools

Lockland Local

Bob.longworth@locklandschools.org

justin.gibson@locklandschools.org

Programs Schools
Doug Ackermann | Treasurer / CFO Lockland Local doug.ackermann@Iocklandschools.org
Schools
Terry Gibson Board of Education Lockland Local terry.gibson@locklandschools.org
Schools
Ann Brinkley K-6 Principal Lockland Local Ann.brinkley@locklandschools.org
Schools
Adam Raby 7-12 Principal Lockland Local Adam.raby@Iocklandschools.org
Schools
Kim Large 3" Grade Reading Lockland Local kim.large@locklandschools.org
Teacher Schools
Kathy Weiler Title | Reading Teacher Lockland Local kathy.weiler@locklandschools.org
Schools
Cheryl Adams Elementary RTI / MTSS Lockland Local cheryl.adams@]|ocklandschools.org
Teacher Schools
Kate Miller EL teacher Lockland Local kate.miller@locklandschools.org
Schools
Allison Gibson 6" Grade Reading Lockland Local allison.gibson@locklandschools.org
Teacher Schools
Jenny Moeller Academic Coach Lockland Local Jenny.moeller@locklandschools.org
Schools
Kathleen Krause High School English Lockland Local kathleen.krause@Iocklandschools.org
Teacher Schools
Jessica Craft High School Intervention Lockland Local Jessica.craft@locklandschools.org
Specialist Schools
Jessica Data Coach Lockland Local Jessica.lingenfelter@locklandschools.org
Lingenfelter Schools

SECTION 1, PART B: DEVELOPING, MONITORING AND COMMUNICATING THE LOCAL LITERACY

PLAN

Describe how the leadership team developed the plan, how the team will monitor the plan and how the
team will communicate the plan.

The Lockland Local Schools Local Literacy Plan has been developed by our District Leadership Team
(DLT) to ensure alignment to the school and district mission and the existing reading goals in the
Comprehensive Continuous Improvement Plan (CCIP), our Community Learning Center priorities, our
district-wide Positive Behavior Intervention Supports (PBIS), School

Improvement 1003 efforts, our School Quality Improvement Grants (SQIG) and our School Personnel

Development Grant (SPDG) plans. Our team has used state resources/guidelines from the Ohio Literacy
Academy, Region #13 SST Supports, the Striving Readers Grant Request for Application documents and
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our existing Reading Achievement Plan that have served as an initial draft to this new and improved
version of our district plan, as well as all existing data available to analyze student performance to develop
the local literacy plan (see the data sources embedded within the plan below in Section 3).

Members of our team initially attended the Reading Achievement Plan meeting at the HCESC

with SST 13 Early Literacy Specialists in the Fall of 2017 to obtain strategies for the development of our
comprehensive and systemic reading plan at a district level. Additionally, members of our team
participated in the Ohio Literacy Academy in Columbus, Ohio in January 2018, as well as the three support
sessions hosted at the Hamilton County Educational Service Center (HCESC) with Region #13 SST
Support Team and Early Literacy Specialist team members.

Our team has re-examined current funding structures and resource allocations to determine optimal use of
resources in order to develop teacher skills and competencies in the area of reading. The team has
maintained continued collaboration with our State Support Team consultant as well as Early Literacy
Specialists in Region #13 to assist with amending and revising our plan and completing the process
throughout the month of February.

The Lockland Local Literacy Plan is on-going and will be monitored by the DLT for continuous
improvement, based upon the most current student performance trends within our reading data. This is the
third year of implementation of our plan.

The plan will continuously be communicated through the monitoring of steps during DLT and BLT and
updates presented at Board meetings and PTO meetings. The plan as a whole will be presented to all staff
at a meeting. It will be communicated to parents in a variety of ways including through information session,
open house, and literacy nights.

Describe how the local literacy plan aligns to other local or community improvement plans focused on
literacy outcomes. If the early childhood provider or LEA engages in the Ohio Improvement Process (OIP),
or another improvement model comparable to OIP, the provider or LEA should describe the use of the
process and team structures in this section.

Districts and community schools that are required under state law or policy to develop improvement plans
or implement improvement strategies must ensure that the local literacy plan is aligned with other
improvement efforts.

This can be done by describing how the district or community school continuous improvement plan
incorporates the components required of the local literacy plan. Districts and community schools should
describe the collaborative efforts that combine multiple strategies of their improvement plans to collectively
impact improvement of system structure supports and leadership supports.

In creating Lockland’s K-12 Local Literacy Plan, Lockland Local Schools reviewed feedback from the State
regarding our previous plan Reading Achievement Plan from the 2016-17 school year as a starting point.
Lockland has also analyzed the results and performance trends from the following data sources: district
and building report cards, CCIP planning tool and goals, OELPA, walkthrough data, DIBELS, AIR, EOC,
MAP, KRA, ACT, TBT Data Tracker analysis from grades K-12 and other short cycle assessments to
develop this literacy plan.

Additionally, the leadership teams from each of our schools completed a Reading Tiered Fidelity

Inventory (R-TFI) Elementary and Secondary Edition with one of the Region #13 SST Early Literacy
Specialists to identify areas of strength and focus within each of our schools and K-12 literacy in the
district. Reading Tiered Fidelity Inventory (R-TFI) encompasses the reading systems within multi-tiered
structures encompassing: 1) systems to address the continuum of reading needs, 2) evidence-based
practices on the Big Ideas of Reading designed to improve reading outcomes for all students, and 3) data
use and analysis. This is done annually with assistance for our Regional Early Literacy Specialist from
Region #13.
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The Lockland Schools Local Literacy Plan represents a comprehensive approach to improved literacy and
student success across the K-12 continuum with an emphasis on literacy. The contents of this plan, the
sources of data utilized, the resources applied, and the action steps and stakeholder groups contained
within in it have been strategically aligned to the CCIP for the district through the efforts of the district’s
leadership teams (TBT, BLT, and DLT). The district will also strive to increase its community/family input,
connections and communications as a result of this plan.

The following highlights the connections between our Local Literacy Plan and all other
improvement plans within the district that are also focused on literacy outcomes:

Ohio’'s Learning Standards for English Language Arts / District Scope and Sequence:

e | ockland has developed high quality, vertically aligned English language arts curriculum scope and
sequence documents for grades K-12

e | ockland scope and sequence documents are aligned to the state learning standards for all learners

e Continued work towards the development of scope and sequence documents and curriculum maps
in English language arts in grades K-12 is a priority within our plan

System of Assessments

e |ockland continues to develop and implement a standards-aligned system of assessments to
measure language and literacy outcomes for all students in grades K12, as aligned to:
0 The Kindergarten Readiness Assessment (KRA)
K-3 Reading Diagnostic Assessments
NWEA / MAP
Acadience / DIBELS
Ohio’s State Tests in English language arts for grades 3-8 and also high school End of
Course exams in English language arts

(oo lNelNe)

Data Collection

e Lockland is working to develop and implement a system to collect and analyze literacy data for the
purpose of measuring growth and achievement for all students in grades K12, inclusive of
vulnerable populations

e This plan supports the continued development of these systems for stakeholders to access and
use to drive literacy improvement in our district

Ohio Improvement Process (OIP) / Comprehensive Continuous Improvement Plan (CCIP)

e The OIP processes are aligned to this plan as a means to advance the effectiveness of the Local
Literacy Plan by identifying learner needs, setting measurable goals, identifying the root causes of
concerns and the development of action plans to ensure and monitor continuous improvement

Ohio Third Grade Reading Guarantee

e Our Local Literacy Plan is aligned to the data analysis and action planning resulting from the Third
Grade Reading Guarantee

e RIMP development, implementation and progress monitoring is an integral component within our
Local Literacy Plan

e Our Local Literacy Plan takes into consideration the information from our Reading Achievement
Plan and replaces it so that we have one comprehensive K-12 literacy plan across the district.

Positive Behavior Intervention Supports (PBIS)

e Lockland Local Schools Positive Behavior Intervention Supports (PBIS) processes are aligned to
the goals, processes, action plan and progress monitoring components of the Local Literacy Plan

e Lockland Local Schools recognizes the importance of a positive school culture and climate in order
to develop and maintain an environment that is conducive to teaching and learning as it relates to
literacy and language instruction and intervention in grades K-12
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Community Partnerships

Lockland’s Local Literacy Plan is aligned to the community partnership efforts focused on literacy
in grades K-12 as noted in the following:

0 Cincinnati YMCA / Lead Agency Partnership — the YMCA serves as the lead agency for
the Lockland Local Schools and works to establish before and after school opportunities
for literacy instruction and intervention

0 School Improvement 1003 Grant — Lockland Local Schools was awarded funds for the
development and implementation of a Community Learning Center in partnership with the
YMCA as noted above

O 21% Century Community Learning Center (CCLC) Grant application — Lockland is currently
collaborating with the YMCA to draft multiple 215 CCLC applications to further support the
goals, action plans and progress monitoring efforts within our Local Literacy Plan

O Adopt A Class Partnerships — Lockland Local Schools has partnered with General Electric
Aviation, Cintas, Mayerson Jewish Community Center (JCC), the Valley Church Council,
the Metanoia Center of Cincinnati and Valley Interfaith to provide student supports aligned
to the goals, action plans and progress monitoring within the Local Literacy Plan

The United Way of Greater Cincinnati o The Lockland Area Faith Based Committee

Collaboration with all of the preceding partnerships was instrumental in the development of
Lockland’s Local Literacy Plan

Equitable Access to Excellent Educators

Lockland Local Schools recognizes the importance of equitable access to excellent educators for
all students to ensure high quality literacy instruction to develop fluent readers with grade level
comprehension skills

Analysis of highly qualified teaching staff in grades K-12 reveals that teachers in grades K-12
English language arts are highly qualified to teach without exception and the district will ensure
continued commitment to this through implementation of this comprehensive plan

Integrated Comprehensive Systems Framework

Our Local Literacy Plan includes emphasis on meeting the needs of our vulnerable populations,
inclusive of students with disabilities, English Learners, students experiencing homelessness,
Foster Care, etc. to ensure equity in best practice for all students in grades K-12, in the following
ways: o Leveraging funding to align with the Local Literacy Plan and student needs as it relates to
service delivery

o0 Establishing and ensuring access to high-quality teaching and learning for all students by

developing teacher capacity
o Further development of a comprehensive inclusion-based service delivery model

Describe why a local literacy plan is needed in your community.

SECTION 3, PART A: ANALYSIS OF LEARNER PERFORMANCE DATA

Insert an overall analysis of language and literacy performance data, based on the age/grade ranges
served by the organization and age/grade ranges impacted by the plan. Data sources that the early
childhood provider or LEA may include, but are not limited to include:

Infant Risk Factors;

Ohio’s Early Learning Assessment (or other preschool-level assessment used by the program);
Kindergarten Readiness Assessment;

Ohio’s State Tests in English language arts (grades 3-8);

Ohio’s State Tests in other content areas (grades 3-8);

Reading diagnostics (required for grades K-3 under the Third Grade Reading Guarantee);

High School end-of-course tests;

Ohio English Language Proficiency Assessment (English Learners);
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e Ohio’s Alternate Assessment for Students with Significant Cognitive Disabilities; and
e Any other assessments, as applicable (curriculum-based measures).

Lockland Local Schools utilized our Ohio Improvement Process (OIP) frameworks to complete a data
analysis and root cause analysis to drive the drafting of our Local Literacy Plan. The following section
details the data points analyzed in grades K-12, followed by the root cause analysis and conclusions that
are driving the action plan within our Local Literacy Plan.

The team used the Simple View of Reading (Gough & Tunmer,1986) to drive all literacy content discourse,
development and organization of resources to support the Lockland Local Literacy Plan:

Decoding and word level reading (the ability to transform print into spoken language) X's

Language Comprehension (the ability to understand spoken language) = Reading Comprehension

The following data analysis was conducted to determine relevant student performance measures to assist
with drafting the edited / revised plan for our district to increase literacy success and growth in all students
in Lockland Local Schools:

Kindergarten Readiness Assessment

In Ohio, every child entering kindergarten in a public school is assessed with Ohio’s

Kindergarten Readiness Assessment across the essential areas of school readiness, including language
and literacy. At the beginning of the 2016-2017 school year, 100% of students entering kindergarten were
not on track at the beginning of the school year in language and literacy as measured by Ohio’s
Kindergarten Readiness Assessment. Figure 1 displays the trend data for comparing Ohio’s learners to
Lockland’s learners who are on track and not on track in language and literacy in the beginning of
kindergarten.

Figure 1. Ohio and Lockland’s Kindergarten Learners On-Track and Not On-Track in Language and
Literacy

KRA On-Track/Not On-Track

M state On-Track Lockland On-Track B State Not On-Track Lockland Mot On-Track
100.00%

80.00%
60.00%
40.00%

20.00%

0.00% | || _
2014-2015 2015-2016 2016-2017

On the KRA, children may be "demonstrating” (highest performance), "approaching” or "emerging" (lowest
performance) in their overall kindergarten readiness. The outcome of demonstrating, approaching or
emerging readiness considers all 50 items across the essential domains of school readiness. Figure 2
displays the trend data of readiness for kindergarten students in Ohio and Lockland.
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Figure 2. Ohio and Lockland’s Performance in Overall Kindergarten Readiness
KRA OVerall Score

2014201 M2015-2016 2016-2017

33 Fb -\.-\..-_-\.3_.

e The KDG TBT team has also worked to analyze trends in data over the last four years.
0 The analysis reveals that a general area of strength includes writing a word legibly using a
model.

0 The analysis reveals that consistent areas of weakness include:
= Naming letters — 75% struggled with this concept
= Making letter sounds — 75% struggled with this concept
= Retell text in sequence — 96% struggled with this concept
= ID beginning sounds in words — 58% struggle with this concept

State ELA Assessments (AIR and EOC) from the State Report Cards

Lockland’s Teacher Based Teams (TBT's), Building Leadership Teams (BLT's) and the District Leadership
Team (DLT) have analyzed the reading data from the state report cards over the course of the last three
years to identify trends and patterns as they relate to growth over time, K-3 literacy indicator data,
proficiency rates as compared with comparable districts and the state average and four and five-year
graduation rates.

An analysis of the data from the 2016-17 report card reveals the following:

e Lockland Local Schools students passed each of the State ELA assessments at a rate significantly
lower than similar districts and the state average, in all instances. The discrepancy from
Lockland’s proficiency rates and comparable districts ranged from 4% to over 30% depending on
grade level.

e With few exceptions, when analyzing the 2015-16 and 2014-15 data as it relates to proficiency

rates, K-3 literacy and graduation rate, the findings are similar. Analysis of the K-3 Literacy

Indicator data from the 2016-17, 2015-16 and 2014-15 Report Cards indicate the following:

Lockland Schools has not been successful at getting struggling readers on track to proficiency in

the third grade and beyond over the last three years.

100% of our Kindergarteners started the year as not on-track based upon the KRA

Approximately 2/3's of our students in grades 1% through 3 are not on-track

Less than 20% of our 3" graders scored proficient on the 3™ grade Reading AIR

Approximately 75% of all students in grades K-3 are served on RIMP plans

Analysis of the four and five-year graduation data from the 2016-17, 2015-16 and 2014-15 Report Cards
indicate the following:

e The graduation data analysis reveals that the last three years Lockland Schools four-year
graduation rate has ranged from as low as 67.2% to as high as 76.5%

e Last year, Lockland Local Schools four and five-year graduation rate was significantly lower than
that of comparative districts as well as the state average
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Figure 3. Reading Proficiency of Students with Disabilities and Their Non-Disabled Peers

Proficiency on Ohio's State Tests
3rd - 8th Grade and ELA l and ELA 1l

90.00%

80.00%

70.00%

60.00% __ Lockland Students with
50.00% Disabilities

40.00% == |Lockland Non-Disabled

! -N—l\——.___ . State Students with
30.00% \\”__ Disabilities
20.00% State Non-Disabled

10.00%
0.00%

—

2014-2015 2015-2016 2016-2017

Figure 4. Reading Proficiency of Students Who Are Economically Disadvantaged and Their Non-
Disadvantaged Peers

Proficiency on Ohio's State Tests
3rd - 8th Grade ELA | and ELA I

el __ Lockland Economically

50.00% Disadvantaged

80.00% __ Lockland Non-Economically

70.00% Disadvantaged

60.00% . State Economically
Disadvantaged

20 A0 State Non-Economically

40.00% Disadvantaged

30.00%

20.00%

10.00%

0.00%

2014-2015 2015-2016 2016-2017

The following graphics depict the district's Report Card data from the State ELA assessments from the last
three years in each area:
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2018-19 AIR / EOC Results:

Third Grade
English Language Arts 21.2%
Mathematics 21.2%

Fourth Grade
English Language Arts 23.8%
Mathematics 42.9%

Fifth Grade

English Language Arts 50.0%
Mathematics 25.0%
Science 25.0%
Sixth Grade

English Language Arts 34.4%
Mathematics 18.8%

Seventh Grade
English Language Arts 33.3%
Mathematics 18.2%

Eighth Grade

English Language Arts 11.9%
Mathematics 16.7%
Science 28.6%

High School

Algebra I 4.2%

American US Government 62.2%
American US History 46.8%
Biology 64.4%
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English Language Arts I 37.9%
English Language Arts 11 46.7%
EOC Improvement Indicator 26.3%
Geometry 0.8%

2017-18 AIR / EOC Results:

2017 - 2018 Report Card for
Lockland Local

District Grade

ichievement Progress Gap Closing
e Achiewement Component The: Progress component looks The Gap Closing component shows
presents whether siudent closely 8 the groweh that &l o wedl schools are mesting the
wiormance on state tests met Coggjd::‘em students. ane making besed on their Cugg:;fm perfommancs expectatons for our CUET_’.:dN;BI'ﬂ
ahiished thresholds: and how —— past perrmances. 2 most winerable students in English =
il students performed on lests language arts, math, gradustion
wrell. A new indicator measures Value-Added and English language proficiency.
wonic abserteeism. Overall c
‘erformance Index Gifted NR Annual Measurable Objectives
9.2% 3 Lowest 20% in Achievemeant c 54.7%
|$a1ors Mel . Students with Disabilities B
sraduation Rate Improving At-Risk Prepared for Success
' Graduation Rate component K-3 Readers Whather training in a techrical feid
ches: af the percent of students Thes component looks al how o prepaning lor work or college, the
hoam rishing High CGEEGGH:N o s Cng:::jr;em br Cocr?r:%r:aeni
hool with a digioma in four or e improving at-isk K-3 readars. loxks af how well prepaned Ohio's
S, students are for all fulure:
Improving Al-Risk K-3 Readers opporturities.
iraduation Rates 27.1% o
7.8 % of students graduated in 4 years F
8.0 % of students graduated in § years F
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2016-17 AIR / EOC State Test Results:

Frd Grade
BO%:
T0.696
709 63.8%
609 ERES R
53.39%
509
409
30%
209
109
Mathematics
m Dristrict m Similar Districts State Average
41h Grade
B80% 77.5%
75% 72 4% 71.3%
T0%%
&5 &2 BESG s i
HO9%
559 53.1%
509
4596
p 40 40.0%
Reading Mathematics Social Studies
m Cristrict m Similar Districts State Average
51 Grade
759
70% &7.7% 68.3%
6559 59 69 61.6%9% 61.09%

Science
m Dyistrict m Similar Districts State Average
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2015-16 AIR / EOC State Test Results:
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2014-15 AIR / EOC State Test Results:
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2018-19 K-3 Literacy Indicator

Improving At-Risk K-3 Readers

This component looks at how successful the school is at improving at-risk K-3 readers.
mponent Grade

n your district... Details of Measure 3rd Grade Reading Guarantee On Track by Grade Level
0 Students Moved to O L 43 Students Started Off
uden oved to On uden arte How many third graders met the Third 9 2 30/
Track — ® Track Grade Reading Guarantee requirements for B 0
0 RIMP Deductions promotion to 4th grade?

23.3%

How many third graders scored proficient o
on the state English language arts test? 21 2 A)

Ohio's Third Grade Reading Guarantee ensures that students are successful in reading
before moving on to fourth grade. Schools must provide supports for struggling readers in
early grades. If a child appears to be falling behind in reading, the school will immediately
start a Reading Improvement and Monitoring Plan. The program ensures that every struggling
reader gets the support he or she needs to learn and achieve.

2016-17 K-3 Literacy Indicator

@ Moved to On Track @ Remained OFf Track

The K-3 Literacy component looks at how successiul
the school s at getling struggling readers on track 1o
proficiency in third grade and beyond.

5.2 3 Literacy |mprovement

2016 - 2017 Report Card for Lockland Local School District

1 Ohio’s Third Grade Reading Guarantee ensures that students are successful in

reading before moving on to fourth grade. Schools must provide supports for

struggling readers in early grades. If a child appears to be falling behind in

reading, the school will immediately start a Reading Improvement and

1 Monitoring Plan. The program ensures that every struggling reader gets the
support he or she needs to lkearn and achieve.

Kindergart,

Diagnaatic 1% 100.0%

First Grade

b b 36.7% 63.3%
o Students have multiple opportunities to meet promotion requirements including
n- Track ;
S meeting a minimum promotion score on the reading portion of the state's third
OnTradk grade English language arts test given twice during the school year. Students
S“D;zf‘g’;ﬁ‘:e 36.49% 63.6% have an additional opportunity to take the state assessment in the summer, as
B well as a district-determined alternative assessment.
Third Grade T S How many third graders met the Third Grade Reading 87.92¢
Diagnostic Guarantee requirements for promotion to 4th grade?
0% 20% 40% 0% B0% To0%.

How many third graders scored proficient on the state Reading 19 _49¢,
This chart shows the overall af that were K track for each test?
grade level reading diagnostic in 2016-2017_
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2016 - 2017 Report Card for Lockland Local School District

The ¥-3 Literacy component looks at how successful the school s at
getting struggling readers on track to proficiency in third grade and
beyond.

12 Students Year 1
D Moved to On i 73 Students

Track - & RI Started Off Track

Year 2

= 8.29%

Year 4
74.7 - 100.0%
3 - 74.6%

2%
2% « Remained OFf Track .Moved to On Track
S

TOOmEE
Hwnn

Overall

RIMP = Reaging Improverment and Monitaring Plan. Districts are requined 1o
create a RIMP for studenis not on track to be proficient in English Language Aris
by the end of 3rd grade.

2015-16 K-3 Literacy Indicator

The K-3 Literacy component loaks at how successiul
the school s at getting struggling readers on track to

proficiency in third grade and beyond. F
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The K-3 Literacy companant looks &t how successful the schoal is at
getting strugaling readers on track to proficiency in third grade and
beyond.

Mot On-Track at Improving to On-Track

F 19 kindergarten students were not on-track Foint A at Point B
last year.
5 Kindergarten Reading 15t Grade Reading
31.6% of those students improved to on- Diagnostic, School 19 10 Diagnostic, School < 10
; track in 1st grade. Year 2014 - 2015 Year 2015 - 2016
15t Grade Reading ; 2nd Grade Reading
Diagnostic, Schood 15 0 Diagnastic, School < 10
W 15 first grade students were not on-track Year 2014 - 2015 Vear 2015 - 2016
] last year.
e 2 2nd Grade Reading 3rd Grade Reading
1 96 79, °f those students improved to on- Diagnostic, School 19 10 Diagnostic, School < 10
: track in 2nd grade. Year 2014 - 2015 Year 2015 - 2016
g
3rd Grade Reading 3rd Grade Reading
o : Diagnostic, School 14 10 (ST, Sehaol Year < 10
4| 7 90/ G T e SO UELE TRTE O Year 2015 - 2016 2015 - 2016
. O track last year.
Deduction for 3rd graders who did not pass OST and were NC
11anor il 36.8% 3;;:0;3 ;‘;g?;;se improved to on- nat on a Reading Improvement and Monitoring Plan
A= B1.4-100.0% :
B= 626-81.3%
- 43-4% Totals 67 12
F= 00-249% 14 third grade students were not on-track
this year.
of those students reached praoficienc
1.1% P y

on the 3rd grade OAA.

2014-15 K-3 Literacy Indicator

This grade answears the queslion — Are more students
learning to read in kindergarien through third grade?

k-3 Literacy | mprovement
7 i ot
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2014 - 2015 Report Card for Lockland Local School District

This grade answers the question - Are more students learning to read
in kindergarten through third grade?

2016

Mot On-Track at Improving to On-Track

F 15 kindergarten students were not on-track Paint A at Point B
last year.
- Kindergarten Reading 15t Grade Reading
26.7% of those students improved to on- Diagnostic, School 15 10 piagnostic, School < 10
i track in 1st grade. Year 2013 - 2014 Year 2014 - 2015
15t Grade Reading ; Ind Grade Reading
o
14 1|'1rstt grade students were not on-track E’,ﬁ“ﬁ?‘; s?u?? 13 2‘:?:;;2'2‘?;?2’ <30
ast year.
2nd Grade Reading 3rd Grade Reading
21 49 Of those students improved to on- Diagnostic, School 14 ' Diagnostic, School < 10
. track in 2nd grade. Year 2013 - 2014 Year 2014 - 2015
3rd Grade Reading 3rd Grade Reading
S g o i Diagnostic, School 26 10 QpA, school Year < 10
21 7% 14 SH'EC[::I gtra G nen N TE RGO Vear 2014 - 2015 2004 - 2015
. ack last year.
Deduction for 3rd graders who did not pass OAA and were NC
o 1:::t c"lfu:guﬂ 0.0% g'fa:::nﬁ.'essrl:g?:‘tjselmpfmed to on- nat on a Reading Improverment and Monitoring Plan
B= i.9-825% '
Gz 41 oo Totals 69 15
F= 00-29.4% 26 third grade students were not on-track
this year.
30.8% of those students reached proficiency

on the 3rd grade OAA.

2018-19 Graduation Rate

4-Year Graduation Rate

Comparison Trend
The 4-year graduation rate applies to the Class of 2018 who graduated within four years,
i.e. sludents who enlered the 9th grade in the fall of 2014 and graduated by the summer
of 2018. 100
% -
© 90.6% 7
&
z
z
g o
Grade Key =
(¥}
©=930-100.0% ©=79.0-83.9% 2
Q: 89.0 - 92.9% O: 0.0-78.9%
(-840-88.9% D
4-Year Rate 5-Year Rate

@ District @ Similar District ' State
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5-Year Graduation Rate
The 5-year graduation rate applies to the Class of 2017 who graduated within five years,
i.e. students who entered the Sth grade in the fall of 2013 and graduated by the summer

of 2018.

© 82.2%

Grade Key

0= 95.0 - 100.0% ®= 80.0 - 84.9%
ez 90.0 - 94.9% ez 0.0-79.9%
e= 85.0 - 89.9%

2016-17 Graduation Rate

2016 - 2017 Report Card for Lockland Local School District

Graduation Rate

® The Graduation Rate component looks at the percent of students who
are successfully finishing high school with a diploma in four or five

years.

~—

4-Year Graduation Rate
The 4-year graduation rate applies to the Class of 2016 who graduated within fowr years, l.e. students who

entered the 9th grade In 2013 and graduated by 2016, 4_Year Rate §_Year Rate

F A= 93.0 - 100.0%
B= 89.0-929%

C= B40-839%

D= 79.0-83.9%

F= 00-78.9%

5-Year Graduation Rate
The 5-year graduation rate applies to the Class of 2015 who graduated within five years, |.e. students who
entered the 9th grade in 2012 and graduated by 2016,

F A = 95.0 - 100.0%
e L m District m Similar m Distriet m Similar
0= B0.0-84.9% W State Average  Districts | State Average  Districts
F= 00-799%
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Graduation Rate Trend

6%

2%

BEY

84%

B0%%

T6%

T2%

68

6456

2]z 2013 2014 2015 2016

& 4-Year -gg 5-Year

Mote: The b-year graduation rate does nol appaar in the final year of this graph because the
necessary data is not yel available 1o calculate the 5-year rate Tor that school year.

LASLINKS and OELPA

A total of 51 students were identified as English Learners (EL) in Lockland Local Schools during the 2016-
17. Data reveals a significant increase in students earning a score of a 1 on the OELPA as a result of a
steady increase in newcomers over the last three years. *As of 201819, Lockland Local EL identification
has DOUBLED and increased to over 100 students.

Disaggregated EL data include - KDG - 6, 1st - 5, 2nd - 3, 3rd - 5, 4th - 3, 5th - 4, 6th - 2, 7th - 2, 8th - 1,
9th - 7, 10th - 1, 11th - 8, and 12th - 4

The distribution of scores based on OELPA analysis is as follows:

- Lockland Elementary - Emerging = 3 students; Progressing = 15 students
- Lockland Middle School - Emerging = 0 students; Progressing = 1 students
- Lockland High School - Emerging = 12 students; Progressing = 4 students

The LASLINKS and OELPA assessment are aligned to the Ohio Learning Standards and measures the
speaking, writing, reading and listening skills of EL students. Literacy weaknesses identified through an
analysis of this data include - acquisition of vocabulary and comprehension. These areas of deficit have
been consistent trends for students identified as EL in Lockland Local Schools.

SPP Data

When analyzing the last five years of data the following represents the percentage of students scoring at or
above proficient on the assessments: 2010-11 = 63.83%; 2011-12 = 43.48%; 2012-13 = 52.24%; 2013-14
= 55.22%; 2014-15 = 14.60%; 2015-16 = 19.05%; 2016-17

19.05%. For each of the years analyzed, Lockland students failed to meet the passing rate target by a
difference ranging from .68% - 44.52%. The most significant deficits were identified in the literacy domains
of informational text and acquisition of vocabulary. As such, these areas continue to be a point of focus for
targeted improvement.
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Description: Indicator 3¢ measures the percent of students with disabalities who

Reading
scored at or above the proficient vl on statewide math and reading
oo assessments
B0 Reading:
80 Year: 112 1213 1314 1315 1516
g ™ Target 8300%  9400%  5590%  3856% 38 56%
£ s5.a2% Result 4348%  S224%  5522%  1460% 19.05%
= 5
5 Difference -84 5F% -41.76% -068% -23.96% -19.51%
E 40
d 30
Math
20
Year: 1112 1213 1314 1315 1516
W
Target B1L80% 890.90% 45 60% 3419% 3419%
o
S X 4.15 5.6
Resuit 40.58% 46.27% A47T6% B0 17.07%:

DIBELS Assessment — Fall 2017

A review of the DIBELS universal screener from the Fall of 2017 was performed to inform our local literacy
plan as well. The 2017-18 academic year is the first year that Lockland is using this assessment
universally in grades K-6 and this year will serve as a baseline for years to come relevant to our literacy
plan goals.

Fall DIBELS data analysis reveals that an overwhelming majority of incoming kindergarten students do not
have mastery of first letter sound fluency or letter naming fluency. This further supports the notion that a
significant portion of our students enter kindergarten lacking needed emergent literacy skills. Additionally,
this data suggests that decoding (word level reading) which is the ability to transform print into spoken
language is an academic concern with our students in grades 1-3 based on the number of students found
to be not on target in phonemic awareness (phoneme segmentation), basic phonics (nonsense word
fluency) and advanced phonics and fluency (oral reading fluency).

First Letter Nonsense
Phoneme DORF
F?SZ:Sy FII\:JaeTEy Segmentation F?/L\J/g;?:y Words A(I:Dcczltiy DORF Retell
(FSF) (LNF) FIuency (PSF) (NWF) Correct
0,
KDG 69% NOT
on Target
1st 37% NOT 57% NOT on 43% NOT on
on Target Target Target
ond 68% NOT on 53% NOT 50% NOT 68% NOT on
Target on Target on Target Target
3rd 57% NOT 68% NOT 61% NOT on

on Target on Target Target
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DIBELS Assessment — Winter 2017

Letter Nonsense
Name FICHETE Word iy DORF
Segmentation Words
Fluency Fluency (PSF) Fluency Correct Accuracy
(LNF) y (NWF)
0,
e 12% NOT on 12% NOT
A MO o3 Target on Target
Target 9 9
0,
45% NOT “ieo 45% NOT
=t on Target NETT @ on Target e
9 Target 9
47% 40%
0,
2nd NOT on i(r)l{(l)'al\:o; NOT on
Target 9 Target
54% . 37%
3rd NOT on iZ\/;ell\:OeTt NOT on
Target 9 Target

DIBELS Data for 2018-19:
Universal Screening Results for Each Benchmark Period

In the tables below, please enter your universal screening results for the current school year. Please
ensure the number of students At or Above Benchmark, Below Benchmark, and Well Below Benchmark
sum to equal the total number of students assessed at each grade level during each benchmark period.

Beginning of Year (BOY) Benchmark Period

Number of

Number of Students

Number of Students

Number of Students

Grade Level At or Above Well Below
Students Assessed Benchmark Below Benchmark Benchmark
Kindergarten 43 15 6 22
Grade 1 30 11 9 10
Grade 2 35 20 2 13
Grade 3 37 18 4 15

Middle of Year (MOY) Benchmark Period

Number of

Number of Students

Number of Students

Number of Students

Grade Level At or Above Well Below
Students Assessed Benchmark Below Benchmark Benchmark
Kindergarten 45 29 6 10
Grade 1 33 14 2 17
Grade 2 35 20 3 12
Grade 3 37 16 6 15
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End of Year (EOY) Benchmark Period

Number of Number of Students Number of Students Number of Students
Grade Level Students Assessed e Below Benchmark Well Below
Benchmark Benchmark
Kindergarten 43 30 5 8
Grade 1 27 11 7 9
Grade 2 31 17 5 9
Grade 3 37 17 5 15

Current DIBELS Data for 2019:

DIBELS Beginning of Year (BOY) Benchmark Period

Grade NSuthdb:r:tgf Number of Students At Number of Students Number of Students
Level or Above Benchmark Below Benchmark Well Below Benchmark
Assessed
KDG 46 24% 17% 59%
Grade 1 36 56% 8% 36%
Grade 2 25 44% 16% 40%
Grade 3 32 41% 6% 53%

e Grade K has the highest % of students below grade level
e The # of students At or Above Benchmark decreases each year from Grade 1 to Grade 3
e The # of students Well Below Benchmark increases each year from Grade 1 to Grade 3

NWEA/MAP Reading Diagnostics

As the following two pages will display, an analysis of the last four MAP Reading administrations have
been conducted. The data reveals that on average, half to two-thirds of our students have scored
below average in all measured areas of the assessment over the course of the last two years - Vocab,

Info Text, Literature, Foundational Skills / Language and Writing
% of Students Scoring BELOW AVERAGE in the 40" %’ile or lower Grades K-3

Vocabulary 66% 66%
Informational Text 65% 65%
Found. Skills 57% 57%

Lang. & Writing 56% 56%

16-17 Spring

Kindergarten

n/a
n/a

n/a

n/a

17-18 Fall

17-18 Winter
63%
56%

67%

71%
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Vocab & Functions 67% 70% 62%

%_lterature and Info 69% 67% 59%
ext

Found. Skills 67% 47% 56%

Lang. & Writing 67% 7% 2%

Second Grade

Vocabulary 85% 75% 7%
Info Text 75% 62% 85%

Literary Text 65% 59% 73%

Third Grade

Vocabulary 54% 70% 70% 75%
Info Text 48% 70% 74% 73%

Literature 42% 63% 72% 75%

% of Students Scoring BELOW AVERGAGE 40" %'ile or lower Grades 4-8

Fourth Grade

Measure 15-16 Spring 16-17 Spring 17-18 Fall 17-18 Winter
Literature 36% 35% 62% 56%
Info Text 39% 47% 52% 64%
Vocab 42% 48% 59% 53%

Fifth Grade

Literature 59% 48% 48%
Info Text 52% 61% 49%
Vocab 56% 62% 54%

Sixth Grade

Literature 55% 64% 64%

Info Text 55% 67% 67%

Vocab 51% 61% 61%
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Seventh Grade

Literature 63% 58% 65%
Info Text 54% 61% 54%
Vocab 57% 55% 62%

Eight Grade

Info Text 52% 61% 52% 56%

2018 Winter NWEA / MAP Data for Grades K-8 by Standard Area in Reading:

mop Grade Report

GROWTH Grade KG Term: Winter 2017-2018 Nerms Reference Data: 2015
District: Lockland School District Weeks of Instruction: 20 (Winter 2012)
School: Lockland Elementary Schoal Grouping: Mone
Small Group Display: Mo

Reading

Growth: Reading K-2 OH 2011/ OH Common Core English & Literacy: 2011

Total ‘With Valid Growth Test Scores 27
Mean RIT 148.4
Standard Deviation 10.1
District Grade Level Mean RIT

Students At or Above District Grade Level Mean RIT =
MNorm Grade Level Mean RIT 151.3
Students At or Above Norm Grade Level Mean RIT

Lo
Yoile < 21

HiAvg
Shile 61-80

Hi
Shile = 80

Mean RIT

(+- Smp Em Std Dev

Overall Performance count %

‘Growth: Reading K-2 OH 2011 / OH Common Core English &
Literacy: 2011

count % count %

144-146-148 10.1

Vocabulary Use and Functions

2 33% a8 19% Tl 28% 4 15% 2 7% 144-146-148 12.1
Foundational Skills

_ T 28% 5 16% 8 22% B8 0% 1 4% 1458-148-151 11.4

Laiuzns s ¥iting ] 10 |arw | 7 | zem | 16% | 5 10% 1 4% 143-146-148 | 110

Literature and Informational

- M 41% 3 28% 2 7% 5 10% 2 7% 143-145-148 12.5
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;“0 p Grade Report

GROWTH Grade 1 Term: Winter 2017-2012 MNorms Reference Data: 2015
District: Lockland School District Weeks of Instruction: 20 {(Winter 2013)
School: Lockiand Elementary School Grouping: Mone

Small Group Display: Mo

Reading

Growth: Reading K-2 OH 2011 / OH Common Core English & Literacy: 2011

Total Students With Valid Growth Test Scores 31
Mean RIT 164.2
Standard Deviation 127
District Grade Level Mean RIT *
Students At or Above District Grade Level Mean RIT 3
Norm Grade Level Mean RIT 171.5
Students At or Above Morm Grade Level Mean RIT 7
LoAvg Avg HiAvg i Mean RIT Std Dev
Yeile 21-40 Yeile 41-60 Saile 61-80 ile > {#- Smp Err)
Overall Performance count ) count % count %
‘Growth: Reading K-2 OH 2011 / OH Common Core English & ' ! ! '
Literacy: 2011 11§ 38% 11 35% 4 1 13% 2 E% 3 162-164-167 | 127
Goal Area
Sezabulany dez 2nd Funations 10 } 3% | 10 | @me | 5 | 8% | 3 | 0% | 3 | 10% 161-164-167 | 152
a 20% 12 35% 4 13% 2 6% 4 13% 164-167-170 16
k] 28% 12 20% 5 168% 4 13% 2 5% 162-165-167 139
13 42% kel 28% 4 13% 4 13% 1 3% 158-162-164 123
MO’ Scede Report
GROWTH Grade 2 Term: Winter 2017-2012 Norms Reference Data: 2015
District: Lockiand Schoaol District Weeks of Instruction: 20 (Winter 2018)
School: Lockiand Elementary Schoal Grouping: Mone
‘Small Group Display: Mo
Reading
Growth: Reading 2-5 OH 2011 V2 / OH Common Core English & Literacy: 2011
Summary
Total Students With Valid Growth Test Scores 34
Mean RIT 171.9
Standard Deviation 15.7
District Grade Level Mean RIT -
Students At or Above District Grade Level Mean RIT -
Morm Grade Level Mean RIT 1842
Students At or Above Norm Grade Level Mean RIT 10
LoAvg Avg HiAvg Mean RIT

5td Dev

Yeile 21-40 Saile 41-60 Shile 61-80
count Y count % count % count

{#/- Smp Em)

Overall Performance

‘Growth: Reading 2-5 OH 2011 V2 / OH Common Core English
& Literacy: 2011

12% 4

12% 2

168-172-175 15.7

w
&
&
@
o
ES
s

@
ES

Goal Area

16 47% il 15% 8 18% 5 15% 2 6% 168-172-175 13.8
Informational Text

2z B5% 2 6% 3 2% 4 12% 3 9% 187-171-174 7.4

Vocabulary Acguisition and Use

1& 53% 8 183% 4 12% bl 15% 1 3% 170-173-178 15.8
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:na p Grade Report

SROWTH Grade 3 Term: Winter 2017-2018 Norms Reference Data: 2015
District: Lockland School District Weeks of Instruction: 20 (Winter 2018)
School: Lockland Elementary Schocl Grouping: Mone

Small Group Display: MNo

Reading

Growth: Reading 2-5 OH 2011 V2 / OH Common Core English & Literacy: 2011

Total Students With Valid Growth Test Scores 44

Mean RIT 183.7

Standard Deviation 16.6

District Grade Level Mean RIT =

Students At or Above District Grade Level Mean RIT -

Norm Grade Level Mean RIT 195.6

Students At or Above Norm Grade Level Mean RIT 10

Avg HiAvg Mean RIT
pile 41-60 Yile 61-80 (+- SmpEm) St Dev

Overall Performance count % count ] .

Growth: Reading 2-5 OH 2011 V2 / OH Common Core English ! ! !

& Literacy: 2011 ! 2 20% 4 1 9% 2 | 5% 181-184-138 | 168

Goal Area

Hiteraioe 20 | 45% | o l20% | 8 | 18% | 5 | 1% | 2 5% 180-183-126 | 124
JI fi ti | Text

Lematae e S 19 | 43% | to f2% | 5 |t | 8 o | 2 | 5% 182-484-187 | 17.3
hozabuan Ao chand Use 20 | 45% | 10 | 23% 7 18% & 13% 1 2% 1282184127 | 168
Grade Report
L
GROWTH Grade 4 Term: Winter 2017-2012 Norms Reference Data: 2015
District: Lockland School District Weeks of Instruction: 20 (Winter 2018)
School: Lockiand Elementary Schocl Grouping: MNone

Small Group Display: MNo

Reading

Growth: Reading 2-5 OH 2011 V2 / OH Common Core English & Literacy: 2011

Total Students With Valid Growth Test Scores 4

Mean RIT 195.7

Standard Daviation 13.1

District Grade Level Mean RIT =

Students At or Above District Grade Level Mean RIT 2

MNorm Grade Level Mean RIT 2036

Students At or Above Norm Grade Level Mean RIT g

LoAvg Avg HiAvg Mean RIT Std Dev
Yhile 29-40 Yoile 41-60 Shile 61-80 {+/- Smp Err)

Overall Performance mllJ % count % count %

Growth: Reading 2-5 OH 2041 V2 / OH Common Core English I 1 [ i [

& Literacy: 2011 13 4 32% | 10} 24% | 12 ) 20% 4 1 o10% 2 | 5% 184-196-188 | 131
10 24% 13 32% a 22% 5 17% 2 5% 195-197-120 12.8
11 27% 15 3T & 20% L] 15% 1 2% 182-195-187 13.8
12 20% 10 24% 11 27% L] 15% 2 5% 194-196-128 152
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‘“0 p Grade Report

GROWTH Grade 5 Term: Winter 2017-2012 Norms Reference Data: 2015
District: Lockiand School District Weeks of Instruction: 20 (Winter 2013)
School: Lockland Elementary School Grouping: Mona
Small Group Display: Mo
Reading

Growth: Reading 2-5 OH 2011 V2 / OH Common Core English & Literacy: 2011

Total Students With Valid Growth Test Scores 35
Mean RIT 203.5
Standard Deviation 16
District Grade Level Mean RIT £
Students At or Above District Grade Level Mean RIT i
Norm Grade Level Mean RIT 208.8
Students At or Above Norm Grade Level Mean RIT 16
. Avg HiAwvg Hi Mean RIT Std Dev
Doile = 21 Yhile 41-60 Shile 61-80 Yeile = 80 {+/- Smp Err)
Overall Performance count % count % count % %
Growth: Reading 2-5 OH 2011 V2 / OH Common Core English
& Literacy: 2011 3 2% 11 2% 2 8% 201-202-208 18
Goal Area
Literatie T 12 | 3e% | 5 | 1em | 7 | 20% [ 10 | 2e% | 1 3% 198-202-205 | 16.8
lnfermationz. TE o {28% | 8 {20 | & i | 7 {20% | 5 | 4% 202-206-208 | 17.9
Vocabul Acquisiti d U
SR '°—" ances ] 12 3% | 7 fz0% | 7 f2om | 7 j20m | 2 | ew 200-202-205 | 156
!no p Grade Report
GROWTH Grade s Winter 2017-2018 Norms Reference Data: 2015
Lockiand School District Weeks of Instruction: 20 (Winter 2018)
Lackiand Elementary Schoal Grouping: Naone
Small Group Display: Mo
Reading

Growth: Reading 6+ OH 2011 V2 / OH Common Core English & Literacy: 2011

Summary
Total Students With Valid Growth Test Scores 37
Mean RIT 204
Standard Deviation 17.3
District Grade Level Mean RIT =
Students At or Above District Grade Level Mean RIT *
MNorm Grade Level Mean RIT 214.2
Students At or Above Norm Grade Level Mean RIT 10
LoAvg HiAvg Hi Mean RIT Std Dev
Yile 21-40 Shile 61-80 Yeile = B0 {#/- Smp Err)
Overall Performance count Y% count % %
‘Growth: Reading 6+ OH 2011 V2 / OH Common Core English
& Literacy: 2011 10 27% 2 5% 8 22% 2 5% 201-204-207 | 173
Goal Area
16 43% 8 16% 11 30% 1 3% 3 8% 198-202-205 18.1
18 43% & 22% 4 1% ] 18% 3 3% 201-204-207 18.2
15 41% 8 22% 4 11% T 15% 3 3% 203-206-208 17.8
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§ Gp Grade Report

GROW Grade 7 Term: Winter 2017-2018 MNorms Reference Data: 2015
District: Lockland School District Weeks of Instruction: 20 (Winter 2018)
School: Lockiand Middle Schocl Grouping: MNone

Small Group Display: Mo

Reading

Growth: Reading 6+ OH 2011 v2 / OH Common Core English & Literacy: 2011

Total Students With Valid Growth Test Scores a7
Mean RIT 207.5
Standard Deviation 16.4
District Grade Level Mean RIT -
Students At or Above District Grade Level Mean RIT ]
Morm Grade Level Mean RIT 218.9
Students At or Above Norm Grade Level Mean RIT 11
Lo Avg HiAvg Hi Mean RIT Std Dev
Yhile < 21 Yoile 41-60 Yoile 61-80 Yoile = 80 {#i- Smp Ermr)
Overall Performance count % count % count % %
‘Growth: Reading 6+ OH 2011 V2 / OH Common Core English ! !
& Literacy: 2011 5 1 14% T 9% 10 3% 205-208-210 | 16.4
H | |
16 43% B8 2% T 19% 3 2% 3 8% 203-206-200 176
1z 3% 8 2% 1 0% 8 14% 1 3% 208-208-211 17
1 30% 12 2% T 19% 5 14% 2 50 208-209-212 16.8
MO’ Stade Repor
GROWTH Grade 8 Term: Winter 20172012 Morms Reference Data: 2015
District: Lockiand School District Weeks of Instruction: 20 [Winter 2012)
School: Lockiand Middle Schoal Grouping: None

Small Group Display: Mo

Reading

Growth: Reading 6+ OH 2011 V2 / OH Common Core English & Literacy: 2011

Total Students With Valid Growth Test Scores 32
Mean RIT 218.5
Standard Deviation 114
District Grade Level Mean RIT *
Students At or Above District Grade Level Mean RIT .
Norm Grade Level Mean RIT 218.1
Students At or Above Norm Grade Lewvel Maan RIT 16

Lo
Yhile < 21
%

Avg HiAvg Hi
Yoile 21-40 Yhile 41-60 Yhile 61-80 Saile = B0
count % count %% count % count %

Mean RIT
{#/- Smp Err)

Std Dev

Overall Performance
Growth: Reading 6+ OH 2011 V2 / OH Common Core English

count

34% 8 3% 215-217-218 1.1

(L]
2
[=]
2

4 13% ] 10% 12 38% a 28% 1 3% 215-217-210 1.9

Informational Text

7 22% Ak 34% 5 18% 4 22% 2 6% 212-215-217 124
Vocabulary Acquisition and Use

5 18% 7 22% 5 25% 11 4% 1 3% 216-218-220 15

Given the limitations list above (e.g., student mobility, absenteeism, staff turn-over, etc.); intensive
professional development is required across a myriad of domains in order to build the capacity needed to
provide quality instruction to high poverty low achieving students (e.g., researched based instructional
practices, differentiated instruction, positive behavioral intervention supports, multi-tiered systems of
support, etc.).
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2018 MAP Data to Date:
2019-20 NWEA / MAP Reading Data (% of students at 40th percentile or higher)

Grade Level Fall (September) Winter (January) Spring (May)
K 29.5%
1 51.4%
2 32%
3 33.3%
4 31.5%
5 29.5%
6 28.2%
7 27%
8 32.2%
9 18.4%
10 34.7%
11 51.6%
12 44%

e The number proficient at the 40%tile in grades K, 5, 6, 7, 9 is less than 30% of the class
e The number of proficient at the 40%tile in grades 2, 3, 4, 8, 10 less than 35% of the class
e Scores at grade 9 may be inaccurate because the testing environment was a challenge
e Grades 1 and 11 have a percent proficient 1.5 times greater than the other grade levels

Root Cause Analysis

Lockland Local Schools engaged in a root cause analysis after a thorough review of our literacy data in
grades K-12. This process assisted in the identification of needed processes and systems aligned to the
improvement of literacy and language instruction and intervention for all learners in grades K-12. The
results of our root cause analysis were as follows:

e “lLearners who start behind stay behind” — Our root cause analysis revealed that although the
overwhelming majority of learners in Lockland Local Schools make in excess of one year’s worth
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of growth each year, research supports that students who begin kindergarten academically behind
generally remain behind throughout their school experience.

e Explicitness of Instruction in the Critical Skills in Reading — Analysis also revealed that
students in Lockland Schools are exposed to instruction that is not rich in the explicitness of critical
skills such as Foundational Skills in grades K-1, Fluency and Phonics in grades 1-3 and
Comprehension and Reading Strategies in grades 4-12

e Instructional Strategies — Analysis revealed that teachers were not consistently utilizing best-
practice instructional strategies or were not implementing them with fidelity in English language
arts classrooms. Examples include:

0 Intervention — Co-teaching strategies not consistently utilized to meet the needs of
individual students and small groups

o Differentiation — Lack of differentiation strategies were utilized as they relate to meeting
the needs of diverse learners with varied strategy, resources or pacing

o0 Progress Monitoring — Inconsistent progress monitoring data collected / analyzed and
utilized to drive instructional decision making

e FEvidence-Based Reading Interventions — Interventions are not readily available to students in
grades K-12 in need of targeted literacy instruction, as determined by progress monitoring data

e District Wide PBIS Implementation — Systemic approach to maintaining a classroom
environment that is conducive to teaching and learning is lacking in consistency within our K-12
classrooms. Additionally, the building / district culture has not been deemed conducive to effective
improvement due to behavior management challenges.

e Family & Community Engagement — It has been revealed that family and community
involvement has not been adequately leveraged to improve literacy for all students The results of
this data analysis suggest the following as problem statements as they relate to student learning in
Lockland Local Schools:

e Foundational Skills (Phonics and Phonemic Awareness, Fluency, Vocabulary) are significant
concerns according to KRA, DIBELS and MAP data in grades K-2 for all students and students
represented within vulnerable populations

e Vocabulary Acquisition and Comprehension skills (Writing) are a significant concern according to
AIR, MAP, and EOC in grades 3-12 for all students and students represented within vulnerable
populations

SECTION 3, PART B: ANALYSIS OF FACTORS CONTRIBUTING TO UNDERACHIEVEMENT IN
LITERACY

Insert an analysis of additional factors believed to contribute to underachievement in literacy in the
community served.

Lockland Local Schools District Leadership Team (DLT), our Building Leadership Teams

(BLT’s) and Teacher Based Teams (TBT’s) have analyzed and evaluated factors to leading to concerns
pertaining to K-12 literacy deficits in the district. Based on the data analysis provided below, the following
are assumptions regarding factors that have contributed to the historically low literacy performance in
Lockland Local Schools:

Vulnerable Populations / Chronic Absenteeism / Mobility

Upon review of Lockland Local Schools student enroliment by subgroup (see table below), the analysis
revealed approximately 95% of the student body in grades K-12 are economically disadvantaged and
nearly 20% of the population is identified as Limited English Proficiency (LEP). Additionally, roughly 15%
of students in grades K-12 are identified as students with disabilities (SWD). Chronic absenteeism is a
concern as well with nearly 30% of our K-12 population meeting that definition as a result in excess
absence.
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Attendance Rate

All Students

American Indian or Alaskan Native

Asian or Pacific Islander

Black, Non-Hispanic

Hispanic

Multiracial

White, Non-Hispanic

Students with Disabilities

Economic Disadvantage

English Learner

Migrant

Male

Female

88.8%

NC

NC

89.4%

94.3%

87.7%

86.7%

85.9%

88.8%

95.8%

NC

88.4%

89.2%
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Mobility rates are also a data point of focus during analysis of factors contributing to underachievement in
literacy. As the data below indicates, Lockland Local Schools has one of the highest mobility rates in
Hamilton County, Ohio.

Root cause analysis results reveal that increased professional development and implementation of Positive
Behavior Intervention Supports (PBIS) and culturally responsive practices could yield increased levels of
student attendance and the ability to increase the levels of engagement for all students in our K-12
classrooms. Additionally, analysis reveals that increased levels of PD and implementation of Universal
Design for Learning (UDL) and Sheltered Instruction Observation Protocol (SIOP) practices would prove
beneficial to meeting the needs of our vulnerable populations.

District Mobility

All Students 24.9%
American Indian or Alaskan Native NC

Asian or Pacific Islander NC

Black, Non-Hispanic 27.5%
Hispanic 39.1%
Multiracial 17.7%
White, Non-Hispanic 17.3%
Students with Disabilities 20.2%
Economic Disadvantage 24.9%
English Learner 36.6%
Migrant NC

Staff Mobility

Lockland Local Schools has experienced a high turn-over of teaching staff and administration for the last
eight years.

e Historically, thirty percent or more of Lockland's teaching staff leaves the district each year
e Multiple administrative changes have occurred each year for the last ten years as well
o Five superintendents within the last ten years
o 25 different building level administrators within the last 8 years
e Within the last three years (10-15 new teachers and admins have been hired each year) Root
cause analysis results indicate that professional development and implementation of Positive
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Behavior Intervention Supports (PBIS) could have an impact on this mobility data as a result of
establishing a more positive school culture and a climate that is conducive to teaching and
learning. Additionally, increased access to research-based resources and evidence-based
practice professional development is also needed as research shows these are contributing factors
to teacher turnover.

Family Engagement and Community Partnerships F

Data reveals that while the district has placed emphasis on building family and community partnerships
over the course of the last year and a half, the lack of this work historically has resulted in the need for a
network of family and community resources aligned to the literacy goals of the district in grades K-12.

The continued development of partnerships, before and after school programming and increased levels of
communication and access to information are essential components to the Local Literacy Plan and
embedded within our current Comprehensive Continuous Improvement Plan (CCIP), Community Learning
Center plans and our School Improvement 1003 grant application.

Adult Implementation of Educational Practices and Programs

Analysis of the instructional practices inclusive of curriculum, instruction and assessment programming
focused on literacy offered in grades K-12 reveals that there is a need for additional resources and / or
professional development for teachers in the following areas at tiers 1-3:

e Tier One supplemental resource implementation PD in grades K-12 for English language arts
teachers
e Tier Two resource acquisition and PD in the following areas:
o Phonemic Awareness

o Phonics

0 Fluency

o Vocabulary

o Comprehension
0 Writing

e Assessment program for English language arts in grades K-12
o Professional development for the administration and analysis of the assessments that we
currently use is a need
0 Acquisition of additional assessments in grades K-12 (specifically DIBELS training in
grades K-6 and the use of a nationally norm referenced reading assessment given three
times a year in grades 9-12)

Ohio Improvement Process Implementation Rubric — OIPIR Data

Lockland Local Schools engages in the Ohio Improvement Process Implementation Rubric (OIPIR)
administration each year at the district and building levels. The following table displays the data from the
most recent administration of the rubric in the Spring of 2017.

District (overall Elementary Middle (overall High (overall
scores) (overall scores) scores) scores)

=i ivEniEns o Accomplished Accomplished Accomplished Beginning
DLT/BLT : : : _—
Teacher Based . . . o

Formative Sl Developin Beginnin Beginnin
Assessment S Ping Jning e
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District (overall Elementary Middle (overall High (overall
scores) (overall scores) scores) scores)

Beginning Beginning Beginning Beginning
Standards Developing Developing Developing Beginning

Team

Accomplished Accomplished Accomplished Developing

Membership

OIP 5 Step L . o o

Based on the OIPIR process and resulting data analysis, the following has been determined (as of Spring
of 2017):

e Most teams are in the norming stages of development with the exception of the high school
which is forming. Participation within the teams range from 50-89% with the exception of the
high school. Agendas are used and provided in advance, topics are aligned to the CCIP,
protocols are adhered to and members come prepared.

e DLT and BLT structures are in the developing stages with the exception of the high school.
Data are somewhat organized with varying levels of access. Focused goals have been
established in a SMART format and strategies and action steps show general alignment to the
CCIP plan most often. Some but not all adults are held accountable for implementing the plan
and some students have access to challenging curriculum. Professional development is
consistent with the CCIP and teachers are expected to participate. Adult implementation
indicators clearly measure implementation of strategy, data is regularly collected, and
monitoring occurs. Substantial growth has been measured in the indicator areas. Community
is invited but engagement is minimal.

e TBT structures are in the developing range with the exception of the high school. Some
teachers bring data to meetings and data is used inconsistently. Some student work is
analyzed, and instructional practices are identified, differentiation is somewhat evident, and
targets are established. Course correction is discussed in the team settings.

e Formative assessment is predominately measured in the beginning stages for the district and
two of the three schools (the elementary is measured as developing). Overall, the following is
true for the district / schools: annual summative assessments data are distributed to all staff for
use when planning. Item analysis and monitoring of student are consistent and the BLT's /
DLT is responsible for articulation.

e Instruction is measured in the beginning stages for the district and all three schools. Students
are occasionally exempted from basic skills work when they demonstrate a high level of
performance. Students are predominately matched to skills work by virtue of readiness.

e Standards are measured as developing for the district and two of the three schools, with the
high being the exception at beginning. Lockland Local Schools continues to implement a
transition plan as it relates to the district curriculum and provide professional development
opportunities to teachers aligned to development of curriculum, instructional practice and
assessment.

e Team membership is measured as accomplished at the district level and within the elementary
and middle school buildings. The high school is measured as developing. Special education
staff attends all meetings and provides input towards the planning.

e The Five Step OIP process is measured as beginning in the district and within all three
schools. The TBT’s meet weekly and the BLT's meet monthly. Staff members are familiar with
the OIP template and have a basic understanding of the process. Data is not always
prepopulated prior to each meeting in the template.

Reading — Tiered Fidelity Inventory Data (R-TFI) — Subscale Data for Tier One

The purpose of the Reading Tiered Fidelity Inventory (R-TFI) is to provide leadership teams with a tool to
assess the implementation of multi-tiered structures encompassing: 1) systems to address the continuum
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of reading needs across the student body, 2) evidence-based practices focused on the Big Ideas of
Reading designed to improve reading outcomes for all students, and 3) data use and analysis. On
February 2, 2018, the K-5 leadership team completed the RTFI Elementary Level Edition and the result
was the following scores: Tier 1 Overall Score: 31%; Teams: 50%; Implementation: 42%; Resources: 17%;
and Evaluation: 25%. The 6-12 leadership team also administered the R-TFI Secondary Level Edition on
February 2, 2018 and the result was the following scores: Tier 1 Overall Score: 29%; Teams: 33%;

Implementation: 25%; Resources: 30%; Evaluation: 28%.

2019 R-TFI Data ELEMENTARY SCHOOL.:

Reading Tiered Fidelity Inventory (R-TFI) Elementary-Level Edition Scoring Form

School: Date(s):

Facilitator:

Note Taker:

Directions: The School Leadership Team completes the R-TFI together by using the R-TFI Scoring Guide to
discuss each item and come to consensus on the final score for each item. Scores are recorded on this Scoring
Form below.

implementation of the School-Wide Reading Plan.

Item | Item Description Score | Notes
A School Leadership Team is established to support
1.1 - X . . 2
the implementation of a Tier 1 reading system.
12 The School Leadership Team uses an effective 1
) team meeting process.
The School Leadership Team’s work is coordinated We do meet with MTSS teams but the
13 with other school teams. 0 work doesn’t go past the DLT. It seems
’ to get stuck at the BLT level. The MTSS
teams aren'’t using the data.
Grade-Level Teams are established to support the Principal hasn't sat in but Bob has sat on
1.4 | implementation of Tier 1 Reading Instruction. 0 the meetings. We only talk about MAP
scores.
15 Grade-Level Teams use an effective team meeting 1
' process.
Subscale Score for Tier 1 Teams 40%
The district uses a formal procedure for selecting Don't know if there is a formal procedure.
1.6 | curriculum, programs, and materials to provide Tier 1 0
reading instruction.
17 The school allocates adequate time for core reading >
) instruction.
1.8 | The school has a School-Wide Reading Plan. 2
19 Grade-level Instructional Plans include an emphasis 0
) on Tier 1 instruction.
Class-wide expectations for student behavior are Student appropriate language - is the
established and taught. language appropriate for the primary (K
and 1) students with language needs.
110 1 Agree that not all classrooms in all grade
) levels teach this. (We might be getting too
caught up in being one building where this
might be an area we need to
differentiate)
Grade-Level Teams use a process for databased
1.24 L . 1
decision-making.
1.5 The School Leadership Team monitors 0 Don't know
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Grade-Level Teams monitor implementation of the

1.26 grade-level Instructional Plans. 1
The School Leadership Team provides a status Fidelity data is what is lacking and Bob
1.27 | report on student reading performance to 1 does this but not the BLT.
stakeholders.
Subscale Score for Tier 1 Evaluation 40%
Tier 1 Score 43%

2019 R-TFI Data SECONDARY

Reading Tiered Fidelity Inventory (R-TFI) Secondary-Level Edition Scoring Form

School: Date(s): Lockland Secondary
Date(s): March 14, 2019
Facilitator: Elizabeth Fessel

District: Lockland
Note Taker: Elizabeth Fessel

Directions: The School Leadership Team completes the R-TFI together by using the R-TFI Scoring Guide to
discuss each item and come to consensus on the final score for each item. Scores are recorded on this Scoring
Form below.

improve students’ understanding of the content area.

Item | Item Description Score | Notes
The School Leadership Team is established to
1.1 | support the implementation of the Schoolwide 2
Content Area Reading Model.
12 The School Leadership Team uses an effective >
’ team meeting process.
13 The School Leadership Team’s work is coordinated 1 Not made its way to high school
) with other school teams.
Department Teams are established to support the Framework is getting there
1.4 | implementation of Tier 1 content area reading 1
instruction.
15 Cross-Department Teams work to support students 1
’ who are not making adequate progress.
Department Teams and Cross-
1.6 | Department Teams use an effective team meeting 2
process.
Subscale Score for Tier 1 Teams 67% | 8/12
The school uses a formal procedure for selecting ELL support is needed in
Content Area Reading HS — have poked at vocabulary in high
Strategies to provide content area reading school
instruction. (Held up on a formal procedure)
1.7 1 Strategies
aren't aligned. Haven't
talked about Big Ideas of
Adolescent Literacy. Have had some
training.
An instructional routine is available for each
1.8 | content areareading strategy that has been 1
adopted for use schoolwide.
The school has a Schoolwide Content Area
1.9 . 2
Reading Plan.
110 Department Teams develop instructional plans to 5
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Reading Tiered Fidelity Inventory (R-TFI) Secondary-Level Edition Scoring Form

111 Class-wide expectations for student behavior are 5 Do teachers hold them accountable?
) established and taught. Are they followed?
112 Department Teams develop instructional plans to 1
) improve students’ understanding of the content area.
Subscale Score for Tier 1 Implementation 40% | 9/12
The school uses a formal procedure for selecting ELL support is needed in
Content Area Reading HS — have poked at vocabulary in high
Strategies to provide content area reading instruction. school
(Held up on a formal procedure)
1.7 1 Strategies
aren't aligned. Haven't
talked about Big Ideas of
Adolescent Literacy. Have had some
training.
An instructional routine is available for each
1.8 | content area reading strategy that has been 1
adopted for use schoolwide.
The school has a Schoolwide Content Area
1.9 . 2
Reading Plan.
110 Department Teams develop instructional plans to >
) improve students’ understanding of the content area.
111 Class-wide expectations for student behavior are 5 Do teachers hold them accountable?
) established and taught. Are they followed?
112 Pro.c.e.dures are implemented for common classroom 1
) activities.
Subscale Score for Tier 1 Implementation 75% | 9/12
The school has identified an individual(s) to assist in Neither description fits — while there is an
data coordination for The Early Warning System. EWS and someone who collects
data, not all bullet points are met. (Useful
1.13 2 information but we don’t
have access to it) Would like more
information on
this. Closer to a two than a zero.
114 An Early Warning Indicator (EWI) assessment > There has to be a schedule but we don’t
) schedule is available for the current school year. know about it. Think DLT
is looking at it but we would like to.
Professional learning is purposely selected for
1.15 | supporting the implementation of a Schoolwide 2
Content Area Reading Model.
116 The School Leadership Team uses system-level 1
) coaching.
117 All staff have access to instructional coaching for > If asked it is available
) the Content Area Reading strategies.
Subscale Score for Tier 1 Resources 90% | 9/10
118 The school uses a data system that provides access 1 Not easily accessible
) to Early Warning Indicator data.
Historical data are gathered to inform school Google sheet somewhere
1.19 | personnel of student needs. 2 — we need a one but closer to a two than a
zero
1.20 The School Leadership Team collects Tier 1 system >
) fidelity data.
The School Leadership Team uses data to monitor the
1.21 | health of the Schoolwide Content Area Reading 2

Model.
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Reading Tiered Fidelity Inventory (R-TFI) Secondary-Level Edition Scoring Form

The School Leadership Team uses a process for
1.22 - - 2
data-based decision-making.
Department teams use a process for data-based
1.23 A - 1
decision making.
The School Leadership Team monitors Probably is happening but we don’t know
1.24 | implementation of the Schoolwide Content Area 2 about it
Reading Plan.
Department Teams monitor implementation of
125 | . . 1
instructional plans
The School Leadership Team provides a status
1.26 | report or presentation on student reading performance 2
to stakeholders.
Subscale Score for Tier 1 Evaluation 83% | 15/18
Tier 1 Score 79% | 41/52
R-TFI Score Growth Summary from 2018-2019:
Elementary
2018 2019
Tier 1 Score 17/54=31% 23/54=43%
Teams 5/10=50% 4/10=40%
Implementation 5/12=42% 6/12=50%
Resources 2/12=17% 5/12=42%
Evaluation 5/20=25% 8/20=40%
Secondary
2018 2019
Tier 1 Score 15/52 =29% 41/52=79%
Teams 4/12=33% 8/12=67%
Implementation 3/12=25% 9/12=75%
Resources 3/10=30% 9/10=90%
Evaluation 5/18=28% 15/18 =83%

Root Cause Analysis Results

Root cause analysis results reveal that increased professional development and implementation of Positive
Behavior Intervention Supports (PBIS) could yield increased levels of student attendance and the ability to
increase the levels of engagement for all students in our K-12 classrooms. Furthermore, this could also
impact staff mobility rates in the future.

Additionally, analysis reveals that increased levels of professional development and implementation of
Universal Design for Learning (UDL) and Sheltered Instruction Observation Protocol (SIOP) practices
would increase teacher capacity to meet the needs of our vulnerable populations and could have a positive
impact on student and adult data and indicators.

Lack of Multi-Tiered Systems of Support (MTSS) in grades K-12 with an aligned assessment schedule and
systemic benchmarks / responses is a contributing factor to analysis above.

The schools and the district need to continue to focus on the Simple View of Reading (Gough &
Tunmer,1986) to drive all literacy content discourse, development and organization of resources to support
the Lockland Local Literacy Plan:
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Decoding and word level reading (the ability to transform print into spoken language) X's

Language Comprehension (the ability to understand spoken language) = Reading Comprehension

The district and our schools recognize that the simple view of reading is a comprehensive approach to
teaching reading and without both decoding / word level reading AND language comprehension and the
ability to understand spoken language, the yield will NOT be reading comprehension. Efficient word
recognition allows the reader to quickly pronounce a word and triggers recognition of words acquired
through language experiences (e.g., prior knowledge). Language comprehension is defined as knowledge
of facts and concepts, vocabulary, language and text structures, and verbal reasoning structures and
strategies.

Describe the literacy mission and/or vision of the organization. You may want to state how the literacy
vision is aligned to Ohio’s Vision for Literacy outlined in Ohio’s Plan to Raise Literacy Achievement.

Lockland Local Schools’ vision is for all learners to acquire the knowledge and skills needed to read at
grade level. Lockland Schools will implement a literacy instructional framework that emphasizes all of the
key components of a comprehensive literacy program for every student, every day.

These key components include:

Phonemic awareness

Phonics

Reading fluency

Vocabulary acquisition and development
Reading comprehension

Writing experiences

These key components shift to the following in adolescent literacy:

Advanced Phonics and Word Study
Reading fluency

Vocabulary acquisition and development
Reading comprehension

Motivation

Writing experiences

Lockland Schools will plan and deliver evidence-based instructional practices and implement evidence-
based systems to ensure that all students have access to the instruction and resources needed to achieve
grade level literacy skills.

To achieve this vision, Lockland Local Schools is committed to:

1. Using the Simple View of Reading (Gough & Tunmer,1986) to drive all literacy content discourse,
development and organization of resources necessary to support the state's comprehensive plan —

Decoding and word level reading (the ability to transform print into spoken language) X Language

Comprehension (the ability to understand spoken language) — Reading Comprehension

2. Ensuring all learners are represented and supported throughout the language and literacy
development continuum (emergent literacy, early literacy, conventional literacy and adolescent
literacy) and providing specific recommendations for struggling readers;

3. Enhancing partnerships and collaboration of general and special education practitioners and
stakeholders; and

4. Enhancing Lockland's infrastructure supports to build implementation capacity at the district,
building, and classroom levels.
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Describe the measurable performance goals addressing learners’ needs (Section 3) that the local literacy
plan is designed to support progress toward. The plan may have an overarching goal, as well as subgoals.
See the guidance document for the definition of SMART goals.

Goal #1 — Increase the Tier One score on the Elementary and Secondary Reading-Tiered Fidelity
Inventory by 10% each year, from the 29% (Secondary) and 31% (Elementary) baseline data collected in
the Winter of 2018.

e 2019 Spring Goals = 39% Secondary and 41% Elementary
e 2020 Spring Goals = 49% Secondary and 51% Elementary
e 2021 Spring Goals = 59% Secondary and 61% Elementary

This goal will be achieved by focusing on team structures (grade level and department) that implement the
Ohio Improvement Process (OIP) which develops and implements grade level instructional plans as well
as Positive Behavioral Intervention Supports (PBIS) frameworks. Additionally, this will be achieved
through a focus on resources as they relate to the development of our assessment schedule, inclusive of
initial and follow-up training for administration and data analysis. Lastly, we will focus on systems and
instructional coaching, the development of a professional learning plan and the evaluation of students’
literacy skills with a universal screener administered with fidelity.

Goal #2 - Increase the percentage of learners meeting or exceeding third grade proficiency standards by
5% each year, from the 19.4% baseline established in the Spring of 2017, as measured by the Ohio State
Test (OST). 2018 goal = 24.4%; 2019 goal = 29.4%; 2020 goal = 34.4%; 2021 goal = 39.1%

This broad goal will be achieved by addressing primary concerns discovered through our data analysis in
grades K-3 specific to phonemic awareness, phonics and fluency instruction. This also aligns to the
changing emphasis of sub-skills across the five components of reading instruction in grades K-5.
Specifically, emphasis will be placed on instruction in the areas of blending and segmenting in grades K
and 1, basic and advanced phonics in grades K-3 and words and connected Text in grades 2 and 3.

Sub goals for #2: Sub goal #2a — Increase the percentage of kindergarten students meeting or exceeding
the targets for phonemic awareness from 31% to 70% by Spring 2021 as measured by the DIBELS
phoneme segmentation fluency measure (PSF)

Sub goal #2b — Increase the percentage of kindergarten students meeting or exceeding the targets for
phonics and word recognition skills from 31% to 70% by Spring 2021 as measured by the DIBELS
Nonsense Word Fluency (NWF) measure

Sub goal #2c¢ — Increase the percentage of first grade students meeting or exceeding the targets for
phonemic awareness from 43% to 80% by Spring 2021 as measured by the DIBELS Phoneme
Segmentation Fluency (PSF) measure

Sub goal #2d — Increase the percentage of first grade students meeting or exceeding the targets for
phonics and word recognition skills from 57% to 80% by Spring 2021 as measured by the DIBELS
Nonsense Word Fluency (NWF) measure

Sub goal #2e — Increase the percentage of first grade students meeting or exceeding the targets for Oral
Reading Fluency (ORF) targets from 52% to 80% by Spring 2021 as measured by the DIBELS DORF
measure

Sub goal #2f — Increase the percentage of second grade students meeting or exceeding the targets for
phonics and word recognition from 32% to 80% by Spring 2021 as measured by the DIBELS Nonsense
Word Fluency (NWF) measure

Sub goal #2g — Increase the percentage of second grade students meeting or exceeding the Oral Reading
Fluency (ORF) from 47% to 80% by Spring 2021 as measured by the DIBELS DORF measure

Sub goal #2h — Increase the percentage of third grade students meeting or exceeding the Oral Reading
Fluency (ORF) from 46% to 80% by Spring 2021 as measured by the DIBELS DORF measure
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Goal #3 — Increase the percentage of learners meeting or exceeding grade four through eight proficiency
standards by 5% each year, from the baseline scores established in Spring of 2017, as measured by the
Ohio State Test (OST).

This broad goal will be achieved by addressing primary concerns discovered through our data analysis in
grades 4-8 specific to vocabulary, comprehension strategies and writing.

BASELINE

Spring 2018 Spring 2019 Spring 2020 Spring 2021

Spring 2017

40% 45% 50% 55% 60%
28.9% 33.9% 38.9% 43.9% 48.9%
19.2% 24.2% 29.2% 34.2% 39.2%
18.5% 23.5% 28.5% 33.5% 38.5
18.8% 23.8% 28.8% 33.8% 38.8%

Sub goals for #3: Sub goal #3a — Increase the percentage of fourth grade students meeting or exceeding
the average range (415 %'ile or higher) on the vocabulary section of the MAP test by 10% or higher each
year over the next three years. Students will increase from 41% to 51% by the Spring of 2019, as
measured by the MAP assessment.

Sub goal #3b — Increase the percentage of fourth grade students meeting or exceeding the average range
(41% %'ile or higher) on the informational text section of the MAP test by 10% or higher each year over the
next three years. Students will increase from 48% to 58% by the Spring of 2019, as measured by the MAP
assessment.

Sub goal #3c — Increase the percentage of fifth grade students meeting or exceeding the average range
(41% %'ile or higher) on the vocabulary section of the MAP test by 10% or higher each year over the next
three years. Students will increase from 38% to 48% by the Spring of 2019, as measured by the MAP
assessment.

Sub goal #3d — Increase the percentage of fifth grade students meeting or exceeding the average range
(41% %'ile or higher) on the informational text section of the MAP test by 10% or higher each year over the
next three years. Students will increase from 39% to 49% by the Spring of 2019, as measured by the MAP
assessment.

Sub goal #3e — Increase the percentage of sixth grade students meeting or exceeding the average range
(41% %'ile or higher) on the vocabulary section of the MAP test by 10% or higher each year over the next
three years. Students will increase from 39% to 49% by the Spring of 2019, as measured by the MAP
assessment.

Sub goal #3f — Increase the percentage of sixth grade students meeting or exceeding the average range
(41% %'ile or higher) on the informational text section of the MAP test by 10% or higher each year over the
next three years. Students will increase from 33% to 43% by the Spring of 2019, as measured by the MAP
assessment.

Sub goal #3g — Increase the percentage of seventh grade students meeting or exceeding the average
range (415 %'ile or higher) on the vocabulary section of the MAP test by 10% or higher each year over the
next three years. Students will increase from 45% to 55% by the Spring of 2019, as measured by the MAP
assessment.

Sub goal #3h — Increase the percentage of seventh grade students meeting or exceeding the average
range (415 %'ile or higher) on the informational text section of the MAP test by 10% or higher each year
over the next three years. Students will increase from 39% to 49% by the Spring of 2019, as measured by
the MAP assessment.

Sub goal #3i — Increase the percentage of eighth grade students meeting or exceeding the average range
(41% %'ile or higher) on the vocabulary section of the MAP test by 10% or higher each year over the next
three years. Students will increase from 62% to 72% by the Spring of 2019, as measured by the MAP
assessment.
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Sub goal #3] — Increase the percentage of eighth grade students meeting or exceeding the average range
(413 %ile or higher) on the informational text section of the MAP test by 10% or higher each year over the
next three years. Students will increase from 48% to 58% by the Spring of 2019, as measured by the MAP
assessment.

Goal #4 - Increase the percentage of learners meeting or exceeding English language arts | and English
language arts Il EOC proficiency standards by 5% each year, from the baseline scores established in
Spring of 2017, as measured by the Ohio State Test End of Course Exams

This broad goal will be achieved by addressing primary concerns discovered through our data analysis in
grades 4-8 specific to vocabulary, comprehension strategies and writing.

BASELINE Spring 2018 Spring 2019 Spring 2020 Spring 2021
Spring 2017

ELA 1 EOC 46.6% 51.6% 56.6% 61.6% 66.6%
ELA Il EOC 37.7% 42.7% 47.7% 52.7% 57.7%

SECTION 6: ACTION PLAN MAP(S

Each action plan map describes how implementation of the local literacy plan will take place for each
specific literacy goal that the plan is designed to address. Each plan must include at least one specific
literacy goal. Add as many action map goals as necessary.

Goal #1 Action Plan Map

Goal Statement: Increase the Tier One implementation fidelity score on the Elementary and Secondary
Reading-Tiered Fidelity Inventory (R-TFI) by 10% each year, from the 29% (Secondary) and 31%
(Elementary) baseline data collected in the Winter of 2018.

Evidence-Based Practice: Development of an implementation infrastructure to support schools in the
installation, use and sustainability of the literacy systems through an MTSS model.

Action Step 1 Action Step 2 Action Step 3
Components Development of an Implementation and use of the = Continuous improvement of

MTSS district Local Literacy Plan in grades methods for the

implementation team K-12 implementation and use of

evidence-based programs
and practices to better meet
the needs of all students

Timeline Beginning Spring 2018 Beginning Fall 2018 and Beginning Fall 2018 and
and ongoing through ongoing through May of ongoing through
May of 2021 2021 May of 2021
Lead Person(s) Bob Longworth, Bob Longworth, Bob Longworth,
Assistant Assistant Superintendent of Assistant
Superintendent of Curriculum and Superintendent of
Curriculum and Instruction Curriculum and
Instruction Instruction
Resources Needed ® Professional ® Professional learning (see | ® Professional learning
learning (see section 8C) relevant to the (see section 8C)
section 8C) relevant development of the Local relevant to evidence-
to data, systems Literacy Plan, based instructional
and evidence-based Building Leadership practices
practices and Teams and Teacher ® Evidence-based
programs Based Teams instructional programs
e Communication ® Communication plan ® Evidence-based

protocols intervention materials
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Specifics of
Implementation
(training, coaching,
system structures,
implementation
support and
leadership
structures)

Measure of Success

Check-In/Review
Date

® District assessment
system

e Training specific to
knowledge about
data, systems and
evidence-based
practices the
system will support

® Establishing
communication
protocols for the
MTSS system

® Implementation of a
coaching system to
support
infrastructure

® Establishing a
district
assessment system

Data-based problem
solving at the
district level

10% or higher increase
in R-TFI implementation
fidelity score each year

Ongoing check-in
quarterly specific to
implementation bullets
noted above, review of
progress in the Spring of
each year via the RTFI
completion in grades K-5
and grades 6-12

Goal #2 Action Plan Map

Literacy Instructional
Frameworks

School wide assessment
system

Development of a K12
Local Literacy Plan

Development of Building
Leadership

Teams (K-6 and 712)
Development of effective
Teacher Based Teams

Development of an
effective
communication plan to
coordinate the works of
each team

Development and use of
grade level literacy
instructional frameworks
to

ensure teaching of
critical literacy skills
through evidencebased
practices

Installation of school-
wide assessments and
data systems

10% or higher increase in R-
TFI implementation fidelity
score each year

Ongoing check-in quarterly
specific to implementation
bullets noted above, review of
progress in the Spring of each
year via the R-TFI completion
in grades K-5 and grades 6-12

® Successful use of
curriculum resources
to teach evidence-
based practices
Professional
development to
teachers to support
evidencebased
practices

® Coaching for teachers
to support the
implementation of
evidence-based
practices

® FEffective use of
intervention resources
and materials aligned
with critical reading
skills

10% or higher increase in R-
TFI

implementation fidelity score
each year

Ongoing check-in quarterly
specific to implementation
bullets noted above, review
of progress in the Spring of
each year via the RTFI
completion in grades K-5
and grades

6-12

Goal Statement: Increase the percentage of learners meeting or exceeding third grade proficiency
standards by 5% each year, from the 19.4% baseline established in the Spring of 2017, as measured by
the Ohio State Test (OST). 2018 goal = 24.4%; 2019 goal = 29.4%; 2020 goal = 34.4%; 2021 goal =

39.1%

Evidence-Based Practices: Develop awareness of the segments of sound in speech and how they link to
letters. Teach students to decode words, analyze word parts, and write and recognize words. Provide
intensive, systematic reading instruction on up to three foundational reading skills in small groups to
students who score below benchmark on universal screening.

These groups meet between three and five times a week for 20 to 40 minutes.
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Components

Timeline

Lead Person(s)

Resources Needed

Specifics of
Implementation
(training, coaching,
system structures,
implementation
support and
leadership
structures)

Professional learning for
teachers to increase
capacity to deliver high
quality instruction to all
students in the areas of
phonemic awareness,
phonics and fluency

Beginning January 2018
and ongoing through
May 2021

Bob Longworth,
Assistant Superintendent
of Curriculum and
Instruction

e Professional
Development Plan
(see attached in
section 8C) in the
areas of phonemic
awareness, phonics
and fluency with a
focus on evidence-
based practices and
programs

e Instructional coaching
to build teacher and
administration
capacity specific to
evidence-based
strategies and
program

e Programming that
provides resources to
deliver evidence-
based intervention in
the areas of
phonemic awareness,
phonics and fluency

e Funds for PD and for
sub teachers

e Kindergarten: PD,
programming and
coaching specific to
blending and
segmenting, sounds
and basic phonics
instruction

e First grade: PD,
programming and
coaching specific to
blending and
segmenting, sounds
and basic phonics
instruction in addition

Implementation of the

Ohio Improvement Process
(OIP) to analyze data in order
to determine student need to
drive evidence based
instructional planning in the
areas of phonemic
awareness, phonics and
fluency

Beginning January 2018 and
ongoing through May of 2021

Anthony Comer, K-12 Principal

e Professional Development
Plan (see attached in 8C)
as it relates to data analysis
and using student data to
drive instructional decision
making

e Instructional coaching to
build administrator and
teacher capacity to
analyze data in order to
plan and deliver evidence
based instruction to
student groups based on
need, as determined by
data

¢ Utilization of the Ohio
Improvement Process in
Building Leadership Teams
and Teacher Based Teams
to collect and analyze data
for the purpose of
identifying trends and
patterns in order to plan
and deliver evidence-
based intervention to all
students, small groups and
individual students based
on need as determined by
data

Implementation of the

Ohio Improvement Process

(OIP) to facilitate the

planning and delivery of

instruction catered to meet

the needs of individual and

small groups of students

based on data analysis in

the areas of phonemic

awareness, phonics

and fluency

Beginning January 2018 and

ongoing through May of

2021

Grade level teachers,

Reading Specialists,

intervention specialists, EL

teachers and coaches

e Professional
Development Plan (see
attached in 8C) as it
relates to the planning,
delivery and progress
monitoring of evidence-
based interventions
based on student data
trends and patterns for all
students, small groups
and individual students.

e Instructional coaching to
build teacher capacity to
plan and deliver
evidence-based
instruction to student
groups based on need

e Programming to support
evidence based
instructional practices
for all students, small
groups and individual
students, as needed
and determined by data

e Utilization of the Ohio
Improvement Process in
Building Leadership
Teams and Teacher
Based Teams to
collaboratively plan,
deliver and progress
monitor evidence based
intervention practices and
programs to all students,
small groups and
individual students based
on need as determined
by data
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Measure of Success

Check-In/Review
Date

Goal #2a Action Plan Map - Kindergarten

Action Step 1
to advanced and
multisyllabic phonics
and word fluency and
connected text

e Second and third

grade: PD,

programming and

coaching specific to

multisyllabic phonics,

word fluency and

connected text
Professional learning
opportunities are
provided with high levels
of teacher
implementation fidelity to
100% of teachers in
grades K-3

Ongoing check-in
quarterly specific to
implementation bullets
noted above, review of
progress annually

Action Step 2

Documentation of Building
Leadership Team and Teacher
Based Team meetings
inclusive of data analysis for
the purpose of identifying
trends and patterns in order to
plan and deliver evidence-
based intervention to all
students, small groups and
individual students based on
need.

Ongoing check-in monthly,
review of progress annually

Action Step 3

Documentation of Building
Leadership Team and
Teacher Based Team
meetings inclusive of the
planning, delivery and
progress monitoring of
evidence-based intervention
to all students, small groups
and individual students
based on need.

Ongoing check-in quarterly
specific to implementation
bullets noted above, review
of progress annually

Overall Goal Statement: Increase the percentage of learners meeting or exceeding third grade proficiency
standards by 5% each year, from the 19.4% baseline established in the Spring of

2017, as measured by the Ohio State Test (OST). 2018 goal = 24.4%; 2019 goal = 29.4%; 2020 goal =
34.4%; 2021 goal = 39.1%

Sub goal #2a — Increase the percentage of kindergarten students meeting or exceeding the targets for
phonemic awareness from 31% to 60% by Spring 2018 as measured by the DIBELS phoneme
segmentation fluency measure (PSF)

Evidence-Based Practice: Develop awareness of the segments of sound in speech and how they link to

letters

Components

Timeline

Lead Person(s)
Resources Needed

Action Step 1

Teach students to
recognize and
manipulate segments of
sound in speech

August through May of
each year, annually
through 2021

Kindergarten teachers
Tier one core content
resources (Journeys
HMH), Haggerty
Phonemic Awareness

Action Step 2
Teach students letter sound
associations

August through May of each
year, annually through 2021

Kindergarten teachers

Tier one core content
resources (Journeys HMH),
Haggerty Phonemic
Awareness curriculum, SPIRE

Action Step 3

Use word building and other
activities to link students’
knowledge of letter sound
relationships with phonemic
awareness

August through May of
each year, annually
through

2021

Kindergarten teachers

Tier one core content
resources (Journeys HMH),
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Specifics of
Implementation
(training, coaching,
system structures,
implementation
support and
leadership
structures)

Measure of Success

Check-In/Review
Date

Action Step 1
curriculum, SPIRE 31
edition reading
curriculum resources,
scope and sequence
documents, LETRS
foundations resources,
funds for professional
learning and for sub
teachers

Professional
development and

coaching as it relates to
the resources listed (see
PD Plan in section 8C),

planning and delivery of

evidence-based
practices and

interventions aligned to

the component as
developed within the

Teacher Based Team as

a part of the Ohio
Improvement process,
job-embedded support
with a coach.

Significant increases in

students reaching or
exceeding targets to
60% each year
Reviewed three times

annually after analysis of

the DIBELS
administration

Action Step 2

3" edition reading curriculum
resources, scope and
sequence documents, LETRS
foundations resources, funds
for professional learning and
for sub teachers

Professional development and
coaching as it relates to the
resources listed (see PD Plan
in section 8C), planning and
delivery of evidence-based
practices and interventions
aligned to the component as
developed within the Teacher
Based Team as a part of the
Ohio Improvement process,
job embedded support with a
coach.

Significant increases in
students reaching or
exceeding targets to 60% each
year

Reviewed three times annually
after analysis of the DIBELS
administration

Action Step 3

Haggerty Phonemic
Awareness curriculum,
SPIRE 3" edition reading
curriculum resources, scope
and sequence documents,
LETRS foundations
resources, funds for
professional learning and for
sub teachers

Professional development
and coaching as it relates to
the resources listed (see PD
Plan in section 8C), planning
and delivery of evidence
based practices and
interventions aligned to the
component as developed
within the Teacher Based
Team as a part of the Ohio
Improvement process, job
embedded support with a
coach.

Significant increases in
students reaching or
exceeding targets to 60%
each year

Reviewed three times
annually after analysis of the
DIBELS administration

Goal #2b Action Plan Map - Kindergarten

Overall Goal Statement: Increase the percentage of learners meeting or exceeding third grade proficiency
standards by 5% each year, from the 19.4% baseline established in the Spring of

2017, as measured by the Ohio State Test (OST). 2018 goal = 24.4%; 2019 goal = 29.4%; 2020 goal =
34.4%; 2021 goal = 39.1% Sub goal #2b Increase the percentage of kindergarten students meeting or
exceeding the targets for phonics and word recognition skills from 31% to 60% by Spring 2018 as
measured by the DIBELS Nonsense Word Fluency (NWF) measure

Evidence-Based Practice: Teach students to decode words, analyze word parts, and write and recognize
words

Action Step 3

Have students read
decodable words in
isolation and text and
teach high frequency
words so that students can
recognize them

efficiently

Action Step 1
Teach students to
blend letter sounds and = sound-spelling
sound-spelling patterns = patterns and to recognize
from left to right withina = common word parts
word to produce a

recognizable

pronunciation

(blending, chunking,

sounding out)

Action Step 2

Components Instruct students in common
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Action Step 1

Timeline

Lead Person(s)
Resources Needed

Specifics of
Implementation (training,
coaching, system
structures,
implementation support
and leadership
structures)

Measure of Success

Check-
In/Review
Date

August through May of
each year, annually
through

2021

Kindergarten teachers
Tier one core content
resources (Journeys
HMH), SPIRE 3™
edition reading
curriculum resources,
scope and sequence
documents, LETRS
foundations resources,
funds for professional
learning and for sub
teachers

Professional
development and
coaching as it relates to
the resources listed
(see PD Plan in section
8C), planning and
delivery of evidence-
based practices and
interventions aligned to
the component as
developed within the
Teacher Based Team
as a part of the Ohio
Improvement process,
job embedded support
with a coach.
Significant increases in
students reaching or
exceeding targets to
60% each year
Reviewed three times
annually after analysis
of the DIBELS
administration

Action Step 2
August through May of each
year, annually through 2021

Kindergarten teachers

Tier one core content
resources (Journeys HMH),
SPIRE 3" edition reading
curriculum resources, scope
and sequence documents,
LETRS foundations
resources, funds for
professional learning and for
sub teachers

Professional development
and coaching as it relates to
the resources listed (see PD
Plan in section 8C), planning
and delivery of evidence
based practices and
interventions aligned to the
component as developed
within the Teacher Based
Team as a part of the Ohio
Improvement process, job-
embedded support with a
coach.

Significant increases in
students reaching or
exceeding targets to

60% each year

Reviewed three times
annually after analysis of the
DIBELS administration

Action Step 3

August through May of
each year, annually
through 2021

Kindergarten teachers
Tier one core content
resources (Journeys
HMH), SPIRE 3 edition
reading curriculum
resources, scope and
sequence documents,
LETRS foundations
resources, funds for
professional learning and
for sub teachers

Professional development
and coaching as it relates
to the resources listed (see
PD Plan in section 8C),
planning and delivery of
evidence-based practices
and interventions aligned
to the component as
developed within the
Teacher Based Team as a
part of the Ohio
Improvement process, job
embedded support with a
coach.

Significant increases in
students reaching or
exceeding targets to 60%
each year

Reviewed three times
annually after

analysis of the

DIBELS

administration
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Goal #2c Action Plan Map — First Grade

Overall Goal Statement: Increase the percentage of learners meeting or exceeding third grade proficiency
standards by 5% each year, from the 19.4% baseline established in the Spring of Sub goal #2c Increase
the percentage of first grade students meeting or exceeding the targets for phonemic awareness from 43%
to 60% by Spring 2018 as measured by the DIBELS Phoneme Segmentation Fluency (PSF) measure

Evidence-Based Practice: Develop awareness of the segments of sound in speech and how they link to

letters

Components

Timeline

Lead Person(s)
Resources Needed

Specifics of
Implementation (training,
coaching, system
structures,
implementation support
and leadership
structures)

Measure of Success

Check-In/Review Date

Teach students to
recognize and
manipulate segments of
sound in speech

August through May of
each year, annually
through

2021

First grade teachers
Tier one core content
resources (Journeys
HMH), Haggerty
Phonemic Awareness
curriculum, SPIRE 31
edition reading
curriculum resources,
scope and sequence
documents, LETRS
foundations resources,
funds for professional
learning and for sub
teachers

Professional
development and
coaching as it relates to
the resources listed
(see PD Plan in section
8C), planning and
delivery of evidence-
based practices and
interventions aligned to
the component as
developed within the
Teacher Based Team
as a part of the Ohio
Improvement process,
job embedded support
with a coach.
Significant increases in
students reaching or
exceeding targets to
60% each year
Reviewed three times
annually after analysis
of the DIBELS
administration

Teach students letter sound
associations

August through May of each
year, annually through 2021

First grade teachers

Tier one core content
resources (Journeys HMVH),
Haggerty Phonemic
Awareness curriculum,
SPIRE 3" edition reading
curriculum resources, scope
and sequence documents,
LETRS foundations
resources, funds for
professional learning and for
sub teachers

Professional development
and coaching as it relates to
the resources listed (see PD
Plan in section 8C), planning
and delivery of evidence
based practices and
interventions aligned to the
component as developed
within the Teacher Based
Team as a part of the Ohio
Improvement process, job-
embedded support with a
coach.

Significant increases in
students reaching or
exceeding targets to 60%
each year

Reviewed three times
annually after analysis of the
DIBELS administration

Use word building and
other activities to link
students’ knowledge of
letter sound relationships
with phonemic awareness
August through May of
each year, annually
through 2021

First grade teachers

Tier one core content
resources (Journeys
HMH), Haggerty Phonemic
Awareness curriculum,
SPIRE 3" edition reading
curriculum resources,
scope and sequence
documents, LETRS
foundations resources,
funds for professional
learning and for sub
teachers

Professional development
and coaching as it relates
to the resources listed (see
PD Plan in section 8C),
planning and delivery of
evidence-based practices
and interventions aligned
to the component as
developed within the
Teacher Based Team as a
part of the Ohio
Improvement process, job
embedded support with a
coach.

Significant increases in
students reaching or
exceeding targets to 60%
each year

Reviewed three times
annually after analysis of
the DIBELS administration
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Goal #2d Action Plan Map — First Grade

Overall Goal Statement: Increase the percentage of learners meeting or exceeding third grade proficiency
standards by 5% each year, from the 19.4% baseline established in the Spring of Sub goal #2d Increase
the percentage of first grade students meeting or exceeding the targets for phonics and word recognition
skills from 57% to 80% by Spring 2018 as measured by the DIBELS Nonsense Word Fluency (NWF)

measure

Evidence-Based Practice: Teach students to decode words, analyze word parts, and write and recognize

words

Components

Timeline

Lead Person(s)
Resources Needed

Specifics of
Implementation (training,
coaching, system
structures,
implementation support
and leadership
structures)

Measure of Success

Check-In/Review Date

Teach students to
blend letter sounds and
sound-spelling patterns
from left to right within a
word to produce a
recognizable
pronunciation
(blending, chunking,
sounding out)

August through May of
each year, annually
through

2021

First grade teachers
Tier one core content
resources (Journeys
HMH), SPIRE 3™
edition reading
curriculum resources,
scope and sequence
documents, LETRS
foundations resources,
funds for professional
learning and for sub
teachers

Professional
development and
coaching as it relates to
the resources listed
(see PD Plan in section
8C), planning and
delivery of evidence-
based practices and
interventions aligned to
the component as
developed within the
Teacher Based Team
as a part of the Ohio
Improvement process,
job embedded support
with a coach.
Significant increases in
students reaching or
exceeding targets to
80% each year
Reviewed three times
annually after analysis
of the DIBELS
administration

Instruct students in common
sound-spelling

patterns and to recognize
common word parts

August through May of each
year, annually through 2021

First grade teachers

Tier one core content
resources (Journeys HMH),
SPIRE 3" edition reading
curriculum resources, scope
and sequence documents,
LETRS foundations
resources, funds for
professional learning and for
sub teachers

Professional development
and coaching as it relates to
the resources listed (see PD
Plan in section 8C), planning
and delivery of evidence
based practices and
interventions aligned to the
component as developed
within the Teacher Based
Team as a part of the Ohio
Improvement process, job-
embedded support with a
coach.

Significant increases in
students reaching or
exceeding targets to 80%
each year

Reviewed three times
annually after analysis of the
DIBELS administration

Have students read
decodable words in
isolation and text and
teach high frequency
words so that students can
recognize them

efficiently

August through May of
each year, annually
through 2021

First grade teachers
Tier one core content
resources (Journeys
HMH), SPIRE 3" edition
reading curriculum
resources, scope and
sequence documents,
LETRS foundations
resources, funds for
professional learning and
for sub teachers

Professional development
and coaching as it relates
to the resources listed (see
PD Plan in section 8C),
planning and delivery of
evidence-based practices
and interventions aligned
to the component as
developed within the
Teacher Based Team as a
part of the Ohio
Improvement process, job
embedded support with a
coach.

Significant increases in
students reaching or
exceeding targets to 80%
each year

Reviewed three times
annually after analysis of
the DIBELS administration
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Goal #2e Action Plan Map — First Grade

Overall Goal Statement: Increase the percentage of learners meeting or exceeding third grade proficiency
standards by 5% each year, from the 19.4% baseline established in the Spring of Sub goal #2e Increase
the percentage of first grade students meeting or exceeding the targets for Oral Reading Fluency (ORF)
targets from 52% to 70% by Spring 2018 as measured by the DIBELS DORF measure

Evidence-Based Practice: Teach students to decode words, analyze word parts, and write and recognize

words

Components

Timeline

Lead Person(s)
Resources Needed

Specifics of
Implementation (training,
coaching, system
structures,
implementation support
and leadership
structures)

Measure of Success

Check-In/Review Date

Teach students to
blend letter sounds and
sound-spelling patterns
from left to right within a
word to produce a
recognizable
pronunciation
(blending, chunking,
sounding out)

August through May of
each year, annually
through 2021

First grade teachers
Tier one core content
resources (Journeys
HMH), SPIRE 3™
edition reading
curriculum resources,
scope, and sequence
documents, LETRS
foundations resources,
funds for professional
learning and for sub
teachers

Professional
development and
coaching as it relates to
the resources listed
(see PD Plan in section
8C), planning and
delivery of evidence-
based practices and
interventions aligned to
the component as
developed within the
Teacher Based Team
as a part of the Ohio
Improvement process,
job embedded support
with a coach.
Significant increases in
students reaching or
exceeding targets to
70% each year
Reviewed three times
annually after analysis
of the DIBELS
administration

Instruct students in common
sound-spelling patterns and
to recognize common word
parts

August through May of each
year, annually through 2021

First grade teachers

Tier one core content
resources (Journeys HMH),
SPIRE 3" edition reading
curriculum resources, scope
and sequence documents,
LETRS foundations
resources, funds for
professional learning and for
sub teachers

Professional development
and coaching as it relates to
the resources listed (see PD
Plan in section 8C), planning
and delivery of evidence
based practices and
interventions aligned to the
component as developed
within the Teacher Based
Team as a part of the Ohio
Improvement process, job-
embedded support with a
coach.

Significant increases in
students reaching or
exceeding targets to 70%
each year

Reviewed three times
annually after analysis of the
DIBELS administration

Have students read
decodable words in
isolation and text and
teach high frequency
words so that students can
recognize them efficiently

August through May of
each year, annually
through 2021

First grade teachers
Tier one core content
resources (Journeys
HMH), SPIRE 3" edition
reading curriculum
resources, scope and
sequence documents,
LETRS foundations
resources, funds for
professional learning and
for sub teachers

Professional development
and coaching as it relates
to the resources listed (see
PD Plan in section 8C),
planning and delivery of
evidence-based practices
and interventions aligned
to the component as
developed within the
Teacher Based Team as a
part of the Ohio
Improvement process, job
embedded support with a
coach.

Significant increases in
students reaching or
exceeding targets to 70%
each year

Reviewed three times
annually after analysis of
the DIBELS administration
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Goal #2f Action Plan Map — Second Grade

Overall Goal Statement: Increase the percentage of learners meeting or exceeding third grade proficiency
standards by 5% each year, from the 19.4% baseline established in the Spring of Sub goal #2f Increase
the percentage of second grade students meeting or exceeding the targets for phonics and word
recognition from 32% to 60% by Spring 2018 as measured by the DIBELS Nonsense Word Fluency (NWF)

measure

Evidence-Based Practice: Teach students to decode words, analyze word parts, and write and recognize

words

Components

Timeline

Lead Person(s)
Resources
Needed

Specifics of
Implementation
(training,
coaching, system
structures,
implementation
support and
leadership
structures)

Measure of
Success

Check-
In/Review Date

Teach students to blend
letter sounds and sound-
spelling patterns from left to
right within a word to
produce a recognizable
pronunciation (blending,
chunking, sounding out)
August through May of each
year, annually through 2021

First grade teachers

Tier one core content
resources (Journeys HVH),
SPIRE 3" edition reading
curriculum resources, scope
and sequence documents,
LETRS foundations
resources, funds for
professional learning and
for sub teachers

Professional development
and coaching as it relates to
the resources listed (see PD
Plan in section 8C),
planning and delivery of
evidence-based practices
and interventions aligned to
the component as
developed within the
Teacher Based Team as a
part of the Ohio
Improvement process,
jobembedded support with a
coach.

Significant increases in
students reaching or
exceeding targets to 60%
each year

Reviewed three times
annually after

analysis of the

DIBELS

administration

Instruct students in
common sound-
spelling patterns and to
recognize common
word parts

August through May of
each year, annually
through 2021

First grade teachers
Tier one core content
resources (Journeys
HMH), SPIRE 3™
edition reading
curriculum resources,
scope and sequence
documents, LETRS
foundations resources,
funds for professional
learning and for sub
teachers

Professional
development and
coaching as it relates
to the resources listed
(see PD Plan in
section 8C), planning
and delivery of
evidencebased
practices and
interventions aligned to
the component as
developed within the
Teacher Based Team
as a part of the Ohio
Improvement process,
job-embedded support
with a coach.
Significant increases in
students reaching or
exceeding targets to
60% each year
Reviewed three times
annually after analysis
of the DIBELS
administration

Have students read decodable
words in isolation and text and
teach high frequency words so that
students can

recognize them

efficiently

August through May of each year,
annually through 2021

First grade teachers

Tier one core content resources
(Journeys HMH), SPIRE 3 edition
reading curriculum resources,
scope and sequence documents,
LETRS foundations resources,
funds for professional learning and
for sub teachers

Professional development and
coaching as it relates to the
resources listed (see PD Plan in
section 8C), planning and delivery
of evidence-based practices and
interventions aligned to the
component as developed within the
Teacher Based Team as a part of
the Ohio Improvement process,
jobembedded support with a coach.

Significant increases in students
reaching or exceeding targets to
60% each year

Reviewed three times annually

after analysis of the DIBELS
administration
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Goal #2g Action Plan Map — Second Grade

Overall Goal Statement: Increase the percentage of learners meeting or exceeding third grade proficiency
standards by 5% each year, from the 19.4% baseline established in the Spring of Sub goal #2g Increase
the percentage of second grade students meeting or exceeding the Oral Reading Fluency (ORF) from 47%
to 70% by Spring 2018 as measured by the DIBELS DORF measure

Evidence-Based Practice: Teach students to decode words, analyze word parts, and write and recognize

words

Components

1. Timeline

2. Lead Person(s)

3. Resources Needed

4. Specifics of
Implementatio n (training,
coaching, system
structures,
implementation support
and leadership
structures)

5. Measure of Success

6. Check-
In/Review Date

Teach students to blend
letter sounds and
sound-spelling patterns
from left to right within a
word to produce a
recognizable
pronunciation (blending,
chunking, sounding out)
August through May of
each year, annually
through

2021

Second grade teachers,
reading specialist

Tier one core content
resources (Journeys
HMH), SPIRE 3
edition reading
curriculum resources,
scope and sequence
documents, LETRS
foundations resources,
funds for professional
learning and for sub
teachers

Professional
development and
coaching as it relates to
the resources listed
(see PD Plan in section
8C), planning and
delivery of evidence-
based practices and
interventions aligned to
the component as
developed within the
Teacher Based Team
as a part of the Ohio
Improvement process,
job embedded support
with a coach.
Significant increases in
students reaching or
exceeding targets to
70% each year
Reviewed three times
annually after

analysis of the

DIBELS

administration

Instruct students in common
sound-

spelling patterns and to
recognize common word
parts

August through May of each
year, annually through 2021

Second grade teachers,
reading specialist

Tier one core content
resources (Journeys HVH),
SPIRE 3" edition reading
curriculum resources, scope
and sequence documents,
LETRS foundations
resources, funds for
professional learning and for
sub teachers

Professional development
and coaching as it relates to
the resources listed (see PD
Plan in section 8C), planning
and delivery of evidence
based practices and
interventions aligned to the
component as developed
within the Teacher Based
Team as a part of the Ohio
Improvement process, job-
embedded support with a
coach.

Significant increases in
students reaching or
exceeding targets to

70% each year

Reviewed three times
annually after analysis of the
DIBELS administration

Have students read
decodable words in
isolation and text and
teach high frequency
words so that students can
recognize them

efficiently

August through May of
each year, annually
through 2021

Second grade teachers,
reading specialist

Tier one core content
resources (Journeys
HMH), SPIRE 3" edition
reading curriculum
resources, scope and
sequence documents,
LETRS foundations
resources, funds for
professional learning and
for sub teachers

Professional development
and coaching as it relates
to the resources listed (see
PD Plan in section 8C),
planning and delivery of
evidence-based practices
and interventions aligned
to the component as
developed within the
Teacher Based Team as a
part of the Ohio
Improvement process, job
embedded support with a
coach.

Significant increases in
students reaching or
exceeding targets to 70%
each year

Reviewed three times
annually after

analysis of the

DIBELS

administration
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Goal #2h Action Plan Map — Third Grade

Overall Goal Statement: Increase the percentage of learners meeting or exceeding third grade proficiency
standards by 5% each year, from the 19.4% baseline established in the Spring of 2017, as measured by
the Ohio State Test (OST). 2018 goal = 24.4%; 2019 goal = 29.4%; Sub goal #2h Increase the percentage
of third grade students meeting or exceeding the Oral Reading Fluency (ORF) from 46% to 70% by Spring

2018 as measured by the DIBELS DORF measure

Evidence-Based Practice: Teach students to decode words, analyze word parts, and write and recognize

words

Components

1. Timeline

2. Lead Person(s)

3. Resources Needed

4. Specifics of
Implementation (training,
coaching, system
structures,
implementation support
and leadership
structures)

5. Measure of Success

Teach students to
blend letter sounds and
sound-spelling patterns
from left to right within a
word to produce a
recognizable
pronunciation
(blending, chunking,
sounding out)

August through May of
each year, annually
through

2021

Third grade teachers,
reading specialist

Tier one core content
resources (Journeys
HMH), SPIRE 3™
edition reading
curriculum resources,
scope and sequence
documents, LETRS
foundations resources,
funds for professional
learning and for sub
teachers

Professional
development and
coaching as it relates to
the resources listed
(see PD Plan in section
8C), planning and
delivery of evidence-
based practices and
interventions

aligned to the
component as
developed within the
Teacher Based Team
as a part of the Ohio
Improvement process,
job embedded support
with a coach.
Significant increases in
students reaching or
exceeding targets to
70% each year

Instruct students in common
sound-spelling patterns and
to recognize common word
parts

August through May of each
year, annually through 2021

Third grade teachers,
reading specialist

Tier one core content
resources (Journeys HVH),
SPIRE 3" edition reading
curriculum resources, scope
and sequence documents,
LETRS foundations
resources, funds for
professional learning and for
sub teachers

Professional development
and coaching as it relates to
the resources listed (see PD
Plan in section 8C), planning
and delivery of evidence
based practices and
interventions aligned to the
component as developed
within the Teacher Based
Team as a part of the Ohio
Improvement process, job-
embedded support with a
coach.

Significant increases in
students reaching or
exceeding targets to 70%
each year

Have students read
decodable words in
isolation and text and
teach high frequency
words so that students can
recognize them efficiently

August through May of
each year, annually
through 2021

Third grade teachers,
reading specialist

Tier one core content
resources (Journeys
HMH), SPIRE 3" edition
reading curriculum
resources, scope and
sequence documents,
LETRS foundations
resources, funds for
professional learning and
for sub teachers

Professional development
and coaching as it relates
to the resources listed (see
PD Plan in section 8C),
planning and delivery of
evidence-based practices
and interventions aligned
to the component as
developed within the
Teacher Based Team as a
part of the Ohio
Improvement process, job
embedded support with a
coach.

Significant increases in
students reaching or
exceeding targets to 70%
each year
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Action Step 1 Action Step 2 Action Step 3

6. Check- Reviewed three times Reviewed three times Reviewed three times
In/Review annually after analysis annually after analysis of the = annually after analysis of
Date of the DIBELS DIBELS administration the DIBELS administration

administration

Goal #3 Action Plan Map

Goal Statement: Increase the percentage of learners meeting or exceeding grade four through eight
proficiency standards by 5% each year, from the baseline scores established in Spring of 2017, as
measured by the Ohio State Test (OST) as noted below:

BASELINE

Spring 2017 Spring 2018 Spring 2019 Spring 2020 Spring 2021
40% 45% 50% 55% 60%
28.9% 33.9% 38.9% 43.9% 48.9%
19.2% 24.2% 29.2% 34.2% 39.2%
18.5% 23.5% 28.5% 33.5% 38.5
18.8% 23.8% 28.8% 33.8% 38.8%

Evidence-Based Practices: Provide explicit vocabulary instruction and provide direct and explicit

comprehension strategy instruction

Components

1. Timeline

2. Lead Person(s)

3. Resources Needed

Action Step 1
Professional learning for
teachers to increase
capacity to deliver high
quality instruction to all
students in the areas of
vocabulary and reading
comprehension strategies

Beginning January 2018

and ongoing through May

of 2021

Bob Longworth, Assistant

Superintendent of

Curriculum and

Instruction

¢ Professional
Development Plan (see
attached in section 8C)
in the areas of
vocabulary acquisition
and reading
comprehension
strategies with a focus
on evidence-based
practices and
programs

¢ Instructional coaching
to build teacher and
administration capacity
specific to evidence
based strategies and
program

Action Step 2
Implementation of the

Ohio Improvement Process
(OIP) to analyze data in
order to determine student
need to drive evidence-
based instructional
planning in the areas of
vocabulary and reading
comprehension strategies

Beginning January 2018
and ongoing through May
of 2021

Anthony Comer, K-12
Principal

e Professional

Development Plan (see
attached in 8C) as it
relates to data analysis
and using student data
to drive instructional
decision making

e Instructional coaching to

build administrator and
teacher capacity to
analyze data in order to
plan and deliver
evidence based
instruction to student
groups based on need,
as determined by data

Action Step 3
Implementation of the

Ohio Improvement Process
(OIP) to facilitate the
planning and delivery of
instruction catered to meet
the needs of individual and
small groups of students
based on data analysis in
the areas of vocabulary and
reading comprehension
strategies

Beginning January 2018 and
ongoing through May of
2021

Grade level teachers,
intervention specialists, EL
teachers and coaches

e Professional Development
Plan (see attached in 8C)
as it relates to the
planning, delivery and
progress monitoring of
evidence-based
interventions based on
student data trends and
patterns for all students,
small groups and
individual students.

e Instructional coaching to
build teacher capacity to
plan and deliver evidence
based instruction to
student groups based on
need
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4. Specifics of
Implementation (training,
coaching, system
structures,
implementation support
and leadership
structures)

5. Measure of Success

6. Check-
In/Review
Date

Action Step 1
e Programming that
provides resources to
deliver evidence based
intervention in the
areas of vocabulary
acquisition and reading
comprehension
strategies
e Funds for professional
learning and for sub
teachers
Professional
development (see
Professional
Development Plan in
Section 8C),
programming and
coaching specific to the
planning and delivery of
evidence-based practices
in the areas of vocabulary
and reading
comprehension strategies

Professional learning
opportunities are
provided with high levels
of teacher
implementation fidelity to
100% of teachers in
grades 48

Ongoing check-in
quarterly specific to
implementation bullets
noted above, review of
progress annually

Action Step 2

Utilization of the Ohio
Improvement Process in
Building Leadership Teams
and Teacher Based Teams
to collect and analyze data
for the purpose of
identifying trends and
patterns in order to plan
and deliver evidence-based
intervention to all students,
small groups and individual
students based on need as
determined by data
Documentation of Building
Leadership Team and
Teacher Based Team
meetings inclusive of data
analysis for the purpose of
identifying trends and
patterns in order to plan
and deliver evidence based
intervention to all students,
small groups and individual
students based on need.
Ongoing check-in monthly,
review of progress annually

Action Step 3

e Programming to support

evidence based
instructional practices for
all students, small groups
and individual students,
as needed and
determined by data

Utilization of the Ohio
Improvement Process in
Building Leadership Teams
and Teacher Based Teams
to collaboratively plan,
deliver and progress monitor
evidence based intervention
practices and programs to
all students, small groups
and individual students
based on need as
determined by data

Documentation of Building
Leadership Team and
Teacher Based Team
meetings inclusive of the
planning, delivery and
progress monitoring of
evidence-based intervention
to all students, small groups
and individual students
based on need.

Ongoing check-in quarterly
specific to implementation
bullets noted above, review
of progress annually
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Goal #3a Action Plan Map — Grade Four

Goal Statement: Increase the percentage of learners meeting or exceeding grade four through eight
proficiency standards by 5% each year, from the baseline scores established in Spring of 2017, as
measured by the Ohio State Test (OST).

Sub goal #3a — Increase the percentage of fourth grade students meeting or exceeding the average range
(415 %'ile or higher) on the vocabulary section of the MAP test by 10% or higher each year over the next
three years. Students will increase from 41% to 51% by the Spring of 2018, as measured by the MAP

assessment.

Evidence-Based Practice: Provide direct and explicit vocabulary instruction

Components

1. Timeline

2. Lead Person(s)

3. Resources Needed

4. Specifics of
Implementation (training,
coaching, system
structures,
implementation support
and leadership
structures)

5. Measure of Success

6. Check-In/Review Date

Dedicate a portion of
classroom instruction to
vocabulary instruction

August through May of
each year, annually
through 2021

Grade level teachers,
intervention specialists,
EL teachers and coaches
Tier one core content
resources (Journeys /
Collections HMH), SPIRE
3" edition reading
curriculum resources,
scope and sequence
documents, LETRS
foundations resources,
Wordly Wise 3000 3™
Edition supplemental
resources, funds for
professional learning and
for sub teachers
Professional development
and coaching as it relates
to the resources listed
(see PD Plan in section
8C), planning and delivery
of evidence-based
practices and
interventions aligned to
the component as
developed within the
Teacher Based

Team as a part of the
Ohio Improvement
process, jobembedded
support with a coach.
10% or higher increase
annually of students
scoring average (415
%/ile or higher) on the
MAP assessment
Reviewed three times
annually after analysis of

Use repeated exposure to
new words in multiple oral
and written context and
allow sufficient practice
sessions

August through May of
each year, annually through
2021

Grade level teachers,
intervention specialists, EL
teachers and coaches

Tier one core content
resources (Journeys /
Collections HMH), SPIRE
3" edition reading
curriculum resources,
scope and sequence
documents, LETRS
foundations resources,
Wordly Wise 3000 3™
Edition supplemental
resources, funds for
professional learning and
for sub teachers
Professional development
and coaching as it relates
to the resources listed (see
PD Plan in section 8C),
planning and delivery of
evidence-based practices
and interventions aligned to
the component as
developed within the
Teacher Based Team as a
part of the Ohio
Improvement process, job-
embedded support with a
coach.

10% or higher increase
annually of students scoring
average (415 %'ile or
higher) on the MAP
assessment

Reviewed three times
annually after analysis of

Teach students strategies
to make them
independent vocabulary
learners (resources,
prefixes, suffixes and
roots)

August through May of
each year, annually
through 2021

Grade level teachers,
intervention specialists,
EL teachers and coaches
Tier one core content
resources (Journeys /
Collections HMH), SPIRE
3" edition reading
curriculum resources,
scope and sequence
documents, LETRS
foundations resources,
Wordly Wise 3000 3™
Edition supplemental
resources, funds for
professional learning and
for sub teachers
Professional development
and coaching as it relates
to the resources listed
(see PD Plan in section
8C), planning and
delivery of evidencebased
practices and
interventions aligned to
the component as
developed within the
Teacher Based Team as
a part of the Ohio
Improvement process,
jobembedded support
with a coach.

10% or higher increase
annually of students
scoring average (415
%/ile or higher) on the
MAP assessment
Reviewed three times
annually after analysis of
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Action Step 1
the MAP administration
data

Action Step 2
the MAP administration
data

Action Step 3
the MAP administration
data

Goal #3b Action Plan Map — Grade Four

Goal Statement: Increase the percentage of learners meeting or exceeding grade four through eight
proficiency standards by 5% each year, from the baseline scores established in Spring of 2017, as
measured by the Ohio State Test (OST).

Sub goal #3b — Increase the percentage of fourth grade students meeting or exceeding the average range
(41% %'ile or higher) on the informational text section of the MAP test by 10% or higher each year over the
next three years. Students will increase from 48% to 58% by the Spring of 2018, as measured by the MAP

assessment.

Evidence-Based Practice: Provide direct and explicit reading comprehension strategy instruction

Components

1. Timeline

2. Lead Person(s)

3. Resources Needed

4. Specifics of
Implementation (training,
coaching, system
structures,
implementation support
and leadership
structures)

5. Measure of Success

Action Step 1

Action Step 2

Teach students to apply = Use direct and explicit

the strategies they are
learning to multiple
texts

August through May of
each year, annually
through 2021

Grade level teachers,
intervention specialists,
EL teachers and
coaches

Tier one core content
resources (Journeys /
Collections HMH),
SPIRE 3 edition
reading curriculum
resources, scope and
sequence documents,
LETRS foundations
resources, funds for
professional learning
and for sub teachers
Professional
development and
coaching as it relates to
the resources listed
(see PD Plan in section
8C), planning and
delivery of evidence-
based practices and
interventions aligned to
the component as
developed within the
Teacher Based Team
as a part of the Ohio
Improvement process,
jobembedded support
with a coach.

10% or higher increase
annually of students
scoring average (415
%/ile or higher) on the
MAP assessment

instruction for teaching
students how to use
comprehension strategies
August through May of each
year, annually through 2021

Grade level teachers,
intervention specialists, EL
teachers and coaches

Tier one core content
resources (Journeys /
Collections HMH), SPIRE 3™
edition reading curriculum
resources, scope and
sequence documents,
LETRS foundations
resources, funds for
professional learning and for
sub teachers

Professional development
and coaching as it relates to
the resources listed (see PD
Plan in section 8C), planning
and delivery of
evidencebased practices and
interventions aligned to the
component as developed
within the Teacher Based
Team as a part of the Ohio
Improvement process, job-
embedded support with a
coach.

10% or higher increase
annually of students scoring
average (415 %'ile or higher)
on the MAP assessment

Action Step 3

Provide guided practice
opportunities for students
when learning various
strategies

August through May of
each year, annually
through 2021

Grade level teachers,
intervention specialists, EL
teachers and coaches

Tier one core content
resources (Journeys /
Collections HMH), SPIRE
3" edition reading
curriculum resources,
scope and sequence
documents, LETRS
foundations resources,
funds for professional
learning and for sub
teachers

Professional development
and coaching as it relates
to the resources listed (see
PD Plan in section 8C),
planning and delivery of
evidence-based practices
and interventions aligned
to the component as
developed within the
Teacher Based Team as a
part of the Ohio
Improvement process,
jobembedded support with
a coach.

10% or higher increase
annually of students
scoring average (415 %'ile
or higher) on the MAP
assessment
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6. Check-In/Review Date

Action Step 1
Reviewed three times
annually

after analysis of the
MAP administration
data

Goal #3c Action Plan Map — Grade Five

Action Step 2

Reviewed three times
annually after analysis of the
MAP administration data

Action Step 3
Reviewed three times
annually after analysis of
the MAP administration
data

Goal Statement: Increase the percentage of learners meeting or exceeding grade four through eight
proficiency standards by 5% each year, from the baseline scores established in Spring of 2017, as
measured by the Ohio State Test (OST).

Sub goal #3c — Increase the percentage of fifth grade students meeting or exceeding the average range
(41% %'ile or higher) on the vocabulary section of the MAP test by 10% or higher each year over the next
three years. Students will increase from 38% to 48% by the Spring of 2018, as measured by the MAP

assessment.

Evidence-Based Practice: Provide direct and explicit vocabulary instruction

Components

1. Timeline

2. Lead Person(s)

3. Resources Needed

4. Specifics of
Implementation (training,
coaching, system
structures,
implementation support
and leadership
structures)

Action Step 1
Dedicate a portion of
classroom instruction to
vocabulary instruction

August through May of
each year, annually
through 2021

Grade level teachers,
intervention specialists,
EL teachers and coaches
Tier one core content
resources (Journeys /
Collections HMH), SPIRE
3" edition reading
curriculum resources,
scope and sequence
documents, LETRS
foundations resources,
Wordly Wise 3000 3™
Edition supplemental
resources, funds for
professional learning and
for sub teachers
Professional development
and coaching as it relates
to the resources

listed (see PD Plan in
section 8C), planning and
delivery of evidence-
based practices and
interventions aligned to
the component as
developed within the
Teacher Based

Team as a part of the
Ohio Improvement
process, jobembedded
support with a coach.

Action Step 2

Use repeated exposure to
new words in multiple oral
and written context and
allow sulfficient practice
sessions

August through May of
each year, annually through
2021

Grade level teachers,
intervention specialists, EL
teachers and coaches
Tier one core content
resources (Journeys /
Collections HMH), SPIRE
3" edition reading
curriculum resources,
scope and sequence
documents, LETRS
foundations resources,
Wordly Wise 3000 3™
Edition supplemental
resources, funds for
professional learning and
for sub teachers
Professional development
and coaching as it relates
to the resources listed
(see PD Plan in section
8C), planning and delivery
of evidence-based
practices and interventions
aligned to the component
as developed within the
Teacher Based Team as a
part of the Ohio
Improvement process, job-
embedded support with a
coach.

Action Step 3

Teach students strategies
to make them
independent vocabulary
learners (resources,
prefixes, suffixes and
roots)

August through May of
each year, annually
through 2021

Grade level teachers,
intervention specialists,
EL teachers and coaches
Tier one core content
resources (Journeys /
Collections HMH), SPIRE
3" edition reading
curriculum resources,
scope and sequence
documents, LETRS
foundations resources,
Wordly Wise 3000 3™
Edition supplemental
resources, funds for
professional learning and
for sub teachers
Professional development
and coaching as it relates
to the resources

listed (see PD Plan in
section 8C), planning and
delivery of evidencebased
practices and
interventions aligned to
the component as
developed within the
Teacher Based Team as
a part of the Ohio
Improvement process,
jobembedded support
with a coach.
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Action Step 1

10% or higher increase
annually of students
scoring average (415
%'ile or higher) on the
MAP assessment
Reviewed three times

5. Measure of Success

6. Check-In/Review Date

annually after analysis of

the MAP administration
data

Goal #3d Action Plan Map — Grade Five

Action Step 2
10% or higher increase

annually of students scoring

average (415 %'ile or
higher) on the MAP
assessment

Reviewed three times
annually after analysis of
the MAP administration
data

Action Step 3

10% or higher increase
annually of students
scoring average (415
%'ile or higher) on the
MAP assessment
Reviewed three times
annually after analysis of
the MAP administration
data

Goal Statement: Increase the percentage of learners meeting or exceeding grade four through eight
proficiency standards by 5% each year, from the baseline scores established in Spring of 2017, as

measured by the Ohio State Test (OST).

Sub goal #3d — Increase the percentage of fifth grade students meeting or exceeding the average range
(41% %'ile or higher) on the informational text section of the MAP test by 10% or higher each year over the
next three years. Students will increase from 39% to 49% by the Spring of 2018, as measured by the MAP

assessment.

Evidence-Based Practice: Provide direct and explicit reading comprehension strategy instruction

Action Step 1

Components
the strategies they are
learning to multiple
texts

1. Timeline August through May of

each year, annually
through 2021

Grade level teachers,
intervention specialists,
EL teachers and
coaches

Tier one core content
resources (Journeys /
Collections HMH),
SPIRE 3 edition
reading curriculum
resources, scope and
sequence

documents, LETRS
foundations resources,
funds for professional
learning and for sub

2. Lead Person(s)

3. Resources Needed

teachers
4. Specifics of Professional
Implementation (training,  development and

coaching, system coaching as it relates to

structures, the resources listed
implementation support (see PD Plan in section
and 80),

leadership structures) planning and delivery of
evidence-based
practices and
interventions aligned to
the component as

developed within the

Teach students to apply = Use direct and explicit

Action Step 2

instruction for teaching
students how to use
comprehension strategies
August through May of each
year, annually through 2021

Grade level teachers,
intervention specialists, EL
teachers and coaches

Tier one core content
resources (Journeys /
Collections HMH), SPIRE 3™
edition reading curriculum
resources, scope and
sequence documents,
LETRS foundations
resources, funds for
professional learning and for
sub teachers

Professional development
and coaching as it relates to
the resources listed (see PD
Plan in section 8C), planning
and delivery of evidence-

based practices and
interventions aligned to the
component as developed
within the Teacher Based
Team as a part of the Ohio
Improvement process, job-

Action Step 3

Provide guided practice
opportunities for students
when learning various
strategies

August through May of
each year, annually
through 2021

Grade level teachers,
intervention specialists, EL
teachers and coaches

Tier one core content
resources (Journeys /
Collections HMH), SPIRE
3" edition reading
curriculum resources,
scope and sequence
documents, LETRS
foundations resources,
funds for professional
learning and for sub
teachers

Professional development
and coaching as it relates
to the resources listed (see
PD Plan in section 8C),
planning and delivery of

evidence-based practices
and interventions aligned
to the component as
developed within the
Teacher Based Team as a
part of the Ohio
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Action Step 1

5. Measure of Success

6. Check-In/Review Date

Teacher Based Team
as a part of the Ohio
Improvement process,
jobembedded support
with a coach.

10% or higher increase
annually of students
scoring average (415
%'ile or higher) on the
MAP assessment
Reviewed three times
annually after analysis
of the MAP
administration data

Goal #3e Action Plan Map — Grade Six

Action Step 2
embedded support with a
coach.

10% or higher increase
annually of students scoring
average (415t %'ile or higher)
on the MAP assessment

Reviewed three times
annually after analysis of the
MAP administration data

Action Step 3
Improvement process,
jobembedded support with
a coach.

10% or higher increase
annually of students
scoring average (41 %'ile
or higher) on the MAP
assessment

Reviewed three times
annually after analysis of
the MAP administration
data

Goal Statement: Increase the percentage of learners meeting or exceeding grade four through eight
proficiency standards by 5% each year, from the baseline scores established in Spring of 2017, as
measured by the Ohio State Test (OST).

Sub goal #3e — Increase the percentage of sixth grade students meeting or exceeding the average range
(41% %'ile or higher) on the vocabulary section of the MAP test by 10% or higher each year over the next
three years. Students will increase from 39% to 49% by the Spring of 2018, as measured by the MAP

assessment.

Evidence-Based Practice: Provide direct and explicit vocabulary instruction

Components

1. Timeline

2. Lead Person(s)

3. Resources Needed

4. Specifics of
Implementation (training,
coaching, system
structures,
implementation support

Action Step 1

Dedicate a portion of
classroom

instruction to vocabulary
instruction

August through May of
each year, annually
through 2021

Grade level teachers,
intervention specialists,
EL teachers and coaches
Tier one core content
resources (Journeys /
Collections HMH), SPIRE
3" edition reading
curriculum resources,
scope and sequence
documents, LETRS
foundations resources,
Wordly Wise 3000 3™
Edition supplemental
resources, funds for
professional learning and
for sub teachers
Professional
development and
coaching as it relates to
the resources listed (see
PD Plan in section 8C),
planning and delivery of

Action Step 2

Use repeated exposure to
new words in multiple oral
and written context and
allow sulfficient practice
sessions

August through May of each
year, annually through 2021

Grade level teachers,
intervention specialists, EL
teachers and coaches

Tier one core content
resources (Journeys /
Collections HMH), SPIRE
3" edition reading
curriculum resources, scope
and sequence documents,
LETRS foundations
resources, Wordly Wise
3000 3 Edition
supplemental resources,
funds for professional
learning and for sub
teachers

Professional development
and coaching as it relates to
the resources listed (see PD
Plan in section 8C),
planning and delivery of
evidence-based practices

Action Step 3

Teach students strategies
to make them
independent vocabulary
learners (resources,
prefixes, suffixes and
roots)

August through May of
each year, annually
through 2021

Grade level teachers,
intervention specialists,
EL teachers and coaches
Tier one core content
resources (Journeys /
Collections HMH), SPIRE
3" edition reading
curriculum resources,
scope and sequence
documents, LETRS
foundations resources,
Wordly Wise 3000 3™
Edition supplemental
resources, funds for
professional learning and
for sub teachers
Professional development
and coaching as it relates
to the resources listed
(see PD Plan in section
8C), planning and delivery
of evidence-based

Page 66 of 115



Local Literacy Plan

and leadership
structures)

5. Measure of Success

6. Check-
In/Review
Date

Action Step 1
evidencebased practices
and interventions aligned
to the component as
developed within the
Teacher Based Team as
a part of the Ohio
Improvement process,
jobembedded support
with a coach.

10% or higher increase
annually of students
scoring average (415
%/ile or higher) on the
MAP assessment

Reviewed three times
annually after analysis of
the MAP administration
data

Goal #3f Action Plan Map — Grade Six

Action Step 2

and interventions aligned to
the component as
developed within the
Teacher Based Team as a
part of the Ohio
Improvement process, job-
embedded support with a
coach.

10% or higher increase
annually of students scoring
average (415 %'ile or
higher) on the MAP
assessment

Reviewed three times
annually after analysis of

the MAP administration data

Action Step 3

practices and
interventions aligned to
the component as
developed within the
Teacher Based Team as
a part of the Ohio
Improvement process,
jobembedded support with
a coach.

10% or higher increase
annually of students
scoring average (415 %'ile
or higher) on the MAP
assessment

Reviewed three times
annually after analysis of
the MAP administration
data

Goal Statement: Increase the percentage of learners meeting or exceeding grade four through eight
proficiency standards by 5% each year, from the baseline scores established in Spring of 2017, as
measured by the Ohio State Test (OST).

Sub goal #3f — Increase the percentage of sixth grade students meeting or exceeding the average range
(41% %'ile or higher) on the informational text section of the MAP test by 10% or higher each year over the
next three years. Students will increase from 33% to 43% by the Spring of 2018, as measured by the MAP

assessment.

Evidence-Based Practice: Provide direct and explicit reading comprehension strategy instruction

Components

1. Timeline

2. Lead Person(s)

3. Resources Needed

4. Specifics of
Implementation (training,
coaching, system

Action Step 1

Teach students to apply
the strategies they are
learning to multiple
texts

August through May of
each year, annually
through 2021

Grade level teachers,
intervention specialists,
EL teachers and
coaches

Tier one core content
resources (Journeys /
Collections HMH),
SPIRE 3 edition
reading curriculum
resources, scope and
sequence documents,
LETRS foundations
resources, funds for
professional learning
and for sub teachers
Professional
development and
coaching as it relates to

Action Step 2

Use direct and explicit
instruction for teaching
students how to use
comprehension strategies
August through May of each
year, annually through 2021

Grade level teachers,
intervention specialists, EL
teachers and coaches

Tier one core content
resources (Journeys /
Collections HMH), SPIRE 3™
edition reading curriculum
resources, scope and
sequence documents,
LETRS foundations
resources, funds for
professional learning and for
sub teachers

Professional development
and coaching as it relates to
the resources listed (see PD

Action Step 3

Provide guided practice
opportunities for students
when learning various
strategies

August through May of
each year, annually
through 2021

Grade level teachers,
intervention specialists, EL
teachers and coaches

Tier one core content
resources (Journeys /
Collections HMH), SPIRE
3" edition reading
curriculum resources,
scope and sequence
documents, LETRS
foundations resources,
funds for professional
learning and for sub
teachers

Professional development
and coaching as it relates
to the resources listed (see
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Action Step 1

structures, the resources listed
implementation support (see PD Plan in section
and 8C),

leadership structures) planning and delivery of
evidence-based
practices and
interventions aligned to
the component as
developed within the
Teacher Based Team
as a part of the Ohio
Improvement process,
jobembedded support
with a coach.

10% or higher increase
annually of students
scoring average (415
%'ile or higher) on the
MAP assessment
Reviewed three times
annually after analysis
of the MAP
administration data

5. Measure of Success

6. Check-In/Review Date

Goal #3g Action Plan Map — Grade Seven

Action Step 2

Plan in section 8C), planning
and delivery of evidence-

based practices and
interventions aligned to the
component as developed

within the Teacher Based

Team as a part of the Ohio
Improvement process, job-
embedded support with a
coach.

10% or higher increase
annually of students scoring
average (415t %'ile or higher)
on the MAP assessment

Reviewed three times
annually after analysis of the
MAP administration data

Action Step 3
PD Plan in section 8C),
planning and delivery of

evidence-based practices
and interventions aligned
to the component as
developed within the
Teacher Based Team as a
part of the Ohio
Improvement process,
jobembedded support with
a coach.

10% or higher increase
annually of students
scoring average (41 %'ile
or higher) on the MAP
assessment

Reviewed three times
annually after analysis of
the MAP administration
data

Goal Statement: Increase the percentage of learners meeting or exceeding grade four through eight
proficiency standards by 5% each year, from the baseline scores established in Spring of 2017, as

measured by the Ohio State Test (OST).

Sub goal #3g — Increase the percentage of seventh grade students meeting or exceeding the average
range (415 %'ile or higher) on the vocabulary section of the MAP test by 10% or higher each year over the
next three years. Students will increase from 45% to 55% by the Spring of 2018, as measured by the MAP

assessment.

Evidence-Based Practice: Provide direct and explicit vocabulary instruction

Action Step 1

Dedicate a portion of
classroom

instruction to vocabulary
instruction

Components

1. Timeline August through May of
each year, annually
through

2021

Grade level teachers,
intervention specialists,
EL teachers and coaches
Tier one core content
resources (Journeys /
Collections HMH), SPIRE
3" edition reading
curriculum resources,
scope and sequence
documents, LETRS
foundations resources,
Wordly Wise 3000 3™

2. Lead Person(s)

3. Resources Needed

Action Step 2

Use repeated exposure to
new words in multiple oral
and written context and
allow sulfficient practice
sessions

August through May of each
year, annually through 2021

Grade level teachers,
intervention specialists, EL
teachers and coaches

Tier one core content
resources (Journeys /
Collections HMH), SPIRE
3" edition reading
curriculum resources, scope
and sequence documents,
LETRS foundations
resources, Wordly Wise
3000 3 Edition

Action Step 3

Teach students strategies
to make them
independent vocabulary
learners (resources,
prefixes, suffixes and
roots)

August through May of
each year, annually
through

2021

Grade level teachers,
intervention specialists,
EL teachers and coaches
Tier one core content
resources (Journeys /
Collections HMH), SPIRE
3" edition reading
curriculum resources,
scope and sequence
documents, LETRS
foundations resources,
Wordly Wise 3000 3™
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Action Step 1

Edition supplemental
resources, funds for
professional learning and
for sub teachers
Professional
development and
coaching as it relates to
the resources listed (see
PD Plan in section 8C),
planning and delivery of
evidencebased practices
and interventions aligned
to the component as
developed within the
Teacher Based Team as
a part of the Ohio
Improvement process,
jobembedded support
with a coach.

10% or higher increase
annually of students
scoring average (415
%/ile or higher) on the
MAP assessment
Reviewed three times
annually after analysis of
the MAP administration
data

4. Specifics of
Implementation (training,
coaching, system
structures,
implementation support
and leadership
structures)

5. Measure of Success

6. Check-In/Review Date

Goal #3h Action Plan Map — Grade Seven

Action Step 2
supplemental resources,
funds for professional
learning and for sub
teachers

Professional development
and coaching as it relates to
the resources listed

(see PD Plan in section 8C),
planning and delivery of
evidence-based practices
and interventions aligned to
the component as
developed within the
Teacher Based Team as a
part of the Ohio
Improvement process, job-
embedded support with a
coach.

10% or higher increase
annually of students scoring
average (415 %'ile or
higher) on the MAP
assessment

Reviewed three times
annually after analysis of
the MAP administration data

Action Step 3

Edition supplemental
resources, funds for
professional learning and
for sub teachers
Professional development
and coaching as it relates
to the resources listed
(see PD Plan in section
8C), planning and delivery
of evidence-based
practices and
interventions aligned to
the component as
developed within the
Teacher Based

Team as a part of the
Ohio Improvement
process, jobembedded
support with a coach.
10% or higher increase
annually of students
scoring average (415 %'ile
or higher) on the MAP
assessment

Reviewed three times
annually after analysis of
the MAP administration
data

Goal Statement: Increase the percentage of learners meeting or exceeding grade four through eight
proficiency standards by 5% each year, from the baseline scores established in Spring of 2017, as

measured by the Ohio State Test (OST).

Sub goal #3h — Increase the percentage of seventh grade students meeting or exceeding the average
range (415 %'ile or higher) on the informational text section of the MAP test by 10% or higher each year
over the next three years. Students will increase from 39% to 49% by the Spring of 2018, as measured by

the MAP assessment.

Evidence-Based Practice: Provide direct and explicit reading comprehension strategy instruction

Action Step 1

Teach students to apply
the strategies they are
learning to multiple
texts

August through May of
each year, annually
through

2021

Grade level teachers,
intervention specialists,
EL teachers and
coaches

Components

1. Timeline

2. Lead Person(s)

Action Step 2

Use direct and explicit
instruction for teaching
students how to use
comprehension strategies
August through May of each
year, annually through 2021

Grade level teachers,
intervention specialists, EL
teachers and coaches

Action Step 3

Provide guided practice
opportunities for students
when learning various
strategies

August through May of
each year, annually
through 2021

Grade level teachers,

intervention specialists, EL
teachers and coaches
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3. Resources Needed

4. Specifics of
Implementation (training,
coaching, system
structures,
implementation support
and leadership
structures)

5. Measure of Success

6. Check-In/Review Date

Action Step 1

Tier one core content
resources (Journeys /
Collections HMH),
SPIRE 3" edition
reading curriculum
resources, scope and
sequence documents,
LETRS foundations
resources, funds for
professional learning
and for sub teachers
Professional
development and

coaching as it relates to

the resources listed

(see PD Plan in section

8C), planning and
delivery of evidence-
based practices and

interventions aligned to

the component as
developed within the
Teacher Based Team
as a part of the Ohio
Improvement process,
jobembedded support
with a coach.

10% or higher increase

annually of students
scoring average (415
%/ile or higher) on the
MAP assessment
Reviewed three times
annually after analysis
of the MAP
administration data

Goal #3i Action Plan Map — Grade Eight

Action Step 2

Tier one core content
resources (Journeys /
Collections HMH), SPIRE 3™
edition reading curriculum
resources, scope and
sequence documents,
LETRS foundations
resources, funds for
professional learning and for
sub teachers

Professional development
and coaching as it relates to
the resources listed (see PD
Plan in section 8C), planning
and delivery of
evidencebased practices and
interventions aligned to the
component as developed
within the Teacher Based
Team as a part of the Ohio
Improvement process, job-
embedded support with a
coach.

10% or higher increase
annually of students scoring
average (415t %'ile or higher)
on the MAP assessment

Reviewed three times
annually after analysis of the
MAP administration data

Action Step 3

Tier one core content
resources (Journeys /
Collections HMH), SPIRE
3" edition reading
curriculum resources,
scope and sequence
documents, LETRS
foundations resources,
funds for professional
learning and for sub
teachers

Professional development
and coaching as it relates
to the resources listed (see
PD Plan in section 8C),
planning and delivery of
evidence-based practices
and interventions aligned
to the component as
developed within the
Teacher Based Team as a
part of the Ohio
Improvement process,
jobembedded support with
a coach.

10% or higher increase
annually of students
scoring average (415 %'ile
or higher) on the MAP
assessment

Reviewed three times
annually after analysis of
the MAP administration
data

Goal Statement: Increase the percentage of learners meeting or exceeding grade four through eight
proficiency standards by 5% each year, from the baseline scores established in Spring of 2017, as
measured by the Ohio State Test (OST).

Sub goal #3i — Increase the percentage of eighth grade students meeting or exceeding the average range
(41% %'ile or higher) on the vocabulary section of the MAP test by 10% or higher each year over the next
three years. Students will increase from 62% to 72% by the Spring of 2018, as measured by the MAP

assessment.

Evidence-Based Practice: Provide direct and explicit vocabulary instruction

Components

1. Timeline

Action Step 1
Dedicate a portion of

classroom instruction to

vocabulary instruction

August through May of
each year, annually
through 2021

Action Step 2

Use repeated exposure to
new words in multiple oral
and written context and
allow sulfficient practice
sessions

August through May of
each year, annually through
2021

Action Step 3

Teach students strategies
to make them
independent vocabulary
learners (resources,
prefixes, suffixes and
roots)

August through May of
each year, annually
through 2021
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2. Lead Person(s)

3. Resources Needed

4. Specifics of
Implementation (training,
coaching, system
structures,
implementation support
and leadership
structures)

5. Measure of Success

6. Check-In/Review Date

Action Step 1

Grade level teachers,
intervention specialists,
EL teachers and coaches
Tier one core content
resources (Journeys /
Collections HMH), SPIRE
3" edition reading
curriculum resources,
scope and sequence
documents, LETRS
foundations resources,
Wordly Wise 3000 3™
Edition supplemental
resources, funds for
professional learning and
for sub teachers
Professional development
and coaching as it relates
to the resources listed
(see PD Plan in section
8C), planning and delivery
of evidence-based
practices and
interventions aligned to
the component as
developed within the
Teacher Based

Team as a part of the
Ohio Improvement
process, jobembedded
support with a coach.
10% or higher increase
annually of students
scoring average (415
%/ile or higher) on the
MAP assessment
Reviewed three times
annually after analysis of
the MAP administration
data

Goal #3j Action Plan Map — Grade Eight

Action Step 2

Grade level teachers,
intervention specialists, EL
teachers and coaches

Tier one core content
resources (Journeys /
Collections HMH), SPIRE
3" edition reading
curriculum resources,
scope and sequence
documents, LETRS
foundations resources,
Wordly Wise 3000 3™
Edition supplemental
resources, funds for
professional learning and
for sub teachers
Professional development
and coaching as it relates
to the resources listed (see
PD Plan in section 8C),
planning and delivery of
evidence-based practices
and interventions aligned to
the component as
developed within the
Teacher Based Team as a
part of the Ohio
Improvement process, job-
embedded support with a
coach.

10% or higher increase
annually of students scoring
average (415 %'ile or
higher) on the MAP
assessment

Reviewed three times
annually after analysis of
the MAP administration
data

Action Step 3

Grade level teachers,
intervention specialists,
EL teachers and coaches
Tier one core content
resources (Journeys /
Collections HMH), SPIRE
3" edition reading
curriculum resources,
scope and sequence
documents, LETRS
foundations resources,
Wordly Wise 3000 3™
Edition supplemental
resources, funds for
professional learning and
for sub teachers
Professional development
and coaching as it relates
to the resources listed
(see PD Plan in section
8C), planning and delivery
of evidence- based
practices and
interventions aligned to
the component as
developed within the
Teacher Based Team as
a part of the Ohio
Improvement process,
jobembedded support
with a coach.

10% or higher increase
annually of students
scoring average (415
%/ile or higher) on the
MAP assessment
Reviewed three times
annually after analysis of
the MAP administration
data

Goal Statement: Increase the percentage of learners meeting or exceeding grade four through eight
proficiency standards by 5% each year, from the baseline scores established in Spring of 2017, as
measured by the Ohio State Test (OST).

Sub goal #3j — Increase the percentage of eighth grade students meeting or exceeding the average range

(41% %'ile or higher) on the informational text section of the MAP test by 10% or higher each year over the

next three years. Students will increase from 48% to 58% by the Spring of 2018, as measured by the MAP
assessment.

Evidence-Based Practice: Provide direct and explicit reading comprehension strategy instruction

Action Step 1 Action Step 2
Teach students to apply = Use direct and explicit
the strategies they are instruction for teaching
learning to multiple students how to use

texts comprehension strategies

Action Step 3

Provide guided practice
opportunities for students
when learning various
strategies

Components
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1. Timeline

2. Lead Person(s)

3. Resources Needed

4. Specifics of
Implementation (training,
coaching, system
structures,
implementation support
and leadership
structures)

5. Measure of Success

6. Check-In/Review Date

Action Step 1

August through May of
each year, annually
through

2021

Grade level teachers,
intervention specialists,
EL teachers and
coaches

Tier one core content
resources (Journeys /
Collections HMH),
SPIRE 3 edition
reading curriculum
resources, scope and
sequence documents,
LETRS foundations
resources, funds for
professional learning
and for sub teachers
Professional
development and
coaching as it relates to
the resources listed
(see PD Plan in section
8C), planning and
delivery of evidence-
based practices and
interventions aligned to
the component as
developed within the
Teacher Based Team
as a part of the Ohio
Improvement process,
jobembedded support
with a coach.

10% or higher increase
annually of students
scoring average (415
%'ile or higher) on the
MAP assessment
Reviewed three times
annually after analysis
of the MAP
administration data

Goal #4 Action Plan Map

Action Step 2
August through May of each
year, annually through 2021

Grade level teachers,
intervention specialists, EL
teachers and coaches

Tier one core content
resources (Journeys /
Collections HMH), SPIRE 3
edition reading curriculum
resources, scope and
sequence documents,
LETRS foundations
resources, funds for
professional learning and for
sub teachers

Professional development
and coaching as it relates to
the resources listed (see PD
Plan in section 8C), planning
and delivery of
evidencebased practices and
interventions aligned to the
component as developed
within the Teacher Based
Team as a part of the Ohio
Improvement process, job-
embedded support with a
coach.

10% or higher increase
annually of students scoring
average (415t %'ile or higher)
on the MAP assessment

Reviewed three times
annually after analysis of the
MAP administration data

Action Step 3

August through May of
each year, annually
through 2021

Grade level teachers,
intervention specialists, EL
teachers and coaches

Tier one core content
resources (Journeys /
Collections HMH), SPIRE
3" edition reading
curriculum resources,
scope and sequence
documents, LETRS
foundations resources,
funds for professional
learning and for sub
teachers

Professional development
and coaching as it relates
to the resources listed (see
PD Plan in section 8C),
planning and delivery of
evidence-based practices
and interventions aligned
to the component as
developed within the
Teacher Based Team as a
part of the Ohio
Improvement process,
jobembedded support with
a coach.

10% or higher increase
annually of students
scoring average (41 %'ile
or higher) on the MAP
assessment

Reviewed three times
annually after analysis of
the MAP administration
data

Goal Statement: Increase the percentage of learners meeting or exceeding English language arts | and
English language arts Il EOC proficiency standards by 5% each year, from the baseline scores established
in Spring of 2017, as measured by the Ohio State Test End of Course Exams as evidenced in the table

below:

BASELINE

Spring 2017
46.6%
37.7%

ELA 1 EOC
ELA Il EOC

Spring 2018

51.6%
42.7%

Spring 2019 Spring 2020 Spring 2021
56.6% 61.6% 66.6%
47.7% 52.7% 57.7%
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Evidence-Based Practices: Provide explicit vocabulary instruction and provide direct and explicit
comprehension strategy instruction

Components

1. Timeline

2. Lead Person(s)

3. Resources Needed

4. Specifics of
Implementation (training,
coaching, system
structures,
implementation support
and leadership
structures)

Professional learning for
teachers to increase
capacity to deliver high
quality instruction to all
students in the areas of
vocabulary and reading
comprehension strategies

Beginning January 2018 and
ongoing through May of
2021

Bob Longworth, Assistant
Superintendent of
Curriculum and Instruction

Professional Development
Plan (see attached in section
8C) in the areas of
vocabulary acquisition and
reading comprehension
strategies with a focus on
evidencebased practices
and programs

Instructional coaching to
build teacher and
administration capacity
specific to evidence-based
strategies and program

Programming that provides
resources to deliver
evidencebased intervention
in the areas of vocabulary
acquisition and reading
comprehension strategies

Funds for professional
learning and for sub
teachers

Professional development
(see Professional
Development Plan in Section
8C), programming and
coaching specific to the
planning and delivery of
evidence-based practices in
the areas of vocabulary and
reading comprehension
strategies

Implementation of the
Ohio

Improvement Process
(OIP) to analyze data in
order to determine student
need to drive evidence-
based instructional
planning in the areas of
vocabulary and reading
comprehension strategies
Beginning January 2018
and ongoing through May
of 2021

Anthony Comer, K12
Principal

Professional Development
Plan (see attached in 8C)
as it relates to data
analysis and using
student data to drive
instructional decision
making

Instructional coaching to
build administrator and
teacher capacity to
analyze data in order to
plan and deliver evidence-
based instruction to
student groups based on
need, as determined by
data

Utilization of the Ohio
Improvement Process in
Building Leadership
Teams and Teacher
Based Teams to collect
and analyze data for the
purpose of identifying
trends and patterns in
order to plan and deliver
evidencebased
intervention to all
students, small groups
and individual students

Implementation of the
Ohio

Improvement groups of
students based on data
analysis in the areas of
vocabulary and reading
comprehension
strategies

Beginning January 2018
and ongoing through
May of 2021

Grade level teachers,
intervention specialists,
EL teachers and
coaches

Professional
Development Plan (see
attached in 8C) as it
relates to the planning,
delivery and progress
monitoring of evidence-
based interventions
based on student data
trends and patterns for
all students, small
groups and individual
students.

Instructional coaching to
build teacher capacity to
plan and deliver
evidence-based
instruction to student
groups based on need

Programming to support
evidence-based
instructional practices for
all students, small
groups and individual
students, as needed and
determined by data
Utilization of the Ohio
Improvement Process in
Building Leadership
Teams and Teacher
Based Teams to
collaboratively plan,
deliver and progress
monitor evidencebased
intervention practices
and programs to all
students, small groups
and individual students
based on need as
determined by data

Page 73 of 115



Local Literacy Plan

Action Step 1

5. Measure of Success Professional learning
opportunities are provided
with high levels of teacher
implementation fidelity to
100% of teachers in grades

9-12

6. Check- Ongoing check-in quarterly
In/Review specific to implementation
Date bullets noted above, review

of progress annually

Goal #4a Action Plan Map

Action Step 2
based on need as
determined by data

Documentation of Building

Leadership Team and
Teacher Based Team
meetings inclusive of data

analysis for the purpose of

identifying trends and
patterns in order to plan
and deliver
evidencebased
intervention to all
students, small groups
and individual students
based on need.
Ongoing check-in
monthly, review of
progress annually

Action Step 3

Documentation of
Building Leadership
Team and Teacher
Based Team meetings
inclusive of the planning,
delivery and progress
monitoring of evidence-
based intervention to all
students, small groups
and individual students
based on need.

Ongoing check-in
quarterly specific to
implementation bullets
noted above, review of
progress annually

Goal Statement: Increase the percentage of learners meeting or exceeding English language arts | and
English language arts Il EOC proficiency standards by 5% each year, from the baseline scores established
in Spring of 2017, as measured by the Ohio State Test End of Course Exams as referenced in the table

below:
BASELINE :
Spring 2017 ST AL
ELA | EOC 46.6% 51.6%
ELA Il EOC 37.7% 42.7%

Spring 2019 Spring 2020  Spring 2021
56.6% 61.6% 66.6%
47.7% 52.7% 57.7%

Evidence-Based Practice: Provide direct and explicit reading comprehension strategy instruction

Action Step 1

Components Teach students to apply the
strategies they are learning
to multiple texts

1. Timeline August through May of each

year, annually through 2021

Grade level teachers,
intervention specialists, EL
teachers and coaches

Tier one core content
resources, scope and
sequence documents,
LETRS foundations
resources, Voyager Sopris
Learning

Rewards Plus 3

Edition for English Language
arts and social studies,
funds for professional
learning and for sub
teachers

2. Lead Person(s)

3. Resources Needed

Action Step 2

Use direct and explicit
instruction for teaching
students how to use
comprehension strategies
August through May of
each year, annually
through 2021

Grade level teachers,
intervention specialists, EL
teachers and coaches
Tier one core content
resources, scope and
sequence documents,
LETRS foundations
resources, Voyager Sopris
Learning

Rewards Plus 3

Edition for English
Language arts and social
studies, funds for
professional learning and
for sub teachers

Action Step 3

Provide guided practice
opportunities for students
when learning various
strategies

August through May of each
year, annually through 2021

Grade level teachers,
intervention specialists, EL
teachers and coaches

Tier one core content
resources, scope and
sequence documents,
LETRS foundations
resources, Voyager Sopris
Learning

Rewards Plus 3

Edition for English Language
arts and social studies,
funds for professional
learning and for sub
teachers
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4. Specifics of
Implementation
(training, coaching,
system structures,
implementation
support and
leadership structures)

5. Measure of Success

6. Check-
In/Review Date

Action Step 1

Professional development
and coaching as it relates to
the resources listed (see PD
Plan in section 8C), planning
and delivery of
evidencebased practices
and interventions aligned to
the component as
developed within the
Teacher Based Team as a
part of the Ohio
Improvement process, job-
embedded support with a
coach.

*Grant funding would add a
nationally-norm referenced
assessment in grades 9-12
given three times annually to
establish a benchmark score
in the area of reading
comprehension to measure
a 10% increase each year
beginning 2018-19
Reviewed annually with the
EOC ELA | and II until the 9-
12 nationally norm
referenced assessment is
given three times annually

Goal #4b Action Plan Map

Action Step 2
Professional development
and coaching as it relates
to the resources listed (see
PD Plan in section 8C),
planning and delivery of
evidence-based practices
and interventions aligned to
the component as
developed within the
Teacher Based Team as a
part of the Ohio
Improvement process, job-
embedded support with a
coach.

*Grant funding would add a
nationally-norm referenced
assessment in grades 9-12
given three times annually
to establish a benchmark
score in the area of reading
comprehension to measure
a 10% increase each year
beginning 2018-19
Reviewed annually with the
EOC ELA | and Il until the
9-12 nationally norm
referenced assessment is
given three times annually

Action Step 3

Professional development
and coaching as it relates to
the resources listed (see PD
Plan in section 8C), planning
and delivery of
evidencebased practices
and interventions aligned to
the component as
developed within the
Teacher Based Team as a
part of the Ohio
Improvement process, job-
embedded support with a
coach.

*Grant funding would add a
nationally-norm referenced
assessment in grades 9-12
given three times annually to
establish a benchmark score
in the area of reading
comprehension to measure
a 10% increase each year
beginning 2018-19
Reviewed annually with the
EOC ELA | and II until the 9-
12 nationally norm
referenced assessment is
given three times annually

Goal Statement: Increase the percentage of learners meeting or exceeding English language arts | and
English language arts Il EOC proficiency standards by 5% each year, from the baseline scores established
in Spring of 2017, as measured by the Ohio State Test End of Course Exams in the table below:

ELA 1 EOC
ELA Il EOC

BASELINE .
Spring 2017 ST AL
46.6% 51.6%
37.7% 42.7%

Spring 2019 Spring 2020  Spring 2021
56.6% 61.6% 66.6%
47.7% 52.7% 57.7%

Evidence-Based Practice: Provide direct and explicit vocabulary acquisition instruction

Components

1. Timeline

2. Lead Person(s)

3. Resources Needed

Action Step 1
Dedicate a portion of
classroom instruction to
vocabulary instruction

August through May of each
year, annually through 2021

Grade level teachers,
intervention specialists, EL
teachers and coaches
Tier one core content
resources, scope and
sequence documents,
LETRS foundations
resources, Voyager Sopris

Action Step 2

Use repeated exposure to
new words in multiple oral
and written context and
allow sulfficient practice
sessions

August through May of
each year, annually through
2021

Grade level teachers,
intervention specialists, EL
teachers and coaches

Tier one core content
resources, scope and
sequence documents,
LETRS foundations
resources, Voyager Sopris

Action Step 3

Teach students strategies
to make them independent
vocabulary learners
(resources, prefixes,
suffixes and roots)

August through May of
each year, annually through
2021

Grade level teachers,
intervention specialists, EL
teachers and coaches

Tier one core content
resources, scope and
sequence documents,
LETRS foundations
resources, Voyager Sopris
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4. Specifics of
Implementation
(training, coaching,
system structures,
implementation
support and
leadership
structures)

5. Measure of
Success

6. Check-
In/Review
Date

Learning Rewards Plus 3
Edition for English Language
arts and social studies,
Wordly Wise 3000 3™ Edition
supplemental resources,
funds for professional
learning and for sub
teachers

Professional development
and coaching as it relates to
the resources listed (see PD
Plan in section 8C), planning
and delivery of
evidencebased practices
and interventions aligned to
the component as developed
within the Teacher Based
Team as a part of the Ohio
Improvement process, job-
embedded support with a
coach.

*Grant funding would add a
nationally-norm referenced
assessment in grades 9-12
given three times annually to
establish a benchmark score
in the area of reading
comprehension to measure
a 10% increase each year
beginning 2018-19
Reviewed annually with the
EOC ELA | and Il until the 9-
12 nationally norm
referenced assessment is
given three times annually

Learning Rewards Plus 3
Edition for English
Language arts and social
studies, Wordly Wise 3000
3" Edition supplemental
resources, funds for
professional learning and
for sub teachers
Professional development
and coaching as it relates
to the resources listed (see
PD Plan in section 8C),
planning and delivery of
evidence-based practices
and interventions aligned to
the component as
developed within the
Teacher Based Team as a
part of the Ohio
Improvement process, job-
embedded support with a
coach.

*Grant funding would add a
nationally-norm referenced
assessment in grades 9-12
given three times annually
to establish a benchmark
score in the area of reading
comprehension to measure
a 10% increase each year
beginning 2018-19
Reviewed annually with the
EOC ELA | and Il until the
9-12 nationally norm
referenced assessment is
given three times annually

Learning Rewards Plus 3
Edition for English
Language arts and social
studies, Wordly Wise 3000
3" Edition supplemental
resources, funds for
professional learning and
for sub teachers
Professional development
and coaching as it relates
to the resources listed (see
PD Plan in section 8C),
planning and delivery of
evidence-based practices
and interventions aligned to
the component as
developed within the
Teacher Based Team as a
part of the Ohio
Improvement process, job-
embedded support with a
coach.

*Grant funding would add a
nationally-norm referenced
assessment in grades 9-12
given three times annually
to establish a benchmark
score in the area of reading
comprehension to measure
a 10% increase each year
beginning 2018-19
Reviewed annually with the
EOC ELA | and Il until the
9-12 nationally norm
referenced assessment is
given three times annually

Describe how progress toward each learner performance goal will be monitored, measured and reported,
consistent with all applicable privacy requirements.

Learner Performance Goal and accompanying sub goals:

Goal Statement #2: Increase the percentage of learners meeting or exceeding third grade proficiency
standards by 5% each year, from the 19.4% baseline established in the Spring of 2017, as measured by
the Ohio State Test (OST). 2018 goal = 24.4%; 2019 goal = 29.4%; 2020 goal = 34.4%; 2021 goal =

39.1%

e Sub goal #2a — Increase the percentage of kindergarten students meeting or exceeding the targets
for phonemic awareness from 31% to 60% by Spring 2018 as measured by the DIBELS phoneme
segmentation fluency measure (PSF)

e Sub goal #2b — Increase the percentage of kindergarten students meeting or exceeding the targets
for phonics and word recognition skills from 31% to 60% by Spring 2018 as measured by the
DIBELS Nonsense Word Fluency (NWF) measure

e Sub goal #2c — Increase the percentage of first grade students meeting or exceeding the targets
for phonemic awareness from 43% to 60% by Spring 2018 as measured by the

e DIBELS Phoneme Segmentation Fluency (PSF) measure
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e Sub goal #2d — Increase the percentage of first grade students meeting or exceeding the targets
for phonics and word recognition skills from 57% to 80% by Spring 2018 as measured by the
DIBELS Nonsense Word Fluency (NWF) measure

e Sub goal #2e — Increase the percentage of first grade students meeting or exceeding the targets
for Oral Reading Fluency (ORF) targets from 52% to 70% by Spring 2018 as measured by the
DIBELS DORF measure

e Sub goal #2f — Increase the percentage of second grade students meeting or exceeding the
targets for phonics and word recognition from 32% to 60% by Spring 2018 as measured by the
DIBELS Nonsense Word Fluency (NWF) measure

e Sub goal #2g — Increase the percentage of second grade students meeting or exceeding the Oral
Reading Fluency (ORF) from 47% to 70% by Spring 2018 as measured by the DIBELS DORF
measure

e Sub goal #2h — Increase the percentage of third grade students meeting or exceeding the Oral
Reading Fluency (ORF) from 46% to 70% by Spring 2018 as measured by the DIBELS DORF
measure

Measurement and Reporting of Goal #2 and Sub goals a-h:

e Data for the overall goal will be collected each year upon the release of the Ohio State Report
Card and the 3" grade AIR reading passage rate

e Data for the subgoals will be collected three times each year after the administration of the

DIBELS Next universal screener to students in grades kindergarten through third grade

Professional development will be provided for DIBELS administrators within the district

Two staff members will become trained DIBELS mentors to train other staff members and to

complete refresher training for all teachers in grades K-3 each year

e Data will be stored as it relates to the percentage of students scoring proficient or higher on the
AIR and meeting or exceeding targets on the DIBELS in an Assessment folder on the district's
Google Drive and DIBELS.net

e Once data is collected and entered, the Teacher Based Teams, Building Leadership Teams and
the District Leadership Team will analyze the data to determine progress towards reaching all
established goals

e Recommendations for next steps as they relate to curriculum, instruction and assessment will
result based on the trends and patterns that emerge from the data

Learner Performance Goal and accompanying sub goals:

Goal Statement #3: Increase the percentage of learners meeting or exceeding grade four through eight
proficiency standards by 5% each year, from the baseline scores established in Spring of 2017, as
measured by the Ohio State Test (OST) as noted below:

BASELINE Spring 2018 Spring 2019 Spring 2020 Spring 2021
Spring 2017

40% 45% 50% 55% 60%
28.9% 33.9% 38.9% 43.9% 48.9%
19.2% 24.2% 29.2% 34.2% 39.2%

18.5% 23.5% 28.5% 33.5% 38.5
18.8% 23.8% 28.8% 33.8% 38.8%

e Sub goal #3a — Increase the percentage of fourth grade students meeting or exceeding the
average range (415 %'ile or higher) on the vocabulary section of the MAP test by 10% or higher
each year over the next three years. Students will increase from 41% to 51% by the Spring of
2018, as measured by the MAP assessment.

e Sub goal #3b — Increase the percentage of fourth grade students meeting or exceeding the
average range (415 %'ile or higher) on the informational text section of the MAP test by 10% or
higher each year over the next three years. Students will increase from 48% to 58% by the Spring
of 2018, as measured by the MAP assessment.
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Sub goal #3c — Increase the percentage of fifth grade students meeting or exceeding the average
range (41% %'ile or higher) on the vocabulary section of the MAP test by 10% or higher each year
over the next three years. Students will increase from 38% to 48% by the Spring of 2018, as
measured by the MAP assessment.

Sub goal #3d — Increase the percentage of fifth grade students meeting or exceeding the average
range (415 %'ile or higher) on the informational text section of the MAP test by 10% or higher each
year over the next three years. Students will increase from 39% to 49% by the Spring of 2018, as
measured by the MAP assessment.

Sub goal #3e — Increase the percentage of sixth grade students meeting or exceeding the average
range (415 %'ile or higher) on the vocabulary section of the MAP test by 10% or higher each year
over the next three years. Students will increase from 39% to 49% by the Spring of 2018, as
measured by the MAP assessment.

Sub goal #3f — Increase the percentage of sixth grade students meeting or exceeding the average
range (415 %'ile or higher) on the informational text section of the MAP test by 10% or higher each
year over the next three years. Students will increase from 33% to 43% by the Spring of 2018, as
measured by the MAP assessment.

Sub goal #3g — Increase the percentage of seventh grade students meeting or exceeding the
average range (415 %'ile or higher) on the vocabulary section of the MAP test by 10% or higher
each year over the next three years. Students will increase from 45% to 55% by the Spring of
2018, as measured by the MAP assessment.

Sub goal #3h — Increase the percentage of seventh grade students meeting or exceeding the
average range (415 %'ile or higher) on the informational text section of the MAP test by 10% or
higher each year over the next three years. Students will increase from 39% to 49% by the Spring
of 2018, as measured by the MAP assessment.

Sub goal #3i — Increase the percentage of eighth grade students meeting or exceeding the
average range (415 %'ile or higher) on the vocabulary section of the MAP test by 10% or higher
each year over the next three years. Students will increase from 62% to 72% by the Spring of
2018, as measured by the MAP assessment.

Sub goal #3j — Increase the percentage of eighth grade students meeting or exceeding the
average range (415 %'ile or higher) on the informational text section of the MAP test by 10% or
higher each year over the next three years. Students will increase from 48% to 58% by the Spring
of 2018, as measured by the MAP assessment.

Measurement and Reporting of Goal #3 and Sub goals a-j:

Data for the overall goal will be collected each year upon the release of the Ohio State

Report Card and the fourth through eighth grade AIR reading passage rates

Data for the sub goals will be collected three times each year after the administration of the NWEA
MAP universal screener to students in grades four through eight

Professional development / refresher training will be provided for all teachers administering the
MAP assessment within the district

Data will be stored as it relates to the percentage of students scoring proficient or higher on the
AIR and meeting or exceeding targets on the MAP in an Assessment folder on the district's Google
Drive and through the MAP data collection site.

Once data is collected and entered, the Teacher Based Teams, Building Leadership Teams and
the District Leadership Team will analyze the data to determine progress towards reaching all
established goals

Recommendations for next steps as they relate to curriculum, instruction and assessment will
result based on the trends and patterns that emerge from the data

Learner Performance Goal and accompanying sub goals:

Goal Statement #4: Increase the percentage of learners meeting or exceeding English language arts |
and English language arts Il EOC proficiency standards by 5% each year, from the baseline scores
established in Spring of 2017, as measured by the Ohio State Test End of Course Exams as evidenced in
the table below:
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BASELINE

Spring 2018 Spring 2019 Spring 2020  Spring 2021

Spring 2017

ELA 1 EOC 46.6% 51.6% 56.6% 61.6% 66.6%
ELA Il EOC 37.7% 42.7% 47.7% 52.7% 57.7%

Measurement and Reporting of Goal #4:

e Data for the overall goal will be collected each year upon the release of the Ohio State

e Report Card and End of Course (EOC) exams in ELA | and ELA 1l

e Data for the sub goals will be collected three times each year after the administration of the STAR
universal screener to students in grades 9-12 for baseline data collection for the first time in the
Fall of 2018

e Professional development / refresher training will be provided for all teachers administering the
STAR assessment within the district

e Data will be stored as it relates to the percentage of students scoring proficient or higher on the
EOC and meeting or exceeding targets on the STAR in an Assessment folder on the district's
Google Drive

e Once data is collected and entered, the Teacher Based Teams, Building Leadership Teams and
the District Leadership Team will analyze the data to determine progress towards reaching all
established goals

e Recommendations for next steps as they relate to curriculum, instruction and assessment will
result based on the trends and patterns that emerge from the data

SECTION 8: EXPECTATIONS AND SUPPORTS FOR LEARNERS AND PROFESSIONALS

SECTION 8, PART A: EVIDENCE-BASED PRACTICES AND INTERVENTIONS TO SUPPORT
LEARNERS
1. Describe the specific evidence-based practices and interventions that will be used to improve
language and literacy development. This description should include evidencebased practices
supporting core literacy instruction, as well as evidence-based interventions.
2. For each evidence-based practice and intervention, identify the ESSA tier of evidence associated
with that practice or intervention, and describe how the leadership team made that determination;
3. Describe how the proposed evidence-based practices and interventions support specific learner
needs, as identified in Section 3; and
4. Describe how the evidence-based practices and interventions support children with developmental
delays, disabilities, English learners and below grade-level reading proficiency (including learners
provided Reading Improvement and Monitoring Plans). Prior to the Local Literacy Plan
development work and implementation, core literacy instruction in Lockland Local Schools
consists of the following:

Kindergarten through fifth grade:

In grades kindergarten through fifth grade, Lockland Local Schools has adopted the Journeys series from
HMH as our tier one resource collection to deliver English language arts instruction. The Journeys series
was implemented during the 2016-17 school year. Prior to this adoption, teachers and students in
Lockland Local Schools had not acquired resources from a publisher for the delivery of English language
arts instruction in over ten years. During the 2016-17 rollout year of the new resources, teachers in
Lockland participated in HMH sponsored professional development to learn more about the
implementation of the new resources and drafted new scope and sequence documents reflecting the new
materials and series.

After the first semester of the 2016-17 school year, a gap analysis was conducted of the Journeys
resources and it was determined that the new resources did not provide enough of the explicit instruction
needed in grades kindergarten through second grade in the area of phonemic awareness. As a result,
Lockland Local Schools adopted the Haggerty Phonemic Awareness Curriculum. Since this additional
supplemental adoption, we have noted more considerable student growth and development in this area as
evidenced through our DIBELS data.

Page 79 of 115



Local Literacy Plan

In grades kindergarten through third grade, students in need of additional supports as determined by data
from DIBELS and MAP assessments receive additional intervention from a Reading Specialist and a
Response to Intervention teacher. This is inclusive of students served with a Reading Improvement and
Monitoring Plan (RIMP). Instruction provided in these settings focuses on phonemic awareness
development, phonics instruction, fluency and comprehension strategies. Resources currently used in
these settings includes materials from the Journeys series that are provided as tier two instructional
supports and materials and from Fountas and Pinnell Leveled Literacy Intervention kits. Currently, the
Fountas and Pinnell LLI materials are pieced together from kits that were purchased in the past and were
found in a book room at the beginning of the 2016-17 school year.

Sixth through eighth grade:
In grades six through eight, Lockland Local Schools has adopted the Collections series from

HMH as our tier one resource collection to deliver English language arts instruction. The Collections series
was adopted during the 2016-17 school year. Prior to this adoption, teachers and students in Lockland
Local Schools had not acquired resources from a publisher for the delivery of English language arts
instruction in over ten years. During the 2016-17 rollout year of the new resources, teachers in Lockland
participated in HMH sponsored professional development to learn more about the implementation of the
new series and drafted new scope and sequence documents reflecting the new materials and series.

The Collections series materials include the following resources:

Hard copy text book / basal reader

Online digital access to the basal

Close reader workbooks — reading comprehension strategies

Vocabulary is identified within the basal passages and within accompanying activities inclusive of
resource use, prefix, suffix and root word instruction inclusive of Greek and Latin

Writing performance tasks are included with each basal passage that demands evidence of
reading comprehension from the stories but are lacking as it relates to writing process instruction
e Performance assessment workbooks contain instruction specific to explicit writing instruction and
the writing process

Grades nine through twelve:

In grades nine through twelve, Lockland Local Schools utilizes a variety of resources as our tier one
resource collection to deliver English language arts instruction. Tier one resources include novel units,
plays, short stories from various anthologies and online, poetry, and informational text pieces. These
resources are aligned with the needs as determined in the grade level scope and sequence documents
nine through twelve.

In grades eleven and twelve, ACT resources and Princeton: Cracking the ACT resources are utilized.
Barron’s is also used. The primary focus of the ACT resources includes instruction and assessment as it
relates to acquisition of vocabulary (i.e. — prefix, suffix, Greek and Latin root and resource use), reading
comprehension strategies applicable to fiction and non-fiction text as well as writing. The writing
instruction and resources are supported with writing scoring guides inclusive of grammar and style as well
as explicit instruction involving writing process, strategies based on prompt and modeling the process step-
by-step.

In grades kindergarten through twelve, Lockland Local Schools employs a total of four intervention
specialists and two English Learner teachers to support students identified as EL and as eligible for service
delivery based on a disability. Teachers utilize resources from our tier one programs noted above as well
as resources adopted from National Geographic to support the English Learner populations.

Students in grades kindergarten through eighth in need of additional supports in reading as determined by
DIBELS and MAP data receive additional support within the general education classroom from the English
language arts teacher and a support educator through an inclusion / team teaching model, as well as in a
resource room setting depending on the significance of the deficit areas. The level of deficiency dictates
the intensity of the intervention for students.
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In grades nine through twelve, students in need of additional reading support as determined by historical
MAP data, teacher made assessments and Ohio State Tests receive additional support from the general
education teacher as well as an intervention specialist through an inclusion / team teaching model, as well
as in a resource room setting depending on the significance in the deficit areas. The level of deficiency
dictates the intensity of the intervention for students.

Additionally, students in grades nine through twelve with significant reading deficiency and English Learner
status receive additional support in an English Intervention / EL class that is taught in collaboration by an
English teacher and an EL teacher. Instruction in this classroom focuses primarily on vocabulary
acquisition instruction as well as comprehension strategies and writing instruction.

Next Steps for K-12 Comprehensive Literacy Instruction through the Local Literacy Plan:

As a result of the fact that the Striving Readers Grant emphasizes the use of data, systems and evidence-
based practices for all students, our Local Literacy Plan focuses on specific interventions and practices
aimed to address the emerging data trends in our schools.

The following will outline a description of the evidence-based practices and interventions we will use,
evidence to support the use of the selected evidence-based practices and interventions, differentiation of
the practices across grade level bands and the mechanisms within the system to measure the fidelity and
impact on our reading outcomes.

Goal One: Increase the Tier One implementation fidelity score on the Elementary and Secondary
Reading-Tiered Fidelity Inventory (R-TFI) by 10% each year, from the 29% (Secondary) and 31%
(Elementary) baseline data collected in the Winter of 2018.

Evidence-Based Practice: Development of an implementation infrastructure to support schools in
the installation, use and sustainability of the literacy components through an MTSS model.

The first goal of our plan is focused on the development of local capacity within Lockland Local Schools to
successfully implement the reading components of a Multi-Tiered System of Support

(MTSS) model. The need for this work has been realized through the completion of a ReadingTiered
Fidelity Inventory (R-TFI) at the elementary and secondary levels of our district in preparation for the
drafting of this plan (see section 3B).

Upon research relevant to MTSS within the IES Practice Guides in the What Works

Clearinghouse from “Assisting Students Struggling with Reading: Response to Intervention (Rtl) and Multi-
Tier Intervention for Primary Grades,” the following recommendations and levels of evidence were noted:

Recommendation number one — Screen all students for potential reading problems at the beginning of the
year and again in the middle of the year. Regularly monitor the progress of students at risk for developing
reading disabilities — Moderate Evidence.

Recommendation number three — Provide intensive, systematic instruction on up to three foundational
reading skills in small groups to students who score below benchmark on the universal screener, three to
five times per week, for 20 to 40 minutes - Strong Evidence. Eleven studies within the What Works
Clearinghouse met the standards with reservation and the pool of students within the studies exceeded
500, therefore meeting an ESSA tier three definition.

The steps we have mapped out as a leadership team to further develop our MTSS and implement our
Local Literacy Plan in alignment to evidence-based practices are as follows:

e The district leadership team and the building leadership teams will ensure that all members are
equipped to install our Local Literacy Plan through establishing specific roles and the selection of
staff members with the capacity to contribute

e High quality professional development will be provided to Building and District Leadership Team
members in relation to the tier one components of the R-TFI

e A clear communication plan will be developed and adhered to between the DLT, BLT and TBT
forums to ensure efficient flow of data and direction
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e Staff will access high quality professional development in universal screening and progress
monitoring (DIBELS, MAP, STAR)

e Grade level teachers will access professional development specific to leading grade level data
analysis discussion that result in instructional plans to meet the needs of all students

e Grade level meetings will occur in grades K-12 each week throughout the school year

e Schools will develop and implement an intervention system to ensure access to reading
intervention supports are successful

e Tier one reading will be provided to all students for a minimum of 90 minutes daily and tier tow
supports will be provided for students not reaching benchmark scores on universal screeners

e Schools will develop teaming structures to problem-solve and oversee supports

e Curriculum audit results will continue to drive intervention resource acquisition

e Development and implementation of Literacy Instructional Framework documents that are aligned
to the Big Ideas of Reading, the changing emphasis by grade level and the implementation of
evidence-based interventions and practices (from proceeding goals below)

e Development of an assessment system with standardized timelines for administration, analysis
and data entry

e Coaching system development in collaboration with our Regional SST support Goal #2: Increase
the percentage of learners meeting or exceeding third grade proficiency standards by 5%
each year, from the 19.4% baseline established in the Spring of 2017, as measured by the
Ohio State Test (OST). 2018 goal = 24.4%; 2019 goal = 29.4%; 2020 goal = 34.4%; 2021 goal
=39.1%

Evidence-Based Practices: Develop awareness of the segments of sound in speech and how they
link to letters. Teach students to decode words, analyze word parts, and write and recognize words

This broad goal will be achieved by addressing primary concerns discovered through our data analysis of
DIBELS, MAP, AIR and KRA in grades K-3 specific to phonemic awareness, phonics and fluency
instruction. Student performance in each of these areas has been determined as significantly lower than
the benchmarked targets in kindergarten through third grade each year (see Section 3A).

This aligns to the changing emphasis of sub-skills across the five components of reading instruction in
grades K-5. Specifically, emphasis will be placed on instruction in the areas of blending and segmenting in
grades K and 1, basic and advanced phonics in grades K-3 and words and connected Text in grades 2 and
3.

To read and write, children must first be able to notice and disconnect each of the sounds in spoken words.
They must blend individual sounds together to make whole words (read) and segment the individual
sounds to represent each with alphabetic letters (spell and write) (Munger, 2016). Lockland’s needs
assessment shows 69% of kindergarten students were not on track in first sound fluency in Fall 2017 and
57% of first grade students were not on track in phoneme segmentation in Fall 2017 based on the DIBELS
NEXT universal screener. Based on research that our team conducted within the IES Practice Guide,
“Foundational Skills to Support Reading for Understanding in Kindergarten through 3 Grade,” from July of
2016, there were two recommendations that are the driving factors to our Literacy Plan:

Recommendation number two — Develop awareness of the segments of sound in speech and how they link
to letters - strong level of evidence. This was deemed to have a positive to potentially positive effect within
a large sample size over 500 students, meeting the IES standards with reservations, resulting in a Tier Il
ESSA definition.

This recommendation will be carried out in the following ways:

e Direct and explicit instruction to recognize and manipulate segments of sound in speech, teaching
letter-sound relations and the use of word building and other activities to link students’ knowledge
of letter-sound relationships with phonemic awareness

e High quality use of supplemental phonemic awareness resources (Heggerty — Phonemic

Awareness: The Skills They Need to Help Them Succeed)

e Acquisition of knowledge and skill in relation to evidence-based reading research to better
understand the wide range of needs of students (LETRS professional learning)
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e Intervention time will be allocated above and beyond the core reading instruction block for students
not reaching benchmark scores on universal screeners

Differentiation: This evidence-based strategy incorporates a variety of teaching and learning styles utilized
with instruction (audio, visual, bodily kinesthetic). It is differentiated across the grade band to include and
understanding that early phonological awareness skills might have to be taught before segmenting and
blending.

Responding to Individual Needs: Based on our understanding of the changing emphasis of the big ideas of
reading based on grade level, we recognize that phonological awareness is primarily a focus in
kindergarten and first grade, however students struggling with this skill will potentially require intervention
beyond grade one. Students who struggle persistently with phonological awareness often benefit from
small-group intervention to help them segment and blend sounds in speech. Early intervention can often
remedy this core deficit that otherwise may lead to deficiencies in single word decoding. While some
students may need intervention with segmenting and blending, we also recognize there is a continuum of
phonological awareness skills and some students will need to develop their early phonological skills first.

Application of letter-sound knowledge to decode and read words to connected text is another essential
component to teaching reading skills in the primary grades. The shift of instruction from kindergarten
through the elementary grades ranges from simple consonant-vowelconsonant words to understanding of
meaningful word parts (Foorman, et. al., 2016). Lockland’s needs assessment shows 43% of first grade
students not on track in nonsense word fluency; 68% of second grade students not on track in nonsense
word fluency; 53% of second grade students not on track in oral reading fluency; and 57% of third grade
students not on track in oral reading fluency. This data suggests that decoding (word level reading) which
is the ability to transform print into spoken language is an academic concern with our students in grades 1-
3 based on the number of students found to be not on target basic phonics (nonsense word fluency) and
advanced phonics and fluency (oral reading fluency).

Recommendation number three — Teach students to decode words, analyze word parts, and write and
recognize words - strong evidence. The studies revealed a positive to potentially positive effect within a
large sample size over 500 students and met IES standards with reservations, resulting in an ESSA Tier Il
definition.

How to carry out the recommendation:

e High quality implementation of resources aligned to the evidence-based practice and monitored for
fidelity of implementation with classroom walkthrough and observation practices (Florida Center for
Reading Research — Florida State University)

e Teach students to blend letter sounds and sound-spelling patterns from left to right within a word
to produce a recognizable pronunciation.

e Instruct students in common sound-spelling patterns.

e Teach students to recognize common word parts.

e Have students read decodable words in isolation and in text.

e Teach regular and irregular high-frequency words so that students can recognize them efficiently.

e Introduce non-decodable words that are essential to the meaning of the text as whole words

Differentiation: This evidence-based practice is differentiated for the grade band by beginning with blending
consonant-vowel-consonant (CVC) words that are familiar to students, moving to sound spelling patterns,
and meaning word parts (prefixes/suffixes/roots). The strategy also encourages the use of Elkonin boxes,
letter tiles, magnetic letters, word walls, and flash cards.

Responding to Individual Needs: Interventions implemented some or all six components (blending letter
sounds and sound—spelling patterns from left to right within words; recognizing common sound spelling
patterns; recognizing common word parts, reading decodable words; recognizing regular and irregular
high-frequency words; and introducing non-decodable words as whole words). The team recognizes that
student needs should be met based upon their individual data not on a one size fits all intervention
program.
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For students who are struggling readers and on RIMPs, the following evidence-based practice will be used
in addition to the practices previously identified: Provide intensive, systematic reading instruction on up to
three foundational reading skills in small groups to students who score below benchmark on universal
screening. These groups meet between three and five times a week for 20 to 40 minutes.

Description: MTSS is a prevention-oriented, data-driven, and team-based system characterized by
multiple tiers of intervention, universal screening, progress monitoring, and data-based decision making
(McIntosh & Goodman, 2016). This is one is one part of a system to address the continuum of reading
needs across the student body which is a need of the district as identified in the baseline R-TFI score of
31% and 29%. Lockland’s needs assessment also shows that less than 20% percent of our K-3 students
who are not on track to meet future literacy outcomes move to being on track.

Evidence: The team utilized the process outlined during an SST regional support session. The
IES Practice Guide, “Assisting Students Struggling with Reading: Response to Intervention and

Multi-Tier Intervention in the Primary Grades” (2009), was used to look at 11 studies that met WWC
standards or that met WWC standards with reservations. The practice was deemed to have an ESSA Tier
3 (Promising) level of evidence as it comes from multiple studies with an unverifiable sample size with
positive to potentially positive effects.

Differentiation: This is differentiated for the grade band in that the areas of instruction are based upon the
results of individual students’ scores on universal screening.

Responding to Individual Needs: The amount of time spent on the intervention is differentiated based upon
the individual learner’s need and grade level. It is noted, the time needed for interventions usually
increases as the skills the student needs broaden. This evidence-based strategy allows us to respond to
the individualized needs of students in a proactive manner by providing interventions early.

Goal Statement #3: Increase the percentage of learners meeting or exceeding grade four through
eight proficiency standards by 5% each year, from the baseline scores established in Spring of
2017, as measured by the Ohio State Test (OST) as noted below:

BASELINE

Spring 2018 Spring 2019 Spring 2020  Spring 2021

Spring 2017

40% 45% 50% 55% 60%
28.9% 33.9% 38.9% 43.9% 48.9%
19.2% 24.2% 29.2% 34.2% 39.2%
18.5% 23.5% 28.5% 33.5% 38.5
18.8% 23.8% 28.8% 33.8% 38.8%

Evidence-Based Practices: Provide explicit vocabulary instruction and provide direct and explicit
comprehension strategy instruction

This broad goal will be achieved by addressing primary concerns discovered through our data analysis of
MAP and Ohio State Tests in grades 4-8 specific to acquisition of vocabulary and reading comprehension
strategy instruction. Student performance in each of these areas has been determined as significantly
lower than the benchmarked targets in grades four through eight each year when compared to similar
districts and the state and national norms (see Section 3A). Lockland’s needs assessment demonstrates a
need to strengthen vocabulary instruction as noted through the following MAP scores in Vocabulary: 53%
of 4th grade students scoring below average (40th%'ile or lower); 54% of 5th grade students scoring below
average (40th%/ile or lower); 63% of 6th grade students scoring below average (40th%'ile or lower); 62%
of 7th grade students scoring below average (40th%'ile or lower); and 38% of 8th grade students scoring
below average (40th%'ile or lower).

This aligns to the changing emphasis of sub-skills across the comprehensive components of reading
instruction in grades four through eight. Specifically, emphasis will be placed on instruction in the areas of
teaching students to apply the strategies they are learning to multiple texts, using direct and explicit
instruction for teaching students how to use comprehension strategies, providing guided practice
opportunities for students when learning various strategies, dedicating a portion of classroom instruction to

Page 84 of 115



Local Literacy Plan

vocabulary instruction, using repeated exposure to new words in multiple oral and written context and allow
sufficient practice sessions and teaching students strategies to make them independent vocabulary
learners (resources, prefixes, suffixes and roots).

Based on research that our team conducted within the IES Practice Guide IES, “Improving Adolescent
Literacy: Effective Classroom Practices — August 2008” there were two recommendations that have driven
our Local Literacy Plan in these grade levels. They are as follows:

Recommendation number one: Provide explicit vocabulary instruction — strong evidence with positive to
potentially positive effect in a large sample size of over 500 students meeting IES standards with
reservations, resulting in an ESSA Tier Il definition.

How to carry out the recommendation:

e Dedicate a portion of the regular classroom lesson to explicit vocabulary instruction.

e Use repeated exposure to new words in multiple oral and written contexts and allow sufficient
practice sessions.

e Give sufficient opportunities to use new vocabulary in a variety of contexts through activities such
as discussion, writing, and extended reading.

e Provide students with strategies to make them independent vocabulary learners

Additionally, recommendation number two was also utilized: Provide direct and explicit comprehension
strategy instruction — strong evidence with positive to potentially positive effects with a large sample size
over 500 students meeting standards with reservations, resulting in an ESSA Tier Il definition.

How to carry out the recommendation:

e Select carefully the text to use when first beginning to teach a given strategy.

e Show students how to apply the strategies they are learning to different texts, not just one text.

e Ensure that the text is the appropriate reading level of students (students with disabilities, English
Learner populations, vulnerable populations)

e Use direct and explicit instruction for teaching students how to use comprehension strategies.

e Provide the appropriate amount of guided practice depending on the difficulty level of the
strategies that the students are learning.

e \When teaching comprehension strategies, make sure students understand that the goal is to
understand the content of the text

Differentiation: A variety of resources and additional professional learning for all teachers in grades four
through twelve, in all content areas, will ensure that differentiation is applied when planning, delivering and
evaluating vocabulary instruction. Vocabulary instruction will be taught explicitly in all classrooms
regardless of the content area focus; this is inclusive of dedicating a portion of classroom instruction to
vocabulary instruction, using repeated exposure to new words in multiple oral and written context and allow
sufficient practice sessions and teaching students strategies to make them independent vocabulary
learners (resources, prefixes, suffixes and roots). Some students respond better to sensory information
than to verbal information about word meaning. Teachers need to combine multiple approaches in
providing explicit vocabulary instruction. The strategy promotes repeated exposure with different explicit
instruction strategies, such as using direct instruction techniques (getting students to look up definitions in
dictionaries), helping promote students to independently acquire vocabulary skills (using context clues to
derive meaning), offering students the opportunity to work on the computer using various software, and
allowing students to discuss what they have read.

Responding to Individual Needs: For adolescent students who have limited vocabularies, selecting high-
frequency, unknown words remains an important instructional strategy. Research consistently supports
acquisition of vocabulary results in improved reading comprehension abilities in students.

Goal Statement #4: Increase the percentage of learners meeting or exceeding English language
arts | and English language arts Il EOC proficiency standards by 5% each year, from the baseline
scores established in Spring of 2017, as measured by the Ohio State Test End of Course Exams as
evidenced in the table below:
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BASELINE Spring 2018 Spring 2019 Spring 2020 Spring 2021
Spring 2017

ELA 1 EOC 46.6% 51.6% 56.6% 61.6% 66.6%
ELA Il EOC 37.7% 42.7% 47.7% 52.7% 57.7%

Evidence-Based Practices: Provide explicit vocabulary instruction and provide direct and explicit
comprehension strategy instruction

This broad goal will be achieved by addressing primary concerns discovered through our data analysis of
historical MAP data and Ohio State Tests in grades 9-12 specific to acquisition of vocabulary and reading
comprehension strategy instruction. Student performance in each of these areas has been determined as
significantly lower than the benchmarked targets in grades four through eight each year when compared to
similar districts and the state and national norms (see Section 3A). Lockland’s needs assessment
demonstrates a need to strengthen comprehension instruction as noted through the following MAP scores
in Informational Text:

64% of 4™ grade students scoring below average (40"%'ile or lower); 49% of 5™ grade students scoring
below average (40"%'ile or lower); 65% of 6! grade students scoring below average (40"%'ile or lower);
54% of 7™ grade students scoring below average (40"%'ile or lower); and 56% of 8" grade students
scoring below average (40"%’ile or lower).

This aligns to the changing emphasis of sub-skills across the comprehensive components of reading
instruction in grades nine through twelve. Specifically, emphasis will be placed on instruction in the areas
of teaching students to apply the strategies they are learning to multiple texts, using direct and explicit
instruction for teaching students how to use comprehension strategies, providing guided practice
opportunities for students when learning various strategies, dedicating a portion of classroom instruction to
vocabulary instruction, using repeated exposure to new words in multiple oral and written context and allow
sufficient practice sessions and teaching students strategies to make them independent vocabulary
learners (resources, prefixes, suffixes and roots).

Based on research that our team conducted within the IES Practice Guide IES, “Improving Adolescent
Literacy: Effective Classroom Practices — August 2008” there were two recommendations that have driven
our Local Literacy Plan in these grade levels. They are as follows:

Recommendation number one: Provide explicit vocabulary instruction — strong evidence with positive to
potentially positive effect in a large sample size of over 500 students meeting IES standards with
reservations, resulting in an ESSA Tier Il definition.

How to carry out the recommendation:

e Dedicate a portion of the regular classroom lesson to explicit vocabulary instruction.

e Use repeated exposure to new words in multiple oral and written contexts and allow sufficient
practice sessions.

e Give sufficient opportunities to use new vocabulary in a variety of contexts through activities such
as discussion, writing, and extended reading.

e Provide students with strategies to make them independent vocabulary learners. Additionally,
recommendation number two was also utilized: Provide direct and explicit comprehension strategy
instruction — strong evidence with positive to potentially positive effects with a large sample size
over 500 students meeting standards with reservations, resulting in an ESSA Tier Il definition.

How to carry out the recommendation:

e Select carefully the text to use when first beginning to teach a given strategy.

Show students how to apply the strategies they are learning to different texts, not just one text.

e Ensure that the text is the appropriate reading level of students (students with disabilities, English
Learner populations, vulnerable populations)

e Use direct and explicit instruction for teaching students how to use comprehension strategies.

e Provide the appropriate amount of guided practice depending on the difficulty level of the
strategies that the students are learning.
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e \When teaching comprehension strategies, make sure students understand that the goal is to
understand the content of the text

Differentiation: The strategy is differentiated in providing the appropriate amount of guided practice
depending on the difficulty level of the strategies that the students are learning. If necessary, give students
direct answers and have them repeat those answers. Second, as students become better at using the
strategies, gradually reduce the support.

Responding to Individual Needs: The strategy promotes the educator ensuring the text is appropriate for
the reading level of students. A text that is too difficult to read makes using the strategy difficult because
students are struggling with the text itself.

For struggling readers, the following evidence-based practice will be used in addition to the practices
previously identified: Make available intensive and individualized interventions for struggling readers that
can be provided by trained specialists.

Description: This practice is one is one part of a system to address the continuum of reading needs which
is a need of the district as identified in the baseline R-TFI Secondary score of 29%. On the most recent
NAEP reading assessment in 2007, about a third (33 percent) of 4th graders and over a fourth (26 percent)
of 8th graders in the United States performed below the basic level, meaning those students have only
partial mastery of the prerequisite knowledge and skills that are fundamental for reading at their grade level
(Lee, Griggs, Donahue, 2007). Lockland’'s needs assessment shows a three-year trend of declining
reading proficiency scores for all students and students with disabilities not reaching proficiency.

Evidence: To determine the tier of evidence as defined by ESSA, the team utilized the process outlined
during an SST regional support session. The IES Practice Guide, “Improving Adolescent Literacy: Effective
Classroom and Intervention Practices” (2008), considered the evidence of 12 small experimental studies
that met WWC standards. The studies took place in urban and suburban schools and demonstrated
positive to potentially positive outcomes, therefore, it is deemed to be Tier 3 (Promising) level of evidence.

Differentiation: This is differentiated for the grade band in it recommends educators use multiple
approaches to help struggling readers become more active and strategic readers. The approaches involve
structured and explicit instruction where teachers model and explain the specific strategies being taught
and provide feedback on students’ use of the strategies.

Responding to Individual Needs: Students who are not meeting grade-level standards in literacy often
require supplemental, intensive, and individualized reading intervention to improve their skills. Such
interventions are often provided by reading specialists or teachers who have gone through training to help
them understand the program or approach they will use and to deepen their understanding of struggling
readers. Because the cause of difficulties in reading may differ from student to student, interventions may
focus on any of the critical elements required for the comprehension of complex texts. These elements
include: fundamental skills such as phonemic awareness, decoding, word analysis skills that support
reading accuracy; fluency; vocabulary; strategies for understanding and using the specific textual features
that distinguish different genres; and self-regulated use of reading comprehension strategies.

SECTION 8, PART B: ENSURING EFFECTIVENESS AND IMPROVING UPON STRATEGIES

1. Describe how the leadership team will offer/provide support for implementation of the identified
evidence-based practices and interventions (professional learning, coaching, etc.). As detailed in Section 6
of the plan within each of the Action Maps for all goals and sub goals, as well in section 8C with each of
the accompanying Professional Development Plan documents for each goal, the district and building
leadership teams will offer and provide a wide variety of supports for the implementation of the evidence-
based practices and interventions within our Local Literacy Plan.

The four goals established based on our data analysis and research of evidence-based practices serve as
the core of our Local Literacy Plan. Each of these goals and all accompanying sub goals are supported
through detailed professional development plans that target district-wide systems support as well as grade
band and grade level school and classroom level support. The professional learning that is embedded
within this comprehensive, K-12 literacy plan contains strategies to ensure sustained, intensive,
collaborative, job embedded, data driven and classroom focused development, implementation and
progress monitoring in all areas.
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From a district and systems level, the professional learning supported by our district leadership team
(consisting of teachers, administrators, coaches and external supports) focuses on the development and
implementation of a stronger Multi-Tiered Supports System (MTSS) framework to support increased levels
of function and capacity as measured by the ReadingTiered Fidelity Implementation data collected
annually. The focus of this support at the district level is inclusive of Ohio Improvement Process (OIP)
training, Positive Behavior Supports (PBIS) training and universal diagnostic screener implementation and
analysis training. Evaluation data will be collected and analyzed as a function of the professional learning
and will used to determine both the fidelity of implementation of the initiatives, as well as the impact on
growth and achievement from our efforts.

This will support the development and maintenance of the following structures within our district:

e The development of an assessment calendar that provides universal screening measures for all
students in grades K-12

e Established benchmarks in grades K-12 to determine on-target and not on target scores for all
students as it relates to literacy mastery and the changing emphasis across grade levels

e Clearly defined entrance and exit criteria for additional intervention as determined by universal
screeners and the benchmark assessment progress monitoring efforts in grades K-12 throughout
the year

e An MTSS team that meets regularly, inclusive of teachers, administrators, specialists, coaches
and external supports to problem solve in an effort to better meet the needs of all students,
including those representing vulnerable student populations

e High quality and high functioning District Leadership Team, Building Leadership Teams and
Teacher Based Teams throughout the district

e Clear communication plans and structures amongst the teams within our district as it relates to
trends and patterns, priorities and effectiveness of effort

e A systemic approach to district, school and classroom behavior management to ensure learning
environments conducive to teaching and learning

e Clearly defined scope and sequence documents to drive instructional planning and gap analysis
work as determined by grade level and content area content standards as well as student data

From a school and classroom level, grade band professional learning focused on evidencebased practices
and resources will drive the district leadership support efforts in grades kindergarten through twelve.
Again, sustained, intensive, collaborative, job-embedded, data driven and classroom focused professional
learning opportunities are the focus of our efforts within our comprehensive Local Literacy Plan. At each
grade band, access to aligned resources and professional development will be provided to teachers,
administrators, coaches and external supports in the following areas:

e Evidence-based practices professional learning opportunities such as phonemic awareness and
phonics in grades K-1, phonics and fluency in grades 1-3 and acquisition of vocabulary and
reading comprehension strategies in grades 4-8

e Resources (tier one supplements and tier two): Heggerty Phonemic Awareness Curriculum
materials in grades K-3, S.P.I.R.E. 3" Edition Resources in grades K-8, LETRS Foundations
Resources in grades K-8, Scope and Sequence development and refinement in grades K-12,
Voyager Sopris Wordly Wise 3™ Edition in grades 4-12 and Voyager Sopris Learning Rewards
Plus 3" Edition English language arts and social studies resources

2. Describe how the early childhood provider or LEA will ensure proposed evidence-based strategies in
Section 8, Part A will be effective, show progress and improve upon strategies utilized during the two
prior consecutive years (fidelity of adult implementation).

Lockland Local Schools is committed to implementing a Local Literacy Plan that is driven by evidence-
based practices to ensure increased student growth and achievement and improvement upon the plans
and strategies that we have utilized during the two prior consecutive school years.

In order to accomplish this, we will progress monitor the effectiveness of these efforts in a variety of ways:

e Ultilization of classroom walkthroughs to analyze the implementation of the Local Literacy Plan and
the evidence-based strategies and aligned resources will be captured using the
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e Florida Center for Reading Research walkthrough templates in grades K-12

e Additional classroom walkthrough tools developed by the district will be used to capture data as it
relates to evidence-based strategies and practices specific to teacher and student behaviors

e Student growth and achievement data will be collected and measured against benchmarks
established with our universal screening diagnostics in grades K-12, progress monitoring data
collection and the Ohio State Tests / other measures identified within our Local Literacy Plan to
determine the effectiveness of instruction and the fidelity of implementation of our plan

e Evaluation of professional learning opportunities provided to all stakeholders in grades K-12

e Feedback collected from teachers, administrators, coaches and specialists as a result of the job-
embedded coaching and professional learning at a classroom focus level

e Collaboration and data collection with our community partners and all associated before and after
school programming aimed to increase literacy for students in grades K-12, as well as in home
support that will be accessible to all families

SECTION 8, PART C: PROFESSIONAL DEVELOPMENT PLAN

Insert a professional development plan that supports the evidence-based strategies proposed in the local
literacy plan and clearly identifies the staff involved in the professional development. Refer to the definition
of professional development in the guidance document. The early childhood provider or LEA is encouraged
to use the professional development plan template from the Striving Readers Comprehensive Literacy
subgrant application. This will help to ensure alignment between the local literacy plan and Striving
Readers subgrant application, as well as aid the Department’s technical review team when reviewing local
literacy plans.

Professional Development Plan Template Part A

LEA/Early Childhood Provider or Consortium Lead Name: Bob Longworth
IRN or ODE/ODJFS License Number: 044230
Professional Development for K-12 teachers, Speech/Language Pathologist,

Intervention Specialists, Reading Specialists, and administrators Contact Name/Phone Email: Bob
Longworth / 513-563-5000 *170 / bob.longworth@locklandschools.org

Goal: Increase the tier one implementation fidelity score on the Elementary and Secondary R-Tiered Fidelity
Inventory (R-TFI) by 10% each year, from the 29% (secondary) and 31% (Elementary) baseline data collected
in the Winter of 2018

Evidence-Based Practice or Intervention: Development of an implementation infrastructure to support
schools in the installation, use and sustainability of the literacy components through an MTSS model (Tier 4
evidence)

(Check all that apply for each activity.) |

PD Job- Dat Classroo
o Begin/End Dates Sustained Intensive Collaborative Embedd ata- m-
Description Driven
ed Focused
1.Universal August/Sept. of X X X X X
screening each year
training and (Refresher training
refresher, and before each
data analysis administration by
PD, (DIBELS, those trained to
STAR and provide refresher
MAP) training)
2.PBIS training = August 2018 X X X X X X
from SST 13 through 2021
school year
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LEA/Early Childhood Provider or Consortium Lead Name: Bob Longworth

3.0hio
Improvement
Process (OIP)
training from
SST 13

4.Coaching
and support as
follow-up by
Region #13
Early Literacy
Specialist
support, SST
support from
ODE and
instructional
coaching from
HCESC

Resources
Required

1.Professiona |
learning
trainers and
materials for
the installation
of the
Universal
Screener
systems
(DIBELS,
MAP, STAR)
to be held
grades K-12.
Funds for
substitute
teachers.
Funds for the
data system
DIBELS.net

2.Access to
trainers and
materials for
the installation
of PBIS in
grades K-12.
Funds for
substitute
teachers.

August 2018 and X X X X X
through the
2021 school year

Ongoing 20182021 x X X X X X

Outcomes/Evaluation

1. Outcomes - Develop capacity to administer assessments, as well as, analyze and interpret data
to make instructional decisions to meet the individual needs of students.

Training evaluation data will be used to determine the effectiveness of the presenters. A selection
process will be used to determine presenters to ensure that knowledge of content and
implementation experience are accounted for. Staff will assess knowledge prior to and after
trainings to determine growth. Fidelity checks will be completed to ensure practices are being
implemented as teachers were trained on to measure the effectiveness of the training.

2. Outcomes - Establish and maintain effective teaching and learning environments that have a
common (a) vision and outcome, (b) language, and (c) experience or routine

Training evaluation data will be used to determine the effectiveness of the presenters. A selection
process will be used to determine presenters to ensure that knowledge of content and
implementation experience are accounted for. Staff will assess knowledge prior to and after
trainings to determine growth.
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LEA/Early Childhood Provider or Consortium Lead Name: Bob Longworth

3.Access to
trainers and
materials in the

3. Outcomes - Implement procedures for the effective use of data to assess impact on student
learning and to make decisions about teaching and learning. Training evaluation data will be used
to determine the effectiveness of the presenters. A selection process will be used to determine

Ohio presenters to ensure that knowledge of content and implementation experience are accounted for.
Improvement Staff will assess knowledge prior to and after trainings to determine growth.

Process

systems in

grades K-12

4.SST, Region 4. Outcomes - Help practitioners bridge the research-to-practice gap by continually developing
#13 and and honing teachers’ skills learned in initial trainings. Training evaluation data will be used to
HCESC determine the effectiveness of the presenters. A selection process will be used to determine

instructional
coaches to

presenters to ensure that knowledge of content and implementation experience are accounted for.
Staff will assess knowledge prior to and after trainings to determine growth.

support the
installation of
the above

noted systems
and to provide
job-embedded

training to all

staff.

1-4 Funds to
pay for training
and subs for
teachers as

needed

Professional Development Plan Template Part B

Provide a brief description of how the overall plan for professional development meets the six criteria as
delineated by ESSA for high-quality professional learning.

Sustained: Taking place over an extended period; longer than one day or a one-time workshop.

Occurs at the onset of the 2018 instructional year and ongoing throughout the course of each year
through 2021. For example, the LETRS professional learning occurs over two years. The teachers
engage in 4 online modules throughout the course of year and year meet for a face to face training with
the LETRS trainer four times per year. This same cycle is repeated in year two with another 4 modules
and an additional 4 face to face training sessions. Simultaneously, the educators are provided
instructional coaching on the concepts learned throughout the modules. This coaching occurs within the
classroom throughout the course of the year plan. Finally, teachers will be able to discuss with their
colleagues how to best apply the evidence-based strategies learned when the data indicates a need
during TBT meetings throughout the course of the three years.

Coaching supports will be provided by internal and external people who will serve onsite to ensure
implementation of each session. Coaches will obtain access to additional resources as needed to further
the school and district implementation efforts in an on-going manner. Systems and instructional coaching
will be provided over the course of three years, Fall 2018- Spring 2021.
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Provide a brief description of how the overall plan for professional development meets the six criteria as
delineated by ESSA for high-quality professional learning.

Intensive: Focused on a discreet concept, practice or program.
Teachers will receive professional development in phonics and phonemic awareness through the following:

® 48 hours of online LETRS modules

® 24 hours of face to face LETRS professional learning

® 3 hours in face to face Heggerty Phonemic Awareness Training
® 12 hoursin S.P.I.R.E. 3" Edition Reading Resources training

® Additional time will also occur through coaching and observations

Teachers will receive professional learning in the administration and analysis of universal screening and progress
monitoring measures through the following:

® 12 hours in DIBELS Next Essentials

12 hours in DIBELS Next Data Interpretation

2 hours of refresher training the first year and 3 hours per year each year after
6 hours in DIBELS.net data entry and reports

Additional time through coaching of data interpretation after benchmark period

Collaborative: Involving multiple educators, educators and coaches, or a set of participants grappling with the
same concept or practice and in which participants work together to achieve shared understanding.

® Teachers will be grouped by grade band to receive content professional learning opportunities focused on
evidence —based strategies and aligned resources.

® The development and implementation of teaching, intervention and planning schedules will be completed
to ensure that adequate time is allocated to addressing the comprehensive components of literacy
instruction, as determined by data and research.

Job-Embedded: A part of the ongoing, regular work of instruction and related to teaching and learning taking
place in real time in the teaching and learning environment.
® FEducators are provided instructional coaching on the evidence-based practices learned throughout

professional development. This coaching occurs within the classroom throughout the course of the year
plan. Through the coaching, the teachers can also observe the practice modeled by the coach. Finally,
teachers will be able to discuss with their colleagues how to best apply the evidence-based strategies
learned when the data indicates a need during TBT meetings throughout the course of the three years.
This will be applied through the development of instructional plans which will then be applied in the
classroom. The team will then be able to meet to analyze progress monitoring data to determine the level
of effectiveness of the instructional plan.

Data-Driven: Based upon and responsive to real-time information about the needs of participants and their
students.

® The professional development opportunities align with the needs identified in Section
3 of Lockland’s Local Literacy Plan. Furthermore, the professional learning opportunities align with the
goals and evidence-based practices which are the priorities of the district’s literacy plan.
® All evidence-based instructional strategy and resource use instruction will be progress monitored through
classroom walkthrough and observation structures, as well as student growth and achievement data to
determine the fidelity of implementation and the results of the teams’ efforts with implementation.
Instructionally-Focused: Related to the practices taking place in the learning environment during the teaching
process.

® All of the evidence-based practices contained within the Local Literacy Plan are instructionally focused. As
curriculum resources are integrated within our professional learning, time is allocated to develop familiarity
and confidence in the use of the materials in conjunction with the evidence-based practice or intervention.

® The professional development opportunities focus on evidence-based practices taking place during the
teaching process (such as those through the LETRS PD) and items relevant to the instructional process
such as data analysis and PBIS training.
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Professional Development Plan Template Part A

LEA/Early Childhood Provider or Consortium Lead Name: Bob Longworth
IRN or ODE/ODJFS License Number: 044230

Professional Development for K-5 teachers, Speech/Language Pathologist, Intervention Specialists, Reading
Specialists
Contact Name/Phone Email: Bob Longworth / 513-563-5000 *170 / bob.longworth@locklandschools.org

Goal: Increase the percentage of learners meeting or exceeding the third-grade proficiency standards by 5% each
year, from the baseline established in the Spring of 2017, as measured by the Ohio State Test (OST). 2018 goal =
24.4%; 2019 goal = 29.4%; 2020 goal = 34.4%; 2021 goal = 39.1%

Evidence-Based Practice(s) or Intervention: Teach students to decode words, analyze word parts, and write and
recognize words (Tier Il evidence)

(Check all that apply for each activity.) |

. . Job- Classroo
PD Description Begm/End SUSENIE Intensive CoII.aborat Embedde DEVEY m
ates d ive Driven
d Focused
1.S.P.I.R.E. 3¢ August 2018 X X X X X
Edition Reading through 2021
Resources training  school year
from trained
representative
2.LETRS Modules = August 2018 X X X X X
3 and 4 Resources through 2021
Training from school year
trained
representative
3.Coaching and Ongoing X X X X X X

support as follow-  2018-2021
up by Region #13
Early Literacy
Specialist support,
SST support
from ODE, and
instructional
coaching from
HCESC
Resources

. Outcomes/Evaluation
Required
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LEA/Early Childhood Provider or Consortium Lead Name: Bob Longworth

1.a. Professional Outcomes — Effective implementation with fidelity of the program
learning materials

b. access Evaluation - Training evaluation data will be used to determine the effectiveness of the
(through presenters. A selection process will be used to determine presenters to ensure that knowledge
funding) to of content and implementation experience are accounted for. Staff will assess knowledge prior

S.P.I.LR.E. 3rd to and after trainings to determine growth. Student outcome data will also be used to evaluate
Edition Reading the effectiveness of the training. Evaluation results will be used to improve future professional
Resources learning opportunities.
training
C. Funds to
pay for district
training
materials,
presenters and
sub costs for
teachers to
attend training
sessions.
d. S.P..R.E.3d
Edition for
classroom
focused
intervention
sessions
2.a. Access Outcomes - Teachers will acquire knowledge, skills, and abilities of Scientifically Based
(through funding) Reading Research so they understand how to address the wide range of reading needs in their
to skilled trainers classroom
to plan and deliver
the learning Evaluation - Training evaluation data will be used to determine the effectiveness of the
(LETRS PD Units  presenters. A selection process will be used to determine presenters to ensure that
3 and 4) to district = knowledge of content and implementation experience are accounted for. Staff will assess

personnel knowledge prior to and after trainings to determine growth. Evaluation results will be used to
b. Professional improve future professional learning opportunities.
learning
materials

C. Funds to
pay for district
training
materials,
presenters and
sub costs for
teachers to
attend training
sessions. d.
Curriculum
resource
materials for
classroom
focused
professional
development
sessions
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Local Literacy Plan

LEA/Early Childhood Provider or Consortium Lead Name: Bob Longworth
3.a. Fundsto pay  Outcomes - Help practitioners bridge the research-to-practice gap by continually developing

for systems and and honing teachers’ skills learned in initial trainings. The use of multiple designs for learning
instructional are supported by evidence and while they differ, they share features such as active
coaching engagement, modeling of new techniques or practices; opportunities for application, reflection,
b. Curriculum self-assessment and feedback; and monitoring and support during implementation which is
resource accomplished through instructional coaching. The intended outcome of this is increased
materials for educator effectiveness and results for all students (Ohio Standards for Professional
classroom Development).
focused
professional Evaluation - A Coaching Delivery Plan will be used as the basis to progress monitor the impact
development and effectiveness of coaching. Training effectiveness and coaching effectiveness data will be
sessions utilized to determine the allocation of funds are resulting in improved practice within the district.

Walkthrough data will be collected and analyzed by the district leadership team to determine
the fidelity of implementation and the effectiveness of the school change resulting from the
professional learning. Student outcome data will also inform the amount of impact the
instructional coaching had on achieving the intended outcome. Leadership teams and the
coach will use evaluation results to improve future professional learning.

Professional Development Plan Template Part B

Provide a brief description of how the overall plan for professional development meets the six criteria as
delineated by ESSA for high-quality professional learning.
Sustained: Taking place over an extended period; longer than one day or a one-time workshop.

® Occurs at the onset of the 2018 instructional year and ongoing throughout the course of each year
through 2021. For example, the LETRS professional learning occurs over two years. The teachers
engage in 4 online modules throughout the course of year and year meet for a face to face training with
the LETRS trainer four times per year. This same cycle is repeated in year two with another 4 modules
and an additional 4 face to face training sessions. Simultaneously, the educators are provided
instructional coaching on the concepts learned throughout the modules. This coaching occurs within the
classroom throughout the course of the year plan. Finally, teachers will be able to discuss with their
colleagues how to best apply the evidence-based strategies learned when the data indicates a need
during TBT meetings throughout the course of the three years.

® Coaching supports will be provided by internal and external people who will serve onsite to ensure
implementation of each session. Coaches will obtain access to additional resources as needed to further
the school and district implementation efforts in an on-going manner. Systems and instructional coaching
will be provided over the course of three years, Fall 2018- Spring 2021.

Intensive: Focused on a discreet concept, practice or program.
Teachers will receive professional development in phonics and phonemic awareness through the following:
® 48 hours of online LETRS modules
® 24 hours of face to face LETRS professional learning
® 3 hours in face to face Heggerty Phonemic Awareness Training
® 12 hoursin S.P.I.R.E. 3" Edition Reading Resources training
® Additional time will also occur through coaching and observations

Teachers will receive professional learning in the administration and analysis of universal screening and progress
monitoring measures through the following:

® 12 hours in DIBELS Next Essentials

12 hours in DIBELS Next Data Interpretation

2 hours of refresher training the first year and 3 hours per year each year after
6 hours in DIBELS.net data entry and reports

Additional time through coaching of data interpretation after benchmark period
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Provide a brief description of how the overall plan for professional development meets the six criteria as
delineated by ESSA for high-quality professional learning.

Collaborative: Involving multiple educators, educators and coaches, or a set of participants grappling with the
same concept or practice and in which participants work together to achieve shared understanding.

® Teachers will be grouped by grade band to receive content professional learning opportunities focused on
evidence —based strategies and aligned resources.

® The development and implementation of teaching, intervention and planning schedules will be completed
to ensure that adequate time is allocated to addressing the comprehensive components of literacy
instruction, as determined by data and research.

Job-Embedded: A part of the ongoing, regular work of instruction and related to teaching and learning taking
place in real time in the teaching and learning environment.

e Educators are provided instructional coaching on the evidence-based practices learned throughout
professional development. This coaching occurs within the classroom throughout the course of the year
plan. Through the coaching, the teachers can also observe the practice modeled by the coach. Finally,
teachers will be able to discuss with their colleagues how to best apply the evidence-based strategies
learned when the data indicates a need during TBT meetings throughout the course of the three years.
This will be applied through the development of instructional plans which will then be applied in the
classroom. The team will then be able to meet to analyze progress monitoring data to determine the level
of effectiveness of the instructional plan.

Data-Driven: Based upon and responsive to real-time information about the needs of participants and their
students.

® The professional development opportunities align with the needs identified in Section
3 of Lockland’s Local Literacy Plan. Furthermore, the professional learning opportunities align with the
goals and evidence-based practices which are the priorities of the district’s literacy plan.

® All evidence-based instructional strategy and resource use instruction will be progress monitored through
classroom walkthrough and observation structures, as well as student growth and achievement data to
determine the fidelity of implementation and the results of the teams’ efforts with implementation.
Instructionally-Focused: Related to the practices taking place in the learning environment during the teaching
process.

® All of the evidence-based practices contained within the Local Literacy Plan are instructionally focused.
As curriculum resources are integrated within our professional learning, time is allocated to develop
familiarity and confidence in the use of the materials in conjunction with the evidence-based practice or
intervention.

® The professional development opportunities focus on evidence-based practices taking place during the
teaching process (such as those through the LETRS PD) and items relevant to the instructional process
such as data analysis and PBIS training.
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Local Literacy Plan

Professional Development Plan Template Part A

LEA/Early Childhood Provider or Consortium Lead Name: Bob Longworth
IRN or ODE/ODJFS License Number: 044230

Professional Development for K-3 teachers, Speech/Language Pathologist, Intervention Specialists, Reading
Specialists

Contact Name/Phone Email: Bob Longworth / 513-563-5000 *170 / bob.longworth@locklandschools.org
Goal: Increase the percentage of learners meeting or exceeding the third grade proficiency standards by 5% each
year, from the baseline established in the Spring of 2017, as

measured by the Ohio State Test (OST). 2018 goal = 24.4%; 2019 goal = 29.4%; 2020 goal = 34.4%; 2021 goal =
39.1%

Evidence-Based Practice(s) or Intervention: Develop awareness of the segments of sound in speech and how
they link to letters (Tier Il evidence)
(Check all that apply for each activity.) |

PD Description Beg;r:/elind Sustained Intensive Collaborative Emf)%t()j-ded IIDDrEii\t/; ?Flizzr;)e%m
1.Heggerty August 2018 X X X X
Phonemic through 2021
Awareness school year
Curriculum
training from SST
13 Early Literacy
Specialist
2.S.P.ILR.E. 34 August 2018 X X X X
Edition Reading through 2021
Resources school year
training from
trained
representative
3.LETRS Modules  August 2018 X X X X X
land?2 through 2021
Resources school year
Training from
trained
representative
4.Coaching and Ongoing X X X X X X

support as follow-  2018-2021
up by Region #13

Early Literacy

Specialist support,

SST support from

ODE, and

instructional

coaching from

HCESC
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Local Literacy Plan

LEA/Early Childhood Provider or Consortium Lead Name: Bob Longworth

Resources
Required

1.a. Professional
learning materials

b. access
(through
funding) to
Heggerty
Phonemic
Awareness
Curriculum
training

C. Funds to
pay for district
training
materials,
presenters and
sub costs for
teachers to
attend training
sessions.

d. Heggerty
Phonemic
Awareness
Curriculum for
supplemental
classroom
instruction in K-
2 and focused
intervention
sessions in
grades 3 and
above

2.a. Professional
learning materials

b.

access
(through
funding) to
S.P.I.R.E. 3rd
Edition Reading
Resources
training

. Funds to pay

for district
training
materials,
presenters and
sub costs for
teachers to
attend training
sessions.

. S.P.L.LR.E. 3¢

Edition for
classroom
focused
intervention
sessions

Outcomes/Evaluation

Outcomes - Effective implementation with fidelity of the program

Evaluation - Training evaluation data will be used to determine the effectiveness of the
presenters. A selection process will be used to determine presenters to ensure that knowledge
of content and implementation experience are accounted for. Staff will assess knowledge prior
to and after trainings to determine growth. Student outcome data will also be used to evaluate
the effectiveness of the training. Evaluation results will be used to improve future professional
learning opportunities.

Outcomes- Effective implementation with fidelity of the program Evaluation — Training
evaluation data will be used to determine the effectiveness of the presenters. A selection
process will be used to determine presenters to ensure that knowledge of content and
implementation experience are accounted for. Staff will assess knowledge prior to and after
trainings to determine growth. Student outcome data will also be used to evaluate the
effectiveness of the training. Evaluation results will be used to improve future professional
learning opportunities.
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LEA/Early Childhood Provider or Consortium Lead Name: Bob Longworth

3.a. Access
(through funding)
to skilled trainers
to plan and
deliver the
learning (LETRS
PD) to district
personnel b.
Professional
learning
materials

c. Funds to pay
for district
training
materials,
presenters and
sub costs for
teachers to
attend training
sessions. d.
Curriculum
resource
materials for
classroom
focused
professional
development
sessions

4.a. Funds to pay
for systems and
instructional
coaching

b. Curriculum
resource materials
for classroom
focused
professional
development
sessions

Outcomes - Teachers will acquire knowledge, skills, and abilities of Scientifically-Based
Reading Research so they understand how to address the wide range of reading needs in their
classroom

Evaluation - Training evaluation data will be used to determine the effectiveness of the
presenters. A selection process will be used to determine presenters to ensure that knowledge
of content and implementation experience are accounted for. Staff will assess knowledge prior
to and after trainings to determine growth. Evaluation results will be used to improve future
professional learning opportunities.

Outcomes - Help practitioners bridge the research-to-practice gap by continually developing
and honing teachers’ skills learned in initial trainings. The use of multiple designs for learning
are supported by evidence and while they differ, they share features such as active
engagement, modeling of new techniques or practices; opportunities for application, reflection,
self-assessment and feedback; and monitoring and support during implementation which is
accomplished through instructional coaching. The intended outcome of this is increased
educator effectiveness and results for all students (Ohio Standards for Professional
Development).

Evaluation - A Coaching Delivery Plan will be used as the basis to progress monitor the impact
and effectiveness of coaching. Training effectiveness and coaching effectiveness data will be
utilized to determine the allocation of funds are resulting in improved practice within the district.
Walkthrough data will be collected and analyzed by the district leadership team to determine
the fidelity of implementation and the effectiveness of the school change resulting from the
professional learning. Student outcome data will also inform the amount of impact the
instructional coaching had on achieving the intended outcome. Leadership teams and the
coach will use evaluation results to improve future professional learning.
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Local Literacy Plan

Professional Development Plan Template Part B

Provide a brief description of how the overall plan for professional development meets the six criteria as
delineated by ESSA for high-quality professional learning.

Sustained: Taking place over an extended period; longer than one day or a one-time workshop.

Occurs at the onset of the 2018 instructional year and ongoing throughout the course of each year through
2021. For example, the LETRS professional learning occurs over two years. The teachers engage in 4
online modules throughout the course of year and year meet for a face to face training with the LETRS
trainer four times per year. This same cycle is repeated in year two with another 4 modules and an
additional 4 face to face training sessions. Simultaneously, the educators are provided instructional
coaching on the concepts learned throughout the modules. This coaching occurs within the classroom
throughout the course of the year plan. Finally, teachers will be able to discuss with their colleagues how to
best apply the evidence-based strategies learned when the data indicates a need during TBT meetings
throughout the course of the three years.

Coaching supports will be provided by internal and external people who will serve onsite to ensure
implementation of each session. Coaches will obtain access to additional resources as needed to further
the school and district implementation efforts in an on-going manner. Systems and instructional coaching
will be provided over the course of three years, Fall 2018- Spring 2021.

Intensive: Focused on a discreet concept, practice or program.
Teachers will receive professional development in phonics and phonemic awareness through the following:

48 hours of online LETRS modules

24 hours of face to face LETRS professional learning

3 hours in face to face Heggerty Phonemic Awareness Training
12 hours in S.P.1.R.E. 3" Edition Reading Resources training
Additional time will also occur through coaching and observations

Teachers will receive professional learning in the administration and analysis of universal screening and progress
monitoring measures through the following:

12 hours in DIBELS Next Essentials

12 hours in DIBELS Next Data Interpretation

2 hours of refresher training the first year and 3 hours per year each year after

6 hours in DIBELS.net data entry and reports

° Additional time through coaching of data interpretation after benchmark period

Collaborative: Involving multiple educators, educators and coaches, or a set of participants grappling with the
same concept or practice and in which participants work together to achieve shared understanding.

Teachers will be grouped by grade band to receive content professional learning opportunities focused on
evidence —based strategies and aligned resources.

The development and implementation of teaching, intervention and planning schedules will be completed
to ensure that adequate time is allocated to addressing the comprehensive components of literacy
instruction, as determined by data and research.

Job-Embedded: A part of the ongoing, regular work of instruction and related to teaching and learning taking place
in real time in the teaching and learning environment.

® FEducators are provided instructional coaching on the evidence-based practices learned throughout

professional development. This coaching occurs within the classroom throughout the course of the year
plan. Through the coaching, the teachers can also observe the practice modeled by the coach. Finally,
teachers will be able to discuss with their colleagues how to best apply the evidence-based strategies
learned when the data indicates a need during TBT meetings throughout the course of the three years. This
will be applied through the development of instructional plans which will then be applied in the classroom.
The team will then be able to meet to analyze progress monitoring data to determine the level of
effectiveness of the instructional plan.
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Provide a brief description of how the overall plan for professional development meets the six criteria as
delineated by ESSA for high-quality professional learning.

Data-Driven: Based upon and responsive to real-time information about the needs of participants and their
students.

® The professional development opportunities align with the needs identified in Section 3 of Lockland’s Local
Literacy Plan. Furthermore, the professional learning opportunities align with the goals and evidence-based
practices which are the priorities of the district’s literacy plan.

® All evidence-based instructional strategy and resource use instruction will be progress monitored through
classroom walkthrough and observation structures, as well as student growth and achievement data to
determine the fidelity of implementation and the results of the teams’ efforts with implementation.

Instructionally-Focused: Related to the practices taking place in the learning environment during the teaching
process.

® All of the evidence-based practices contained within the Local Literacy Plan are instructionally focused. As
curriculum resources are integrated within our professional learning, time is allocated to develop familiarity
and confidence in the use of the materials in conjunction with the evidence-based practice or intervention.

® The professional development opportunities focus on evidence-based practices taking place during the
teaching process (such as those through the LETRS PD) and items relevant to the instructional process
such as data analysis and PBIS training.

Professional Development Plan Template Part A

LEA/Early Childhood Provider or Consortium Lead Name: Bob Longworth

IRN or ODE/ODJFS License Number: 044230

Professional Development for K-3 teachers, Speech/Language Pathologist, Intervention Specialists, Reading
Specialists
Contact Name/Phone Email: Bob Longworth / 513-563-5000 *170 / bob.longworth@locklandschools.org

Goal: Increase the percentage of learners meeting or exceeding the third-grade proficiency standards by 5%
each year, from the baseline established in the Spring of 2017, as

measured by the Ohio State Test (OST). 2018 goal = 24.4%; 2019 goal = 29.4%; 2020 goal = 34.4%; 2021 goal
=39.1%

Evidence-Based Practice(s) or Intervention: Provide intensive, systematic reading instruction on up to three
foundational reading skills in small groups to students who score below benchmark on universal screening.
These groups meet between three and five times a week for 20 to 40 minutes.

(Check all that apply for each activity. )|

PD Description Beg;:/elind Sustained Intensive Collaborative Em\tj)zzzjed DDrEii\t/; C::aoscsl:ggg"l-
1.S.P.I.LR.E. 3¢ August X X X X
Edition Reading 2018
Resources training  through
from trained 2021 school
representative year
2.LETRS Modules  August X X X X X
18 Resources 2018
Training from trained through
representative 2021 school

year
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Local Literacy Plan

LEA/Early Childhood Provider or Consortium Lead Name: Bob Longworth

3.Coaching and
support as follow-up
by Region #13 Early
Literacy Specialist
support, SST
support from ODE,
and instructional
coaching from
HCESC

Resources

Required

1.a. Professional
learning materials
b. access (through
funding) to
S.P.I.LR.E.

3rd Edition Reading
Resources training

Funds to pay for
district training
materials,
presenters and sub
costs for teachers
to attend training
sessions.

S.P.I.R.E. 31
Edition for
classroom focused
intervention
sessions

2.a. Access
(through funding) to
skilled trainers to
plan and deliver the
learning (LETRS
PD Units 1-8) to
district personnel

Professional
learning materials

Funds to pay for
district training
materials,
presenters and sub
costs for teachers
to attend training
sessions. d.
Curriculum
resource materials
for classroom
focused
professional
development
sessions

Ongoing X X X X X X
2018-2021

Outcomes/Evaluation

Outcomes — Effective implementation with fidelity of the program
Evaluation - Training evaluation data will be used to determine the effectiveness of the

presenters. A selection process will be used to determine presenters to ensure that knowledge

of content and

implementation experience are accounted for. Staff will assess knowledge prior to and after
trainings to determine growth. Student outcome data will also be used to evaluate the
effectiveness of the training. Evaluation results will be used to improve future professional
learning opportunities.

Outcomes - Teachers will acquire knowledge, skills, and abilities of Scientifically-Based
Reading Research so they understand how to address the wide range of reading needs in
their classroom

Evaluation - Training evaluation data will be used to determine the effectiveness of the
presenters. A selection process will be used to determine presenters to ensure that
knowledge of content and implementation experience are accounted for. Staff will assess
knowledge prior to and after trainings to determine growth. Evaluation results will be used to
improve future professional learning opportunities.
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Local Literacy Plan

LEA/Early Childhood Provider or Consortium Lead Name: Bob Longworth
3.a. Funds to pay Outcomes - Help practitioners bridge the research-to-practice gap by continually developing

for systems and and honing teachers’ skills learned in initial trainings. The use of multiple designs for learning
instructional are supported by evidence and while they differ, they share features such as active
coaching engagement, modeling of new techniques or practices; opportunities for application,

reflection, self-assessment and feedback; and monitoring and support during implementation
which is accomplished through instructional coaching. The intended outcome of this is
increased educator effectiveness and results for all students (Ohio Standards for Professional
Development).

b. Curriculum
resource materials
for classroom

focused

professional Evaluation - A Coaching Delivery Plan will be used as the basis to progress monitor the
development impact and effectiveness of coaching. Training effectiveness and coaching effectiveness data
sessions will be utilized to determine the allocation of funds are resulting in improved practice within the

district. Walkthrough data will be collected and analyzed by the district leadership team to
determine the fidelity of implementation and the effectiveness of the school change resulting
from the professional learning. Student outcome data will also inform the amount of impact
the instructional coaching had on achieving the intended outcome. Leadership teams and the
coach will use evaluation results to improve future professional learning.

Professional Development Plan Template Part B

Provide a brief description of how the overall plan for professional development meets the six criteria as
delineated by ESSA for high-quality professional learning.

Sustained: Taking place over an extended period; longer than one day or a one-time workshop.

Occurs at the onset of the 2018 instructional year and ongoing throughout the course of each year through 2021.
For example, the LETRS professional learning occurs over two years. The teachers engage in 4 online modules
throughout the course of year and year meet for a face to face training with the LETRS trainer four times per year.
This same cycle is repeated in year two with another 4 modules and an additional 4 face to face training sessions.
Simultaneously, the educators are provided instructional coaching on the concepts learned throughout the
modules. This coaching occurs within the classroom throughout the course of the year plan. Finally, teachers will
be able to discuss with their colleagues how to best apply the evidence-based strategies learned when the data
indicates a need during TBT meetings throughout the course of the three years.

Coaching supports will be provided by internal and external people who will serve onsite to ensure implementation
of each session. Coaches will obtain access to additional resources as needed to further the school and district
implementation efforts in an on-going manner. Systems and instructional coaching will be provided over the course
of three years, Fall 2018- Spring 2021.

Intensive: Focused on a discreet concept, practice or program.
Teachers will receive professional development in phonics and phonemic awareness through the following:

® 48 hours of online LETRS modules

® 24 hours of face to face LETRS professional learning

® 3 hours in face to face Heggerty Phonemic Awareness Training

® 12 hours in S.P.1.R.E. 3" Edition Reading Resources training

® Additional time will also occur through coaching and observations
Teachers will receive professional learning in the administration and analysis of universal screening and progress
monitoring measures through the following:

® 12 hours in DIBELS Next Essentials

® 12 hours in DIBELS Next Data Interpretation

® 2 hours of refresher training the first year and 3 hours per year each year after

® 6 hours in DIBELS.net data entry and reports

® Additional time through coaching of data interpretation after benchmark period
Collaborative: Involving multiple educators, educators and coaches, or a set of participants grappling with the same
concept or practice and in which participants work together to achieve shared understanding.
Teachers will be grouped by grade band to receive content professional learning opportunities focused on
evidence —based strategies and aligned resources.

® The development and implementation of teaching, intervention and planning schedules will be completed

to ensure that adequate time is allocated to addressing the comprehensive components of literacy
instruction, as determined by data and research.
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Provide a brief description of how the overall plan for professional development meets the six criteria as

delineated by ESSA for high-quality professional learning.

Job-Embedded: A part of the ongoing, regular work of instruction and related to teaching and learning taking place

in real time in the teaching and learning environment.

® FEducators are provided instructional coaching on the evidence-based practices learned throughout

professional development. This coaching occurs within the classroom throughout the course of the year
plan. Through the coaching, the teachers can also observe the practice modeled by the coach. Finally,
teachers will be able to discuss with their colleagues how to best apply the evidence-based strategies
learned when the data indicates a need during TBT meetings throughout the course of the three years.
This will be applied through the development of instructional plans which will then be applied in the
classroom. The team will then be able to meet to analyze progress monitoring data to determine the level
of effectiveness of the instructional plan.

Data-Driven: Based upon and responsive to real-time information about the needs of participants and their
students.

The professional development opportunities align with the needs identified in Section
3 of Lockland’s Local Literacy Plan. Furthermore, the professional learning opportunities align with the goals and
evidence-based practices which are the priorities of the district’s literacy plan.

All evidence-based instructional strategy and resource use instruction will be progress monitored through
classroom walkthrough and observation structures, as well as student growth and achievement data to determine
the fidelity of implementation and the results of the teams’ efforts with implementation.

Instructionally-Focused: Related to the practices taking place in the learning environment during the teaching
process.

All of the evidence-based practices contained within the Local Literacy Plan are instructionally focused. As
curriculum resources are integrated within our professional learning, time is allocated to develop familiarity and
confidence in the use of the materials in conjunction with the evidence-based practice or intervention.

The professional development opportunities focus on evidence-based practices taking place during the teaching
process (such as those through the LETRS PD) and items relevant to the instructional process such as data
analysis and PBIS training.
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Template Part A

LEA/Early Childhood Provider or Consortium Lead Name:
IRN or ODE/ODJFS License Number: 044230

Professional Development for 4-12 teachers, Speech/Language Pathologist,
Intervention Specialists, Reading Specialists
Contact Name/Phone Email: Bob Longworth / 513-563-5000 *170 / bob.longworth@locklandschools.org

Goal: Increase the percentage of learners meeting or exceeding grade four through eight proficiency
standards by 5% each year, from the baseline scores established in Spring of 2017, as measured by the
Ohio State Test (OST) as noted below:

BASELINE
Spring 2017
4" grade 40% 45% 50% 55% 60%
5th grade 28.9% 33.9% 38.9% 43.9% 48.9%
6" grade 19.2% 24.2% 29.2% 34.2% 39.2%
7" grade 18.5% 23.5% 28.5% 33.5% 38.5
8th grade 18.8% 23.8% 28.8% 33.8% 38.8%

Spring 2018 Spring 2019 Spring 2020 Spring 2021

Goal: Increase the percentage of learners meeting or exceeding English language arts | and English language arts
11 EOC proficiency standards by 5% each year, from the baseline scores established in Spring of 2017, as
measured by the Ohio State Test End of Course Exams as evidenced in the table below:

BASELINE
Spring 2017
ELA | EOC 46.6% 51.6% 56.6% 61.6% 66.6%
ELA Il EOC 37.7% 42.7% 47.7% 52.7% 57.7%

Spring 2018 Spring 2019 Spring 2020 Spring 2021

Evidence-Based Practice or Intervention: Provide explicit vocabulary instruction (Tier Il evidence)

(Check all that apply for each activity.)

PD Description Beg;r:élind Sustained Intensive Collaborative Em\tl)zz;je d DDr ?\52;] c:f;;&ggén'
1.S.P.L.R.E. 3 Edition August X X X X
Reading Resources 2018
training from trained through
representative 2021

school
year
2.LETRS Module 5 August X X X X X
Foundations Resources 2018
Training from trained through
representative 2021
school
year
3.Wordly Wise 3 Edition = August X X X X
supplemental resource 2018
training from trained through
representative 2021
school
year
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LEA/Early Childhood Provider or Consortium Lead Name:

4.Coaching and support
as follow-up by Region
#13 Early Literacy
Specialist support, SST
support from ODE and
instructional coaching
from HCESC

Resources Required

1.a. Professional learning

materials

b. access (through
funding) to S.P.I.R.E.
3rd Edition Reading
Resources training

c. Funds to pay for
district training
materials, presenters
and sub costs for
teachers to attend
training sessions.

d. S.P.LL.R.E. 3" Edition
for classroom focused
intervention sessions

2.a. Access (through
funding) to skilled
trainers to plan and
deliver the learning
(LETRS PD) to district
personnel b. Professional
learning materials

c. Funds to pay for district

training materials,

presenters and sub costs
for teachers to attend

training sessions. d.

Curriculum resource

materials for classroom

focused professional
development sessions

3.a. Professional learning

materials

b. access (through
funding) to Wordly
Wise 3rd Edition
Resources training

c. Funds to pay for
district training
materials, presenters
and sub costs for
teachers to attend
training sessions.

d. Wordly Wise 3™
Edition for classroom
focused intervention
sessions

Ongoing X X X X X X
2018-
2021

Outcomes/Evaluation

1. Outcome - Effective implementation with fidelity of the program

Evaluation - Training evaluation data will be used to determine the effectiveness of
the presenters. A selection process will be used to determine presenters to ensure
that knowledge of content and implementation experience are accounted for. Staff
will assess knowledge prior to and after trainings to determine growth.

2. Outcomes - Teachers will acquire knowledge, skills, and abilities of Scientifically-
Based Reading Research so they understand how to address the wide range of
reading needs in their classroom

Evaluation - Training evaluation data will be used to determine the effectiveness of
the presenters. A selection process will be used to determine presenters to ensure
that knowledge of content and implementation experience are accounted for. Staff

will assess knowledge prior to and after trainings to determine growth.

3. Outcomes — Effective implementation with fidelity of the program Evaluation -
Fidelity tools will be utilized for each of the resource materials selected to align with
the evidence-based practices identified to be taught by district teachers. Student
outcome data will identify the impact of instruction, as outlined in all goals and sub
goals of our Local Literacy Plan.
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Local Literacy Plan

LEA/Early Childhood Provider or Consortium Lead Name:

4.a. Funds to pay for 4.0utcomes - Help practitioners bridge the research-to-practice gap by continually
systems and instructional  developing and honing teachers’ skills learned in initial trainings. The use of multiple
coaching designs for learning are supported by evidence and while they differ, they share

b. Curriculum resource features such as active engagement, modeling of new techniques or practices;
materials for classroom opportunities for application, reflection, self-assessment and feedback; and

focused professional monitoring and support during implementation which is accomplished through
development sessions instructional coaching. The intended outcome of this is increased educator

effectiveness and results for all students (Ohio Standards for Professional
Development).

Evaluation - A Coaching Delivery Plan will be used as the basis to progress monitor
the impact and effectiveness of coaching. Training effectiveness and coaching
effectiveness data will be utilized to determine the allocation of funds are resulting in
improved practice within the district. Walkthrough data will be collected and analyzed
by the district leadership team to determine the fidelity of implementation and the
effectiveness of the school change resulting from the professional learning. Student
outcome data will also inform the amount of impact the instructional coaching had on
achieving the intended outcome. Leadership teams and the coach will use evaluation
results to improve future professional learning.

Professional Development Plan Template Part B

Provide a brief description of how the overall plan for professional development meets the six criteria as
delineated by ESSA for high-quality professional learning.

Sustained: Taking place over an extended period; longer than one day or a one-time workshop.

Occurs at the onset of the 2018 instructional year and ongoing throughout the course of each year through 2021.
For example, the LETRS professional learning occurs over two years. The teachers engage in 4 online modules
throughout the course of year and year meet for a face to face training with the LETRS trainer four times per year.
This same cycle is repeated in year two with another 4 modules and an additional 4 face to face training sessions.
Simultaneously, the educators are provided instructional coaching on the concepts learned throughout the
modules. This coaching occurs within the classroom throughout the course of the year plan. Finally, teachers will
be able to discuss with their colleagues how to best apply the evidence-based strategies learned when the data
indicates a need during TBT meetings throughout the course of the three years.

Coaching supports will be provided by internal and external people who will serve onsite to ensure implementation
of each session. Coaches will obtain access to additional resources as needed to further the school and district
implementation efforts in an on-going manner. Systems and instructional coaching will be provided over the course
of three years, Fall 2018- Spring 2021.

Intensive: Focused on a discreet concept, practice or program.
Teachers will receive professional development in phonics and phonemic awareness through the following:

® 48 hours of online LETRS modules

® 24 hours of face to face LETRS professional learning

® 3 hours in face to face Heggerty Phonemic Awareness Training
® 12 hours in S.P.1.R.E. 3" Edition Reading Resources training

® Additional time will also occur through coaching and observations
Teachers will receive professional learning in the administration and analysis of universal screening and progress
monitoring measures through the following:

® 12 hours in DIBELS Next Essentials

® 12 hours in DIBELS Next Data Interpretation

® 2 hours of refresher training the first year and 3 hours per year each year after
® 6 hours in DIBELS.net data entry and reports

® Additional time through coaching of data interpretation after benchmark period

Collaborative: Involving multiple educators, educators and coaches, or a set of participants grappling with the same
concept or practice and in which participants work together to achieve shared understanding.
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Provide a brief description of how the overall plan for professional development meets the six criteria as
delineated by ESSA for high-quality professional learning.

Teachers will be grouped by grade band to receive content professional learning opportunities focused on
evidence —based strategies and aligned resources.

The development and implementation of teaching, intervention and planning schedules completed to ensure that
adequate time is allocated to addressing the comprehensive components of literacy instruction, as determined by
data / research.

Job-Embedded: A part of the ongoing, regular work of instruction and related to teaching and learning taking place
in real time in the teaching and learning environment.

® FEducators are provided instructional coaching on the evidence-based practices learned throughout

professional development. This coaching occurs within the classroom throughout the course of the year
plan. Through the coaching, the teachers can also observe the practice modeled by the coach. Finally,
teachers will be able to discuss with their colleagues how to best apply the evidence-based strategies
learned when the data indicates a need during TBT meetings throughout the course of the three years.
This will be applied through the development of instructional plans which will then be applied in the
classroom. The team will then be able to meet to analyze progress monitoring data to determine the level
of effectiveness of the instructional plan.

Data-Driven: Based upon and responsive to real-time information about the needs of participants and their

students.

The professional development opportunities align with the needs identified in Section

3 of Lockland’s Local Literacy Plan. Furthermore, the professional learning opportunities align with the goals and

evidence-based practices which are the priorities of the district’s literacy plan.

All evidence-based instructional strategy and resource use instruction will be progress monitored through
classroom walkthrough and observation structures, as well as student growth and achievement data to determine
the fidelity of implementation and the results of the teams’ efforts with implementation.

Instructionally-Focused: Related to the practices taking place in the learning environment during the teaching
process.

All of the evidence-based practices contained within the Local Literacy Plan are instructionally focused. As
curriculum resources are integrated within our professional learning, time is allocated to develop familiarity and
confidence in the use of the materials in conjunction with the evidence-based practice or intervention.

The professional development opportunities focus on evidence-based practices taking place during the teaching

process (such as those through the LETRS PD) and items relevant to the instructional process such as data
analysis and PBIS training.
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Template Part A

LEA/Early Childhood Provider or Consortium Lead Name: Bob Longworth
IRN or ODE/ODJFS License Number: 044230

Professional Development for 4-12 teachers, Speech/Language Pathologist,
Intervention Specialists, Reading Specialists
Contact Name/Phone Email: Bob Longworth / 513-563-5000 *170 / bob.longworth@locklandschools.org

Goal: Increase the percentage of learners meeting or exceeding grade four through eight proficiency standards by
5% each year, from the baseline scores established in Spring of 2017, as measured by the Ohio State Test (OST)
as noted below:

BASELINE
Spring 2017
4" grade 40% 45% 50% 55% 60%
5th grade 28.9% 33.9% 38.9% 43.9% 48.9%
6" grade 19.2% 24.2% 29.2% 34.2% 39.2%
7" grade 18.5% 23.5% 28.5% 33.5% 38.5
8th grade 18.8% 23.8% 28.8% 33.8% 38.8%

Spring 2018 Spring 2019 Spring 2020 Spring 2021

Goal: Increase the percentage of learners meeting or exceeding English language arts | and English language arts
11 EOC proficiency standards by 5% each year, from the baseline scores established in Spring of 2017, as
measured by the Ohio State Test End of Course Exams as evidenced in the table below:

BASELINE
Spring 2017

ELA I EOC 46.6% 51.6% 56.6% 61.6% 66.6%
ELA Il EOC 37.7% 42.7% 47.7% 52.7% 57.7%

Evidence-Based Practice or Intervention: Provide direct and explicit comprehension strategy instruction (Tier Il
evidence)

Spring 2018 Spring 2019 Spring 2020 Spring 2021

PD Description Begin/End Sustaine Intensiv Collaborativ Job- Data- Classroom

Dates d e e Embedde Drive -

d n Focused

1.LETRS August X X X X X
Foundations Modules 6-8 2018
Training from trained through
representative 2021

school

year
2.Voyager Sopris August X X X X X
Learning Rewards 2018

Plus 3" Edition English through
language arts and Social =~ 2021
Studies resource training ~ school
from online training to be ~ Year
completed with coach

3.Coaching and support Ongoing X X X X X X
as follow-up by Region 2018-
#13 Early Literacy 2021

Specialist support, SST
support from ODE and
instructional coaching
from HCESC
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Resources Required
1.a. Access (through
funding) to skilled trainers
to plan and deliver the
learning (LETRS PD) to
district personnel
b. Professional learning
materials
c. Funds to pay for
district training
materials, presenters
and sub costs for
teachers to attend
training sessions. d.
Curriculum resource
materials for classroom
focused professional
development sessions
2.a. Professional learning
materials
b. access (through

funding) to
REWARDS Reading
Resources training

c. Funds to pay for
district training
materials, presenters
and sub costs for
teachers to attend
training sessions.

d. REWARDS for
classroom focused
intervention sessions

3. a. Funds to pay for
systems and instructional
coaching
b. Curriculum resource
materials for classroom
focused professional
development sessions

Outcomes/Evaluation

1. Outcomes - Teachers will acquire knowledge, skills, and abilities of Scientifically-
Based Reading Research so they understand how to address the wide range of
reading needs in their classroom

Evaluation - Training evaluation data will be used to determine the effectiveness of the
presenters. A selection process will be used to determine presenters to ensure that
knowledge of content and implementation experience are accounted for. Staff will
assess knowledge prior to and after trainings to determine growth.

2. Outcomes - Effective implementation with fidelity of the program

Evaluation - Training effectiveness and coaching effectiveness data will be utilized to
determine in the allocation of funds are resulting in improved practice within the
district. Walkthrough data will be collected and analyzed by the district leadership
team to determine the fidelity of implementation and the effectiveness of the school
change resulting from the professional learning.

3. Outcomes - Help practitioners bridge the research-to-practice gap by continually
developing and honing teachers’ skills learned in initial trainings. The use of multiple
designs for learning are supported by evidence and while they differ, they share
features such as active engagement, modeling of new techniques or practices;
opportunities for application, reflection, self-assessment and feedback; and monitoring
and support during implementation which is accomplished through instructional
coaching. The intended outcome of this is increased educator effectiveness and
results for all students (Ohio Standards for Professional Development).

Evaluation - Fidelity tools will be utilized for each of the resource materials selected to
align with the evidence-based practices identified to be taught by district teachers.
Student outcome data will identify the impact of instruction, as outlined in all goals and
sub goals of our Local Literacy Plan.
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Professional Development Plan Template Part B

Provide a brief description of how the overall plan for professional development meets the six criteria as
delineated by ESSA for high-quality professional learning.

Sustained: Taking place over an extended period; longer than one day or a one-time workshop.

Occurs at the onset of the 2018 instructional year and ongoing throughout the course of each year through 2021.
For example, the LETRS professional learning occurs over two years. The teachers engage in 4 online modules
throughout the course of year and year meet for a face to face training with the LETRS trainer four times per year.
This same cycle is repeated in year two with another 4 modules and an additional 4 face to face training sessions.
Simultaneously, the educators are provided instructional coaching on the concepts learned throughout the modules.
This coaching occurs within the classroom throughout the course of the year plan. Finally, teachers will be able to
discuss with their colleagues how to best apply the evidence-based strategies learned when the data indicates a
need during TBT meetings throughout the course of the three years.

Coaching supports will be provided by internal and external people who will serve onsite to ensure implementation
of each session. Coaches will obtain access to additional resources as needed to further the school and district
implementation efforts in an on-going manner. Systems and instructional coaching will be provided over the course
of three years, Fall 2018- Spring 2021.

Intensive: Focused on a discreet concept, practice or program.
Teachers will receive professional development in phonics and phonemic awareness through the following:
® 48 hours of online LETRS modules
® 24 hours of face to face LETRS professional learning
® 3 hours in face to face Heggerty Phonemic Awareness Training
® 12 hours in S.P.1.R.E. 3" Edition Reading Resources training
® Additional time will also occur through coaching and observations
Teachers will receive professional learning in the administration and analysis of universal screening and progress
monitoring measures through the following:
® 12 hours in DIBELS Next Essentials
® 12 hours in DIBELS Next Data Interpretation
® 2 hours of refresher training the first year and 3 hours per year each year after
® 6 hours in DIBELS.net data entry and reports
® Additional time through coaching of data interpretation after benchmark period

Collaborative: Involving multiple educators, educators and coaches, or a set of participants grappling with the same
concept or practice and in which participants work together to achieve shared understanding.

Teachers will be grouped by grade band to receive content professional learning opportunities focused on evidence
—based strategies and aligned resources.

The development and implementation of teaching, intervention and planning schedules will be completed to ensure
that adequate time is allocated to addressing the comprehensive components of literacy instruction, as determined
by data and research.

Job-Embedded: A part of the ongoing, regular work of instruction and related to teaching and learning taking place
in real time in the teaching and learning environment.
® FEducators are provided instructional coaching on the evidence-based practices learned throughout

professional development. This coaching occurs within the classroom throughout the course of the year
plan. Through the coaching, the teachers can also observe the practice modeled by the coach. Finally,
teachers will be able to discuss with their colleagues how to best apply the evidence-based strategies
learned when the data indicates a need during TBT meetings throughout the course of the three years.
This will be applied through the development of instructional plans which will then be applied in the
classroom. The team will then be able to meet to analyze progress monitoring data to determine the level
of effectiveness of the instructional plan.

Data-Driven: Based upon and responsive to real-time information about the needs of participants and their students.

The professional development opportunities align with the needs identified in Section 3 of Lockland’s Local Literacy
Plan. Furthermore, the professional learning opportunities align with the goals and evidence-based practices which
are the priorities of the district’s literacy plan.

All evidence-based instructional strategy and resource use instruction will be progress monitored through classroom

walkthrough and observation structures, as well as student growth and achievement data to determine the fidelity of
implementation and the results of the teams’ efforts with implementation.
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Provide a brief description of how the overall plan for professional development meets the six criteria as
delineated by ESSA for high-quality professional learning.

Instructionally-Focused: Related to the practices taking place in the learning environment during the teaching
process.

All of the evidence-based practices contained within the Local Literacy Plan are instructionally focused. As
curriculum resources are integrated within our professional learning, time is allocated to develop familiarity and
confidence in the use of the materials in conjunction with the evidence-based practice or intervention.

The professional development opportunities focus on evidence-based practices taking place during the teaching
process (such as those through the LETRS PD) and items relevant to the instructional process such as data
analysis and PBIS training.

Professional Development Plan Template Part A

LEA/Early Childhood Provider or Consortium Lead Name: Bob Longworth

IRN or ODE/ODJFS License Number: 044230

Professional Development for 4-12 teachers, Speech/Language Pathologist, Intervention Specialists,
Reading Specialists

Contact Name/Phone Email: Bob Longworth / 513-563-5000 *170 / bob.longworth@locklandschools.org
Goal: Increase the percentage of learners meeting or exceeding grade four through eight proficiency standards by
5% each year, from the baseline scores established in Spring of 2017, as measured by the Ohio State Test (OST)
as noted below:

BASELINE
Spring 2017

40% 45% 50% 55% 60%
28.9% 33.9% 38.9% 43.9% 48.9%
19.2% 24.2% 29.2% 34.2% 39.2%
18.5% 23.5% 28.5% 33.5% 385

18.8% 23.8% 28.8% 33.8% 38.8%

Goal: Increase the percentage of learners meeting or exceeding English language arts | and English language arts
11 EOC proficiency standards by 5% each year, from the baseline scores established in Spring of 2017, as
measured by the Ohio State Test End of Course Exams as evidenced in the table below:

Spring 2018 Spring 2019 Spring 2020 Spring 2021

BASELINE . . . .
Spring 2017 Spring 2018 Spring 2019 Spring 2020 Spring 2021

ELA I EOC 46.6% 51.6% 56.6% 61.6% 66.6%
ELA Il EOC 37.7% 42.7% 47.7% 52.7% 57.7%

Evidence-Based Practice(s) or Intervention: Make available intensive and individualized interventions for
struggling readers that can be provided by trained specialists.

. Begin/End = Sustaine . Collabora _ 392" Data- Clazsieo
PD Description Intensive . Embedd - m-
Dates d tive Driven
ed Focused

1.S.P.I.LR.E. 39 Edition ~ August 2018
Reading Resources through 2021
training from trained school year
representative
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LEA/Early Childhood Provider or Consortium Lead Name: Bob Longworth

2.LETRS Modules 14
Resources Training
from trained
representative

3.Coaching and support
as follow-up by Region
#13 Early Literacy
Specialist support, SST
support from ODE, and
instructional coaching
from HCESC

Resources Required

1.a. Professional

learning materials
b. access
(through funding) to
S.P.I.R.E. 3rd Edition
Reading Resources
training
C. Funds to pay
for district training
materials, presenters
and sub costs for
teachers to attend
training sessions.
S.P.I.R.E. 3 Edition
for classroom
focused intervention
sessions

2.a. Access (through
funding) to skilled
trainers to plan and
deliver the learning
(LETRS PD Units 1- 4)
to district personnel
Professional learning
materials
Funds to pay for
district training
materials, presenters
and sub costs for
teachers to attend
training sessions. d.
Curriculum resource
materials for
classroom focused
professional
development
sessions

August 2018 X X X X X
through 2021

school year

Ongoing X X X X X X
2018-2021

Outcomes/Evaluation

Outcomes — Effective implementation with fidelity of the program

Evaluation - Training evaluation data will be used to determine the effectiveness of the
presenters. A selection process will be used to determine presenters to ensure that
knowledge of content and implementation experience are accounted for. Staff will
assess knowledge prior to and after trainings to determine growth. Student outcome
data will also be used to evaluate the effectiveness of the training. Evaluation results will
be used to improve future professional learning opportunities.

Outcomes - Teachers will acquire knowledge, skills, and abilities of Scientifically-Based
Reading Research so they understand how to address the wide range of reading needs
in their classroom

Evaluation - Training evaluation data will be used to determine the effectiveness of the
presenters. A selection process will be used to determine presenters to ensure that
knowledge of content and implementation experience are accounted for. Staff will
assess knowledge prior to and after trainings to determine growth. Evaluation results will
be used to improve future professional learning opportunities.
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LEA/Early Childhood Provider or Consortium Lead Name: Bob Longworth

3.a. Funds to pay for Outcomes - Help practitioners bridge the research-to-practice gap by continually
systems and developing and honing teachers’ skills learned in initial trainings. The use of multiple
instructional coaching designs for learning are supported by evidence and while they differ, they share features

b. Curriculum resource  such as active engagement, modeling of new techniques or practices; opportunities for

materials for classroom  application, reflection, self-assessment and feedback; and monitoring and support

focused professional during implementation which is accomplished through instructional coaching. The

development sessions intended outcome of this is increased educator effectiveness and results for all students
(Ohio Standards for Professional Development).

Evaluation - A Coaching Delivery Plan will be used as the basis to progress monitor the
impact and effectiveness of coaching. Training effectiveness and coaching effectiveness
data will be utilized to determine the allocation of funds are resulting in improved
practice within the district. Walkthrough data will be collected and analyzed by the
district leadership team to determine the fidelity of implementation and the effectiveness
of the school change resulting from the professional learning. Student outcome data will
also inform the amount of impact the instructional coaching had on achieving the
intended outcome. Leadership teams and the coach will use evaluation results to
improve future professional learning.

Professional Development Plan Template Part B

Provide a brief description of how the overall plan for professional development meets the six criteria as
delineated by ESSA for high-quality professional learning.
Sustained: Taking place over an extended period; longer than one day or a one-time workshop.

Occurs at the onset of the 2018 instructional year and ongoing throughout the course of each year through 2021.
For example, the LETRS professional learning occurs over two years. The teachers engage in 4 online modules
throughout the course of year and year meet for a face to face training with the LETRS trainer four times per year.
This same cycle is repeated in year two with another 4 modules and an additional 4 face to face training sessions.
Simultaneously, the educators are provided instructional coaching on the concepts learned throughout the
modules. This coaching occurs within the classroom throughout the course of the year plan. Finally, teachers will
be able to discuss with their colleagues how to best apply the evidence-based strategies learned when the data
indicates a need during TBT meetings throughout the course of the three years.

Coaching supports will be provided by internal and external people who will serve onsite to ensure implementation
of each session. Coaches will obtain access to additional resources as needed to further the school and district
implementation efforts in an on-going manner. Systems and instructional coaching will be provided over the course
of three years, Fall 2018- Spring 2021.

Intensive: Focused on a discreet concept, practice or program.
Teachers will receive professional development in phonics and phonemic awareness through the following:

® 48 hours of online LETRS modules

® 24 hours of face to face LETRS professional learning

® 3 hours in face to face Heggerty Phonemic Awareness Training
® 12 hours in S.P.I.R.E. 3" Edition Reading Resources training

® Additional time will also occur through coaching and observations
Teachers will receive professional learning in the administration and analysis of universal screening and progress
monitoring measures through the following:

® 12 hours in DIBELS Next Essentials

® 12 hours in DIBELS Next Data Interpretation

® 2 hours of refresher training the first year and 3 hours per year each year after
® 6 hours in DIBELS.net data entry and reports

® Additional time through coaching of data interpretation after benchmark period

Collaborative: Involving multiple educators, educators and coaches, or a set of participants grappling with the same
concept or practice and in which participants work together to achieve shared understanding.

Teachers will be grouped by grade band to receive content professional learning opportunities focused on
evidence —based strategies and aligned resources.
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Provide a brief description of how the overall plan for professional development meets the six criteria as

delineated by ESSA for high-quality professional learning.

The development and implementation of teaching, intervention and planning schedules completed to ensure that

adequate time is allocated to addressing the comprehensive components of literacy instruction, as determined by
data / research.

Job-Embedded: A part of the ongoing, regular work of instruction and related to teaching and learning taking place
in real time in the teaching and learning environment.
® FEducators are provided instructional coaching on the evidence-based practices learned throughout

professional development. This coaching occurs within the classroom throughout the course of the year
plan. Through the coaching, the teachers can also observe the practice modeled by the coach. Finally,
teachers will be able to discuss with their colleagues how to best apply the evidence-based strategies
learned when the data indicates a need during TBT meetings throughout the course of the three years.
This will be applied through the development of instructional plans which will then be applied in the
classroom. The team will then be able to meet to analyze progress monitoring data to determine the level
of effectiveness of the instructional plan.

Data-Driven: Based upon and responsive to real-time information about the needs of participants and their

students.

The professional development opportunities align with the needs identified in Section 3 of Lockland’s Local Literacy
Plan. Furthermore, the professional learning opportunities align with the goals and evidence-based practices which
are the priorities of the district’s literacy plan.

All evidence-based instructional strategy and resource use instruction will be progress monitored through
classroom walkthrough and observation structures, as well as student growth and achievement data to determine
the fidelity of implementation and the results of the teams’ efforts with implementation.

Instructionally-Focused: Related to the practices taking place in the learning environment during the teaching
process.

All of the evidence-based practices contained within the Local Literacy Plan are instructionally focused. As
curriculum resources are integrated within our professional learning, time is allocated to develop familiarity and
confidence in the use of the materials in conjunction with the evidence-based practice or intervention.

The professional development opportunities focus on evidence-based practices taking place during the teaching
process (such as those through the LETRS PD) and items relevant to the instructional process such as data
analysis and PBIS training.

You might include a glossary of terms, data summary, key messages, description of program elements, or
any other information as needed.

Resources utilized for the development of this plan:

Foundational Skills to Support Reading for Understanding in Kindergarten Through 3rd Grade (July 2016):
https://ies.ed.gov/ncee/wwc/PracticeGuide/21

Assisting Students Struggling with Mathematics: Response to Intervention (Rtl) for Elementary and Middle
Schools (April 2009): https://ies.ed.gov/ncee/wwc/PracticeGuide/2

Improving Adolescent Literacy: Effective Classroom and Intervention Practices (August 2008):
https://ies.ed.gov/ncee/wwc/PracticeGuide/8

Florida Center for Reading Research: http://www.fcrr.org/resources/index.html

Michigan Integrated Behavioral and Learning Support Initiative: https://miblsi.org/
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