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Teaching
Key Observation Key Observation
Schools are eerily “Too much discussion
similar, particularly in is focused on between-
teaching styles. school differences...
Driving Principle Key Observation
The key to school by developing the
improvement is to “collective expertise”
reduce the “variance among teachers in the
within schools”... school
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Guiding Principles

. Most schools are riding the crest of their majority students.
. Unless their majority students are middle class, those

schools are labeled low-achieving.

. Schools improve from the classroom out not the top down.
. Students and teachers learn what we teach them.
. Most teachers teach the way they were taught.

If we are going to improve student achievement, we must
improve teaching.
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To improve student
achievement we must
improve teaching.

We must spend time
doing the things that
matter most.

7. Our focus must be on the affect of our teaching on student
learning.
8. Teachers spend too much time on the things that don’t
matter and too little time on things that do.
We cannot improve
teaching by piling
more strategies on
teachers.
What Matters Most
1. Teacher Expectations (Hattie, Dweck)
2. Relationships (Hattie)
3. Use of Time (MET, Sutton)
4. Purposeful Reading, Writing, and Discussion (Schmoker)
5. Formative Assessment (William, Hattie)
6. Feedback (Hattie)
7. Chunking (Willingham)
8. Engagement OTR (numerous studies)
9. Mastery (Hattie)
10. Collective Action - School-wide Protocols, Practices,

Common Language (Elmore, Marzano, Christensen,
McKinsey)

Instead, we major in
the minors.




Less is Morel

Ever'y BGY in EVCI"Y ﬂassroom

1. Consistent Beginning (Focusing Activity)

¥ o "
2.Solid Ending (Formative Assessment) g ™ "::l,'b

‘;ﬂﬁ ’

4.Checks for Understanding & Feedback

3.Engaged Students

+ Purposeful Reading, Writing, Discussion
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Based on the works of...

Madeline Hunter Marilyn Burns

James Popham Mike Schmoker
Barak Rosenshine Douglas Fisher
Dylan William Dan Willingham

Robert Marzano Richard F. EImore

Qualities of Good Instruction
Thres Ganersizations

Madeline

Hunter

Jon Saphier Frederick H. Jones
John Hattie Harry Wong
[]
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THE .
e Danielson Framework
0. ‘0

(lDomain 1: Planning and Preparation Domain 2: Glassraom Enirenment

a Demonstrating Knowiecige of Content and Pedagogy Creating an Environment of Respect and Rapport
1b Demonstrating Knowledge of Students 25 Ecablisting a Culture for Leaming

1c Setting Instructional Outcomes 126 Managing Classroom Procedures

1d Demonstrating Knowledige of Resources 23 Managing Studont Behavio

1e Designing Coherent Instruction 120 Organizing Physiogl SPar

1 Dosigning Student Assessments Z
[Domain 4: Professional Responsibilities. Domair

a Roeflcting on Teaching tudents

4b Maintaining Accurate Records ‘ g and Discussion Techniques
4c Communicating with Families g Studens n Learning

4d Partcipating ina thsshnal Community Using Assessment n Inetruction

40 Growing and Devel 130 Demonstrating Fiexiilty and Responsiveness.

i Sroving brtossonaram
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Marzano: Teacher Evaluation 5 D + i.\ 1@

Oclober 24, 2013

Getting Started with CEL's
5D+™ Teacher Evaluation

Rubric in Michigan

Presenters:

Colin Ripmastor, Associate Director

Michigan Association of Secondary School Principais (MASSP)

Patty Maxfield, Director of Teacher Evaluation
University of Washington Center for Educational Leadershp

By doing what Improve academic
effective teachers achievement for all
already do. students

T.C. Williams — Achieve 3000 Results
700% the expected Lexile gains

=@~ Average LevelSet Score Expected Growth

Reduce course
failures
by 2/3

Interim-Test Post-Test




Improve
Graduation Rates

Improve student
attendance

Five generations of school improvement

Reduce discipline
referrals and
suspensions by more
than 70%
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Reduce teacher stress,
improve teacher
morale, reduce turnover




Begin with improving
classroom instruction
and work out

from there.

t€acher
Fricndld
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Change Fatigue
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Standards-Based Grading 11. Pyramid to Intervention
Standards-Based Instruction 12. Response to Intervention
Common Core Standards 13. Learning Targets

New Teacher Evaluation 14. Data Walks

Common Grading 15. TPEP - teacher-principal
Ninth Grade Transition evaluation project

EOC - end-of-course tests 16. SIP - school improvement

CHAMPS plan

CRISS 17. ACT - academic collaboration
time

18. PBIS

Help! \
Where do | begin...?
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0. Love and Logic

Marzano Artand Slence of Teaching Framework LearningScienceslnternational = S MONTANA EDUCATOR PERFORMANCE APPRAISAL SYSTEM

Learning Map R FRAMEWORK FOR TEACHING
Domain 1: Classroom Strategies and Behaviors [DOMAIN 1: Planning and Preparation
Domain1 Teaching Framenork happen in the classroom. The a1 |
instuctonal categories re oganized ino 9 Design Questions (00) and urther grouped nto 3 Lesson Segments to define the Observation and Feedback Protocol. 1a Selecting Instructional Goals 22 Managing Learming Environment Procedures
“Value, sequence, and alignment *Clrity *Balance “Instuctional groups *Transitons *Materials andsupples |
o Seennt? o st “Suitability or diverse learners. - |
Involing Routine Events Addressing Content Enacted on the Spot 1b Designing Coherent Instruction 2b Managing Student Behavior
*Learning activities *Instructionsl materal and resources *Expectations *Moritorng behavior *Response to misbehavior
S | 1c Demonstrating Knowledge of Content and Pedagoy “Importance of content “Gpectations o leaing ard achievement |
-~ | *Content knowledge *Prerequisite relationships |
St R o e | 1d Demonstrating Knowledge of Students *Student ineractions withstudents
row 0
| L pren o ‘ *Student skills, knowledge, and proficiency *Special needs e
e o rcenngot oo | 1e Designing Student Assessments

(3 coatng s s, *Congruence with outcomes *Criteria and standards
— 12 Recoroing ad Represenin Knowedge *Formative assessments *Use for planning

( ootcares DOMAIN 4: Professional Responsibilities DOMAIN 3: i i for Student Learning
| & esationng usroom h | .
4a Communicating with Families 32 Engaging Students in Learni
- e w ; oo "t e
A QO i v 14, Reviewing Content 32, Demanstrating “Witvness” M-
B e Knowicgs ano rocecures a i intainis » ing Flexi
16 Using Homewrk 25 Acknowieding Adhrence o Rules i Procedre . assments . etponse to tudens *Persistence
“Noninstructional records 3¢ Communicating Clearly and Accurately

15 prctcing e, Sategis, and Proceses 4c Demonstrating Professional Work Ethic *Expectations for learning *Directions and procedures
& “Integrity/ethical conduct *Service to students *Advocacy “Explanations of content *Use o oral and wrtten language

3 Techniques

: Estabishing and Misintsinin Effctive Relstionships

Teachiog Framewrk. The ine 9) 57.UsingVerba i Norwerbal Behaviors hatincicate.

4d Growing and Developing Professionally

|
‘ *Accuracy *Use in future teaching *Relationship with colleagues |

ectonor Suderts !
0 e e o *Enhancement of content knowledge/pedagogica kil 3e Using Assessment i Instruction

S O studens o Cognvely ptivity to feedback “Assessment ciera *Montoring of studentearning
‘The final Design Question, DQ10: oo Tasha. e i
Cindri sty 22 Exan Suters I Conivly Complex pooima 2y
Organied noa Cohesive Unt s

Tesing Ristonts
et oS g 23 Prowdeg Resoures s Guldnce 25 Demorsatig Value andRespec for Low Egectarcy “partcipation n school pojects
o repar Sucers rofessional inquiry *Servi
‘Rsking Questions of Low Expectancy Students. professional inquiry *Service to school

w
T Imm—— ® B

Obsnatn % egstaed rdamak o LeamingScencsrsations®
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MEASURES of
EFFECTIVE TEACHING

MET FAQ

Moreon MET ~ Reports  Resources

WELCOME TO THE MEASURES OF EFFECTIVE TEACHING PROJECT
How can effective teaching be
identified and developed?

The Measures of Effective Teaching
project aimed to find out.

Maximize use of instructional time

Feedback and frequent checks for
understandingr

“more traditional s that

1. reward effort

2. use class time efficiently

3. insist on clear rules to manage
pupil behavior (procedures)

are more likely to succeed”

What makes great teaching?

Review of the underpinning research

Robert Coe, Cesare Alisi, Steve Higgins and Lee Eliot Major
October 2014
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“...two questions can predict how
much kids learn: “Does your teacher
use class time well?” and, “When
you’re confused, does your teacher
help you get straightened out?”

MEASURES of
EFFECTIVE TEACHING

'WELCOME TO THE MEASURES OF EFFECTIVE TEACHING PROJECT-

What makes great teaching?

Review of the underpinning research

Robert Coe, Cesare Aloisi, Steve Higgins and Lee Elliot Major
October 2014

& PpBIS e,

PBIS framework. Emphasis s given to the impact
of implementing PBIS on the social, emotional
and academic outcomes for students with
aisabilities.

scHooL FAMILY

COMMUNITY.  EVALUATION  RESEARCH  TRAINING




Most teachers are teaching

the way they were taught...

unless they are provided an
alternative.
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What Do
Master

Teachers
Do?

Most teachers are simply
marching through a textbook.

We have to get every
teacher doing what our
master teachers have
always done.

M NH

Crawl, Walk, Run
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A Process not an event

We control...

Instructional

Time

o

Effort '»

“Maximizing learning time is one of the most
effective means for increasing student

achievement.”

ANWREL

10



Given time,

all students can leam,
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If time is held constant, this is what student achievement

will look like

—a bell curve.

Normal Curve

Approximately 34% o the
Scores fall betwean the mean
d ona standard daviation

below the mean.

Approximately 14% of the
scoros fal betwoen one.
standard deviation and two.

fard deviations below
the mean.

~'!t — =25 1

/
Two standard~ One standard

doviations below daviationblow and mads)

Approximately 34% of the
scores fall betwesn the mean

above the mean.

Approximately 14% of the
scores fall betwasn one
standard doviation and two
standard deviations above
the mean.

X +15 25 435

1
Moan (median  Onostandard  Two standard
doviation above  deviations above

the mean the mean the mean the mean

Hth 1830 (% 1.0 (5= 1.

0.0 10 20 30 40 50 60
() 29 19 *) (+15) (+25) (+39)

Time

» Longer school day

» Longer school year
* “Double Block”

« Tutoring (Tier 2)

« Interventions (Tier 3)

» Maximize use of classroom time

RtI Framework

Secondary Prevention (e.g., Tier Il):

Tertiary Prevention (e.g., Tier lll):

Individualized intervention(s) of
increased intensity for students
who show minimal response to

Evidence-based intervention(s) of
moderate intensity that address the
learning or behavior challenges of
most at-risk students

Primary Prevention (e.g., Tier I):

High-quality core instruction that
meets the needs of most students

=100% of Students

© 2011 NHSC, NCRTI, and COI

secondary prevention

=15%

NCRTI, 2010

2011 NHSC, NCRTI and COI

Essential Question

How are you increasing learning
time?

11



"T can't teach bell-to-
bell...

I can't talk that long."

Avoid the Void

“Purposeful”

No down time
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Maximize use of instructional time

Checks for understanding

MEASURES of
EFFECTIVE TEACHING

Maximize use of instructional time

Checks for understanding

MEASURES of
EFFECTIVE TEACHING

12



Why a

Framework?
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High Performing Schools
focus on building school
wide practices.

School-wide practices
can significantly
improve student learning.

Professional Learning

Individual
Capacity

Build Collective Capacity

13
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“Defined practices)build collective capacity.”

Shared Responsibility calls for...

Collective Action

..without
interfering with the
creativity of the
teacher
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Defined Practices

)
Schdol

rfect Discipline
Aﬁendgpceﬁ'

Tap into the
combined knowledge
and
experience

School-wide practices
can significantly
improve student learning.

14



The ultimate goal is that
protocols and practices
become a part of the
culture of the entire
school.
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T 1 die L t’

We must build a
foundation!

solid

Py s

Crawl, Walk, Run

A Solid Foundation

Simplify

Clarify
Amplify

Behavior

Learning

Get students engaged

Keep students engaged

15



Students watch while teacher works

Teachers check while students work

Action Steps - Professional
Learning

* Meet with school leadership team, data team, and literacy council and
discuss professional development needs based on the assessed needs of
the students and the observed needs of the teachers as they relate to
implementation of the Common Core Standards.

 Establish three not more than five areas of focus.

* Just as every school has its own DNA, so does every change initiative.
Every successful change initiative starts small with a select group of
willing people and builds on success.

* The school staff will need short-term wins to maintain motivation.
Therefore, school leaders will need to create both a short-term and
long-term, minimum of three years, plans for continuous, connected,
ongoing, and job-imbedded professional development.

"A teacher who is attempting to
teach without inspiring the pupil
with a desire to learn is
hammering on cold iron."

- Horace Mann

\

N\
-
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J.0. Johnson High School
McNair Jr. High School
Instructional Framework

Mindsets - Relationships - Personalization

Student
Teacher £
Relationships

1.44 years of growth

7
/{44/»\__@ (L

=

Opportunity by Design

Increased demands of content
call for increased effort in
personalizing the school.

16



In this school it is hard to
faill

The teachers here won't

let you faill

Muskegon High School

Instructional Framework

B E P E

Home o THE

Thinking Maps
Vocabulary

Learning
Target

=
20
9}
2
©
c
=}
2
o0
c
£
[
=
=}
Q
<

Reading Comprehension

Engagement

Mindsets - Relationships - Personalization

Activities used to start class;
8 posted and part of the class
procedures.

= Learner Objec

Y Daily “target” p

reviewed.
Understandi

Checked

Formative assessment of
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B

Beginning

Bell Ringer

Essential
Question

Activating Strategy

Stuart High School

Instructional Framework

E P E

end/Refine)

0o
=
©

=

S
2

2

Vocabulary
Reading Comprehension

Engagement

Relationships = Personalization

Py
Beginning

Bell Ringer

Learner Objective

Great Falls High School
Instructional Framework

L U E

Activating Strategy

Unit Organizers
Vocabulary
Close Reading

Relationships = Personalization

17



[ ]
Do Now (bell ringer, targets, expectations,
essential questions)
‘Dulcomos (literacy, unit organizers, vocabulary, °

engagement, practice)

Gel it? Got it! (Formative assessment,
collaboration)

.Summlry (reflect, think about tomorrow, exit)

OSLO MIDDLE SCHOOL’S
LEARNING FRAMEWORK 2015-2016

J.0. Johnson High School

Instructional Framework

DEE P ER

c
- |8 B
5|8 |2 E
ol 2 |2 B 5  Evaluate
0|6 |o 25 £ &
22 %2 LR
g = 2| 8] = 2 |28 3 g Reflect
S| £ |E|z| 8|5 |25 =8
= | |28 X |£ |5 3B
Sl e 6|5 g |8 52 |3 8 | End
o| & |83 @ ] s |z 3 & nding
» a @ kel e % 3
Gla ° %] ° 5 s
Mindsets - Relationships zation

STANDARDS BASED INSTRUCTION MODEL

r

Encace Pracrce
70 prodUCT
E SSENTIAL E VALUATE
QUESTION
exrraer
R EFLECT Now *  SUMMARIZING STRATEGIES.
REFLECTION ON LEARNING GOAL /
essenrn

Browning High School Instructional Framework Circle
\n'\\'\a\ Learnjp, 9

Consistent Beginnings
Engaged Relationships
Comel Notes

Essental Questions

Inial Vocabulary Instruction

Prediction

Antcipation guide
Organizers
Academic vocabulary
Chunking
Close reading
Applied mastery Marking the text
Project-based leaming Citing evidence

Text dependent questions
Literary vs. Information text
Socratic Method

dent Lg,
epe™ arn;,
o 'ng
su-’uleej pep\“o

‘Student demonstrated mastery
Prediction clarification
Prediction justification

Inferred learning
Student-directed summary

Reflective Leam™®

Consistent

Beginning

1/13/18
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Learning

begins when Connect with
you enter the students!
classroom ’

Greeting Greeting

D E D E Why You Should Fake a

Smile: How Your Emotions

Affect Your Student’s
s s Learning
[2] (2]
Do é Do § @ @ =
Now 5 Now 5
Beginning g Beginning :1::
(7] (7]
2] 2]
w w

Focusing

Activity

Focus drives achievement and success.

19



Learning

Target

J.0. Johnson High School

Instructional Framework

Mindsets - Relationships - Personalization

Essential
Question

1/13/18

Do
Now

Beginning

Johnson High School

Instructional Framework

Students arrive on time.

Focusing Activity is in place.

O ooao

Students begin working with no
teacher direction.

O

Routines are evident.

O

Learning Target and Essential
Question are posted.

| Essential Question

indsets - Relationships - Personalization

Teacher greets students at the door.

J.0. Johnson High School

Instructional Framework

c
kel
g
Do a
Now =
=
Beginning | §
173
»
wl
M

indsets - Relationships - Personalization

20
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J.0. Johnson High School J.0. Johnson High School

Instructional Framework Instructional Framework

[0 Sets the tone = Urgency
D E D E [0  Eases transitions

O  Most important aspect [0  Eliminates 90% of
of the lesson negative interactions

. [0  Reduces teacher stress
[0  Predicts lesson success

Improves relationships

Essential Question
| Essential Question
O

=

indsets - Relationships - Personalization

indsets - Relationships - Personalization

J.0. Johnson High School

Instructional Framework

D E Keep students engaged

not

Get students engaged

Essential Question

=

indsets - Relationships - Personalization

Room Arrangement

Room D E E

=
o
=
1%}
9]
=}
€}
[
i
=
]
12}
)
w

21



1/13/18

Room Arrangement

D E%m

=

%%%%[

c

kel

g

Do 8
Now =
=

Begin 5
173

»

Ll

Room Arrangement

Now

Essential Quest

Arrive On Time

Do
Now

Essential Question

Formative

Assessment

22



J.0. Johnson High School

Instructional Framework

()

idence
- ‘ | W Refiect
- B A -
—_— -

ER
5.2

al
@

Ending

Tomorrow’s

Lesson

J.O. Johnson High School

Instructional Framework

Key to Learning

Mindsets - Relationships - Personalization

Mindsets - Relationships - Personalization

J.0. Johnson High School

Instructional Framework

Mindsets - Relationships - Personalization

ER

Evaluate
&
Reflect

Ending

Practice Retrieval and the Testing Effect

Comparison of Retrieval Practice with
Other Common Learning Methods

. 67%
2 70

Percent of Correct Test Questions
v o
S oS
Y
8
S
a
xR

10
] _— [ b
Study once Repeated study ~ Concept mapping  Retrieval practice

Karpicke and Blunt, 2011

1/13/18
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Assessment
of
Learning

1/13/18

Assessment
for
Learning

Performance
Assessment

/T TAUSHT
( smare »«w\a

\° wm"'Ly

A LV
Q*j ey ¥t
ity
* PRI )
AR
Wi Ste

Teach
For
Mastery

Mastery
Recall Classify
Identify Compare
List Analyze

Match Evaluate

Do You Know It# Can You Use It? ?

/N

24



J.0. Johnson High School

Instructional Framework

O How do we know they have learned it? I R
a

Students summarize the concepts and skills
addressed in the day’s lesson

O Students demonstrate their level of mastery by

completing summary/closure activity Evaluate
&
O Retrieval Practice = Formative Assessment Reflect
O Teacher may assign “independent practice.” Ending

Mindsets - Relationships - Personalization

J.0. Johnson High School

Instructional Framework

[J Ensures Remembering E R

[0 Feedback to teacher

Evaluate
&
X . Reflect
[J Evidence of Learning

Ending

Mindsets - Relationships - Personalization

J.0. Johnson High School

Instructional Framework

v Informs Instruction E R

v" Focuses Review

Evaluate
&
L. Reflect
v Targets Remediation

Ending

Mindsets - Relationships - Personalization

J.O. Johnson High School

Instructional Framework

ER

U What are you learning?

U Why are you learning it? Evaluate
&
. Reflect
U How will you use what you learned?
Ending

Mindsets - Relationships - Personalization

E7)| Timekeeper

» 00:00:00.0

Activities All Timers Tools E|A

A must for closure!

What is

Engagement?

1/13/18
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Actively

|nteracting Only 15 percent of classrooms
had more than half of the class

at least paying attention to the
lesson.

Engagement Defined

‘Students are actively interacting
with the teacher and other

students relative to the content of
the |esson.' — Anita Archer

Engagement
Engagement

Use proximity Orchestrate

to engage Discussion

26



Engagement

Engagement

Individuals can’t profoundly
“move the dial” on engagement
— it requires the entire school!

1/13/18

Engagement

All teachers must have a
strategy for randomly

Engagement

Randomly Calling on Students

“Cold Call is an academic technique. It's
designed to engage all students in the academic
discourse of your classroom.”

“If | was working with a group of teachers and

had to help them make the greatest possible
improvements in the rigor, ratio, and level of
expectations in their classroom with one
technique, the technique I'd choose might well

be the Cold Call, the practice of calling on

students regardless of whether they raise their
hands.” [

“"Whoever designed the context of the modern
classroom was certainly not thinking of the shy or
H quiet kids," said Robert J. Coplan, a psychology
professor and shyness expert at Carleton Universi-
ty, in Ottawa, Canada. With often-crowded, high-stimulation rooms and
a focus on oral performance for class participation, he said, "in many
ways, the modern classroom is the quiet kid's worst nightmare."
Susan Cain, the author of Quiet: The Power of Introverts in a World That
Can't Stop Talking, published by Random House this year, argues that
such children often stop learning when they feel emotionally threatened
in a class environment in which being an extrovert is considered the
norm.
"There is too often a tendency to see it as inferior or even pathological,'
Ms. Cain said, "so teachers feel they have to turn the introvert into an ex-
trovert.”

Today's classroom may be "the
quiet kid's worst nightmare."

From www.edweek org ary 17,3:33 PM

= calling on students!
&

Randomly Calling on Students
“Only with Cold Call can teachers truly
understand the state of mastery in their

£ classroom."
&
,%0 - Doug Lemov, Teach Like a Champion 2.0, Chapter7.

Scaffolding
Sequencing

or

Differentiation

27
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Gradual Release...of Responsibility
Focus Lesson “Ido it”
e Mistakes
Instruction “We do it”
o are
\\e“\‘:\“q',o% “You do it
22208 Guided Practi ”
Wi\l GudedPradice together Welcome
Independent ”Yac;gntiq’it

Safe, Teachers

Low-Threat Watch
Environment Students Work

“The brain that does the
work does the learning.”

- David C. Sousa

Teach Less

Practice More

28
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Collaborative
Pairs

Mindset

Language

Engagement

Collaborative Pairs

Create a social setting
Better time management
Increase accountability

limiting the chance that some students disengage

H @ B ® H

Difficult for an individual to get lost in a pair.

“The brain that does the
work does the learning.”

- David C. Sousa

29
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Student Engagement Trumps =
Poverty

From blogs.kged.org - Today, 11:59

A recently released longitudinal study
reveals that "an engaged student
from a low socio-economic back-
ground will have better opportunities
in life than a disengaged child from a
more privileged background."

=

Engagement

Teach Student
NOT
Content

Chunking improves practice!

» Brevity — check out after 6 minutes
» Pauses

* Smaller chunks

MIT Team Turns 6.9 Million Clicks
Into Insights To Improve
Potor Hih Online Education

30



DECADES OF EDUCATION
RESEARCH SUPPORT THE IDEA
THAT BY
AND

WE CAN PRODUCE GREATER ’

LEARNING.

Checks
for
Understanding

1/13/18

Feedback

1.44 years of

PURPOSEFUL
Reading,
Writing,

Discussion

31
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Gradual Release...of Responsibility

Focus Lesson “I do it”

Guided

Instruction “We do it”

q “You do it
Collaborative together”
“You do it

Independent alone”

o

Check for Understanding

Application (Extend/Refine)

Guided Practice

Practice to Product

Practice: Check for
Understanding

U The test is too late!
W Then end of class is too late!

U It’s no longer about coverage!

Practice: Check for =
Understanding K

Practice to Product

Check for Understanding
Guided Practice

T

Check for Understanding

Application (Extend/Refine)

Guided Practice

Practice: Check for
Understanding

Practice to Product

o
—
k5]
m©
S
a

Check for
Understanding

Check for Understanding

Practice: Praise, Prompt, Leave

Application (Extend/Refine)

Guided Practice

Practice to Product

32



e must build a solid
foundation!

Formative

Assessment

1/13/18

Every Day in Every Classroom

1. Consistent (Focusing Activity)
2. Solid (Formative Assessment) “\“‘-\‘(‘,l\‘\\‘
3. Students

4. Checks for Understanding &

+ Purposeful , , and

Every Day in Every Classroom

[Eny

. Consistent Beginning (Focusing Activity)

2. Solid Ending (Formative Assessment) l\““

woore

3. Engaged Students

4. Checks for Understanding & Feedback

+ Purposeful Reading, Writing, Discussion

Action Steps - Approaches

* Work with the school leadership team to develop a set of agreed upon,
defined, school wide instructional that specifically address the
following:

— Bell-to-bell instruction

Beginning of the lesson

End of the lesson

A definition of student engagement

Classroom protocols for questioning students and for collaborative
discussions

— The frequency of checks for understanding

Guidelines for the inclusion of close reading and argumentative
writing

— Desired proportion of teacher talk to student work.
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