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1.0 Simple View 
of Reading

4



A Reading 
Simulation



The Blimbat

My tmloydn and I were standing in line to buy 
xtlofms for the Blimbat. Finally, there was only 
one puvdrm between us and the xtlofm tmnutzq. 
This puvdrm made a big ampler on me. There 
were eight utzs all probably ord the age of 12. 
You could tell tures did not have a lot of willen. 
Their pard weer not yanker but tures were clean. 
The utzs were well-behgaved, all of them 
standing in line, two-by-two zors their potent 
holding zibits. Tures were telly temering about 
the plums, fints, and other yoks tures would wit 
that noster. 



Was anything difficult about the 
passage on the previous slide? 

Think, Turn, Talk, and Share
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For more information on this topic, see:Dehaene, S. (2009). Reading in the brain: The new science of how we read. New York, NY: Penguin Books



Temple et al examined fMRI scans during a visual 
phonological rhyming task in 24 dyslexic children 
aged 8–12 years (mean 10.7) and controls.8 The 
normal reading controls activated both the left inferior 
frontal gyrus and the left temporoparietal area. The 
dyslexics activated the inferior frontal region well 
(though in a somewhat more anterior location), but 
temporoparietal activity was virtually absent. 
Additionally, on a parallel test of orthographic 
processing (judgements as to whether two visually 
presented letters were the same) the dyslexic 
children activated a greatly reduced area of the 
extrastriate occipital cortex.

Presenter
Presentation Notes
Wolf, M. ( 2007). Proust and the squid: The story and science of the reading brain. New York, NY: Harper Collins Publishers, pp 121-122

https://jnnp.bmj.com/content/74/12/1603#ref-8
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Reading is a very complex process is which 
students must integrate several cognitive and 

linguistic skills simultaneously.



Gough & Tunmer in 1986

Reading 
Comprehension

Language 
Comprehension

Decoding
(Word-Level 

Reading)

1           X           1 =          1
0           X           1 =          0
1           X           0 =          0
.5          X           .5          =          .25

Simple View of Reading



From Scarborough's "Rope" Model in Handbook of Early Literacy 
Research, Volume 1, Susan B. Neuman and David K. Dickinson, 2001  

Activity 1.1 Reading Rope Sort
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From Scarborough's "Rope" Model in Handbook of Early Literacy 
Research, Volume 1, Susan B. Neuman and David K. Dickinson, 2001  

Reading Rope

Presenter
Presentation Notes
Use this slide to illustrate the point that, while based on research, the four processing system is a simplified version of the act of reading. In reality, there are some advanced concepts to acknowledge. Hollis Scarborough created this “rope” analogy in order to illustrate the complexity of the reading process. Major ideas include:Word Recognition: Once words are processed frequently, they become words that are read as if “by sight.” When we read these types of words, the phonological processor is activated minimally and subconsciously, while the orthographic processor is widely activated.Language Comprehension: These areas are outlined more specifically in the top portion of the rope diagram, making the important distinction that context and comprehension are more complex than many people appreciate. A student’s knowledge of the topic (background or situation knowledge), vocabulary, knowledge of text structures, and the ability to be metacognitive (consciously reflective) when he or she is confused about what is being read are all crucial components of reading comprehension. As such, these need to be directly taught! Citation: Scarborough, H. (2001). Connecting early language and literacy to later reading (dis)abilities: Evidence, theory and practice. In S. B. Neuman & D. K. Dickinson (Eds.), Handbook of early literacy research (Vol. 1, pp. 97–110). New York, NY: Guilford Press.



From Scarborough's "Rope" Model in Handbook of Early Literacy 
Research, Volume 1, Susan B. Neuman and David K. Dickinson, 2001  

Reading Rope & SVR Aligned
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Use this slide to illustrate the point that, while based on research, the four processing system is a simplified version of the act of reading. In reality, there are some advanced concepts to acknowledge. Hollis Scarborough created this “rope” analogy in order to illustrate the complexity of the reading process. Major ideas include:Word Recognition: Once words are processed frequently, they become words that are read as if “by sight.” When we read these types of words, the phonological processor is activated minimally and subconsciously, while the orthographic processor is widely activated.Language Comprehension: These areas are outlined more specifically in the top portion of the rope diagram, making the important distinction that context and comprehension are more complex than many people appreciate. A student’s knowledge of the topic (background or situation knowledge), vocabulary, knowledge of text structures, and the ability to be metacognitive (consciously reflective) when he or she is confused about what is being read are all crucial components of reading comprehension. As such, these need to be directly taught! Citation: Scarborough, H. (2001). Connecting early language and literacy to later reading (dis)abilities: Evidence, theory and practice. In S. B. Neuman & D. K. Dickinson (Eds.), Handbook of early literacy research (Vol. 1, pp. 97–110). New York, NY: Guilford Press.



Effective Readers



Elementary K-3 Adolescent 4-12th

Phonemic Awareness Advanced Decoding

Phonics Fluency
Fluency Vocabulary
Vocabulary Comprehension
Comprehension Motivation

Big Ideas of Reading





Students may struggle due to traditional reading approaches 
which did not include instructional methods to allow all students 

to become proficient in the code of printed English and to 
build a large sight vocabulary.





At the early elementary grades, students are learning how to 
read. The transition from learning how to read to reading to learn 
information is where the compensatory strategies take full effect.



2.0 MTSS: Data, 
Systems, and Practices to 

Improve Outcomes
2
1



MTSS Broad Components



Unpacking Data, Systems, Practices



Visual Representation of MTSS



Elementary MTSS Components



Secondary MTSS Components



https://goo.gl/3Tv1ut

Decision Rules



https://goo.gl/3Tv1ut

Diagnostic Assessments



Activity 2.1 
Schoolwide 
MTSS
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Michelle and CarolynSort activity: 5-10 minutes



3.0 Creating a 
Reading Profile

3
0



Presenter
Presentation Notes
We know that explicit systematic phonics instruction is critical for k-3 tier 1 and struggling readers need more intensive interventions in tiers 2 & 3.  But what about kiddos whose weaknesses are not in word reading?  THat is when we turn to the importance of reading profiles.  



Reading 
Comprehension

Language 
Comprehension

Decoding
(Word-Level 

Reading)

Revisiting the Simple View of Reading



Profile Word 
Recognition/Decoding

Oral Language 
Comprehension

Word Recognition 
Difficulties

Comprehension 
Difficulties

Mixed Reading 
Difficulties

Three Profiles for Reading Difficulty are Common



Profile Word 
Recognition/Decoding

Oral Language 
Comprehension

Word Recognition 
Difficulties

Below Benchmark Benchmark or better

Comprehension 
Difficulties

Mixed Reading 
Difficulties

Three Profiles for Reading Difficulty are Common



Word Recognition Difficulties



Profile Word 
Recognition/Decoding

Oral Language 
Comprehension

Word Recognition 
Difficulties

Comprehension 
Difficulties

Benchmark or better Below Benchmark

Mixed Reading 
Difficulties

Three Profiles for Reading Difficulty are Common



Comprehension Difficulties



Profile Word 
Recognition/Decoding

Oral Language 
Comprehension

Word Recognition 
Difficulties

Comprehension 
Difficulties

Mixed Reading 
Difficulties

Below Benchmark Below Benchmark

Three Profiles for Reading Difficulty are Common



Mixed Reading Difficulties



Profile Word 
Recognition/Decoding

Oral Language 
Comprehension

Word Recognition 
Difficulties

Below Benchmark Benchmark or better

Comprehension 
Difficulties

Benchmark or better Below Benchmark

Mixed Reading 
Difficulties

Below Benchmark Below Benchmark

Three Profiles for Reading Difficulty are Common



I DO

• Reading difficulties starting middle of 
year K

• Early difficulties on learning letter 
sounds, phoneme blending, and 
decoding

• Language skills are strong
• Does well with teacher read-alouds

and class discussions
• Has good ideas and vocabulary for 

writing, but poor spelling
• Some phonics intervention in 1st

grade
• DIBELS BOY NWF – Below 

Benchmark in CLS and WWR
• DIBELS BOY DORF – Below 

Benchmark in Accuracy and WCM

A Case 
Study:  

Celeste 
Beginning 

of Year 
Grade 2



Celeste’s Profile and Next Steps
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(Kilpatrick, 2015)(Spear-Swerling, 2011)



We DO

• Native Spanish speaker, immigrated to U.S. in 2nd Grade
• Conversational English very good
• No history of language delay in Spanish and does not appear to be a 

history of literacy difficulties in Spanish
• Some difficulty with common high frequency words
• Difficulty with longer, complex words
• Inconsistently applies decoding skills, word errors reflect language 

canopy = cuh-NOP-ee
• Vocabulary weakness impacts comprehension
• Syntax errors in writing (double negatives, unusual word choice)
• DIBELS DORF – At benchmark fluency and accuracy (lowest level of 

OK)
• DIBELS Retell – Below Benchmark

Activity 3.1 Case Study  
Martin – Beginning of Year Grade 4



Martin’s Profile and Next Steps
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• History of early speech and language delay
• Decoding and spelling problems in kindergarten and 

Grade 1
• Some explicit, systematic phonics intervention
• Overreliance on context to recognize words
• DIBELS DORF – Below benchmark fluency and

accuracy 
• DIBELS Retell – Below Benchmark

You DO

Activity 3.2 Case Study  
Nicolette – Middle of Year Grade 3



Nicolette’s Profile and Next Steps

Presenter
Presentation Notes




• Every student is unique, but you 
don’t have to reinvent the wheel for 
every student – use Decision Rules 
to guide you

• Reader profiles provide a valuable 
starting point for interpreting 
assessment data and planning 
instruction and interventions

• Reading profiles can be used along 
the language and literacy continuum 
for students with and without 
disabilities

• Can give insights into performance in 
areas beyond reading such as writing 

Final Thoughts…



• Kilpatrick, D. A. (2015). Essentials of Assessing, Preventing, 
and Overcoming Reading Difficulties (Essentials of 
Psychological Assessment)(1st ed.). John Wiley & Sons.

• Michigan’s Integrated Behavior and Learning Support Initiative 
(MIBLSI)

• Swerling, L. S. (Writer). (2018, February 27). Using Reading 
Profiles to Help Students with Literacy Difficulties. Live 
performance in Plain Talk About Literacy and Learning, New 
Orleans.

Special Thanks  



Margo Shipp
Early Literacy Specialist - SST 6
mshipp@sst6.org

Carolyn Turner
Ohio Literacy Lead - SST 13
Carolyn.turner@hcesc.org

Thank 
you!

mailto:mshipp@sst6.org
mailto:Carolyn.turner@hcesc.org
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