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Why  ar e we 
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Presenter
Presentation Notes
Capacity x equity = all students read 




Why  ar e we her e?

Acco r d in g  t o  t h e  2017 Na t io n a l 
As s e s s m e n t  o f Ed u ca t io n a l Pr o g r e s s  

(NAEP)  s co r e s , 37% o f o u r  n a t io n ’s  
fo u r t h - g r a d e  s t u d e n t s  we r e  p r o fic ie n t  

r e a d e r s .

Presenter
Presentation Notes
Closing the gap...



Why  ar e we her e? 
● Ne a r ly  30 p e r ce n t  o f Oh io ’s  K- 3                           

s t u d e n t s  a r e  r e a d in g  b e lo w g r a d e  le ve l.

● Ne a r ly  40 p e r ce n t  o f s t u d e n t s  in  g r a d e s  3- 8 a r e  n o t  
p r o fic ie n t  o n  t h e  OST in  ELA.

● Mo r e  t h a n  50 p e r ce n t  o f g r a d u a t in g  s e n io r s  t a k in g  
t h e  ACT d o  n o t  m e e t  t h e  co lle g e  a n d  ca r e e r  
r e a d in e s s  b e n ch m a r k  fo r  r e a d in g .



Today ’s Out comes

Pa r t ic ip a n t s  will…

● Ap p ly  t h e  t h e o r e t ica l m o d e ls  o f t h e  Sim p le  Vie w o f Re a d in g  
a n d  Se id e n b u r g ’s 4 Pa r t  Pr o ce s s in g  Sy s t e m  fo r  Wo r d  
Re co g n it io n  t o  in s t r u c t io n a l p r a c t ice s  t o  t e a ch  wo r d s  “b y  
s ig h t .”

● Un d e r s t a n d  t h e  co n n e c t io n  b e t we e n  p h o n o lo g y  a n d  
o r t h o g r a p h y  wh e n  s t o r in g  wo r d s  fo r  a u t o m a t ic  r e t r ie va l.  

● De m o n s t r a t e  in s t r u c t io n a l s t r a t e g ie s . 

Presenter
Presentation Notes





The Simple View of Reading

Word 
Recognition X

Language 
Comprehension = Reading 

Comprehension

Ba s e d  o n  t h e  Sim p le  Vie w o f 
Re a d in g  b y  Go u g h  a n d  Tu n m e r , 
1986

Phonological 
Awareness

Decoding (Phonics, 
Advanced Phonics)

Sight Word 
Recognition

Background 
Knowledge

Vocabulary

Language

Verbal Reasoning
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What  is a Sight  Wor d?

A s ig h t  wo r d  is  a n y  wo r d  
t h a t  is  r e co g n iz e d  

in s t a n t ly  a n d  e ffo r t le s s ly , 
b y  s ig h t , wh e t h e r  it  is  

s p e lle d  r e g u la r ly  o r  
ir r e g u la r ly  

Presenter
Presentation Notes
The term Sight word has multiple definitions in education:�	Phonetically irregular word (also called “exception words”)�	Known words that are instantly familiar – regardless of phonic regularity�
Sight vocabulary – the pool of familiar words��Sight words are effortless & pre-cognitive—words “pop out”. Word-reading fluency is a BY-PRODUCT of a large and ever expanding sight vocabulary – it is not a separate reading-related skill in dependent of other word reading factors��How do we store words?�



BeAr bear bEaR  bear

Bear bear bear bEar

Presenter
Presentation Notes
If reading was truly a VISUAL task, you would only be able to read bear when it is written in one way, the way you memorized visually. But the fact that we can read this word no matter the font is testament to the relationship between phonology and orthography.  I often include the story that a K  teacher told me.  She used to only teach “sight words” visually, with flash cards, memorizing the shape of words.  So her students all knew the word the.  Then, one day, she read aloud a book, and asked the students to identify their sight word in the title.  None of them could find “the” in the the title of the book.  She was shocked, they has all mastered this sight word?!  But, the title was written THE, and that’s not how she taught them to memorize it, so they couldn’t read it.  But now, she teaches sight words according to science, so they can read the word, no matter the font.  

Sight words are highly familiar spellings (i.e., letter sequences), regardless of the visual look of the word e.g., bear, BEAR, Bear, bear, bear, BEAR , bear, bear, BEAR�
Sight words are anchored in LTM via a connection between something well established in LTM (the word’s pronunciation) and the stimulus that needs to be learned (the letter sequence in the word’s spelling)�
Phonemic segmentation and letter-sound skills are central to this connection-forming process�




Sight  wor d vocabular y  
is NOT based on visual 
memor y /  visual sk ills!

- Dr . David Kilpat r ick, Plain  Talk About  Lear n ing Confer ence 2018

Presenter
Presentation Notes
Word-level reading is primarily phonological. This is based upon the alphabetic nature of our writing system. Visual skills not a source of reading problems. Skilled readers are all good at phonic decoding and orthographic mapping – neither is optional. Weaker readers are weak in both. Phonics skills are essential, but not enough. Skilled readers have large sight vocabularies, weak readers do not�



Past  Pr act ices

● Fo r  y e a r s  t e a ch e r s  h a ve  b e e n  t e a ch in g  h ig h  
fr e q u e n cy  wo r d s  t h r o u g h  r o t e  m e m o r iz a t io n

● It  is  a s s u m e d  t h a t  h ig h  fr e q u e n cy  wo r d s  a r e  s p e c ia l 
s e t s  o f wo r d s  t h a t  n e e d  t o  b e  m e m o r iz e d  a n d  
ca n n o t  b e  le a r n e d  u s in g  s o u n d - s y m b o l 
r e la t io n s h ip s



Development al Relat ionsh ip Bet ween 
Ph o n o lo g ica l Skills  a n d  Wo r d  Le ve l Re a d in g

● In p u t  a n d  s t o r a g e  a r e  n o t  t h e  s a m e  t h in g .
○ In p u t  is  vis u a l.  St o r a g e  is  o r t h o g r a p h ic , 

p h o n o lo g ica l, a n d  s e m a n t ic .
● Wo r d  r e a d in g  co r r e la t e s  s t r o n g ly  wit h  p h o n o lo g ica l 

s k ills .
○ Ph o n o lo g ica l a wa r e n e s s  a n d  wo r d  r e a d in g  .5 t o  .7
○ Vis u a l m e m o r y  a n d  wo r d  r e a d in g  .1 t o  .2  

- Dr . Da vid  Kilp a t r ick , Pla in  Ta lk  Ab o u t  Le a r n in g  Co n fe r e n ce  2018

Presenter
Presentation Notes
Phoneme skills are needed for both sounding out new words AND remembering the words we read.

Note how we sometimes block on names of people and things (visual memory), but never on written words. 

Students who are deaf struggle tremendously with word level reading. This wouldn’t be as much of problem if word level reading was based on visual memory, however word-level reading is primarily phonological. 

Neuroimaging studies since 2000 show that visual memory and orthographic memory (memory for written words) involve different areas of the brain



Becoming a sk illed r eader  w it h  a huge 
r e p e r t o ir e  o f s ig h t  wo r d s  r equir es 

knowledge of phonemic segment at ion, 
let t er -sound cor r espondences, and spelling 

pat t er ns.
(Ehr i, 1980, 1995, 1998)

Presenter
Presentation Notes
PK
Orthographic mapping is the mental process we use to store words for immediate, effortless retrieval. In other words, orthographic mapping is what we do to make an unfamiliar word an automatic sight word. Phonemic awareness, letter-sound sound knowledge, and alphabetic principle are central to this connection-forming process. The phoneme sequence of the word that is already established in the long term memory acts as the anchor for the written sequence of letters used to represent that phoneme sequence (Kilpatrick)

“The alphabetic principle is neither a skill nor a strategy; it is an insight. The alphabetic principle is the insight that there is a direct connection between the sounds of spoken language and the letters in the written words.” (Kilpatrick, 2015, pg. 93)



(McEwen, 2002)

Sound-spelling cor r espondences
• Cr ucial at  beginn ing st ages of r eading
• Necessar y  when encount er ing wor ds. 
• Decr eases as per sonal lex icon is developed

Reading wor ds by  sight  
• Incr eases f luency
• Reduces r eliance on labor ious decoding effor t s 
• Enables mor e cogn it ive deskspace t o be used 

for  compr ehension

Presenter
Presentation Notes
Once students have created personal lexicons, they no longer need to rely solely on the sound-spelling correspondences.  However, these correspondences are crucial at the beginning stages of reading AND whenever students encounter new and unfamiliar words.  
Reading words by sight reduces the number of times decoding is necessary�Affects fluency and enables more cognitive deskspace to be used for comprehension�
Orthographic mapping is based upon:
Letter-sound proficiency (automaticity in the unconscious access to the sounds letters represent)
Phonemic proficiency (automaticity in the unconscious access to phonemes in spoken words)  

Skilled readers are all good at phonic decoding and orthographic mapping (neither is optional)



● St udent s who can decode
need 4 qualit y  encount er s.

● St udent s who can’t  y et  decode
r equ ir e 30 or  mor e encount er s 
t o memor ize t he wor d as a 
whole.  

(McEwen, 2002)

Encount er s r equ ir ed t o lear n  a new wor d 

Using whole-wor d memor izat ion  is an  ineff icien t  and 
ver y  d if f icu lt  way  t o acqu ir e new sigh t  wor ds.

Non-decoder s: 
30 t imes  

Decoder s:
4 t imes  

Presenter
Presentation Notes
Kilpatrick concures:  Students on track for reading at end of  2nd grade, need to encounter a new word unfamiliar word 1-4 times and they have it.  

Reading words by sight reduces the number of times decoding is necessary�	Affects fluency and enables more cognitive deskspace to be used for comprehension�




Kilpat r ick on sight  wor ds and f luency  

● Re a d e r s  r e ca ll t h e  s e q u e n ce  o f le t t e r s , n o t  t h e  lo o k  o f t h e  wo r d .   

● Te a ch  t h e  s e q u e n ce  o f le t t e r s  t h r o u g h  o r t h o g r a p h ic  m a p p in g . 

● Flu e n cy  is  t h e  b e s t  t h e r m o m e t e r  fo r  r e a d in g  s k ills .   

● Wh e n  flu e n t , r e a d e r s  r e m e m b e r  t h e  wo r d s  t h e y  r e a d .  

● To  in cr e a s e  p e r s o n a l le x ico n s , r e a d e r s  n e e d  t o  r e a d  m o r e  wo r d s .
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(Kilp a t r ick , 2019)

Presenter
Presentation Notes
PK: 
 Per Kilpatrick:  
Fluency is the best thermometer for reading skills.  (If not fluent, something is not working in reading instruction, try repeated readings.)  
orthographic mapping, which is what the goal of phonics is, is the process that builds the orthographic lexicon, making reading automatic.  
 Dr. David Kilpatrick, founding member of The Reading League, spoke masterfully on "School Psyched Podcast" about the power of orthographic mapping for automatic word recognition and the impact this has on fluency and comprehension. He explains why it's so important for all those involved in teaching reading to understand the process of how students learn to read.

https://www.youtube.com/watch?v=xRmPBW8ixnc&feature=share&fbclid=IwAR1zVeqVWNTrWaoVLKExb5AXsd9OKSiKQHfZM9_2khf9DJscHZ8vuLqCkSg&mc_cid=0488ddde81&mc_eid=0cff142abb  about minute 18




Or t hogr aph ic Mapping
● Or t h o g r a p h ic  m a p p in g  is  t h e  m e n t a l p r o ce s s  we  

u s e  t o  t u r n  a n  u n fa m ilia r  wr it t e n  wo r d  in t o  a n  
in s t a n t ly  a cce s s ib le , a n d  fa m ilia r  “s ig h t  wo r d ”

● Or t h o g r a p h ic  m a p p in g  r e q u ir e s :
○ Le t t e r - s o u n d  p r o fic ie n cy
○ Ph o n e m ic  p r o fic ie n cy  (t h is  g o e s  we ll b e y o n d  wh a t  is  t e s t e d  o n  

o u r  u n ive r s a l s c r e e n e r s )
○ Th e  a b ilit y  t o  e s t a b lis h  a  r e la t io n s h ip  b e t we e n  s o u n d s  a n d  

le t t e r s  u n co n s c io u s ly  wh ile  r e a d in g

Kilp a t r ick , 2018

Presenter
Presentation Notes
Orthographic “skills” result from orthographic mapping. Orthographic mapping maps words and word parts and patterns!  (e.g., –ing, –tion, –ight). Orthographic knowledge is a byproduct of learning to read, not a causal skill like PA & LS skills. Early, rigorous development of PA and Letter Sound skills in K-1 dramatically reduces the number of struggling readers��



How We Map Tr anspar ent  Wor ds
(wo r d s  wit h  o n e - t o - o n e  co r r e s p o n d e n ce )

Wh o le - wo r d  p r o n u n c ia t io n s  a r e  p h o n e m ica lly  a n a ly z e d  a n d  t h e n  co n n e c t e d  wit h  
p r in t e d  le t t e r  s t r in g s

Ph o n o lo g ica l Lo n g  Te r m  Me m o r y  Act iva t io n
Wh o le - Wo r d  Pr o n u n cia t io n

Pr o n u n cia t io n  Ph o n e m ica lly  An a ly z e d

Wr it t e n  Fo r m  o f Wo r d

/rĕd/

/r/  /ĕ/  /d/
Le t t e r  So u n d  Kn o wle d g e
Or t h o g r a p h ic  Ma p p in g

red 

Kilp a t r ick , 2015



How We Map Opaque Wor ds
(r e g u la r  wo r d s  wit h o u t  o n e - t o - o n e  co r r e s p o n d e n ce )

Wh o le - wo r d  p r o n u n c ia t io n s  a r e  p h o n e m ica lly  a n a ly z e d  a n d  t h e n  co n n e c t e d  wit h  
p r in t e d  le t t e r  s t r in g s

Ph o n o lo g ica l Lo n g  Te r m  Me m o r y  Act iva t io n
Wh o le - Wo r d  Pr o n u n cia t io n

Pr o n u n cia t io n  Ph o n e m ica lly  An a ly z e d

Wr it t e n  Fo r m  o f Wo r d

/sīd/

/s/  /ī/  /d/
Le t t e r  So u n d  Kn o wle d g e
Or t h o g r a p h ic  Ma p p in g

s i d e

Kilp a t r ick , 2015

Presenter
Presentation Notes
Many regular words have more letters than sounds including silent e words, words with vowel digraphs, words with consonant digraphs. An adjustment must be made as the child maps these regular words to the stored phonemes in the phonological lexicon



How We Map Ir r egu lar  Wor ds
(e xce p t io n  wo r d s )

Wh o le - wo r d  p r o n u n c ia t io n s  a r e  p h o n e m ica lly  a n a ly z e d  a n d  t h e n  co n n e c t e d  wit h  
p r in t e d  le t t e r  s t r in g s

Ph o n o lo g ica l Lo n g  Te r m  Me m o r y  Act iva t io n
Wh o le - Wo r d  Pr o n u n cia t io n

Pr o n u n cia t io n  Ph o n e m ica lly  An a ly z e d

Wr it t e n  Fo r m  o f Wo r d

/sĕd/

/s/   /ĕ/  /d/
Le t t e r  So u n d  Kn o wle d g e
Or t h o g r a p h ic  Ma p p in g

s a i d

Kilp a t r ick , 2015

Presenter
Presentation Notes
Irregular and opaque words take longer to learn Only 1-2 extra exposures for typical readers; many more for RD
�Most irregular words are off by only one element (said, put, comb, island; multiple violations are rare: one, iron)�
“Exception words are only exceptional when someone tries to read them by applying a [phonic] decoding strategy. When they are learned as sight words, they are secured in memory by the same connections as regularly spelled words . . .” (Ehri, 2005 p. 171-172)�



Development al Relat ionsh ip Bet ween 
Ph o n o lo g ica l Skills  a n d  Wo r d  Le ve l Re a d in g

Presenter
Presentation Notes
Word-Level Reading is based upon Phonic Decoding Skills & Word Specific Knowledge�
Phonic Decoding skills are based on�    Letter-sound knowledge and skills�    Oral Blending (Phonological synthesis)�	�
Word Specific Knowledge is based on�      Letter-sound proficiency 
      Phonemic awareness proficiency�
Word Learning is also affected by �   Rapid Automatized Naming or RAN �   Phonological short-term memory (phonological loop of working memory) �



School Py sched Podcast  73
As s e s s in g  a n d  Su p p o r t in g  Re a d in g  Difficu lt ie s  w/ Dr . Kilp a t r ick

Dr . Da vid  Kilp a t r ick , 
fo u n d in g  m e m b e r  o f Th e  
Re a d in g  Le a g u e , s p o ke  
m a s t e r fu lly  o n  "Sch o o l 
Ps y ch e d  Po d ca s t " a b o u t  
t h e  p o we r  o f 
o r t h o g r a p h ic  m a p p in g  
fo r  a u t o m a t ic  wo r d  
r e co g n it io n  a n d  t h e  
im p a ct  t h is  h a s  o n  
flu e n cy  a n d  
co m p r e h e n s io n .

http://www.youtube.com/watch?v=xRmPBW8ixnc


Teach 
Ph o n e m ic  

Awa r e n e s s !

Wa n t  b e t t e r  s ig h t  wo r d  r e co g n it io n  a n d  flu e n cy ?

Presenter
Presentation Notes
A growing amount of research suggests that for typically developing readers, phonics decoding may be the gateway to sight-word learning. By itself, phonic decoding is not capable of producing a sight-word memory, yet it appears to provide the opportunity for such learning. “Phonological awareness continues to develop in typical readers beyond first grade, even though most programs and assessments discontinue training and assessing phonological awareness at the end of first grade. This later-developing phoneme proficiency significantly impacts reading development.” (Kilpatrick, 2015, pg. 66). Advanced phonemic awareness appears to be needed for efficient sight vocabulary development



zesk

Presenter
Presentation Notes
This is a sight word, even though you don’t use it, you’ve never seen it before, you’ve never heard it before.  It’s still a sight word because you can decode it with automaticity, without even thinking about it.  

Letter sound proficiency vs. letter sound knowledge.  

Phonemic proficiency, unconscious access to the sounds.  



How should we t each sight  wor ds?

1. Ma ke  a  co n n e ct io n  t o  t h e  SOUNDS in  t h e  
wo r d s !!

2. Eve n  t h e  “r u le  b r e a ke r s ” fo llo w s o m e  
r u le s .

3. Te a ch  k id s  wo r d  p a r t s  t h a t  t h e y  n e e d  t o  
kn o w “b y  h e a r t .”

Presenter
Presentation Notes
PK:  Isn’t it Carol Tolmen that says 94% of the words in English language follow the rules? 

Kilpatrick:   We don’t write written words.  Chinese do.  We write phonemes and string them together.  Skilled readers don’t use context to figure out words.  Only needed for homophones:  Dove/Dove.  Cup/cup.   




Ret h ink ing Inst r uct ion

● Students learn high frequency words according to patterns

● We can “rethink” instructional strategies when introducing these 
words

● High frequency words are decodable words with some 
“rule breakers” or heart words.  

● Students are able to make sense of spelling patterns for these words



Presenter
Presentation Notes
This is how we get words to truly become automatic, we teach to the 4 part processor.  It is a bottom up approach, and the key is to build a solid FOUNDATION through BOTH phonology and orthography.  Then we move to meaning and context. 
Demonstration of how to teach a word using the 4 part processor, using phoneme grapheme mapping. 










Sor t  Wor ds by  Phonics Pat t er ns
● Sor t  t he sight  wor ds in  y our  

k inder gar t en and f ir st  gr ade cur r icu la 
by  phon ics pat t er ns or  by  sounds 
(phonology ) 

● Re- t each t he phon ics pat t er ns and 
t he wor ds, making a connect ion  t o t he 
sounds.  Begin  w it h  phonemic 
awar eness, t hen move t o phon ics

● Review - oft en! 
31



Hear t  Wor ds

● Students need to “know by heart”

● Irregularly spelled high frequency 
words

● Some parts of the word are decodable

● Other parts of the word have to be 
learned by heart

Heart 
Words!



Flash Wor ds and Hear t  Wor ds
FLASH WORDS HEART WORDS

can f r om
did been
not kind
had only

FLASH
HEART

Presenter
Presentation Notes
High frequency words	can be	divided	into two categories: those that are phonetically decodable and those with irregular spellings. 

We call high frequency words that are regularly spelled and thus decodable “Flash Words”. Although their spelling patterns are easily decoded, Flash Words are used so frequently in reading and writing that students need to be able to read and spell them “in a flash”

Irregularly spelled words are	called “Heart Words” because some	part of	the word will have to be “learned by heart.” Heart Words are also used so frequently that they need to be read and spelled automatically.	

Flash Words should be introduced when they fit into the phonics pattern being taught, which is different	from teaching	them based on their frequency of use. Flash Words	are different from other decodable words only because of their frequency. They are called Flash Words because students will need lots of practice to read and spell these words “in a Flash”.



Teach ing Flash Wor ds & Hear t  Wor ds

Ma r k t h e  ir r e g u la r  p a r t  o f t h e  wo r d  wit h  a  
h e a r t . Fo r  e xa m p le , t h e  a i in  s a id  wo u ld  b e  
m a r ke d  wit h  a  h e a r t  b e ca u s e  t h e  vo we l 
s o u n d  d iffe r s  fr o m  t h e  s p e llin g  a n d  t h e  
le t t e r s  m u s t  b e  le a r n e d  b y  h e a r t . 

Sa y  t h e  wo r d  a n d  n a m e  t h e                    
le t t e r s  e a ch  t im e  y o u  t r a ce                          
a n d  wr it e  t h e  wo r d .

HEART

Fla s h  Wo r d s  s h o u ld  b e  in t r o d u ce d  wh e n  
t h e y  fit  in t o  t h e  p h o n ics  p a t t e r n  b e in g  
t a u g h t . Sa y  a  wo r d  a n d  h a ve  s t u d e n t s  
r e p e a t  it . Ha ve  t h e  s t u d e n t s  s e g m e n t  t h e  
s o u n d s  in  t h e  wo r d  a n d  s a y  t h e  n u m b e r  
o f s o u n d s . Ha ve  s t u d e n t s  s a y  e a ch

p h o n e m e  a n d  s a y  t h e  le t t e r (s )    
t h a t  s p e ll t h e  p h o n e m e . Wr it e    
t h e  co r r e c t  g r a p h e m e s  a n d  

s a y  t h e  wo r d . 
FLASH
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Tap It , Map It , Gr aph It

From: 50 Nifty Activities for 5 Components and 3 Tiers of Reading Instruction by Judith Dodson

Presenter
Presentation Notes

Readers use the pronunciation of words already stored in LT memory as anchoring points for letters used to represent the pronunciations�
The word is hat 

Animated slide - chips appear with each click



Tap It , Map It , Gr aph It

h a t

From: 50 Nifty Activities for 5 Components and 3 Tiers of Reading Instruction by Judith Dodson

h a t

Presenter
Presentation Notes
The word is hat 

Animated slide - chips appear with each click



Act ivit y  

Presenter
Presentation Notes
95 Percent Group’s Recommended Steps for Phoneme-Grapheme Mapping
o Say the word
o Finger stretch the sounds
o Count the sounds
o Draw around that number of boxes
o Pull down one sound at a time into each box
o Write the word below the boxes (important orthographic mapping step)
o Say the word

Place consonant digraphs (e.g., “wh,” “th”) in one box.�• Place consonant blends (e.g., “st,” “str”) in two or three boxes depending on the number of sounds in the blend.�• Write “qu” in two boxes, but place the letters close together. “Qu” is a blend of /k/ and /w/.�• Write the letter “x” (/k/ and /s/) across two boxes.�• Place vowel teams and vowel-r spellings in one box.�• Write VCe with the letter “e” in the same box as the final consonant. Silent “e” does not get its own box. Draw an arrow from the silent “e,” over the final consonant, to the vowel that says its name.


https://docs.google.com/document/d/1adRsqGy_-D8m7qnTwxafvVpxII2tyvP4i6LqnrjSlXE/edit?usp=sharing






Play  Concent r at ion by  SOUND!
● Cr eat e a set  of, w it h  2 car ds 

(wor ds) for  each sound.
● Limit  t he t ot al sounds t o no 

mor e t han 10 (20 car ds).
● Lay  t he car ds out  in  2 

separ at e gr oups. 
● Have k ids dr aw one car d 

fr om each gr oup.
● They  can collect  t he pair  

when t hey  mat ch a sound.
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run ran

had has

if off



Language Links by  SOUND!

● Cr eat e a set  of, w it h  2 
car ds (wor ds) for  each 
sound.

● Have t he st udent s link  
up t o a par t ner  t hat  has 
a sound in  common.  
They  need t o be able t o 
r ead bot h  wor ds.  
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seven sets

help went

was were



Songs and St or ies for  Sigh t  Wor d Lear n ing 

● Hu m  a  fa m ilia r  s o n g  o r  n u r s e r y  r h y m e  a n d  r e p la ce  t h e  ly r ics  wit h  
t h e  le t t e r s  s p e llin g  o u t  s ig h t  wo r d s .  t o  a  fa m ilia r  t u n e  t o  s p e ll o u t  
wo r d s .  
○ Hi Ho  t h e  Da ir y  O :  Th e r e  is  n o  “a ” in  t h e y …
○ Twin kle  Twin kle  Lit t le  St a r :  B- e - c- a - u - s - e ...



Songs and St or ies for  Sight  Wor d Lear n ing 
● Cr e a t e  a  s t o r y  fo r  t h e  vis u a l 

lo o k o f t h e  wo r d .  Th e  s t o r y  
it s e lf is n ’t  im p o r t a n t , it  is  ju s t  a  
wa y  t o  a t t a ch  t h e  vis u a l lo o k 
t o  t h e  co r r e c t  s p e llin g .  

● Th e  s t o r y  ca n  t h e n  b e  u s e d  a s  
a  p r o m p t  fo r  t h e  co r r e c t  
s p e llin g .  

Presenter
Presentation Notes
The vowels are trying to say /e/. The a and the i are trying to be the letter e.  That’s wrong, so they are locked in jail. Draw a jail cell over the ai.  



Sky wr it e t he Sight  Wor ds 
● Us in g  la r g e  m u s cle s  a n d  a  

s t r a ig h t  a r m , a s k  r e a d e r s  t o  
wr it e  t h e  wo r d  in  g ia n t  le t t e r s .  

● Fo r  ch a lle n g e  o r  d e e p  r e vie w, 
h a ve  r e a d e r s  c lo s e  t h e ir  e y e s  
a n d  wr it e  t h e  wo r d s . 

● Us e  a  fla s h lig h t  t o  wr it e  t h e  
wo r d s  o n  t h e  wa ll o r  ce ilin g .  

Ph o t o : Or t o n - Gillin g h a m  Ap p r o a ch  t o  Sky  Wr it in g

Presenter
Presentation Notes
Kinesthetic way of teaching sight words.   incorporates a kinesthetic approach to instructing handwriting, but not just with a pencil in hand! SkyWriting is a way for students to use their whole body while learning the correct way to write a letter. The full body experience uses the body’s muscle memory to transfer that information to the brain, which in turn stores it for later use when a pencil is in hand.
SkyWriting is done with an arm that is stretched out, fully locked, in front of the student. Fingers are also extended so that the energy flows fully from the body into the sky. 




Build t he Sight  Wor ds
● Le t  r e a d e r s  e xp lo r e  h o w t h e  wo r d  

lo o ks  b y  ch a n g in g  it  a n d  t h e n  
r e t u r n in g  t o  co r r e c t  s p e llin g .  

● Us e  fo a m  le t t e r s , le t t e r  t ile s  o r  
m a g n e t ic  le t t e r s . As k r e a d e r  t o  
s p e ll t h e  wo r d .  

● Wh ile  t h e y  c lo s e  t h e ir  e y e s , s wa p  
t h e  le t t e r  o r d e r  o r  r e m o ve  a  le t t e r .  

● Ha ve  t h e  r e a d e r  id e n t ify  wh a t  is  
wr o n g  a n d  m a ke  t h e  co r r e c t io n .  



Act ivit y
Vis it in g  a n  e le m e n t a r y  g r a d e  c la s s r o o m , y o u  s e e  s m a ll g r o u p s  
“wo r kin g  o n  s ig h t  wo r d s .”  On e  g r o u p , wo r k in g  wit h o u t  t e a ch e r  
s u p p o r t , h a s  a  s t a ck  o f s ig h t  wo r d  ca r d s  a n d  is  b u ild in g  t h e  s ig h t  
wo r d s  fr o m  d o u g h  a n d  t h e n  wr it in g  t h e  wo r d s  o n  a  wo r ks h e e t .  
All we r e  e n g a g e d .  Wh e n  a s ke d  in d ivid u a l s t u d e n t s  t o  r e a d  t h e  
wo r d s , ⅗ t im e s  t h e y  we r e  n o t  a b le  t o  d o  s o .  

As  a n  in s t r u c t io n a l co a ch  o r  a d m in is t r a t o r , wh a t  is  y o u r  n e xt  
s t e p ? 



What  Have You Lear ned Today ?

Fin a l Th o u g h t s :

● Re s e a r ch  in d ica t e s  s t u d e n t s  lit e r a cy  le ve ls  in c r e a s e  
wh e n  t h e y  a r e  a b le  t o  m a ke  a  co n n e c t io n  t o  t h e  s o u n d s  
a n d  p a t t e r n s  wit h in  h ig h  fr e q u e n cy  wo r d s  r a t h e r  t h a n  
r o t e  m e m o r iz a t io n .

● Re m e m b e r , s o m e  wo r d s  h a ve  “r u le  b r e a ke r s ” a n d  
p a t t e r n s  t h a t  ca n  b e  m e m o r iz e d  “b y  h e a r t .” 

● Th e r e  is  a  wa y  t o  t e a ch  h ig h  fr e q u e n cy  wo r d s  wit h  a  
p u r p o s e !

Presenter
Presentation Notes
Reading is not a visual process!  It is all about language! 
Students’ automatic word recognition increases when they are able to make a connection to the phonology and orthographic patterns within high frequency words rather than rote memorization.
Connect to the 4 part processor when teaching “sight words.”
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