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Top-Down Topic Web
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2020 Ohio Plan Revisions
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• Focus on need for differentiated                                             
core instruction across MTSS 
aligned to S of R

• Promote collaboration among 
educators, such as content area 
teachers and intervention 
specialists

• Bridge gap between research, 
jargon & instructional practice



Ohio’s Language & Literacy Vision
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Children need to develop proficiency 
in language and literacy for success in 
all the academic subjects, experiences 
and opportunities they will encounter 
after finishing formal schooling. 
Underdeveloped literacy skills lead to 
underachievement in academic subjects 
and often affect school and social 
behavior (p. 18)



Content Literacy 

• The above essential components must be integrated into all
content areas and become the shared responsibility of all
secondary educators and specialists who support learners across
this grade range. This does not mean all educators become
reading teachers, but that all educators differentiate instruction
within their disciplines to ensure all learners have equitable
opportunities to access discipline-specific text, discourse and
writing.

• To meet the needs of all learners in this phase, districts and
schools implement evidence-based strategies across content
areas, such as explicit vocabulary instruction and extended
discussion of text meaning and interpretation; provide literacy
instruction and support that is discipline-specific; and provide
individualized intensive intervention in reading, as needed.

(Ohio Literacy Plan p. 32)
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What is content literacy? 



K-4 Literacy Instruction

Core instruction 
for all students 
must address 

all five 
components of 
reading, plus 

writing!

Phonemic 
Awareness

Phonics

Fluency

Vocabulary

Comprehension

Writing



For Grades 5-12
IES Report (2008)

5 recommendations:

1. Provide explicit vocabulary instruction

2. Provide direct and explicit comprehension strategy 
instruction 

3. Provide opportunities for extended discussion of text 
meaning and interpretation 

4. Increase student motivation and engagement in 
literacy learning 

5. Make available intensive and individualized 
interventions for struggling readers that can be 
provided by trained specialists

Ti
er

 I
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Content Teachers



Literacy Instruction 
in the 

Content Areas: 

Getting to the Core of 
Middle and High School 
Improvement (2007)

What Content-Area Teachers 
Should Know About 
Adolescent Literacy

National Institute for Literacy, 
2007



The Research Base 
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Writing 
Next

Writing to 
Read 

Reading 
Next

www.all4ed.org
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Practice Activity: “Napping”

• Vocabulary tasks
– Previewing
– Selecting words to teach in-depth

• Comprehension strategies:
– Topic web graphic organizer
– Two-column notes
– Summary

• Writing from sources
– Essay question response
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Part 1:

Content 
Vocabulary



Effective Vocabulary Instruction
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1 Preview

2 Word connections

3 Select, teach in-depth

4 Word learning strategies

5 Word consciousness

Breadth
many words

D
ep

th

few
 w

ords
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Why Preview Vocabulary?

• Activate prior knowledge

• Clear up misconceptions about a word’s 
meaning

• Clarify meaning of known words with multiple 
meanings

• Provide some familiarity with unknown words

Previewing is more of a comprehension 
strategy than it is direct teaching of 

specific words.
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Goal of Previewing

• Goal: to offer temporary, basic familiarity with 
the meaning of the words in text to be read

“Introduce the word so                        
that students won’t                                                                
stumble over it when                            
they see it in an                            
upcoming passage.”
(Graves, 2006)

• It is more about attaching some meaning to a 
new word than enabling deep learning of 
words.



Student Rating of Word Knowledge

• Levels of word knowledge
4 Know it well, can explain it, use it
3 Know something about it, can relate it to a situation
2 Have seen or heard the word
1 Do not know the word 

• Word Knowledge Checklists

• Raise your fingers
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• evidence

• rousing

• Allied Powers

• Mona Lisa

• internal clock

• in sync

• alertness

• residents
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Practice Activity

• subjects

• primes 

• siesta

• furthermore

• blood pressure

• waves of weary teens

• motto
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Why Go Deep With Some Words?

• Previewing vocabulary is 
different from directly 
teaching specific words.

• Essential content words 
must be taught in-depth.

• Students with weak 
vocabularies especially 
benefit from in-depth 
instruction for some 
words.



3 Tiers of Words

Tier 1
words of everyday speech

Tier 2
general academic vocabulary

saunter, verify, escalate, redundant

Tier 3
subject-specific academic vocabulary

aorta, carburetor, personification
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Adapted from Beck, McKeown & Kucan, 2002

words for 
in-depth 

instruction
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Selecting Words

• Consider words that are:
– important to the text
– useful to know in many situations
– uncommon in everyday spoken language but 

recurrent in written text

• Differentiate your choice of words based on 
needs of students

• Choose words yourself – don’t rely on reading 
programs or textbooks to identify words 

• Spelling lists are not the same as vocabulary 
lists



• evidence

• rousing

• Allied Powers

• Mona Lisa

• internal clock

• in sync

• alertness

• residents
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Practice Activity

• subjects

• primes 

• siesta

• furthermore

• blood pressure

• waves of weary teens

• motto



Frayer Template

©Joan Sedita, www.keystoliteracy.com



©Joan Sedita, www.keystoliteracy.com



©Joan Sedita, www.keystoliteracy.com

Part 2:

Comprehension
Strategies
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Top Down Topic Webs

Two Column Notes

Summary

Question Generation

Text Structure

Critical Thinking

I, We, You 

Main Idea Skills





Top-Down Topic Web
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web of science textbook section
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web for chapter of expository text (social studies)



©Joan Sedita, www.keystoliteracy.com

English: 
background 
information
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topics for a class debate


[image: image1.wmf]



Making Topic 
Webs
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“We’re at the you do it stage!”
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Practice Activity

What might a 
simple topic 
web look like 

for the article?



• Students who struggle with reading may 
benefit from annotated text. 

• Consider: 
– Identifying introduction and conclusion
– Circle transitions
– Insert guiding questions
– Provide supports to identify paragraph main ideas
– Insert simple definitions or synonyms

Look at the scaffolded source.
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Practice Activity

Scaffolding Text Prior to Reading
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Topic  ___________________________

Big picture Subordinate 
information

Two-Column Notes



Webs to Notes
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topic

A B C

topic

A

B

C

details

details

details



©Joan Sedita, www.keystoliteracy.com



©Joan Sedita, www.keystoliteracy.com



©Joan Sedita, www.keystoliteracy.com



©Joan Sedita, www.keystoliteracy.com



©Joan Sedita, www.keystoliteracy.com

notes from 
textbook 
chapter  

(science)



©Joan Sedita, www.keystoliteracy.com

notes 
about a 
process
(math)
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notes from 
textbook 
chapter  

(social studies)



WHAT is a summary?

• One of the most 
effective strategies

• A review of the 
main ideas or most 
important events

How is summarizing 
different from retelling or 

recounting?

Sponge Metaphor
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How to Write a Summary

1. Distinguish main ideas from 
details.

2. Write in phrase form.

3. Begin with an introductory 
statement.

4. Turn main ideas into sentences, 
and include a few details.

5. Combine the sentences.

6. Incorporate transition words.

7. Proofread.
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MIST

Main ideas listed

Introductory sentence 

Sentences with main 
ideas

Transitions added



Transition 
Words
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pu
rp

os
e



Summary 
Template
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• Review the completed two-column notes 
and the summary.
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Practice Activity
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Part 3:

Writing From 
Sources
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Quick Writes Content Learning 
Tasks

Formal Writing Tasks

• < 10 min

• Related to 
content

• Objective: 
process, 
reflect on, or 
assess content 
learning

• No revision

• Informally 
evaluated, not 
graded

• 1 or more 
sessions

• Related to 
content

• Objective: 
deepen 
understanding & 
reflection, 
assess content 
learning

• May be revised

• May be 
informally 
evaluated, may 
be graded

A. Classroom
• Multiple sessions

• Related to content

• Objective: more deeply learn 
content, develop authentic 
writing skills, assess writing 
skills, prepare for on-demand 
writing

• Revised, formally evaluated, 
graded

B. On-Demand Assessments
• Timed setting

• Objective: assess 
comprehension & writing

• Formally evaluated, Scored



Mini WAG: 
Teacher & Student Planning Tool

©Joan Sedita, www.keystoliteracy.com



Review the Annotated Text

• Which paragraphs contain relevant 
information?

• Information is underlined.

effects of not getting sleep

benefits of napping

©Joan Sedita, www.keystoliteracy.com



sleep and napping

Effects of lack 
of sleep

Benefits of 
napping

Provide blank notes as a scaffold.

• Interrupted sleep: confuses internal clock
• Causes trouble concentrating
• Makes you grumpy

• Helpful for people with unusual work schedules
• Improves memory & mental performance
• Can reduce # mistakes tired person makes
• Helps brain function at higher level = better 

ideas, solutions, recall
• Happier & more alert
• Less likely to die of heart disease, lowers blood 

pressure
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Notes to Writing

Napping can counter the effects of not getting 
enough sleep. When sleep is interrupted it confuses a 
person’s internal clock. One effect is to cause you to 
have trouble concentrating. Another effect is that it 
makes you grumpy! That is why napping is helpful for 
people who do not get enough sleep because of unusual 
work schedules. Napping improves memory and mental 
performance. This results in a tired person making 
fewer mistakes. Napping has also been found to help the 
brain function at a higher level. This in turn leads to 
better ideas, solutions, and recall of information. In 
addition to making you happier and more alert, napping 
will lower your blood pressure and make you less likely to 
die of heart disease. There certainly is a case to made for 
taking naps!
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Practice Activity: “Napping”

• Vocabulary tasks
– Previewing
– Selecting words to teach in-depth

• Comprehension strategies:
– Topic web graphic organizer
– Two-column notes
– Summary

• Writing from sources
– Essay question response



Keys to Literacy 
• Keys to Beginning Reading
• The Key Comprehension Routine (4-12 and K-3)
• The Key Vocabulary Routine 
• Keys to Close Reading 
• Keys to Content Writing
• Keys to Argument Writing
• Keys to Early Writing
• The ANSWER Key Routine for Extended Response
• Letterland Phonics

Literacy Lines Blog

https://keystoliteracy.com/blog/

Free Instructional Resources

https://keystoliteracy.com/free-resources/

@KeystoLiteracy

https://keystoliteracy.com/blog/
https://keystoliteracy.com/free-resources/
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