


 Student Learning Objective (SLO) Template
This template should be completed while referring to the SLO Template Checklist. 
Teacher Name:        ​Content Area and Course(s): {language} 4  Grade Level(s):         Academic Year: ​​     
Baseline and Trend Data

What information is being used to inform the creation of the SLO and establish the amount of growth that should take place? 
	There are fifty-three students taking this {language} 4 course.  Fifty students have had three years of language learning prior to its start.  Three students are native speakers who did not take formal training for this language.  Two students are heritage speakers who speak {language} at home and one student was an exchange student in {target country} this past summer.  When determining baseline proficiency levels, I considered any prior experience the students have had in the language, as well as the previous year's post-assessment, Can-Do results and LinguaFolio (or other portfolio).   For the current pre-assessment, a new IPA and evidence from Can-Do results were used to determine the students’ current baseline level for this year.
Based on information from the American Council on the Teaching of Foreign Languages (ACTFL), my students in the fourth year of a Level 1 or 2 difficulty language course (e.g., Spanish, French, German, Latin, ASL) will typically begin at an Intermediate Low level of language proficiency and, by the end of a year long course, will attain an Intermediate Mid level of proficiency. Trend data from last year, along with the pre-assessment results from this year, show that my students struggle in their interpersonal skills but are very strong in interpretive skills and cultural content. Three of my students are on a language IEP and have weak reading and writing skills.

The current baseline proficiency levels of my students are broken down into subgroups to differentiate experiences and abilities: 
Baseline Proficiency Level

Number of Students

Novice High3
4
Intermediate Low 1
9
Intermediate Low 2
29
Intermediate Low 3

11


	□ Identifies sources of information about students (e.g., test scores from prior years, results of preassessments)

□ Draws upon trend data, if available

□ Summarizes the teacher’s analysis of the baseline data by identifying student strengths and weaknesses


Student Population

Which students will be included in this SLO? Include course, grade level, and number of students.
	All students in {language} level 4 will be covered by this SLO.  No students will be excluded unless it is required by their IEP, 504 plan, or other exclusions.  There are ## freshmen, ## sophomores, ## juniors and   ## seniors included in this SLO.   Three of my students are on a language IEP and have weak reading and writing skills.

{Sample contextual factors to possibly include}:  There are ## IEP students, ## students with 504 plans, ## ELL students, ## heritage speakers and ## gifted students. One student was an exchange student in {target country}  last year; one student regularly speaks {language} in the home; and two students have previously traveled to {language}- speaking countries during family vacations or church mission trips. 

{Other sample contextual factors to possibly include}: Many of the students in this class struggle with reading comprehension tasks.  This may affect the reading performance level that these students attain, leading to a lower overall performance level.  
 

	□ Identifies the class or subgroup of students covered by the SLO

□ Describes the student population and considers any contextual factors that may impact student growth

□ If subgroups are excluded, explains which students, why they are excluded and if they are covered in another SLO


Interval of Instruction

What is the duration of the course that the SLO will cover? Include beginning and end dates. 
	This yearlong course began on {date of first day of school} and will end on {end date of course}. The duration of each class is ## minutes, and the class is scheduled to meet ## times per week over the course of the evaluation period.   The interval of instruction for this SLO began on {date of first day of school} and will end on {date of post-assessment}.


	□ Matches the length of the course (e.g., quarter, semester, year)



Standards and Content

What content will the SLO target? To what related standards is the SLO aligned? 

	The content taught in this course will be aligned to Ohio's New Learning Standards for 9-12 World Language Programs.  The essential learning for this level 4 course is represented by the following standards. These standards were chosen because they are the basic skills that students need for successful verbal and written communication with native speakers; they focus on literacy skills for comprehending authentic texts; and they prepare students for {language} Advanced Placement and/or university studies.  This is not a targeted SLO .
1. Communication:  Communicate in languages other than English, both in person and via technology, within the following modes:

Interpretive communication (reading, listening/viewing): 
· Derive meaning from messages and texts using listening, reading and viewing strategies
· Identify how authentic sources convey viewpoints and use authentic sources critically
· Comprehend and interpret information in authentic messages and informational texts
· Comprehend and interpret information about the main idea and relevant details in authentic literary texts
Interpersonal Communication (speaking/signing,  listening/viewing,  reading and writing):
· Negotiate meaning using requests, clarifications and conversation strategies
· Interact with others using culturally appropriate language and gestures on familiar and some unfamiliar topics

· Express preferences, feelings, emotions and opinions about familiar and some unfamiliar topics

Presentational Communication (speaking /signing, writing): 

· Convey meaning using writing processes and presentation strategies
· Present information, concepts and viewpoints on familiar and some unfamiliar topics from across disciplines
· Present a range of literary, creative and artistic endeavors to audiences near or far
2.  Cultures:  Gain and use knowledge and understanding of other cultures:
· Analyze and describe relationships among products, practices and perspectives and compare them across cultures
· Experience the target language and culture(s) and share information and personal reactions with others

Cultural content  will be integrated into the content taught within the three modes of the Communications standard.


	□ Specifies how the SLO will address applicable standards from the highest ranking of the following: (1) Common Core State Standards, 
     (2) Ohio  Academic Content Standards, or (3) national standards put forth by education organizations

□ Represents the big ideas or domains of the content taught during the interval of instruction

□ Identifies core knowledge and skills students are expected to attain as required by the applicable standards (if the SLO is targeted)


Assessments
What assessments will be used to measure student growth for this SLO? 
	The use of an Integrated Performance Assessment (IPA) will be used to measure growth for this SLO.  Students on IEPs or other learning plans will receive all modifications listed in their plans.  Our department will be using the holistic proficiency rubrics from the Ohio Department of Education 
to determine final proficiency levels, as described in the table below: 


 {Additional option for teachers using Can-Do statements:  The IPA results will be supported by the NCSSFL-ACTFL Can-Do statements and the LinguaFolio student portfolio (or other portfolio).  These assessments will be combined into a final proficiency level as described in the table below.} 
Final Language Level 
Assessment and Differentiation
Intermediate Low 3

“3” = Exceeds the criteria for Intermediate Low on the ODE proficiency rubric.         
        {Option: The IPA score is supported by portfolio evidence of mastery of 90% of the NCSSFL-ACTFL Can-Do statements at the Intermediate Low level.}  

Intermediate Mid 1

“1” = Partially meets the criteria for Intermediate Mid on the ODE proficiency rubric.        
       {Option: The IPA score is supported by portfolio evidence of mastery of 70% of the NCSSFL-ACTFL Can-Do statements at the Intermediate Mid level. } 

Intermediate Mid 2

“2”  = Meets the criteria  for Intermediate Mid on the ODE proficiency rubric.         
      {Option: The IPA score is supported by portfolio evidence of mastery of 80% of the NCSSFL-ACTFL Can-Do statements at the Intermediate Mid level.}  

Intermediate Mid 3

“3” = Exceeds the criteria for Intermediate Mid on the ODE proficiency rubric.         
        {Option: The IPA score is supported by portfolio evidence of mastery of 90% of the NCSSFL-ACTFL Can-Do statements at the Intermediate Mid level.}  

1. An Integrated Performance Assessment (IPA) is an assessment framework designed by ACTFL to measure student progress toward the attainment of the competencies described in the state and national standards and the ACTFL Performance Guidelines for K-12 Learners.  
Within a single thematic and cultural context, students complete:

· an interpretive reading and listening task, based on a culturally authentic video, audio or text in {language}.
· an interpersonal task  (based on the previous task), where students interact with others in oral or written form, in {language}.

· a presentational writing and/or speaking task in {language} that summarizes their learning from the previous tasks. 
As part of the post-assessment, IPA tasks are designed so that students of all ability levels can successfully complete the task at various levels of performance.  We are scoring our students using the holistic proficiency rubrics from the Ohio Department of Education to determine final proficiency levels. The IPA and rubrics follow the ACTFL framework and recommendations for language performance.  Students’ targeted proficiency levels are differentiated in the above table.   
The Integrated Performance Assessment {Option: supported by portfolio evidence of mastery of the Can-Do statements,} is an appropriate assessment instrument that will measure students' overall growth in language proficiency across the modes of interpretive, interpersonal and presentational communication and the skills of reading, writing, speaking and listening, as outlined in our state standards.  This assessment will determine students’  final proficiency levels as described in the table above, based on recommendations by the Ohio Department of Education World Languages and the Ohio Foreign Language Association. 

2. {Option: The NCSSFL-ACTFL Can-Do statements are part of the LinguaFolio  portfolio assessment designed by NCSSFL (National Council of State Supervisors for Languages) to support learners in setting and achieving their goals for learning languages.  As part of the pre/post-assessment, students answer "I can" statements aligned with the national and state standards. These Can-Do statements will be given at levels above and below students’ current proficiency to provide “stretch” for students of all ability levels.   Students  will include paper and/or digital representative samples of interpretive, interpersonal and presentational tasks in their portfolio,  showing that they know and can do what they've marked in their "I can" statements. 

This evidence will target the students' current level of language proficiency across the three modes of communication (interpretive, interpersonal and presentational) and the four language skills (listening, speaking, reading and writing).  Students’ targeted proficiency levels  will be determined based on the percentages listed in the above table.}


	□ Identifies assessments that have been reviewed by content experts to effectively measure course content and reliably measure student learning as
    intended

□ Selects measures with sufficient “stretch” so that all students may demonstrate learning, or identifies supplemental assessments to cover all ability
    levels in the course

□ Provides a plan for combining assessments if multiple summative assessments are used

□ Follows the guidelines for appropriate assessments


Growth Target(s)

Considering all available data and content requirements, what growth target(s) can students be expected to reach? 
	All students in this {language} 4 course are covered by this SLO.  By the end of year three of this language, the students should be performing at the
Intermediate Mid range, or at a proficiency that is one full level above the baseline score on their pre-assessment. According to my trend data from previous years, as well as research conducted by the American Council on the Teaching of Foreign Languages, these targets are rigorous yet attainable. 
Throughout the year my students will be evaluated in the following areas.  A student may fluctuate in proficiency level within these areas.  However, 
the students’ final proficiency level will be holistically determined using the assessments and rubrics previously identified.
· Interpretive communication (reading and listening)

· Interpersonal communication (written and/or spoken)

· Presentational communication (written and/or spoken)

· Cultures (through the target language, gain and use knowledge and understanding of other cultures).

Growth targets based on pre-assessment data and course content:
Pre-Assessment Baseline Score

Integrated Performance Assessment score
(as supported by Can-Do statements, portfolio, and post-assessment from previous year) 
Post-Assessment Growth Target

Integrated Performance Assessment score

 (as supported by evidence from Can-Do statements and portfolio from current year) 
Novice High 3
Intermediate Low 3
Intermediate Low 1

Intermediate Mid 1

Intermediate Low 2

Intermediate Mid 2

Intermediate Low 3

Intermediate Mid 3

{Example for students with targets outside of the above ranges}: One of my Novice High-3 students is a native speaker with weak reading and writing skills. To differentiate his learning, I will focus on these skills and I anticipate him progressing to an Intermediate High-1 proficiency level. 
For Novice High-3 students with language IEPs, I anticipate a final proficiency level of Intermediate Low-2.


	□ All students in the class have a growth target in at least one SLO.
□ Uses baseline or pretest data to determine appropriate growth.
□ Sets developmentally appropriate targets.    □ Sets ambitious yet attainable targets.
□ Creates tiered targets when appropriate so that all students may demonstrate growth.    


Rationale for Growth Target(s)
What is your rationale for setting the above target(s) for student growth within the interval of instruction?

	Based on information from the American Council on the Teaching of Foreign Languages, a rigorous and attainable proficiency level for my language students to obtain after four school years of study is Intermediate Mid.  Based on trend data from previous years, pre-assessment data from this year, and the content to be covered in this course, Intermediate Mid  is an appropriate growth target for my students who are entering level 4 at the Intermediate Low level.  For my students who are entering this course at a proficiency level that is above Intermediate Low, an appropriate growth target is one full level above their baseline score, based on this same research and data.  Some of my students with learning or other contextual considerations require target adjustment as determined by the data and their individual learning needs.  These are explained in my growth target section. 

Last year’s post-assessment results and this year’s pre-assessment results show that my students struggle with interpersonal communication, so this will be an area of focus for me this year.  Through a variety of formative and summative performance assessments, such as IPAs, Can-Do statements and portfolios, I will be able to identify student needs and  modify my instruction to ensure success when measuring  student growth in language proficiency.  
{SAMPLE: how targets align with school/district goals}: Our district’s goals focus on developing 21st Century Skills for our students.  The targets in this SLO align with the broader goals of my district.  My world language classroom helps the students become 21st century learners by providing the students with problem solving scenarios, critical thinking skills, a global vision of education and life, cultural competencies, technology usage and collaboration.  These skills are measured through proper administration of IPAs and through informed use of the Can-Do statements and LinguaFolio / student portfolios.  My students will be expected to leave the classroom as 21st Century learners, speaking the language in culturally appropriate ways. 



	□ Demonstrates teacher knowledge of students and content

□ Explains why target is appropriate for the population

□ Addresses observed student needs

□ Uses data to identify student needs and determine appropriate growth targets

□ Explains how targets align with broader school and district goals

□ Sets rigorous expectations for students and teacher(s)
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