Resource 16: TBT 5-Step Process Rubric for Self-Assessment and Monitoring
Directions: 

1) TBTs complete the following rubric to self-assess the TBT in relation to the criteria of the Ohio 5-Step Process.  Submit your results to the BLT.

2) BLTs aggregate the TBT self-assessment results to monitor progress of TBTs across the building. Submit your summary results to the DLT.

3) DLTs/CSLTs aggregate the BLT summary results to monitor progress of TBTs in each building across the district.

4) DLTs/CSLTs and BLTs may wish to validate the TBT self-assessment results by using this criteria and rubric as a monitoring instrument.

The results may be used to: 1) determine which TBTs require additional support and/or professional development, and 2) identify TBTs that are effectively implementing the 5-Step Process for replication within a building and/or district-wide.

	Criterion
	1 (Beginning)
	2 (Developing)
	3 (Accomplished)
	4 (Exemplary)

	Effective Team Organization: Collaborative teams regularly participate in purposeful meetings.
	Teams do not or rarely hold meetings.
Teams are at the forming stage of team development.  

Teams have not defined roles/responsibilities.
Teams have no clear data forms/protocols. 


	Teams schedule meetings but they are only held occasionally.
Teams are at the storming stage of team development

Teams have not clearly defined roles/responsibilities.
Teams inconsistently use team data forms/protocols 
	Teams hold meetings according to a prescribed schedule.
Teams are at the norming stage of team development.
Teams define roles/responsibilities at each meeting.
Teams consistently use team data forms/protocols.  
	Teams hold meetings according to a prescribed schedule.
Teams are at the performing and adjourning stage of team development

Teams define roles/responsibilities at each meeting and they are applied across the system

Teams consistently use team data forms/protocols to facilitate their work

	Step 1:  Collect and chart data to identify how students are performing/progressing.
	Data is not assembled.

A common pre-test/formative assessment is not used.

No rubric/scoring guides exist.


	Some teachers bring data to meetings.

A common pre-test/formative data is used inconsistently.

There are rubric/scoring guides with defined benchmarks but not agreed to by all team members.


	Most teachers organize data prior to meeting using forms and protocols.

Common assessments aligned to standards are given to ALL students at that level at least quarterly (e.g., SWD, ELL, Title I).

There are rubric/scoring guides with defined benchmarks and agreed to by all members.
	All teachers organize data prior to meeting using forms and protocols.

Common assessments aligned to standards are regularly given to ALL students at that level (e.g., SWD, ELL, Title I).

There are rubric/scoring guides with defined benchmarks and used by all team members.

	Step 2:  Analyze student work specific to the data.
	Student work is not analyzed to identify learning needs.

No process is in place to select/use representative samples of student work.

TBT makes little or no connection between data being analyzed and its connection to the building/district strategies/actions.

TBT makes little or no connection between data being analyzed and its connection to benchmarks and grade level indicators (Ohio Academic Content Standards).
	Student work is analyzed but only on an individual, student-by-student basis.

There is a process in place to select/use representative samples of student work.

TBT makes some connections between data being analyzed and its connection to the building/district strategies/actions.

TBT makes some connections between data being analyzed and its connection to benchmarks and grade level indicators (Ohio Academic Content Standards).
	Student work is analyzed for most groups of students.

There is a process in place to select/use samples of student work that is representative of most students.

TBT makes many connections between data being analyzed and its connection to the building/district strategies/actions.

TBT makes many connections between data being analyzed and its connection to benchmarks and grade level indicators (Ohio Academic Content Standards).
	Student work is analyzed for all groups of students.

There is a process in place to select/use samples of student work that is representative of all students.

TBT makes consistent connections between data being analyzed and its connection to the building/district strategies/actions.

TBT makes consistent connections between data being analyzed and its connection to benchmarks and grade level indicators (Ohio Academic Content Standards).

	Step 3:  Establish shared expectations for implementing specific effective changes in the classroom.
	Instructional practices are not identified.

Differentiation of instructional practices to meet academic levels and subgroup needs is not evident.

Targets are not established.

Job embedded professional development is not present.
	Instructional practices to implement are identified but not based on common assessment data.

Differentiation of instructional practices to meet academic levels is somewhat evident.

Established targets are academic or behavioral but may not be specific and measureable.

Professional development is limited to traditional methods, e.g., workshops.
	Instructional practices to implement are identified and based on common assessment data.

Differentiation of instructional practices to meet academic levels and subgroup needs is somewhat evident.

Specific, measureable group targets reflect consideration of enrichment groups.

Job embedded professional development is available to support teacher use of the instructional practices (modeling, coaching, demonstration, co-teaching).
	Instructional practices are evidence-based on common assessment data and are timely and intervention based.

Differentiation of instructional practices to meet academic levels and subgroup needs is evident.

Specific, measureable targets established for each academic level and/or subgroups.

Job embedded professional development is systemically implemented to support teachers use of the instructional practices (modeling, coaching, demonstration, co-teaching).

	Step 4:  Implement changes consistently across all classrooms.
	25% or less of teachers implement agreed upon instructional practices. 

Agreed upon instructional practices are implemented with few identified groups of students.
	50% of teachers implement agreed upon instructional practices. 

Agreed upon instructional practices are implemented with some identified groups of students.
	75% of teachers implement agreed upon instructional practices. 

Agreed upon instructional practices are implemented with most identified groups of students.
	100% of teachers implement agreed upon instructional practices. 

Agreed upon instructional practices are implemented with all identified groups of students.

	Step 5:  Collect, chart and analyze student pre/post-data and determine effectiveness of practices.
	Common post-test results are not analyzed.

Instructional practices are inconsistently evaluated on their effectiveness and level of implementation. 

Instructional practices are not documented, shared and duplicated.

Course corrections are not discussed.
	Common post-test results are inconsistently analyzed.

Instructional practices are inconsistently evaluated on their effectiveness and level of implementation. 

Instructional practices are occasionally documented, shared and duplicated.

Course correction is discussed.
	Common post-test results are analyzed relative to the targets. 

Instructional practices are evaluated on their effectiveness and level of implementation. 

Instructional practices are generally documented, shared and duplicated. 

Course correction is discussed but not documented.
	Common post-test results are analyzed relative to the targets. 

Instructional practices are evaluated on their effectiveness and level of implementation. 

Instructional practices are always documented, shared and duplicated. 

Course correction is discussed, documented, defined and timely.
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