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Executive Summary

Ohio’s Part B State Systemic |I mprovement Pl an
Accountability work implemented during 202015 by the staff at the Office for Exceptional

Children at the Ohio Department of Edtioa (ODE), State Supgdreamslocaleducation

agencies, and stakeholders. The State of Ohio has identified improving early literacy outcomes

for all children, including those with disabilities, as a priority.

In Phase | of the SSIBDE and its multiple stakeholders reviewed various sources of data and
concluded that a significant gap exisistween the targets and performance on reading and
math state assessments for all students, includingsthwith disabilities. This information,
combined with knowledge of existing state initiatives that focus on early literacy (e.g., Third
Grade Reading Guarantee) and the predictive nature of early literacy for future academic
success, led the state to idefy early literacy as the basis for ggate-identified measurable
resuls.

Phase 1l of the SSIP describes, in ddtail the state of Ohio is focusing on building teacher

capacity to provide higlquality, evidencebased early literacy instruction anatervention by
leveragingandnodi f ying the state’s infrastructure, s
implementation of the evidencéased practices, and evaluating the intervention activitidse

five components of this early literacy platieacher capacity, shared leadership, nmiigred

systems of support, parent partnerships, and community collaboratiare discussed, as is the

logic model that ODE and its stakeholdspecifically createtb define, guide, and evaluatbe

key components othis plan.

TheODHBpartnered across offices within the department (e.g., Early Learning, Curriculum and
Assessment, Third Grade Reading Guarantee) and with other state agencies (e.g., Departments
of Health and Developmental Disabilities) to identify both additions and awstwthe current
educational infrastructure that will support locathool districts with implementingiew, high

guality early literacy training and instruction with fidelity. Most notaldl regional early

literacy specialistavere hired acrosseight@hi o’ s 16 St atbsuppSruthefirstr t Te a
cohort of districts with implementationODE assigned an early literacy project manager to
oversee the work of the new early literacy speciali©IBE usethe existing Ohio Improvement
Process frameworknd infrastructureasthe foundatiors neededto implement evidencébased

early literacy instruction, including the addition of early literacy goals, strategies, adult
implementation indicators, and student outcomes into existing district plans; and ODE and

State Support Teanmeade plans to scale up the eviderisased practices in additional districts
representing all 16 regions across the state in future cohorts.

Improving early literacy instruction and outcomes across the state requires planning for and
implementinga hostofweli ef i ned activities that have the ¢
ability to read. Highlights from the extensive list of activities include:
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1) Selecting Language Essentials for Teachers of Reading and SpEIREHs the
evidencebased intervention for teachers that wdhhance literacy instructiom
participating districts

2) Designing thanstructional coaching component asoth an implementation support
and aclearly definedntervention;

3) Hiring regional early literacy specialists who will serve as coaches for participating
schools while building the capacity of internal district coaches to suatairscale
up the evidencebased practices;

4) Selecting districts to participate in the first cohort based on identified readiness
criteria;

5) Developing partnership agreements with Cohort 1 districts that outline the
incentives expectations, roles, and respsibilities of participation;

6) Funding and organizing LETRS training and coaching for teachers, regional early
literacy specialists, ODE aB8thte Support Tearstaff, building administrators, and
district facilitators;

7) Building a cadre of wstate, certifiel LETRS trainefi®m the group of regional early
literacy specialists

8) Developing a plan for scaling up the evidernzsed practices in additional districts;
and

9) Determining and implementing multiple ways to communicate these efftwrts
stakeholderghroughoutthe state.

Effectiveness of the infrastructure changes and the eviddrased early literacy practices can
only be determined throughighquality formative and summative evaluatioduring Phase |
of the SSIFODE developed theory o action,which describd thefive strategic focus areas
(i.e., teacher capacity, muitiered systems of support, shared leadership, parent partnerships,
and community collaborationylentified to achieveimproved early literacputcomesand
college and career reaakss for students with disabilities. In Phasef ithe SSIFODE and its
stakeholders put this Phase | theory of action into practite 3SIore Team and
stakeholders developed a logic moa@digned to the theory of action that outlines the
resourceneeded (i.e., inputssuch as LETRS training modyldse implementation objectives
and specific goals/strategies (i.e., outpussich as professional developmédat teachers and
principal9, and short, medium, and lorgrm outcomedor this work(e.g., improved teacher
knowledgeof early literacydevelopment improved early literacy scores for children in
preschootthrough third gradeenhancedparentengagementetc). The team developed the
logic model using the implementation drivdramework(e.g., organization, competency, and
leadership) as a guid€ixsen, Blase, Naoom, & Duda, 20T13)eSSIP Core Teadentified
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eight evaluation questions based on the logic model. SSIP stakeholders were instrumental in
analyzing the quality, relevancenéusefulness of the evaluation questions and suggesting
changes. The team identified multiple sources of data needed for the evaluation and will work
with an external evaluator to determine how and when those data will be collected, analyzed,
reported, ard utilized for evaluating process and impact and making-eoisrse modifications.

Phase Il of the SSIP describes the additional steps taken, in a long sequence of purposeful
actions over the past year, to improve early literacy instruction and outcdoreall children

within the State of Ohio. Implementation efforts have already begun at the state, regional, and
district levels. Phase Il of the SSIP, due in February ofZIAJ, will describe the progress

made toward meeting thehort, medium, and logrterm early literacy outcomes outlined

within the logic model, any modifications made to the infrastructure and eviddrased

practices based on the evaluation data, and the efforts towards scaling up this initiative in
additional districts whilglanning for sustainability at all levels.



|l ntroducti on

Over the past two years th@hio Department of Educatiai©®DE)its partners and

stakeholderdhave beenstrategicallydeveloping a State Systemic Improvement Plan (SSIP). As
part of the Phase |8, ODE st aff and stakeholders revieuv
children ages 21 who have disabilities. Members of the SSIP stakeholder dsaepAppendix
A)agreedthat thereis a need to focus on college and career readiness for studatits

disabilities. The statéevel data showedhat the gap between targets and performance was
largestfor reading and math state assessments. Citing research and additional data sources
(e.g., discussionsith stakeholders about existing infrastructu®,h i o’ s legislated e n t
priorities), ODE staff and stakeholders opted todscand leverage existing resources on

improving early literacy outcomes for all children in preschool through grade three, including
children with disabilities, in the state ofhid. The performance measures for the SSIP have
been desi gnatiedde nasi ftiheed “nsett@saumnieHersiverdessriptiort s . ”
of this decision making process and the data@dt i o’ sised te makehis decision,

please see th&tate Sytemic Improvement PlaRhase feport.

The specific intent of this Results Driven Accountabilitiative is to measure progress in early
literacy outcomes in districteetected for strategic assistance, and includes two related state
identified measurable results:

1) The first measure is built on Indicator 3c of thenual Performance Repomvhich
examines reading and matimaticsproficiency rates for students with disabilities:
T ¢KS LISNOSyidlF3aS 2F a0dzRSyda gA0GK RAAIFOAT AL
Third Grade English Language Arts Achievement Test.

2) The second measure is based ueesresltssfran fr om O
reading assessments to identify students i
track” or “not on track” for reading profi

1 The percentage of all kindergarten through third grade students who are on track for
literacy, as meagsed by stateapprovedreading assessments.

These measures reflect the integration of an agewaye focus on early literacy, and are based
onsubsets of measures deve lemgnergand Secondayyd i ncl ud
Education AcFlexibilityWaiver.

Ohio"s stakeholders, along with ODE staff, re
Sate-ldentified Measurable Result:

The percentage of students with disabilities in Cohort 1 districts scoring proficient or above on
Ohi o’ <radelemnglisd Language Arts Achievement Test.
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Baseline and Targets

| Target || 36.70% (Baseline) | 56.00% | 57.00% | 58.50% | 60.00% |

1 ODEestablishedhe targetswi t h  Ohi o’ s St ate Advisory Pane
after review ofhistorical data, projections of trends, and disaggregated data by student
demographics.

1 The targets align with the Indicator 3c reading proficiency targets for FFY22085
which Ohio uses for di gatings (cetidsterminatomyu al s pec
specific to the third grade reading proficiency rate for students with disabilities.

Sate-ldentified Measurable Resul®:
The percentage of all kindergarten through third grade students in Cohort 1 districts who are on
track for literacy, as measured by statpprovedreading assessments.

Baseline and Targets

| Target | 63.58% (Baseline) | 68.00%]|| 72.00%)|| 76.00%]| 80.00%)

1 There is already a focus on this measwrth Ohio's Third Grade Reading
Guarantee.Focus hascreased with the addition of a letter grade component to each
district's Local Report Card specific to this measure.

1 ODEestablishedhe targetswi t h  Ohi o’ s St ate Support Teams
Panel for Exceptional Children. To set the stagédiayet setting, ODE staff summarized
the data analyses leading to tis¢ate-identified measurable resuli&key components of
the infrastructure analysis, root causes for poor performance, and the proposed theory
of action. Participants then divided intoayps to identify proposed targets. The entire
group discussed the recommendations, reached consensus on one set of targets, and
voted to adopt them.

1 The80% target for FFY 2018flects the Cohort 1 districts reaching the current
performance level of abither districts (this is rigorous yet attainable given the current
infrastructure on which to build).

To improve early literacy outcomes for alidents in preschoerade threejncluding students
with disabilities, and meet these targets, ODE needeitléntify at least one evidendeased
practice to implement at thalistrictlevel. Evidencéased practices have been defined as those
procedures that are based on rigorous and systematic scientific research and have
demonstrated evidence of effectivene@dom, Brantlinger, Gersten, Horner, Thompson, &



Harris, 2005). During the past year, ODE and State Support Team staff identified and researched
multiple evidencebased practices that aim to improve early literacy outcomes within school
districts. The pmary evidencb ased practice selected for Ohio
and coaching on Language Essentials for Teachers of Reading and GRelRGLETRS is

based on decades of research on how children learn to reeldding theneurobiological basis

of reading developmenfVoyager Sopris Learning, Inc., 20I8)e criteria by which ODE
selected this initiative are outlined within
Implementation of EvidencBased Practices” section.

Therest of this report describes the work done within the state of Ohio over the past year,
including changes to systems and infrastructure development, the planning for and
implementing ofselectedevidencebased practices in local school districts, andpareng a
comprehensive evaluation plan which will guide current and future systemic improvement
efforts around early literacyYOh i o’ s S S lleld theCdewelepméne ad @ach of the three
core SSIP components (i.e., infrastructure development, suppodistrictimplementation,

and evaluation)EightODEstaff members from several offices within the agency form the SSIP
Core Team. This team worked in partnership with an external evaluator to develop data
collection and analysis strategies and an extépraject manager to ensure the team adhered
to the timelines, scope and requirements for SSIP developridms. report will also cover
technical assistance and other available supports that ODE accessed during the last year, as well
as plans to sustain anscale up this initiative over time.

|l nfrastructure Devel opmer

The SSIP Core Team ancca@Baborativepartners worked across multiple agencies and systems
within agencies talevelop recommendations that wiinhance the existing infrastructure and
support the increased effort towards improving early literacy for children with disabilities in
Ohio.

Infrastructure development includes:

A. Identifying specific infrastructure improvements that supplactal educabn
agenciesvith implementing the identified evidenekased practices (OSEP Guidance
Section 1(a));

B. Identifying and aligning this improvement plan with other statentified
improvement plans for children in both general and special education at tted, lo
regional, and statdéevel (OSEP Guidance Section 1(b));

C. Creating a leadership plan for implementing changes to the infrastructure that
includes roles and responsibilities, available and needed resources, outcomes, and
timelines (OSEP Guidance Secti¢r)); and



D. Identifying and promoting collaboration across state agencies and with stakeholders
to improve the infrastructure (OSEP Guidance Section 1(d)).

The majority of changes and additions to the existing infrastructure focus on the
implementation and coaching of evidenbased early literacy instruction. ODE chose to
implement evidencéased, effective literacy instructional method#h teachers through a
professional development program entitled Language Essentials for Teachers of Reading and
Spelling or LETR$/oyager Sopris, 2016)

ODE created a statevel planning team that coordinates the cremgency efforts around early
literacy to support the implementation of the early literacy initiative. This planning team
includes personnel from special educatioahsol improvement, curriculum and assessment,
early learning, and the Third Grade Reading Guarartee.team will increaseollaboraton to
include other offices and agenciggoughout the duration of this fivgear plan, as
appropriate.

ThroughoutPhase lithe SSIRore Team focused o© h i existing infrastructure and changes
needed to successfully support identified districts in implementing LETRS. The team identified
key infrastructure improvementsvhich includedcoordinationacross all statéevel initiatives
related to early literacy; increasirgapacity at the regional level to suppgmofessional
development andnstructional coaching; desigriag an ODE staff member to coordinateigh

work at the regional leveland developga cadre otertified LET8trainerswithin Ohia

Overthepastyea®O DE and Ohi o’ s St at e sighificanpauditions b ¢ha ms
state andregional staffing infrastructure:

1. ODE allocated funds to hire 12 new regional early literacy specialistgpfmrt
district-level staff (e.g., teachers, administratpc®acheywith implementing
evidencebased practices. These specialists will serve as instructional coaches for
teachers while also supporting and building capacity for diskextl coaches. En
early literacy specialists currently represent eight of the 16 State Support Team
regions. The remaining eight regions will hire early literacy specialists in the 2016
2017 school year, to support districts in their regions as part of Cohort 2.

2. ODE asgned arearly literacy project manager to coordinate the training and work
of the regional early literacy specialisiiplementing LETRth fidelity in multiple
districts requiresan experienced and qualified leader toordinate the training
ensurethat the early literacy specialists are supporting distrargsistently and are
sufficiently supported by ODENd effectively communicate with ODE &fdte
Support Team staff tosupportlongterm sustainability othe early literacy plan
activities.
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3. ODE and State Support Teams are working to build a cadre of certified LETRS trainers
across the state from the group of regional early literacy specialists, which will
provideongoing professional developmeapportunities including coachindor
distic s beyond those targeted for initial
dependence on national trainers and enhance the scale up and sustainability efforts
for this initiative.

4. ODE administrators realigned the work scope for specific staff iDffiee for
Exceptional Children and the Office of Early Learning and School Readiness in order
to devote more capacity to SSIP development, implementation, and evaluation,
including data collection, analysis, and reporting.

The state of Ohio currently has a number of initiatives related to early literacy. Table 1 provides
a complete list of these initiatives. Brief descriptions of these initiatives can also be found in the
Phase | SSIP RepdBDE is leveraging existing infrastructuneluding the Comprehensive
Continuous Improvement Plan, the Ohio Improvement Processttandhird Grade Reading
Guarantee,to supportOhi o’ s Earl.y Literacy Pl an

Tablel: Current Initiatives Impacting Early Literacy

Initiative ODE Offices Funding Sources

Federal IDEA Part B
Office for Improvement and Innovatio| Schoolage Funds

Ohio Improvement Office for Exceptional Children State General Revenue
P P Office of Early.earning and School Funds
rocess .
Readiness IDEA Part B Preschool
Office of Federal Programs Funds

Federal Title | Funds

Oh i odtePersdmnel
Development Grant

(Ohio Improvement
ProcessCoaching,
Leadership, Equity, Parer
Teacher Partnersh)p

State Personnel
Office for Exceptional Children Development Grant
Funds

Center for Curriculum and Assessme
Office for Exceptional Children
Office of Curriculum and Assessmen{ None

Office of Early Learning and School
Readiness

Third Grade Reading
Guarantee
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Initiative ODE Offices Funding Sources

Office for Improvement and Innovatio Federal IDEA Part B

Ohio Leadership Advisory Office for Exceptional Children Schoolage Funds

Council Office of Curriculum and Assessmeni State General Revenue
Office of Educator Licensure Funds

Dyslexia Pilot Project Office for Exceptional Children Federal IDEA Part B

Schoolage Funds

Teacher to Teacher , . . Federal IDEA Part B
Support Office for Exceptional Children Schoolage Funds

State General Revenue
Funds

Federal IDEA Part B
Schoolage Funds

Parent Mentor Project Office for Egeptional Children

Ohio DeansCompact for . . . Federal IDEA Part B
Exceptional Children Office for Exceptional Children Schoolage Funds

Parent and Educator State Personnel

. Office for ExceptionaChildren Development Grant

Partnerships
Funds
Ohio Leadership for
Inclusion,
Implementation, & Office for Exceptional Children Federal IDEA Part B
. Schoolage Funds

Instructional
Improvement

Utilizingelements from three existing state initiatives enables districts that choose to

participatei n Ohi o' s E aaefigiently implemerdtie nctivitiésand to sustain

those activities over timerheOhio Improvement Proceswhich ODE developexhd

i mpl ement ed t d&eaPersognel DévblopmentsGraBtti(SPDE)resents the
framework for i mplement at@hino’'osf sOhh wdls diastlryi c
implementing the Ohio Improvement Process since 20bi2Ohio Improvemen®rocess

infrastructure will be used to implement evidenbased early literacy instruction, including the

addition of early literacy goals, strategies, adult implementation indicators, and student

outcomes into existing district plans. Participating dcss will utilize thér existingOhio

Improvement Processtructures of thedistrict leadershipteam, buildingleadershipteams,
teacherbasedteams, and thdive-step process (a variation afPlan, Do, Study, Acycle to

plan for, implementand evaluate evidenebased practices to improve early literacy outcomes

for students in preschool through grade three. OBEate Support Teag) and participating

districtsare employingthd ami | y/ communi ty engagement work f
family engagement in literacy development and create access to comraitg/systems of

support for literacy.



Other preexisting sate-level initiatives, such as théomprehensive Continuous Improvement
Planand the Third Grade Reading Guarantee, provide existingsinuctures and collaboration
from which this initiative can benefitheComprehensive Continuous Improvement Rlaa
unified grants application and verification systémat has been used bgcal schoodistricts for
the pastl3years It enables districts to look across multiple funding streams and channel
resources to areas of greatest neellach year, districts submit thedomprehense

Continuous Improvement Plarby completing the Needsssessment and Planning Tool
sections of the welbased applicationThis tool requireslistricts to submit goals, strategies,
action steos and budgets for all grantSistricts describe their budget, budget details, nonpublic
servicesand other related items through th€omprehensive Continuous Improvement Plan
This toolsupportsdistricts in thecreation and modificatiof theirimprovementplans
(developed through the Ohio Improvement Process) that align funding sources anceinvolv
parents, staff, teachers, administrators and community members in improving results for all
students. Districts participating in this initiative will target early literacy as part of their district
improvement plans and identify early literacy strategiesl action steps for targeted schools
within the district.

In 2012, he Ohio State Legislature passed adellignedo improvest udent s’ abi l ity
the end of third grade. Commonly known in Ohio as the Third Grade Reading Guarantee, this
legishtion laid the groundwork for a system of early intervention and accountability to assure

that students are taught by teachers skilled in the teaching of reading at the primary level and
students exit third gr ade wsEarlylLiterhce Plam evermages i a |
the regulatory requirements of the Third Grade Reading Guarantee while providing supports for
districts, educators, children and their families during the criticatydiaat lead up to third

grade Participating districts W increase their capacity to provide evideAoased reading

instruction and interventions as part ofdividualreadingimprovement andnonitoring plans

for studentsnot reading at graddevel(a key component of th&hird Grade Reading Guarantee
legislation), while increasing the number of students at each grade level whose literacy skills are
on track for proficiency by the end of third grade.

The infrastructure improvement plan that includes the previously mentioned work and all other
changes and additions to the state Wepaducati o
includes roles and responsibilities, tiraplementation plan for eidencebased practices,

identification of collaborative efforts across agencies and with stakeholders, outcomes, and
timelines.Multiple offices within ODE contributed to planning and implementation of

infrastructure changesncluding special educatioaghool improvement, teacher effectiveness,

early learning, and curriculum and assessmé&takeholderslsoprovided ongoing feedback

throughout the planning procesQ@DE staff and stakeholdendo contributed to the planning

processwill also be involved in reviewing infrastructure evaluation data to monitor

implementation effortsin Phase Il

10



Table 2: Infrastructure Improvement Plan

Infrastructure Change | Timelines Role.s/. " Resources Needed
Responsibilities
Conduct regional level October | ODEstaff Great Lakes
needs assessment to December| siate Support Team | Comprehensive Cente
identify needs for support | 2015 staff
and current strengths.
Leverage staff from State | 2015 ODE staff IDEA Part B
Support Teams who have | 2016— State Support Teams | Discretionary Funds
extensive literacy 2016 LETRS national trainef
experience while building | 2017 and materials
capacity in otheState : .
Support Tears. Begin Dl\z.élselnnlferrlilnerce
implementation in eight ( U‘fo?‘c 'ng
regions and epand capacity expert/trainer)
to all regions with Cohort 2,
with at least one early
literacy sgcialist in each
State Support Team
Design evidencéased early| 2015 ODE Staff Dr. Louisa Moats
literacy trainingand 2016and Voyager Sopris (LETRS author)
coaching for teachers as | ongoing | | earning Dr. Jennifer Pierce
well as principals to support (NCSI coaching
schootwide implementation specialist/trainer)
gl; :(iir(l;i gteracy instructiona Dr. Chris Rauscher
(Great Lakes
Comprehensive Cente
literacy specialist)
Analyze and build capacity | 2015 Regional Early Literac Reading Tiered Fidelity
for districtlevel 2016— Specialists Inventory and trainer
infrastructure using the 2016 Building Leadership | Dr. Julie Morrison
Reading Tiered Fidelity 2017.and Teams and Teacher | (University of
Inventory to support ongoing | Based Teams Cincinnati evaluation
implementation of a schoel specialist)
wide reading plan .
gp Early Literacyata
Dashboard
Utilize the Comprehensive | 2016 State Support Team | CCIP Needs
Continuous Improvement | 2017 and | staff Assessment and

11



Roles/

Infrastructure Change | Timelines o Resources Needed
Responsibilities
Plan (CC)Ro support the ongoing | District Leadership Planning Tool
alignment ofdistrict early Teams and Building | opjo Improvement
literacy plans with other Leacership Tears Process resources
state initiatives.
Incorporate key 2016 ODE Staff State Personnel
components o01201%* State Support Team Development Grant
Personnel Development 2017 staff Funds
Grant (SPDG) into early 2018 Dr. Barbara Boone
literacy plann_ingi(e.,family (Ohio State University
and community family engagement
engagement, Integrated specialist)
Comprehensive Services, Intearated
Universal Design for 9 .
Learning). Com_prehenswe
Servicesnaterials and
trainers

Al i gn Ohi o’ s |2016 ODE Staff Dr. Julie Morrison
proposal wit|2017 State Support Team | (SPDG evaluator)
Literacy Plan. staff
Support transition to 2016 ODE Staff IDEA Part B
curriculumbased measures| 2017— Regional Early Literac Discretionary Funds
that align with the 2017 Specialists DIBELS Next and
measurement of arly 2018 AIMSweb trainers and

literacy benchmarks.e.,
DIBELS NEXT or AIMSweb

Other State Support
Team staff

materials

The infrastructure changesutlined in Table 2 are designed to achieve the following outcomes:

A Teachers of students in preschool througradethree will implement early literacy and
language core instruction using LETRS principles with fidelity;

A
principles;

Internaldistrict coaches will provide instructional coaching in the use of LETRS

A Teachers of students in preschagadethree will use data literacy skills to implement
screening, progress monitoring, and instructional decision making with fidelity;

A

Shared leadership structuresf the Ohio Improvement Procesgsll be used

comprehensively at the district, building, and teacher levels to ensure shared
accountability for datadrivenstrategic planning to suppothe implementation of a
continuum of earlyliteracy and language core instruction and interventions; and

12




A Districtleadershipteam andbuildingleadershipream members will use enhanced
family engagement and collaborative partnerships to guide the development of and
access to communityide system®f support for literacy.

Akeyarea of focus for the SSIP Core Team has been the dasigmplementatiorof effective
practiceto-policy feedback loops, which will serve as both infrastructure improvements and as
strategies for supporting district implementation of eviderza&sed practicedrixsen, Blase,

Horner, and Sugai (200Bave defined these feedbaalidps as an imperative part of

implementing any evidenebased practice and scaling up that practice to additional districts.
AsshowninFigure, “ Feedback fr om t HnbormedPalcy) engagesand v el (
informs organizational leaders sodhthey can ensure that policy, procedures, resources, etc.

enable innovative practices to occur in classrooms, schools, and districts {BPwdibled

Practi ce) wtemplemerdatoh &adlingp 8f Evidencdased Practice Center

201).

Figure 1: Practiceto-Policy Feedback Loops

Practice-Policy Communication Cycle
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Active Implementation Hub Module 5. (n.d.). Retrieved friottp://implementation.fpg.unc.edu/moduleb/topic-
3-practicepolicyfeedbackloops

These feedback loops are intended to keep communication about policies and program results
flowing between those who develop and enact policies at the state, regionalpantdvels

and those who are implementing the evidenlbased practices at the lockdvel. ODE views

effective practiceto-policy feedback loops as one of the most powerful strategies for

supporting district implementation of evidendmsed early literacpractices. ODE will utilize

these feedback | oops to learn from participat

13


http://implementation.fpg.unc.edu/module-5/topic-3-practice-policy-feedback-loops
http://implementation.fpg.unc.edu/module-5/topic-3-practice-policy-feedback-loops

Plan support and facilitate effective implementation and what aspects should be modified to
address barriers and challenges totdet, teacher, and student succes®racticeto-policy
feedback loopsvill providea mechanisnfor ODE to continuously engage with stakeholders at
multiple levels ad use their feedback to inform SSIP implementation and progress.

Collaboration with agencies outside of the Ohio Department of Education has been-a long
standing tradition within the state. For years, ODE has partnered closely with the Ohio
Department of Developmental Disabilities and the Ohio Department of Health, both of whom
have responsibilities for providing and monitoring services for infants, toddlers, and children
with disabilities.The Office for Exceptional Children vesrked closely witlother ODEBoffices

(e.g., Early Learning and School Readiness, Curriculum and Assessment, Third Grade Reading
Guarantee, etc.) to ensure higjuality service provision for all children, including those with
disabilities. These collaborative efforts are all intended tddbsupports and resources for
evidencebased early literacy instruction and intervention to support individual reading
improvementand monitoringplans for students who are not reading at graéeel. ODE is
reviewing existing interagency agreements witle Departments of Health, Developmental
Disabilities, Head Start, and Family and Children First Councils to ensure that the current
infrastructure supports the implementation of higfuality early literacy instruction. These
agreements will be updated timclude specific, strategic collaborative practices around early
language and literacyas appropriateAdditionally, @rtnership agreements for participating

districts require partnerships with local preschool agencies and encourage school districts to
develop, review, and/or revise their interagency agreements with local early childhood

agencies (e.g., Head Start, County Boards of Development Disdlplisshool programs,
Educational Service Centers, etc.).

ODEalsorecognizes the need tstrategicdlye ngage wi th Ohio’s I nstitut
to prepare and support teacher knowledge and skills to implement evideased early

literacy instructional practices. This partnership is an essential component to building teacher
capacity and impaatg statewide improvementOhio is participating in th€ollaboration for
Effective Educator Development, Accountability, and Reform (CEpDARamM, which
providesintensive technical assistane@dsupportthat isaligned to teacher preparation
throughthe OhioD e a n s pact.G\othmsupport from the CEEDAR progrddDE islesigning
specific strategies to strengthen the relatio
and universities around teacher preparation for early literacy instruction. Taetaties will

be described in future iterations of the SSIP.

ODE staff and their partners are actively working to idemifirent andadditional funding
sources to support evidendeased early literacy instructicat the district level ODE an&tate
Support Teanstaff will provide local school districts with technical assistance that will assist
them in appropriately allocating and utilizing available funds to support evidbased early
literacy practices. ODE wgjuide this technical assistancertiugh collaboration among the
Offices of Federal Programs, Curriculum and Assessment, Exceptional Children, and Early
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Learning and School Readiness, utilizing@benprehensive Continuous Improvement Pian
look across multiple funding streams and chamesburcestad i stri cts’ early | it
and action steps

Finally, ODE will continue to involve stakeholders at all levels of planmpigmentation and

evaluation For example, ODE will make use of the previodsBcribedpracticeto-policy

feedback loops asmechanisnfor stakeholders tgrovide inputoni mp |l ement ati on of
Early Literacy Plaand for ODE to respond to that inp@DE wilannuallyreview SSIP

stakeholder membership to ensure that strategic, purposeful partnershipsiaveloped and

maintained to support thigitiative. A full and detailed description of how stakeholders are

involved in this work is provided in the next section of this report.

Support for Local Educat.i
| mpl ement ati-Basellt Exadenc

Ohid ®cus on building teacher capacity to provide higlnality, evidencebased early literacy
instruction and interventiomequired a detailed plan that dlined expectationst each level
and incorporated the other key components identified in the Phase | theory of ap@war(t
partnerships, community collaboration, muttered systems of support, and shared
leadership. A team of ODE staff, staff from the State Support Teamg,atpenal early literacy
gpecialists, and the SSIP stakeholder group led the developméiisglan tosupport
implementation ofevidencebased practices. Research on continuous improvement, Universal
Design for Learning, implementation science, and riidted systems of support guidezhd
impacted all elements of this action plaand will be used to further support this warkhe
action plan defines the specific early literacy activities districts will implement as part of the
SSIP. These activitiage designed to promoteains in early literacy skills for students in
preschool through grade three, with accelerated rates of improvement for students at the
greatest risk of reading difficulty

Support for Local Educat i owreBAsgdPnactices includes:mp | e me

A. Specifying how the state will support local education agencies in implementing
the evidencebased practices at thdistrict, school, and provider levels to
achieve improved early literacy results for children with disabil({@SEP
Guidance Section 2(a));

B. Identifying the steps and specific activities needed to implement the
improvement strategies, including communication strategies, stakeholder
involvement, barriers and how they are addressed, roles and responsibilities for
implementing the activities, how the activities will be implemented with fidelity,
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the resources needed and used, and the timelines for accomplishing the
activities (OSEP Guidance Section 2(b)); and

C. Specifying which additional statevel agencies ar@volved in supporting the
local education agencies with implementing the evidebesed practices and
identifying how all agencies will support the local education agencies in scaling
up the evidencebased practices (OSEP Guidance Section 2(c)).

ThePhase ESIReport provides an extensive description of how the state identified

appropriate evidencebased practices to achieve the statientified measureable resultsAs

shown in Figur@, though Ohio is focusing on professional development and coaching to

increase teacher capacity to provide evidetimsed early literacy instruction and intemtion,

this initiative also encompasses parent partnerships, community collaboration -teuéd

systems of support, and shared leadersI@®DE and its stakeholdecseated a logic model

(Figure 4, p. 32hat defines how these components will beplemented and evaluated to

i mprove early I|Iiteracy outcomes for Ohio’”s <c¢h

Figure2Y hKA2Qa 9FNIé& [AGSNroe ttly /2Y

Teacher
Capacity

Multi-tiered
Systems of
Support

Community

Shared
Literacy Leadership

The primaryevidenck ased practice selected for Ohio’s S
coaching on Language EssentfalsTeacters of Reading and SpellindeTRSLETRS is based

on decades of research on how children learn to reéacluding the neurobiological basis of

reading developmen{Voyager Sopris, 2018)h i o’ s t elEMRSPechusedtiselll
professional development that sharpens educat
struggling and how to provide effective instruction and proven intervention; 2) more than face

to-face professional training; it includes wlsed learning and a networking platform,

individual coaching and the opportunity to develop disttetel trainers; 3) a comprehensive

approach to professional development that covers foundations of readstguiction,

phonetics, phonemic awareness, word study, spelling, and vocabulary; 4) designed for early
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childhood educators, schoalge teachersintervention specialistsspeechlanguage

pathologists, principals and paraprofessionals; 5) NOT a replacementfa school ' s cur
reading program; and 6) a proven approach with documented growth of student reading scores

in multiple states (Hall et al., 2016). According to lead author Dr. Louisa Moats, the focus of
LETRS is: “ 1) Th erwa mustdataughd during neaslingrandcspelling n
lessons; 2) The reasons why the content is important, or why all the components of reading
instruction are necessary; 3) Who needs what kind of instruction, or how to interpret individual
differences in sident achievement; and 4) How to explain written English so that it makes
sense and is remembered” (Moats, 2010, p.1).
learning standards map onto the National Reading Panel standards, which provides further
evidence for this selection.

LETRS fits into the existing muilired systems of support structures lace in many oDhid s
school districtsThe multitiered systems of support structure is an educational systems change
paradigm that provides a framewof&r supporting students and staff as part of school
improvement efforts and frames a coherent continuum of evidebased, systerwide

practices to address academic and behavioral needs, with frequentladeied monitoring for
instructional decisioamaking to empower each student to achieve high standards (Sansosti &
Noltemeyer, 2008; Shores & Chester, 2008). Midtied systems of support can be employed

at the local, regional, and state levels to address the varied, often complex needs of students
(Hayes & Lillenstein, 201%s shown in the logic model (Figwep.32 , Ohi o’ s Earl y 1
Plan includes trainingnd coaching school teamssanreening, progress monitoring,

instructional decision making, and communicating with families within dirtiated system of
support O hre@gional garly literacy specialists vallpportdistricts and schoolm effectively
utilizingmuilti-tiered systems of support for early literacy instruction, intervention, and learning
and habits (culture) in schoolgmilies and communities.

Using the active implementation frameworkixsen et al., 2013jational Implementabn

Research NetworldNIRN) 2013), ODEnalyzed the competency drivers (selection, training, and
coaching)prganizationdrivers (systems intervention, facilitative administration, and decision

support data systems), and leadership drivers (technical, adaptive) to develop the goals and
strategies that formed the boaDBElsretiewedheOhi o’ s |
results of Ohio’”s Dyslexia Pilot Project to I
plan is based on the principle that implementation drivers are both integrated and

compensatory, and that data gathered on each driver feeds back awd feewvard to the

other drivers(Sate Implementation & Scalirgp of Evidencdrased Practice Cente201d).

Table 3: Alignment of Implementation Drivers to SSIP Goals & Strategies

Implementation

Drivers Goals Strategies

Competency Drivers | All (100%) preschograde 3 Strategy 1.1. Training and
teachers/specialists in targeteq coaching teachers and
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Implementation

Drivers Goals Strategies
(SelectionTraining, | buildings within selected administrators in evidencbased
Coaching) districts will engage their early literay and language core

teachers and administrators in
professional learning (i.e.,
training and instructional
coaching) to increase their
competent use of evidence
based early literacy and
language core instruction and

instruction, strategic
interventions, and intensive,
individualized interventions withir
a proactive, preventive, equitable
system of supports that extends
outside of the school environmer
and into the home.

interventions within a
proactive, preventive, equitabl
system of supports by 2021.

Strategy 1.2. Trainingnguage
and literacy coaches at the distrig
and regional levels and trainers &
the state and regional levels.

Organization Drivers

(Systems Intervention
Facilitative
Administration,
Decision Support Dats
System)

Within each participating
district, 1006 of participating
elementary schools will
demonstrate the capacity to
accelerate early literacy and

Strategy 2.1. Decision support
data systems are in place to
inform decisions regarding adult
implementation and student
outcomes.

language achievement for all
students through the
implementation of proactive,
data-driven systems providing
continuum of supports

Strategy 2.2. Infrastructure at the
state, regional and district levels
provides a continuum of supportg
for teaming, planning, scheduling
and access to intervention.

implemented with fidety by
2021.

Strategy 2.3. Proactive systems
foster external partnerships (e.qg.
teacher preparation programs,
early childhood providers, family
and community supports).

Leadership Drivers
(Adaptive &Technical)

All (100%) of the participating
districts will engage their
district and building
administrators and teacher
leaders in professional learnin
(i.e., training and instructional
coaching) to strengthen
leadership and systems chang
practices thatsupport
evidencebased early literacy
and language core instruction

and interventions by 2021.

Strategy 3.1. Implementation of
the Ohio Improvement Process
shared leadership structures to
promote proactive, equitable
practices at every level.
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Oh i o ’est educational infrastructure supports the implementation of an evidebased

early literacy initiative in many ways. As part of the Ohio Improvement Process, many districts
already have in place district leadership teams, building leadership teamseaciterbased

teams to implement early literacy strategies, including evidelbased instruction and

intervention based on frequent and collaborative review of adult implementation and student
progress data. The Ohio Improvement Process utilizes @fgpeprocess—a variation of a Plan,
Do, Study, Act cycl®& (RN, n.0—to guide teacher teams through analysis of early literacy data
to identify and implement evidenebased practices, as shown in Fig@re

Figure ¥ h K /SgPiocess

Step 1
Collect and chart

data to identify how
students are
performing/

progressing
Step 5 .
Collect, chart and The Ohio Step 2
analyze pre/post SR Tl Analyze student work
data and determine specific to the data
effectiveness of Process:
practices
A Cycle of

Step 3
Step 4 Establish shared

Implement changes expectations for
consistently across implementing specific
all classrooms effective changes in

ODE utilized a muistage process to select districtsftmrm the first cohortfor implementation

of Ohi o’ s E a The ynplémeritatian abgegtive® dn@ goals/strategies included in

Ohi o’"s | ogic model @Didesigaad arantd imglempntatoo @risess, whi c h
(see Figure ¥ The selection process began at the regional leMet. Great Lakes

Compr e h e n s iState MaBager foeQhidjark Mitchell, and his teandesigned and

admini stered a regional needs assessment, whi
leverage existing early literacy expertise in a subset of State Support Team regions while

building capacity in other§ heState Support Teams complet#te needs assessment to

identify their own needs for support and their current strengths around early literacy. Based on

the results of the needs assessment, ODE selected eight State Support Teams (out of 16 total
regions) to hire early literacy specialistssupport initial implementation ii0districts within

those regionsDepending on district size, one or two elementary schools within each district

(for a total of14 schools) will be targeted for initial implementation, with training and coaching
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for all preschool through grade three teachers within each participating scAsgart of thé
partnership agreemergwith ODE participating districts with additional elementary schools will
develop scale up plans for districtwide implementatiovhile allparticipating districts will
develop sustainability plantnh 20162017, the remaining eight regions will hire early literacy
specialists to support additional districts who opt to participate in this initiative.

ODE developed district selectionteria based on essential components for district readiness.
The SSIP Core Team reviewed district improvement plans and district data, as well as State
Support Team interviews and feedback, to assess state, regional, and district readiness to
implement he evidencebased practiceODE selected the first cohort of participating districts
because they currently have or are committed to building all of the following:

1. A district improvement plan that includes a focus on improving teacher capacity to
deliverhigh-quality early literacy instrction to students in preschool througirade
three;

2. A district leadership team with representative membership;

3. Building leadership teams in elementary schools and preschools that include
intervention specialists;

4. Teachetbased teams spanning preschool througiade 3 that include intervention
specialists;

5. All elementary teachers belong to at least one teacbased team with dedicated
time for meetings; and

6. A working relationship with feeder preschools.

OEC’ s d i theesassistant directordrom the Office of Early Learning and School Readiness
(Ohi o’ s 6 1 9nvitEdtletardated StateoSupport Teams and districts to participate in
individual meetingselated tothis initiative(see Appendix CPpuring these regional invitation
meetings, ODE provided districts with the partnership agreemégs Appendix Opat they

would need to sign in order to participate. The partnership agreements clearly outline the roles,
responsibilities, and obligatis for implementing the initiative, as well as the supports the
districts will receive from ODE and their State Support T&DEnitially targeted regions with
higher capacity for initial district implementation, whileey continue tobuild the capacityf

other regions to implement the initiative. Ultimately, ODE selected the first cohort of districts
based on an assessment of their readiness and commitment to implement the evidased
practices with fidelity.

As described in the previous “Ilnfrastructure
Literacy Plan builds on infrastructure developed at the state, regional, and district levels for the
Ohio Improvement Process. This initiative will leverageetkisting structures of the district

leadership team, building leadership teams, and teadbesed teams to plan for, implement,
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and evaluate evidenecbased practices to improve early literacy outcomes for students in
preschool through grade thre€@DE alsgontinues to examine new and existing funding

sources to support early literacy efforts, so funds are available at the local and regional levels to
support, sustain, and scale up the defined activities such as training, coaching, building early
literacy expertise within each district and region, and reviewing and implementing quality
progress monitoring systems.

Coaching is an essential componenthie implementation of evidencéased early literacy
practices and ac h Hdenifedmeastrable fesul®hTheocbashing draatices
include conducting ongoing coaching cycles consisting of observations, modeling, and providing
performance feedback (Kretlow & Batholomew, 2010) and building positive teaciaeh
relationships (Wehby, Maggin, Rar & Robertson, 2012). The 16 State Support Teams have a
long and successful history of coaching and mentoring teachers and administrative staff at the
district level. State Support Team consultants already provide coaching support to
administrators andeachers as they design instruction to meet the needs of all learners. State
Support Team consultants understand the importance of the alignment of parent partnerships
to improved student achievementhese onsultantsalsopossess experience and expertise
across the continuum of early learning through secondary transition. Raigearly literacy
specialistghat are part of the State Support Teams will serve as coaches for participating
schoolswhile they simultaneouslyuild the capacity of internal disct coaches to sustain and
scaleup the evidencebasedearlyliteracy practices.Earlyliteracy specialists will receive

training INLETR&nd theLETRS coaching platfgreffectiveinstructionalcoaching practices;
facilitation and analysis of thReading Tiered Fidelity Inventogdministration interpretation

and analysis ofarly literacy curriculunibasedassessmenta nd Ohi o’ s SSI P eval L
dashboard Trainingon effective coaching practicedll includebasic principles of

implementatbn science as they relate to coaching (e.g., how to measure the fidelity of
coaching, how to use data related to coaching for decision making, the role of leadership to
support coachingetc) to ensure that coaching is systematically used in an effeatiaener

over time.

As a result of Ohio’s SSIP focus area, State
competency and capacity to implement, supp@md scale up evidendeased practices for

early literacy across districts statewid&hroughcollaboration within and across regions, State
Support Teams’' acces sandlacal agancies@mdackources wilastippart r e g
early literacy practices for districts and families.

The activities identified to implement the evidenbased practices can be broken into several,
distinct categories: training, coaching, communication, stakeholder involvement, ahdgsc
up/sustainability. Table dontains the activities that are ra&ed to training and coaching.
Communication, stakeholder involvement, and scaling up/sustainability are discussed later in
this section.
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Table 4 Implementation Activities for Evidenc8ased Practices

Identified Activities Timelines | Roles/Responsibilities Resources Needed

Work with stakeholders to | 2015 ODE Staff Stakeholders involved

develop a system of literacy| 2016 and | gigte Support Team in or impacted by early

training and support at all | ongoing | giaff literacy efforts at all

levels (i.e., teachers, related Vovager Sonfis levels

service providers, Legrn%ng P Dr. Louisa Moats

interventionspecialists, (LETRS author)

principals, region, and state) Dr. Chris Rauscher
(Great Lakes
Comprehensive Cente
literacy specialist)

Select regional early literacy 2015 ODE staff Great Lakes

specialists within eighbtate | 2016 State Support Team Comprehensiv€enter

Support Teanmegions who staff

meet specific educational

and training criteria to

support districts with LETRS

implementation.

Begin initial state/regional | 2015 ODE staff National certified

level LETRS training in 2016— Regional Early Literaq LETRS trainers

February, 2016. 2017 Specialists and other | LETRS online learning

Approximately 30 regional | 2018 State Support Team | platform

early literacy specialists, OD staff

staff, and other State Vovager Sopris

Support Team staff took par, Legrng:n P

in four days of initial training g

Monthly training for this

group wil continue through

the summer of 2016 and

throughout the 20162017

and 20172018 school years,

From the group of regional | 2016 ODEstaff National certified

early literacy specialists, 2017 Regional Early Literaq LETRS trainers

build a cadre of certified | 2017 Specialists LETRS online learning

LETRS trainers whoeet 2018 and Vv Soori platform

rigorous expectations for ongoing oyager Sopris

certification and ongoing
professional development.

Learning
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Identified Activities

Timelines

Roles/Responsibilities

Resources Needed

LETRS training for
kindergarten through grade
3 teachers, intervention
specialists, speeelanguage
pathologists, and interal
district coaches will consist
of four online modules and
four days of faceo-face
training each school year,
with two hours of virtual
coaching every other week
as part of the online
platform.

2016
2017
2017
2018 and
ongoing

District staff

Voyager Sofs
Learning

National certified
LETRS trainers

LETRS online learning
platform

LETRS training for building
administrators will consist of
one online course, three
days of faceo-face training,
and two hours of virtual
coaching every other week
throughoutthe 20162017
school year.

2016
2017 and
ongoing

District staff

Voyager Sopris
Learning

National certified
LETRS trainers

LETRS online learning
platform

LETRS training for preschoc
teachers will consist of one
online course, four days of
faceto-face traning, and
two hours of virtual coaching
every other week during the
20162017 school year. Due
to the wide range of ages
and preschool experience
among kindergarten
students in Ohio,
kindergarten teachers will
also complete the early
childhood training.

2016
2017 and
ongoing

District staff

Voyager Sopris
Learning

National certified
LETRS trainers

LETRS online learning
platform

Train regional early literacy
specialists on effective
coaching practices to suppo
LETRS implementation.

Regional early literacy

Spring
Summer
2016,
2016
2017

ODE staff

Regional Early Literag
Specialists

Dr.Jennifer Pierce
(NCSI coaching
expert/trainer)

Dr. Chris Rauscher
(Great Lakes
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communitywide systems of
support for literacy.

Identified Activities Timelines | Roles/Responsibilities Resources Needed
specialists will serve as Comprehensive Centg
coaches for participating literacy specialist)
schools while building the Coaching materials
capacity of internal district and fidelity tool
coaches to susta and scale

up the evidenceébased

practices.

In addition to LETRS and | Spring ODE staff Readimg Tiered Fidelity
coaching training, provide | Summer Regional Early Literad Inventory and trainer
Itraining to regilonal early ;glg Specialists DIBELS Next and
iteracy specialists to suppor 201 : i

district implementation of a)| 2017 I\_/gg?rﬁﬁr Sopris ﬂgﬂ;ﬁ?: trainers and
facilitation and analysis of 9 i latf
the Reading Tiered Fidelity LETRS online platforn
Inventory; b) admirstration Data dashboard

and analysis of DIBELS Nex developer

and AIMSweb assessments

c) the LETRS coaching

pl atfor m; eanyg

literacyevaluation data

dashboard.

Develop training and 2016 ODE staff Dr.Barbara Boone
supports for participating 2017- Regional Early Literad (Ohio State University
districts to increase family | 2017 Specialists and other family engagement
engagement in literacy 2018 and | gtate Support Team specialist)
development ancestablish | ongoing | siaff Ohio Improement

Process resources

ODE and its partners, within and across agencies, will ensure that the activities will be
implemented in accordance witbstablishedimelines. Asdescribed previous|YODEhas
adjustedstaffing at the state education agency level to ensure timely and effective
implementationof this initiative ODE will collect datan the fidelity of implemetation and
track these efforts through the evaluation of this pl&@DE will sharprocess evaiation data
with collaborators and stakeholders at regulasisheduled meetings where performance
expectations and activities are reviewed. Decisions regarding the modification of the
implementation will be based on these evaluation data. Both the Stapp&@t Team
performance agreement and the district partnership agreements clearly define the
expectations, roles, responsibilities, timelines and available resofiocéisis work which also
supports the fidelity of implementation.
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ODE wilcommunicate the results of the planning, decisimaking, and implementation to
participating districts, State Support Teams, stigeel staff (including crosagency partners),
and all other stakeholders through a myriad of strategies, including:

1. ODE isleveloping an early literacy landing webpage where all interested parties can
review the work of Ohio’”s Early Literacy
Office of Special Education Programs, information on LETRS, and resources and tools
relatedto other state literacy initiatives.

2. ODE Communications is developing consistent branding and communication
materials for early literacy across all departments at ODE.

3. Personal communication betweestate Support Tearrend districts will aid in the
sharng of information, especially as it relates to scalipgimplementation in the
future.

ODE began planning for the scaling up of the eviddraeed practices at the same time

implementation planning started. Information on seagiup is included in the partnership
agreement(see Appendix etweenODEand the Cohort 1 districts. Specifically, participating

districts are expected to develop scalp and sustainability plans with alternative funding

supports.At the regional levelODE is revising the annustiate Support Teamerformance
agreement to reflect Ohio’s Ear |l stimdearyer acy Pl
literacy specialist within eactate Support Teamnd allocating a large majority of the

speci al i st s-basedroachingof teathars and ioteonal district coaches. Injtially
regional early literacy specialists will provide coaching directly to teachers while building the
capacity of interal early literacy coaaswithin eachdistrict. Benefits of developing internal

district coactesinclude enhancing sustainability efforts at the district level while freeing up
regional early | iter acadditisnaldisticahovwant®’ capacity
implement this initiative ODE and State Support Teams are also working to develop a cadre of
certified LETRS trainers across the state from the group of regional early literacy specialists. In
state certified trainers are an integral part ofetlscaleup and sustainability effort, as they will

have the ability to reach all areas of the state and implement LETRS training when districts are
ready to participate, while greatly reducing

ODE intends to partmeand collaborate more closely with the Institutes of Higher Education in
the state to support the implementation and scaling of this early literacy plan. Although this
work is in its early stages, ODE intends to engage these institutions in convessatiand
multi-tiered systems of support, current coaching curricula, and potential inclusion of LETRS
content into existing curriculaVith support from the CEEDAR progrdE is working on
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specific strategies to strengthen the relationship betweenthe par t ment and Ohi o’
and universities around teacher preparation for early literacy instruction

ODE expects much of the sustainability to be completed at tte-$evel, in collaboration with
the identified statelevel partnersODE recognizdblat scaling up may include implementing
these evidencéased practices in more buildings within the Cohort 1 distacts

implementing these evidenebased practices withimore districts across the state. ODE also
recognizes the importance of engagif@gnilies and communities as a vital component of long
term success. ODE is planning specific activiesh as the use of practite-policy feedback
loops and theapplication of SPDG paretdgacher partnership strategieto support districts in
family engagement and community collaboration around early literacy. Implementation of
thesefamily and community engagemeattivities willbegin after the initial training and
application of LETRS has started, though ODE anel Sugiport Teams will leverage family and
community engagement efforts already underway in Cohort 1 districts to support early literacy
development.

ODE will rely heavily on thegxrticeto-policy feedback loopdeveloped to inform the
implementation andscaling up of this initiativeBuilding and committing to these feedback

loops is necessary for successful implementation within the first cohort of participating districts,
for engaging stakeholders at multiple levels, and for scaling up evidmmsed edy literacy
practices in additional districts in order to impact statewide improvement.

Stakeholder input has been a necessary, critical, and highly beneficial component to the entire
SSIP proas. EighODE staff members from several offices within the agency form the SSIP
Core Team. This team worked in partnership with an external evaluator to develop data
collection and analysis strategies and an external project manager to ensure the team adhered
to the timelines, scopeand requirements for SSIP development. The SSIP Core Teamsnclude
the OEC Director, a data manager from the ODE Data Quality Group, a Program Administrator

with | ead responsibility for Ohi oReport,the¢ at e Per
Assistant Director for Diverse Learners, an Education Program Specialist who works closely with
the Office of Curriculum and Assessment, the

Administrator, an Early Literacy Project Manager who coordingtesvork of the regional

early literacy specialists, and the Assistant Director of the Office of Early Learning and School
Readiness, who alsosen&sOhi o’ s 619 Coordinator. The Assoc
Division of Learning, staff from the @#iof Communications, and additional OEC staff provided
support as adjunct members of the committee.

For the Phase | SSIP, h8IRCore Team identified a group of stakeholders from whom to
obtain initial direction for its data analyses. Stakeholders vadse involved in reviewing
special education data and providing feedback on appropriate sthetified measurable
results. Specific to Phase IID&identified a group o062 individuals representing school
districts, State Support Teams, the State Aolyis?anel for Exceptional Childré®APEC)

26



including parents, educational leadership organizations, and other state ageioss of the
stakeholders included in the Phase Il SSIP waisik participated ifPhase,lwith several key
additions to ensureepresentation from stakeholders with expertise in, and those impacted by,
Ohi o’ s ear | yForh commetedist of stalkehdlders dand the organizations they
represent, see Appendix

ODE convened the stakeholder group for two, separate PH&®8IP meetings on January 27
and March 1, 2016. Agendas for these meetings can be fouAdpendixB. OEQiired Ann
Bailey, an educational consultant from the University of Minnesota, to facilitate these two
stakeholder meetings. Ms. Bailey has work&stsely with the SAPEC in the past apécializes
in group facilitation, federal and statievel special education policy requirements, and
consensus building.

During the first stakeholder meeting, ODE shared information on previous SSIP work, including
the results of stakeholder involvement during Phase I, as well as foundational evaluation
information so that all stakeholders had a solid, working knowledge of not only what had been
done in the past, but also what was expected of them during the meefitakeholders spent

the majority of time during the first meeting analyzing and providing feedback on the proposed
evaluation questiongsee the Evaluation secti@f this reportfor a complete description of this
process)

The second Phase Il SSIP dtakder meeting focused on the following topics: review of the
updatedevaluation questions, a presentation by regional early literacy speciedif¢sting on

their first LETRS trainindevelopingcommunicaion strategies fotheir constituents (includig

crafting specific messages and determining the methods by which they would communicate),
and a review of each of the three sections of the SSIP (i.e., infrastructure, support for local
education agenciésmplementation ofevidencebased practices, andvaluation). ODE staff

divided stakeholders into six small groups of eight people and gave them outlines of the three
SSIP sections. Each group reviewed each outline and then engaged in small group discussion to
identify the positive aspects of that sectioanysuggestedchanges or areas for improvement,

and any additional questions they stillhad regarddg i o’ s Ear |.QDEtafft er acy Pl
repeated this activity with the State Advisory Panel for Exceptional Children at their March

2016 meetingThe SH @re Team reviewed the feedback across groapdrefined thisreport
accordingly.

The SSIP Stakeholder Teattt meet at least two times each year to discuss the available

evaluation data from the early literacy initiative, provide feedback to ODE on any modifications

that should be made based on those dadad develop messages for their constituents on the

progress related to the SSIP implementatidfembership in the SSIP Stakeholder group will be
annually reviewed and modifiedsnecessaryto ensure broad representatio®DEstaff will

also review evaluation data and SSIP progress with the State Advastelfér Exceptional

Chil dren as part of the panel’s four annual m
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As part of the PhaseSSIP, ODdnd its stakeholderglentified a number of potential barriers
that could impact the implementation of the evidenbased pradtes outlined within this early
literacy plan, as follows:

1. Ohio's State Support Teams: There is a need to define the expertise and skill sets
needed to support districts and schools in the priority focus on early literacy and
evaluate personnel and traiimg needs within the regional system.

2. Funding Streams: Funding sources, including all the possible uses for those funds,
will need to be identified. There is also a need to strengthen collaborationtigth
Office ofFederalPrograms.

3. Data Systemsthere is a need to establish a common identifier for use by all
programs that serve children in the state

4. Development of a statewide online IEP system: The lack of a statewide, online IEP
system means IEPs and other student records are not easily éraedf leading to
delays and gaps in the education of students with disabilities. In additiDEdOes
not have “real time” access to | EPs and e
disabilities.

5. Early chilhood professional developmem@h i o’ s e adfiéld/does hot yletd h o
have one coordinated policy for professional development.

6. Staff and other resources: District staff and regional personnel, such as the State
Support Teams, are currently challenged to meet all expectations related to
accountabilityrequirements and the instructional needs of students. Due to capacity
limitations, decisions will need to be made regarding who will serve as coaches once
OEC builds universal access to evidenased early literacy training.

Some of these barriers have been addressed during the past year, some are still being
addressed now, and others will be addressed throughout the implementation of this plan.
Strategies designed to address these barriers to date include:

1 ODE developed a&e Support Team needs assessment that identified the existing
early literacy expertise within each region. This information directly impacted decisions
made regarding the hiring of regional early literacy specialists and which districts were
ready to impement these evidencéased practices. ODE has targeted regions with
more early literacy expertise for initial implementation while building the capacity of the
remaining regions for implementation in Cohort 2.

1 The SSIP Core Team is collaborating withQfiiee of Federal Programs to develop
guidance for participating districts on how to support early literacy activities with Title |
and other funding sources.
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1 To plan for sustainability within districts and address limited capacity of State Support
Team aff to provide intensive support to multiple districts, regional early literacy
specialists will serve as instructional coaches for teachers while also supporting and
building capacity for distrielevel coaches. As implementation progresses, disken|
coaches will become the primary supports for sustainability and scale up within the
district while regional early literacy specialists decrease their involvement in order to
provide more support to other districts.

1 To streamline and increase access &l childhood professional development, the
Of fice of Early Learning and School Readin
Learning Management System. This online learning system will allow ODE and other
agencies to develop courses for the professibdevelopment of district and regional
personnel. In addition to offering rounithe-clock access to OEdpproved courses,
learners can complete a variety of tasks and assessments to demonstrate mastery, take
part in training with other districts, and oain CEUs for completion.

1 ODErecently awarded a contract to begin the first phase of developing a universal,
electronic special education forms system in Ohio. The first phase will result in
recommendations for a single solution to address the lack of @yalge systems within
the state (which complicates the transfer of records when students move between
districts) and the lack of access by ODE.

1 ODE will continue to build and utilipeacticeto-policy feedback loops to identify
barriers and challengest the practice level that cabe mitigatedat the policy level.
These loops provide an ongoing opportunity to identify and address barriers as they
arise withoutdelays that may hinder implementatian

ODE identified the Early Literacy Project Manager and the Third Grade Reading Guarantee
Administrator, both from the Center for Curriculum and Assessment, to coordinate the work of

the regional early literacy specsi, including LETRS trainangd coaching. Both staff members

work closely withthe SSIP Core Team, which ensures consistent and direct communication

between these two initiativego support implementationTheir leadership will be critical to

coordination  of Ohi o’ s i nfrastructure to support wear
implementation of regional early literacy specialists and participating districts in eight regions in

Year 1 to all 16 regions in Years 2 and 3.

The SSIP Core Team is workomgcrease the involvement of other offices within the agency,
such as the Office of Federal Programs, to support district implementation of evitheiseel
practices. @Estaff and their partners are actively working to identify additional funding
sourcedo support evidencébased early literacy instruction and intervention. ODE State
Support Teanstaff will provide local school districts with technical assistance that will assist
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them in appropriately allocating and utilizing available funds to sup@adencebased early
literacy practices.

As described in thenfrastructure section, ODE wibviewexisting interagency agreements
with the Departments of Health, Developmental Disabilities, Head Start, and Family and
Children First Councils to enhansupport for the implementation of highuality early literacy
instruction. These agreements will be updated to include specific, strategic collaborative
practices around early language and literagy appropriate

Eval uati on

A team of ODE staff, StaBupport Team directors, external consultants, and stakeholders
representing various organizations and agencies throughout the &ate Appendix Wed

Ohi o’ s eval uat iTerevalpdtian planidevegloped thfough these efforts
measures bothhe process and impact of implementing evidetfi@sed practices to support
gains in early literacy skills for students in preschool through grade three, with accelerated
rates of improvement for students at the greatest risk of reading diffic@E usetbols
developed by national technical assistance centstgh as thémplementation hexagon
developed by SISEP (20)3a aid in the development of data, infrastructure, and evaluation
systems.

Evaluation includes:

A. Alignment with Theory of Action and Implementation Measurem@SEP
Guidance SectioB(a));

B. Stakeholder InvolvementOSEP Guidance SectRib));
C. Evaluation Data Collection and Analy§@SEP Guidance SectR(n)); and
D. Use of Evaluation Data f@ecisioaMaking(OSEP Guidance SectR{d)).

Evaluation activities primarily focused on the preparatory work needed so that the external
evaluation can be implemented in a timely manner. €kealuation will be conducted by an

external evaluator selected through a competitive bid process; however ongoing evaluation
expertise has been provided by Ohio’s State
Project evaluator, Dr. Julie Morrisoroim the University of Cincinnati, to develop the

evaluation plan and provide support throughout the implementation of the evaluation.

ODE staff and the SSIP stakeholder group developed the theory of action (Appesslpart of

Phase I. The theory attion is reflected in the logic modetigure4, below), developed as part

of the Phase Il process. The SSIP Core Team and a group of State Support Team directors, with
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guidance and leadership from Dr. Morrison, developed the logic model using six guiding
guestions:

1) What is the current situation that we intend to impact?

2) What will it look like when we achieve the desired situation or outcome?

3) What behaviors need to change for that outcome to be achieved?

4) What knowledge or skills do people need before behavior will change?

5) What activities need to be performed to cause the necessary learning?

6) What resources will be required to achieve the desired outcome?
(Millar, Simeone, & Carneval2p01)

The team identified inputs, outputs (activities and particifggnand short, medium, and long

term outcomes for three goals and six strategies/implementation objectives as represented in
the logic model. The sheterm outcomes represent changes in adult learning (i.e., knowledge
and skills), the mediurerm outcomes represent changes in adult behaviors/practices, and the
long-term outcomes represent changes in student early literacy outcomes. The logic model will
continue to be refined, as necessary, prior to the launch of the evaluation.

The SSIP Core Team and Dr. Morrison developed and proposed eight evaluation questions (see
Table5 and AppendiX¥). The content of the logic model drove the development of the

evaluation questions. The evaluation questions directly align with the theaagtain and with

the short, medium, and lorterm outcomes contained in the logic model.

ODE expects that the external evaluator will conduct both formative and summative
evaluations on all aspects 6fh i BatlysiteracyPlan, including infrastructureelelopment
activities and the support for districts who are implemegtithe evidencéased practicesThe
external evaluator will be expected to collect both quantitative and qualitative data to inform
the evaluation.

The external evaluator will measubenchmarkof the fidelity of implementation throughout

the process. Thevaluator will measure implementation and impact in the following areas
teacher and instructional coaches’ knowl edge
teacherbasal teams at the local level to review early literacy data in order modify instruction

for individual learners, preschool through third grade student early literacy progress and

outcomes, and family and community engagement levels specific to early liteffacts.
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Figure4dh KA 2Qa 9FNieé [AGSNIOe [23A0 az2RSt
Goal 1. | All (100%) prescho@rade 3 teachers/specialists in targeted buildings within selected districts will engage their teachers and administpatdéessional learning (i.e., training
and instructional coaching) to increase their competent use of evidéased early literacy and language core instruction and interventiotisn a proactive, preventive,
equitable system of supports by 2021.
Strategy 1.1Training and coaching teachers and administrators in evidéased early literacy and language carstiuction, strategic interventions, and intensive, individualiz
interventions within a proactive, preventive, equitable system of supports that extends outside of the school environmigrd dnel home.
Strategy 1.2Training language and literacy obes at the district and regional levels and trainers at the state and regional levels.
InDUts Outputs Adult Performance and Student Outcomes

P Action Step Participation Short Medium Long

Staff. Develop, train, and coach School teams comprised of School team members will Teachers of students in Students in preschoajrade 3

ODE Project Staff

State Support Teamirectors &
Staff

External Evaluator

Consultants:

Dr.Louisa Moats
Dr.Jennifer Pierce
Certified national trainers

Materials:

LETRS modules, training
materials & assessments;
Instructional coaching training
materials and tools;

LETRS principal training
materials;Reading Tiered
Fidelity Inventory

Technology:

LETRS blended learning
platform, early literacy data
dashboard

school teams ithanguage
Essentials for Teachers of
Reading and Spelling (LETRS
addressing each essential
componentof reading
instruction.

Provide professional
development to principals in
leadership practices to promot
language and literacy
development.

Provide coaching of evidence
based early literacy and
language core instruction and
interventions withinOhio
Improvement Process

Provide professional
development to district
coaches in language and
literacy standards and
instructional coaching.

preschoolgrade 3 teachers,
intervention specialists,
speechlanguage pathologists,
Title | reading teachers,
principals;State Support Team
early literacy specialists

Principals

State Support Teamarly
literacy specialists, elementary
levelBuilding Leadership Tean
and TeacherBased Team
members

Internal district coaches

demonstrate competency in
LETRS principles following the
training and transfer that
knowledge and sKiinto their
classrooms and in their
communication with families.

Internal coaches will
demonstrate mastery of the
content (LETRS) and process
(instructional coaching)
following the training and
transfer that knowledge and
skill to their support ofeachers
in classrooms.

preschoolgrade 3 will
implement early literacy and
language core instruction using
LETRS principles with fidelity,
assessed by an instructional
coach.

Internal coaches will provide
instructionalcoaching in the
use of LETRS principles, as
documented by the LETRS
coaching program.

will demonstrate gains in earl
literacy skills with accelerated
rates of improvement for
students at the greatest risk @
reading difficuty.
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Goal 2.

Strategy 2.1Decision support data systems are in place to inform decisions regarding adult implementation and student outcomes.

Strategy 2.2Infrastructure at the state, regional aristrict levels provides a continuum of supports for teaming, planning, scheduling, and access to intervention.

Strategy 2.3Proactive systems foster external partnerships (e.g., teacher preparation programs, early childhood providers, familynantg@upports).

Within each participating district, 100% of participating elementary schools will demonstrate the capacity to acceleyditessmry and language achievement for all students
through the implementation of proactive, datd#riven systemgroviding a continuum of supports implemented with fidelity by 2021.

Inputs

Outputs

Action Step

Participation

Adult Performance and Student Outcomes

Short

Medium

Long

Staff:

ODE Project Staff
State Support Team
Directors & Staff
External Evaluator

Materials:

DIBELS Next/AIMSweb
training materials;

Reading Tiered Fidelity
Inventory; MTSS materials;
Family engagement guidang
materials; Levels of
Collaboration Survey

Technology:
Early literacy data dashboar

Partners

Head Start, DD preschool
programs, libraries, childcars
providers, business pauers,
IHEs, faitibased orgs, after
school programs

]

Train school teams in data
literacy for screening,
progress monitoring, and
instructional decision
making within a multtiered
system of support (MTSS).

District Leadership Teasn
andBuildingLeadership
Teans will establish family
and community partnerships
to promote early literacy
development.

School teams comprised of
preschoolgrade 3 teachers,
intervention specialists,
speechlanguage
pathologists, Title | reading
teachers, principalsState
Support Teanearly literacy
specialists

District Leadership Tean
and elementary level
Building Leadership Team
and TeachetBased Team
members

School team members will
demonstrate competent
usage of indicators of basic
early literacy skillge.qg.,
DIBELS Next, AIMSweb) for
screening, progress
monitoring, instructional
decision making, and
communicating with families
within a multttiered system
of support (MTSS).

Schools and teachers will
increase family engagement
in literacy development.

Teachers of students in
preschoolgrade 3 will use
data literacy skills to
implement screening,
progress monitoring, and
instructional decision makin
with fidelity, as assessed by
the Reading Tiered Fidelity
Inventory and the LETRS
implementation checklis

District Leadership Teaand
Building Leadership Team
members will use
collaborative partnerships tq
guide the development of
and access to community
wide systems of support for
literacy, as assessed by the
Levels of Collaboration
Survey.

Studentsin preschool

grade 3 will demonstrate
gains in indicators of basic

early literacy skills with
accelerated rates of

improvement for students

at the greatest risk of
reading difficulty.
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Goal 3. | All (100%) of the paidipating districts will engagieir district and building administrators and teacher leaders in professional learning (i.e., training and instructichalg)da
strengthen leadership and systems change practices that support evideseazl early literacy and language core instiautiand interventiondy 2021.
Strategy 3.1lmplementation ofOhio Improvement Processshared leadership structures to promote proactive, equitable practices at every level.
Inputs Ij Outputs Ij Adult Performance and Student Outcomes
Action Step Participation Short Medium Long
Staff. Implement the Ohio Members of theDistrict District Leadership Team, | Ohio Improvement Process| Students in preschoel

ODE Project Staff
State Support Team
Directors & Staff
External Evaluator

Materials:

Ohio Improvement Process
5-step process resources;
LETRS principal training
materials; Reading Tiered
Fidelity Inventory

Technology:
Early literacy data
dashboard

Improvement Process
targeting evidencéased
early literacy and language
core instruction and
interventions.

Provide coaching to
TeacherBased Teams in
strengthening core
instruction thraugh the use
of LETRS principles and
data-based decision making

Leadership Teamand
elementary leveBuilding
Leadership Team State
Support Teanearly literacy
specialists.

Members of elementary
level TeachesBased Teas]
instructional coachesState
Support Teanearly literacy
specialists.

Building Leadership Team
and TeacheBased Team
members will support early
literacy instruction and
intervention through shared
leadership to promote
proactive, equitable
practices at the district,
building, and classroom
level.

shared leadership structure
will be used
comprehensively at the
district, building, and
teacher levels to ensure
shared accountability for
data-driven strategic
planning to support (with
instructional coaching) the
implementation of a
proactive continuum of
early literacy and language
core instruction and
interventions.

grade 3 will demonstrate
gains in indicators of basig
eally literacy skills with
accelerated rates of
improvement for students
at the greatest risk of
reading difficulty.
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During Phase Il of the SSIP process, various stakeholders participated in development of the six
strategies/implementation objectives and the short, medium, and ¥argn outcomes

identified in the logic model, as wehe revision and refinement of the ¢pc model and

evaluation questions. ODE alglanned for meaningful stakeholder evaluation analysis and
discussion during twetakeholder meetingseld inJanuaryand March oR016.For Phase I,

ODE invited additional stakeholders who have knowledge apérise in the field of early
literacy.ODE invited #otal of 62stakeholders to these meetings and more tHah

stakeholders from across the staat¢tended(see Appendix AThe majority of stakeholders

who participated in Phase Il also attended the Phase | stakeholder meetings.

ODE invited SSIP stakeholders to the first Phase Il stakeholder meeting in January &i2016.
Bailey M.A., from the University of Minnesotand Dr. JulieMorrisonfrom the University of
Cincinnatiprovided foundational information on evaluation to all stakeholders, including the
need for evaluation, process versus impact evaluation, formative versus summative evaluation,
implementation drivers, m#nods and measurement, analysis techniques, and timelines. ODE
staff organized stakeholders into six teams of eight or nine people. Each team had
representation from school districts, parenttate Support Tearstaff, early literacy staff,

and/or other state agencies. Dr. Morrisgorovided the teams with criteria by which to judge

the qualityof the logic model and the evaluation questions during the meetirsing criteria
developed by Connell and Klem (2000) and Wingate and Schroeter (2015)

Stakeholdes reviewed the six proposed evaluation questions using a list of criteria and

definitions for those criteria by which each question should be judged. Dr. Morrison asked
stakeholders if they perceideeach evaluation question to be evaluative, pertinenagenable,
specific, and answerable. Stakeholders provided feedback, which the SSIP Core Team then used
to modify the evaluation questions. The team presented the revised evaluation questions to the
stakeholder group at their meeting in March of 20{8eeTable5 and Appendi¥for the

evaluation questions.

During the January 2016 meeting, the SSIP Core Team alsostakeltbldergo define how

they preferred to receive updates on the SSIP report, process, and progress. This was important
data collection, as each stakeholder is expected to share this informatiorttveith

constituents ODE wants to ensure the shared informatiorasily accessible and

understandable so that all stakeholders are receiving accurate information. ODE staff compiled
and reviewed an extensive list of suggested communication strategies and are working with the
Office of Communications to plan commaation strategies accordinglyn addition to

establishing practicéo-policy feedback loop©DE staff are participating in "Leading by
Convening" training to enhance efforts émgagestakeholders in SSIP implementation and
evaluation.
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Ohio’s early Iliteracy initiative is focused o
core instruction and the provision of instructional supports and eviddyased interventions in

inclusive settings. The intention is ¢altivate capacity at both the district and regional levels to

provide evidenceébased literacy instruction/intervention using Language Essentials for Teachers

of Reading and Spelling (LETRS) training and
growth over time (i.e., beginning, middle, and end benchmark periods) on indicators of early

literacy skills for students at or above benchmark, below benchmark, and well below

benchmark.

Ohi o’"s evalwuation process wi tively, gog@amouttcenes b ot h
using Guskey's (2002) framework for evaluatin
framework is comprised of five critical levels:

LevellPar t i ci pants’ reactions;
Level2Par ti ci pant s’ l earni ng:
Level 30rganizationabupport and change;

Level 4Use of new knowledge and skills; and

Level 53udent learning outcomes.

arwdE

These five levels will be used as the professional development evaluation framework across the
entirety of the plan. Guwsellimgyeve(, thelptole¥sofst at es,
gathering evaluation information gets a bit more complex. And because each level builds on
those that come before, success at one | evel
(p.46). It will be essential to ensutieat evaluation information for the first step, and each

subsequent step, is measured and accurate, given that each step of this framework builds on

the previous level. ODE will work with the external evaluator to include this framework in the

overall evalation plan.

ODE and its stakeholders focused energy and effort on the development of-gumadjty
evaluation data plan, including: identifying currently available data points and the need for
additional data; how data will be collected, analyzed, aggbrted; and how often data will be
collected, analyzed, and reported. The SSIP Core Team and the external evaluator will work
together to identify evaluation data points and benchmarks. ODE expects the external
evaluator to develop a detailed plan for tlkfferent sources of data needed for each aspect of
the evaluation planthe method and frequency afatacollection analwis and review; and
guidelines on decision makimgsed on those data. The SSIP Core Team will work closely with
the external evalator to determine the feasibility of the proposed plan. ODE also expects the
external evaluator to conduct analyses of evaluation data to inform the process of scaling up
the initiative within the districts who are initially participating and to those riti$$ that will
participate in the future. A sample of data collection tools, with associated timelges

provided in Tabl&.
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Table5: ProposedEvaluation Data Collection Plan

Evaluation Question

Proposed Measure(s)

Collection Timeline

To what extent did the teachers of students
in preschoolgrade 3 implement early literac)
and language core instruction using
evidencebased practicewith fidelity?

Language Essentials for
Teachers of Reading and
Spelling (LETRS) posst,
LETRS implemgtion tool
(in development)

Annually in the
Spring
(due May 30)

To what extent did instructional coaches
support teachers in the use ef/idence
based early literacy practices

Coaching fidelity tool
(in development)

Annually in the
Winter

(due March30)

To what extent did the teachers of students
in preschoolgrade 3 use data literacy skills |
implement screening, progress monitoring,
and instructional decisiomaking with
fidelity?

Reading Tiered Fidelity
Inventory

Fall of Year 1 for
each incoming
cohort(Tier 1 section
only) and then
annually in

the Spring

To what extent was the implementation of
early literacy and language core instruction
and interventions supported by the Ohio
Improvement Process shared leadership

Reading Tiered Fidelity
Inventory

Fall of Year 1 for
each incoming
cohort(Tier 1 section
only) and then

structures at the district, building, and annually in
teacher levels? the Spring
Fall, Winter, and
Early literacy curriculum | Spring CBM

To what extent did students in kindergarten
grade 3 @monstrate gains in indicators of
basic early literacy skills that met or
exceeded national benchmark rates of
improvement for students at the greatest ris
of reading difficulty?

based measure€XBELS
Nextor AIMSweb
Ohi o' s Thi

Language Arts
AchievemenflTest

r d

benchmark periods

Annual Spring
administration of
Ohi o’ s Th
English Language
ArtsTest

To what extent did implementation of
evidencebased early literacy instruction ang
intervention at the preschool level improve
language and literacy skills at kindergarten
entry?

Ohi o’ s Kinde
Readiness Assessment

Annually in the Fall

To what exént did teachers increase family
engagement in literacy development (in
years 35 of the project)?

Levels of Collaboration
Suney

Fall survey
administration for
each incoming
cohort beginning in
Year 3 and then
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http://miblsi.cenmi.org/MiBLSiModel/Evaluation/Measures/ReadingTieredFidelityInventory.aspx
http://miblsi.cenmi.org/MiBLSiModel/Evaluation/Measures/ReadingTieredFidelityInventory.aspx
http://miblsi.cenmi.org/MiBLSiModel/Evaluation/Measures/ReadingTieredFidelityInventory.aspx
http://miblsi.cenmi.org/MiBLSiModel/Evaluation/Measures/ReadingTieredFidelityInventory.aspx
https://dibels.org/dibelsnext.html
https://dibels.org/dibelsnext.html
http://www.aimsweb.com/about
http://education.ohio.gov/Topics/Testing/Ohios-State-Test-in-ELA-Math-Science-SocialStudies
http://education.ohio.gov/Topics/Testing/Ohios-State-Test-in-ELA-Math-Science-SocialStudies
http://education.ohio.gov/Topics/Testing/Ohios-State-Test-in-ELA-Math-Science-SocialStudies
http://education.ohio.gov/Topics/Early-Learning/Guidance-About-Kindergarten/Ohios-Kindergarten-Readiness-Assessment
http://education.ohio.gov/Topics/Early-Learning/Guidance-About-Kindergarten/Ohios-Kindergarten-Readiness-Assessment
http://www.signetwork.org/content_page_assets/content_page_68/MeasuringCollaborationAmongGrantPartnersArticle.pdf
http://www.signetwork.org/content_page_assets/content_page_68/MeasuringCollaborationAmongGrantPartnersArticle.pdf

Evaluation Question Proposed Measure(s) Collection Timeline

annually in
the Spring
To what extent did District Leadership Tear| Fallsurvey
and Building Leadership Team members administration for

each incoming
cohort beginning in

increase their level of collaboration with

external partners t@uide the development Levels oCollaboration

of and access to communiyide systems of Survey Year 3 and then
support for literacy (in years-3 of the annually in
project)? the Spring

The external evaluator will measure benchmarks for fidelity of implementation throughout the
evaluation.Teacher and instructian| ¢ oreactiorns ® the professional development
sessions ( Gkmsowledgel Su & k & ¢ |asdlappiicatie{ GA 3 key  'o§ Level

LETRS principles will be measured overtihe.gani zati onal support and
Level 3) will als be evaluated as evident through measures of building and tedelet team
structures to promote datdased instructional decisiomaking.Gu s k e y ' -sStudentv e | 5

Learning Outcomeswill bemeasured or Oh i o ussgearlylitehaycuttricilumbased
assessments (i.e., DIBELS Next or AIMSweb, per district cAdiesg scores can kbempared

to rates of improvement calculated from the national benchmarks for DIBEL &hgbxt
AIMSwebassessmentsThe SSIP Core Team, in collaboratiom wie external evaluator, the
Third Grade Reading Guarantee Administrator, tredEarly Literacy Project Manager will
review all evaluation data as it becomes available. At a minimum, the team will review these
data onceper month. ODE will share evaluati data with the SSI®akeholderTeam and the
State Advisory Panel for Exceptional Childeea minimum otwo times per year.

ODE will ensure sufficient resources are allocated and available for the external evaluation to
be conducted as planned. ORI work with the external evaluator to develop a budget that
will allow for both formative and summative evaluation activities to be executed accurately,
effectively, and in a timely manner.

The SSIP Core Team is currently working with a vendor to develop-basetl data dashboard

for monitoring all evaluation data at a glance across participating districts and schools. This data
system will be an integral part of the evaluation process, eshg when decisions need to be

made regarding the implementation of the early literacy plan. The SSIP Core Team will review
data as often as necessary to make sound decisions regarding all aspects of the implementation
ofOhi o’s Early Literacy Pl an

ODE intends to make changes to the SSIP and angauide implementation corrections
based on evaluation data and feedback gleaned from the previously described pitaetice
policy feedback loops with initial implementation districts and State Support $e@he
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process for making changes to the SSIP will align with previous approaches. ODE will share
recommended changes to the plan with the SS#ReholderTeam and the State Advisory

Panel for Exceptional Childréor input. Upon receiving stakeholder fedeack, the SSIP Core

Team will make changes to the plan prior to submission to the Office of Special Education
Programs. ODE will modify activities listed within the SSIP as evaluation data are collected and
analyzed and the appropriate decistomakers (e3., ODE staffState Support Tearstaff,
stakeholders, etc.) have the opportunities to inform systems change based on effective
practiceto-policy feedback loops.

Techni calandcg s3I BB pparcte

The SSIP Core Team membaard their collaborativgartnerscontinue to utilize technical

assistagefrom a variety of sources to address areas of needrelated Ohi o’ s Ear |l y L
Plan.Working within the department and across agencies and systems, ODE has sought

technical assistance to effectively plan, implement, and evaluate evideased practices
designed to i mprove early |iteracy outcomes f

ODE has engaged teucal assistance from a variety of sources based on developing needs
identified across the following SSIP components:

A. Infrastructure development

B. Support for LEA implementation of evideAoased practices
C. Evaluation

D. Stakeholder involvement

Several sources of technical assistance have
Ohio"s infrastructure at mul 4dsqdlpracticessanedpdlas, r es
for successful implementation and evaluation.

9 Dr. Caroline Coston, Research Specialist, The Ohio State University
Dr . Coston has supported ODE’'s efforts sin
SSIP Core Team, she assists with coordination of project management, planning,
organization, fadilation, research, communication, and stakeholder engagement
efforts. Dr. Coston continues to guide the team in establishing and adhering to timelines
for planning and implementation.

9 Dr. Julie Morrison, Evaluator, University of Cincinnati
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Astheeval uator for Ohio’s State Personnel De\
Project, Dr. Morrison has led the SSIP Core Team in the comprehensive development of

the SSIP evaluation plan. She guided the t
Early Liteacy Plan, based on the Phase | theory of action and aligned with

implementation drivers. Dr. Morrison helped the team identify and narrow the

evaluation questions and measurement tools and prepare for selection of the external
evaluator.

1 Ann E. Bailey, M., Research Fellow, University of Minnesota

Ms. Bailey previously assisted ODE with development, redewd eval uati on of
State Performance Plan and Annual Performance Report, including facilitation of

multiple stakeholder groups to set indicattargets and design annual district special

education ratings. In Phase Il, Ms. Bailey facilitated multiple meetings of the SSIP

stakeholder group and assisted the SSIP Core Team in development and review of the

Phase Il report.

91 Dr. Barbara Boone, Progrdirector,The Ohio State University
Dr. Boone | eads parent and family engageme
Development Grant and continues to support ODE in the design of strategies to enhance
parent and family engagement in literacy désgment and community partnerships
around early literacy.

1 National Center for Systemic Improvement

o Dr. Jennifer Pierce

As Ohio’s Technical Assistance Facilita
Improvement, Dr. Pierce has supported the SSIP GeaamTn developing and
defining instructional coaching as a cr

based on extensive research in effective coaching practices. Dr. Pierce has
assisted the SSIP Core Team in the refinement of other plan components
supported by implementation science, including the design of praeticpolicy
feedback loops. Dr. Pierce also supported the team in review and revision of the
Phase Il report.

o Language and Literacy Collaborative

Participation in the CrosState Languagend Literacy Collaborative has provided
Ohio"s SSIP Core Team with multiple opp
states who are focusing on literacy for their State Systemic Improvement Plans.

A combination of facéo-face meetings and a virtual engagent platform

allows state teams to learn from national experts, network with other states,
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and devote essential planning time within their state teams to development,
implementation, and evaluation of their SSIPs.

91 Dr. Louisa Moats, Authokanguage Essgals for Teachers of Reading and Spelling

As the lead author dfanguage Essentials for Teachers of Reading and Spelling (LETRS),

Dr. Moats has assisted ODE in research on teacher capacity and preparation to provide
evidencebased early literacy instrtion and intervention based on the science of

language and literacy development. As a primary eviddnees ed pr acti ce wi t
Early Literacy Plan, LETRS is a professional development program designed to deepen
educator s’ under s tlearntd ieadgdiagnése whg semecchildrénd r e n
struggle, and sharpen teachers’ abilities

1 Great Lakes Comprehensive Center
o Dr. W. Christine Rauscher

As a Senior Technical Assistance Consultant wititieat Lakes Comprehensive
Center at theAmerican Institutes for Research, Dr. Rauscher has provided
reading and literacy expertise to the SSIP Core Team and continues to support
devel opment of IyQiteracyspscialistee gi onal ear

o Mark Mitchell

As the Great LakeSomprehensive Cent&tate Manager for Ohio, Mr. Mitchell

has assisted the SSIP Core Team in aligning to existing state initiatives in SSIP
planning and development, particularly the Ohio Improvement Process and

Ohi o’s StatpoiStystkenyof oSOIpi o’s infrastr.|
efforts, Mr. Mitchell and his team designed and administered a regional needs
assessment, which guided the SSIP Core
literacy expertise in a subset of State Suppormeegions while building

capacity in others.

91 IDEA Partnership

o Dr. Joanne Cashman of the IDEA Partnership tailored training on the Leading by
Convening framework to the needs of Ohi
enhance the team’ lyengagdaovide range obstakebokders n g f u
in all facets of Ohio’s State Systemic

 IDEA Data Center

o Dr. Stephen Ruffini of the IDEA Data Center has assisted the SSIP Core Team in
the design of the evaluation plan by providing feedback amdmemendations
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for Ohio’”s |l ogic model, evaluation ques
Phase Il report.

1 Jennifer AverittJ Averitt Consulting

o0 The SSIP Core Team is working with Jennifer Averitt to develop-hasel data
d as hboar dEalyaditerac® Rladesigrsed to collect and display all
evaluation data at a glance across participating schools and districts.

ODE anticipates ongoing engagement with and assistance from all of the sources described

abovedurinPhase 111 (i mplementation and evaluati on
Plan. Support for effective instructional coaching will be espeaatigal. ODE is designing
Ohi o’s approach to coaching to ereshowndobe hat it

effective at improving teacher practice and student outcof@BE wiltontinueto consider

principles of inplementationscience (Fixsen et al., 280in relationto how coaching occurs in

Ohio (e.g., provide training for coaches, use a soee of fidelity of coaching, etcJo that end,

ODE hopes to further its partnership with Dr. Jennifer Pierce from the National Center for

Systemic Improvementtoprvi de tr ai ni ng aegidnal sanyplifgraayt f or Ohi
specialists and districtéracy coaches as they coach preschg@de three teachers in the
implementation of evidencéased early literacy practices.

Concl usi on

The Ohio Department of Educatioim collaboration withts critical partners, has very

purposefully and thoughtfullplanned for the effective implementaton@hi o’ s Ear |y Li
Plan( i . e . , .(Oheieffectige afplchtiBn)of this plan viiprove earhliteracyoutcomes

forOhidc s c¢ hincluding thasevith disabilities. ODE looks forward to implementithe

tasks ahead, to furtherinis strategic partnerships, to evaluating tleéfectiveness of these

efforts in order to achieve systemic, statewide improvementd to reporting progress tits

stakeholders anthe U.S. Department of Education, Office of Special Education Pragrams
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Appendix A‘h K A 8SIPaStakeholddreamMembers

Name Title
. Ohio Coalition fothe Education of Children with Disabilities, Governin
Charlotte| Andrist
Board
Betsy Apolito State Support Team 10 Director
Tracy Atchison | State Support Team 13 Director
Lisa Baker Ohio Department of Education, Early Literacy Project Manager
Donna | Ball Ohio Associationf Elementary School Administrators
Lisa Barnhouse State Support Team 15 Director
Bill Bauer State Advisory Panel for Exceptional Children Chair; Higher Ed Facu
, Ohio Coalition for the Education of Children with Disabilities, Director
Marcie Beers .
Early Childhood
Shawna | Benson Ohio Coalition for Autism and Low Incidence, Program Director
Ohio State University Center on Education and Training for Employm
Barbara | Boone .
Program Director
. : Ohio Department of Education, Office@@irriculum and Assessment,
Elizabeth| Bridges . L
Education Program Specialist
Mary Brooks State Support Team 10 Early Literacy Specialist
Lisa Bruenin State Advisory Panel for Exceptional Children; Ohio Association of P
9 | services Administrators; District Special Educafimactor
. Ohio State University Center for Special Needs Populations, SSIP Pr,
Caroline | Coston
Manager
Merrie Darrah State Support Team 4 Director
. . State Advisory Panel for Exceptional Children; Ohio Education
Jamie Davis .
Association; Prescho®kacher
Nathan | Dedino Ohio Department of Health, Part C Coordinator
Michele | DiMuzio | State Support Team 5 Director
Beth Duffy State Support Team 16 Early Literacy Specialist
Michelle | Elia State Support Team 5 Early Literacy Specialist
Ohio Department of Education, Office for Exceptional Children, Educ
Molly Fender -
Program Specialist
Schea Fissell Ohio SpeeciianguageHearing Association Schools Representative
Ohio Department of Education, Office for Exceptional Children, Educ
Earl Focht

Program Specialist
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Name

Title

Jason Fruth Wright State University, Intervention Specialists Program Director
Michelle | Gaski State Support Team 3 Director
Katie Georges | Ohio SpeecthanguageHearing Association Schools Representative
Jennifer | Griffing State Supporfeam 9 Early Literacy Specialist
Wendy | Grove Ohio Pepartment of Education, Office of Early Learning and School
Readiness, Director
Kath Hall State Advisory Panel for Exceptional Children; School Psychologist;
y District Special Education Director
. State Advisory Panel for Exceptional Children; Ohio Federation of
Beth Harrison .
Teachers; Teacher
Debbie | Hartwig State Support Team 9 Early Literacy Specialist
Kim Hauk O.hIO Department of Developmental Disabilities, Policy and Strategic
Direction
Ohio Department of Education, Third Grade Reading Guarantee
Beth Hess "
Administrator
Soohie | Hubbell Ohio Department of Education, Office of Early Learning and School
P Readiness, Assistant Diredf®t9 Coordinator
Laura Jones State Support Team 10 Early Liter&pecialist
Ohio Department of Education, Office of Improvement and Innovatior,
Heather | Kantola . L
Education Program Specialist
Sherri Kitzmiller | Canton City Schools, Elementary Special Education Coordinator
Colleen | Longo State Support Team 3 Early Liter&pecialist
Nicole Luthy Ohio State University Ohio Resource Center, Project Director
. . University of Cincinnati, College of Education, Criminal Justice & Hur
Julie Morrison .
Services, Program Evaluator
Lakshmi | Nandula O_hlo Department of EducatioQffice of Federal Programs, Assistant
Director
John Opperman| Ohio Association of Pupil Services Administrators
Nancy Osko State Support Team 2 Early Literacy Specialist
: Ohio Department of Education, Office for Exceptional Children,
Tabitha | Palmer . . .
Administrative Professional
. American Institutes for Research, Senior Technical Assistance Consl
Chris Rauscher . .
Early Literacy Specialist
Becky Rees State Support Team 6 Director

46



Name Title
Beth Rice State Support Team 15 Early Literacy Specialist
John Richard Ohio Association of Secondary School Administrators
Myrtha | Satow StateT Adwsory Panel for Exceptional Children Chair; Community Sch
Administrator
Lisa Smith Ohio School Speech Pathology Educational Audiology Coalition, Pre
. Ohio Department of Education, Office of Educator Effectiveness,
Bill Sternberg . .
Assistant Director
. Ohio Department of Education, Office for Exceptional Children, Assis
Wendy | Stoica .
Director
Kelly Stukus State Support Team 3 Early Literacy Specialist
Ally Trew State Support Team 16 Early Literacy Specialist
Carolyn | Turner State Support Team 13 Early Literacy Specialist
, Ohio Department of Education, Office of Early Learning and School
Evelyn | VanTil . . ) :
Readiness, Administrative Professional
: Ohio Department of Education, Office of Curriculum and Assessment
Donna | Villareal . L .
Education Program Specialist, English Language Learners
Ohio Department of Education, Office for Exceptional Children, Progr
Kara Waldron | Administrator
(SSIP Project Manager)
Cynthia | Walker Buckeye Association of School Administrators
Jo Ohio Department of Education, Office of Improvement and Innovatior,
Ward :
Hannah Director
Veronica | White State Support Team 10 Early Literacy Specialist
Sue Zake Ohio Department of Education, Offiéar Exceptional Children, Director
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Ohio

OKA2Qa

4

{4168 {ead
January 27, 2016
University of Dayton Dublin Campus

5747 Perimeter Drive, Dublin, Ohio 43017

SYAO LYLINR@SYS

AGENDA
Welcome
9:00AM 1 Introductions Sue zake
1 Review of agenda and outcomes y
Evaluation Overview
9:45 AM f Presentation Ann Bailey
T Adctivity
10:30 AM Break
hK)\ZIQa 9FN¥Yé& [AUSNIXOoe tfly Wendy Stoica,
1 Review of progress
. . Kara Waldron
10:45 AM 1 Implementation drivers framework & Julie
1 Lessongearned from Dyslexia Pilot Project Morrison
T Ohi o’ s Early Literacy Logic
Networking Lunch
12:00 PM Attendees will pick up lunch and have the opportunity to network with fellow attende
and ODE staff.
Evaluation Questions . .
Review draft evaluation questions Julie Morrison
12:45 PM T Revie ation gue
9 Criteria for evaluation questions .
- Ann Bailey
1 Small group activity
2:15 PM Break
Sharing Evaluation Information . .
: Julie Morrison
2:30 PM I External evaluation process
1 Recommendations from the field .
- Ann Bailey
1  Small group activity
3:30 PM Literacy Resources from the Ohio Resource Center Nicole Luthy
3:50 PM Future Agenda Considerations Ann Bailey
4:00 PM Closing Cqmments Sue Zake
Next Meeting March 1, 2016
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Ohio

h KA 2 Q &Bysfenii¢ lindBovement Plan (SSIP)

March 1, 2016
University of Dayton Dublin Campus
5747 Perimeter Drive, Dublin, Ohio 43017

AGENDA
9:00 AM  Welcome
9 Introductions Sue Ze_lke
1 Review of agenda and outcomes Ann Balley
9:30 AM  Evaluation Questions Revisions ) )
f Presentation JulieMorrison
10:00 AM  Reflections on Language Essentials for Teachers of Reading and Spellir 0|1y Fender
(LETRS) Training Beth Hess &
1 Review of initial training Early Literacy
1 Questions Specialists
10:30 AM Break
10:40 AM ' Overviewof the State Systemic Improvement Plan (SSIP) WendyStoica
9 Presentation & Kara
1 Timeline of Work Waldron
11:00 AM SSIP Work
9 Infrastructure Presentation WendyStoica
1 Small Group Activity
12:00 PM: Networking Lunch

Attendees will pick up lunch and hatree opportunity to network with their colleagues.

12:45 PM ' SSIP Work Continued
1 Support for Implementation of Evidend@ased Practices Presentation Molly Fender
1 Small Group Activity & BethHess
1:45 PM | Break
2:00 PM @ SSIP Work Continued

1 EvaluatiorPresentation
1 Small Group Activity

JulieMorrison

2:45 PM  Sharing SSIP Information with Your Constituents _
1 Small Group Activity AnnBailey
3:45 PM Clqsing Comments AnnBailey
Adjourn
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Literacy

Now you are ready for the next level!

As the district superintendent, you and your state support team have worked on
school improvement for at least twoyears.

You have up and running or_are committed to building:
A A district improvement plan that includes a focus on improving teacher capacity to deliver high-quality
early literacy instruction to students in preschool-grade 3;
A A working relationship with feeder preschools;
A A district leadership team with representative membership;
A Building leadership teams in elementary schools and preschools that include intervention specialists;
A Teacher-based teams spanning preschool-grade 3 that include intervention specialists; and

A All of your elementary teachers belongs to at least one teacher-based team with dedicated time for
meetings.

Ohio’s plan is to improve the achievement of all Ohio students, including students with disabilities. The plan targets our
youngest students and focuses on literacy. Those children who acquire adequate language and pre-literacy skills will
succeed in learning to read. Reading is the foundational skill necessary for success in school. The goal is to provide
evidence-based literacy instruction and intervention through a multi-tiered system of supports, specifically for all students
in preschool through grade 3.

The Ohio Department of Education is inviting your district to receive early literacy professional development on
Language Essentials for Teachers of Reading and Spelling (LETRS) for your preschool-grade 3 teachers and
administrators at no cost.

LETRS is:

A A professional learning program based on a proven approach with documented growth of studentreading
scores in multiple states;
A Professional development that sharpens educators’ abilities to diagnose why students are struggling and how to
provide proven intervention; and
A More than face-to-face professional training. It includesWeb-based learning and a networking platform,
individual coaching and the opportunity to develop district-leveltrainers.
A A comprehensive approach to professional development that covers foundations of reading instruction,
phonetics, phoneme awareness, word study, spelling, vocabulary, early childhood educators, principals
and paraprofessionals. 50
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1 Free up time for staff training and coaching in Language Essentials for Teachers of Reading and Spelling (LETRS).
Include staff who are preschool-grade 3 teachers, intervention specialists, principals, reading specialists and related
service providers.

2 Review early literacy data and discuss and identify instructional strategies and interventions using your teacher-
based teams.

3. Adopt a curriculum-based measure for early literacy that is evidence-based.

1 More teachers will diagnose why students are struggling and provide evidence-based readinginstruction;

2 More teachers will be equipped to provide evidence-based reading interventions as part of reading improvementand
monitoring plans;

3. Reading success will help reduce disciplinary incidences and dropout rates;
4. More students will read at grade level and be on track to complete school and be ready for college and careers; and

5. Reading success will increase graduation rates by improving college and career readiness for students with
disabilities.

Acceptthis invitation and you will receive state-level support from the Ohio Department of Education:

1 Financial support for the transition to a common, curriculum-based measure as part of a five-year partnership
agreement, with the expectation that the district will plan for sustainability and assume costs at a designated time;

2 Funding for LETRS training and coaching, with the expectation that the district will plan for sustainability and assume
costs ata designated time; and

3 Support capacity for training and development of a literacy coach within each targeted school.

Regional-level support from your state support team:
1 Use of the Ohio Improvement Process specific to early literacy;
Initial coaching and support for LETRS implementation;
Release for substitutes to facilitate meeting times and coaching support;

A community of practice in your region around LETRS implementation;

A focus on multi-tiered systems of support for early literacy instruction and intervention; and

o oA~ WDN

Enhanced family engagement and community partnerships around early literacy development and outcomes.

Acceptthis invitation by agreeing to:
A Participate in an initial and in-depth needs assessment;
A Provide data from the Ohio Improvement Process and about your interventions;
A Commit to a five-year partnership agreement;
A Define an early literacy strategy as part of the district improvement plan and action steps for targeted schools;
A Secure or support staff to implement the district’s early literacy plan;

A Adopt one of two curriculum-based measures for early literacy that is evidence-based, which will also serve as your on-
track/not on-trackassessment;

A Collect predetermined evaluation data on adultimplementation and student outcomes;

A Participate in or establish community partnerships with local preschool agencies focused on early literacy; and

A Provide regular updates to your district’s local board of education. 51
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AppendixD: Early Literacy Partnershipgreement
Year |: 2018017 and Year Il: 2027018

ODE &State Support TeanCommitment Partner District Commitment
1 Provide a partnership agreement outlining 1 Identify a lead contact/team for earliteracy in your district, including a district
commitment of resources and supports to partner facilitator
districts 1 Sign the partnership agreement committing to participation for five years

o Ensure involvement and training of appropriate staff in targeted schools (presch
grade 3 teachers including interventiepecialists, building administrator(s), distrig
facilitator, and speectanguage pathologists)

o Ensure implementation of early literacy evideHzased practices with fidelity

o Ensure early literacy is a standing itemBuilding Leadership Teaamd Teacher
Based Teamgendas

o Align resources (personnel, fiscal) where necessary

1 Provide LETRS training by certified national trainers g { Allocate staff time* to participate in LETRS training in 28067 and 2012018

no cost to staff in targeted buildings Provide LETRS (including online followup with coaching to support implementation of evideneed
materials, including an online training and coaching based early literacy professional development)
platform anddata system 9 Secure substitutes to allow desigted staff to attend LETRS training

1 Cover substitutes costs at district rate forparson 1 Commit time to study and complete online follayp between faceo-face training
training sessions

1 Provide stipends at district rate or cover substitute *See training schedule for time commitments by role.

costs for online training and coaching
9 Provide LETRS training at no cost to Literacy Coache
non-targeted buildings (as sge permits)

1 Cover 50% FTE at district rate for partner district to 9 Secure and/or assign a staff member to fulfill role and responsibilities of an early
hire and/or develomn internal early literacy coach literacy coach:

0 Training in LETRS

0 Supporting LETRS implementation within targeted building(s)

o Collaborative planning witBtate Support T&mRegional Early Literacy Specialis
to become facilitator/coach of LETRS evidehased practices

9 Assign Regional Early Literacy Specialist(s) to partnej § Collaborate withState Support Teano target early literacy as part of the district

district to support implementation of evidendsased improvement plan
early literacy instruction and intervention o Define an early literacy strategy and action steps for targeted buildings

1 Regional Early Literacy Specialist will provide intensiv o Ensure early literacy as a standing itemBanlding Leadershipeamand Teacher
support and coaching to targeted building(s) Based Teamgendas

1 State Support Teaswill provide feedback to partner o Implement components of a schewide reading model with fidelity, as defined in
districts and ODE regarding effectiveness of program the Reading Tiered Fidelity Inventory
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ODE &State Support TeanCommitment

Partner District Commitment

implementation, need for migtourse improvemerst 9 Allocate staff time to participate in scheduled coaching opportunities.
and evaluation { Participate inTeachefBasedTeansand individualized coaching with Regional Early
Literacy Specialist for fidelity of implementation
Provide funding, if needed, for targeted building(s) to | 1 In targeted building(s), establish DIBELS Next or AIMSweb as the early literacy
transition to one of two early literacy curriculubased curriculumbased measure
measures (DIBELS Next or AIMSviretiuding the 1 Designate staff to participate in training on the selected curricuhased measure,
costs of training and materials and be responsibleof inputting data
Develop a comprehensive data dashboard for partner]  Designate staff to participate in early literacy data dashboard training, if needed, a
districts andState Support Teasto collect early be responsible for inputting data
literacy implementation and evaluation data 1 Utilize the data dashboard for progress monitoring and program monitoring
1 Collect data at regular intervals using the following tools:
0 Reading Tiered Fidelity Inventory
o DIBELS Next or AIMSweb
0 LETRS Implementation Tool
Yearlll: 20182019 and Beyond
ODE &State Support Tean€ommitment Partner District Commitment
Continued support for LETRS implementation, school| § Continuedmplementation of district partnership agreement
wide reading model implementatioigtate Support 1 Allocate staff time for ongoing LETRS implementation (includes online fofomith
Teamcoaching support and technical support coaching to support implementation of evidencbdsed early literacy professional
development)
Provide LETRS trainingdsyrtified national trainers at 1 Allocate staff time* to participate in LETR&ning for new teachers/administrators
no cost to partner districts for new in targeted buildings (including online follewp with coaching to support
teachers/administrators in targeted buildings implementation of evidencedased early literacy professional development)
Provide LETRS materials, including an online training|  Secure substitutes to allow designated staff to attend LETRfnga
and coaching platform and data system 1 Commit time to study and complete online follayp between faceo-face training
sessions
*See training schedule for training time commitment by role.
Continued support from Regional Early Literacy 1 Continued implementation of early literacy strategy and action steptafgeted
Specialist(s) to partner district to support buildings, with ongoing measurement of progress using the Reading Tiered Fidelity
implementation of evidenceébased early literacy Inventory
instruction and intervention 1 Continued participation ifeacherBased Teaswand individualized coaching with
Collaborative planning betweebtate Support Team Regional Early Literacy Specialist for fidelity of implementation
Regional Early Literacy Specialist and internal district|  Collabaative planning between internal coach aBthte Support TeamRegional Early
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ODE &State Support Tean€ommitment Partner District Commitment

coach Literacy Specialist to coach/facilitate LETRS implementation

9 Provide training and support development and 1 Implement action steps to increase parent engagement in literacy development
implementation of strategies and action steps to 1 Implement action steps to establish collaborative partnerships to guide the
increase parent engageent in literacy development development ofand access to communityide systems of support for literacy
and develop communityvide systems of support for
literacy

1 Feedback to partner districts on the effectiveness of Utilize the data dashboard for progress monitoring and program roani
program implementation, need for midourse Collect data at regular intervals using the following tools:
improvements and evaluation 0 Reading Tiered Fidelity Inventory

o DIBELS Next or AIMSweb

0 LETRS Implementation Tool

0 Levels of Collaboration Survey

Allocate staff time to review data and adjust implementation, as needed

= =

=

1 Reduced fiscal support 1 Develop a scalap and sustainability plan with alternge funding supports

0 Continue to fund LETRS training and CBM training
at 100% in targeted buildings

o Provide LETRS training for additional literacy
coaches (beyond initial targeted buildings) as spa
permits in trainings

o Funding for Literacy Coach decsea by 25% of .5
FTE each year in years 3, 4, and 5

0 Funding for LETRS trainirgjated substitute and
stipend costs decreases by 25% each year in yea
4, and 5 for new staff in targeted buildings

Funding for Funding for Funding for Literac Funding for Funding for CBM Funding for Additional Literacy
Years 'ng Subs/Stipends At 9 y CBM Materials/System Coaches to Complete LETRS
Training o Coach o -
District Rate Training Access Training
1&2 100% 100% 100% of .5 FTE 100% 100% 100%, if space is available
3 100% 75% 75% of .5 FTE 100% 100% 100%, if space is available
4 100% 50% 50% of .5 FTE 100% 100% 100%, if space is available
5 100% 25% 25% of .5 FTE 100% 100% 100%, if space msvailable

54




Voyager Sopris Learning
LETRS Course Plan for Ohio Cohort 1

Sept 2016 | Oct 2016

Mov 2016

Dec 2016

Jan 2017 | Feb 2017

Mar 2017 | Apr 2017 | May 2017 | June 2017 | July 2017 | Aug 2017 | Sept 2017 | Oct 2017

Online Module 1

Online Module 2

Online Module 3

Teachers
K-3

- SeeE

1-Day F2F

1-Day F2F

Online Module 1

Online Module 2

- SR

Coaches

1-Day F2F

Virtual Coaching — 2 hours every other week, for a total

1-Day F2F

Virtual Coaching — 2 hours every other week, for a total of 8 hours/module
Online Module 3 Online Module 4

of 8 hours/module

Online Module 4

Online Module 5

1-Day F2F

Virtual Coaching — 2 hours every other week, for a total of 8 hours/module

Nov 2017 | Dec 2017 | Jan 2018

Online Module 6

Feb 2018 | Mar 2018

Apr 2018 | May 2018

Online Module 7

Online Module 8

1-Day F2F

1-Day F2F

Online Module 5 Online Module 6 Online Module 7

1-Day F2F 2-Day F2F

1-Day F2F

1-Day F2F

Online Module 8

1-Day F2F

Virtual Coaching — 2 hours every other week, for a total of 8 hours/module

1-Day F2F

Online Course 1

2-Day F2F

Administrators
& District
Facilitators

- oev e

Virtual Coaching — 2 hours every
other week, for a total of 8 hours

Virtual coaching — 2 h

ours each m
hours

onth, for a total of 10

Online Course 1

3-Day F2F

Early Childhood
{Preschool &

Kindergarten) other week, for a tot

hours/module

*F2F means face-to-face training

Virtual Coaching — 2 hours every

al of 8

Language Essentials for Teachers of Reading and Spelling (LETRS) Training Modules

Part 1 Modules/Units 34
Fall 2016Spring 2017

Introduction to language and literacy

Researckbased models of how the brain learns to read
Study of oral language and reading development
Reading difficulties
Components of effective reading instruction
Word study including phonological and phonemic awareness, phonics, and spelling
Types of assessments

Part 2 Modules/Units 58
Fall 2017Spring2018

=2 =2 ="|—a_a_a_a_a_a_»

Ongoing integration of all literacy components
Vocabulary development
Textbased comprehension skills and strategies applied to imaginative/literary and informational/expository texts

55




AppendixE h K A 2h@adly of Action

A4 s N\
Ohig | > hKA2Qa ¢KS2NE
lO of Education
Facilitates familgngagement e ;améléesemllgﬁer;}?;i d
and parent partnerships to quipped, P .
Parent i engaged partners in the
. SO [EINTUECLE el IEIEE literacy development of their
Partnerships devel opmen]t .. <hildren.
Builds capacity of practicing| All students, including SWD,
PK3 teachersto deliver high | will have access to higuality More
eacher quality reading instruction | instruction with interventions More n
Teach l ddd' d.' i ' y i d'h' h.' students
. and datadriven esigned to meet their students with
CapaCIty interventions... individual needs. . : -
with disabilities
Cbordinatgs local communi_ty T ST il G disabilities will
Collaborative PERIETENPS EMEE) AETEE languagerich, literacy based | Will be graduate
providing services to childrer . : ficient dv f
Structures to support language and enV|ronmerr]1tso|utS|de of proficien reaqay tor
l'iteracy devyel op ment ... _Or abgye college,
INn readin careers
_y Createsan MTSS network at| Districts will implemenMTSS b thirdg and/or
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1)

2)

3)

4)

5)

6)

7

8)

AppendixEFh KA2 Q& 9F NI & [AGSNIOe 9@l fdzr GA2Y

To what extent did the teachers of students in preschg@de 3 implement early literacy

and language core instruction using evideit@sed practices with fidelity, assessed by

the Regional Literacy Specialist using the Language Essential for Teachers of Reading and
Spelling knowledge posest and the evidencdased practices implementation to&l?

To what extent did instructional coaches support teachers inuige of evidencdased
early literacy practices, as documented by the coaching fidelity?tool

To what extent did the teachers of students in preschg@de 3 use data literacy skills to
implement screening, progress monitoring, and instructional decisiaking with fidelity,
as assessed by the Reading Tiered Fidelity Inventory

To what extent was the implementation of early literacy and language core instruction and
interventions supported by the Ohio Improvement Process (OIP) shared leadership
structures at the district, building, and teacher levels, as assessed by the Reading Tiered
Fidelity Inventorg

To what extent did students in kindergartgnade 3 demonstrate gains in indicators of
basic early literacy skills that met or exceeded national benckraes of improvement
for students at the greatest risk of reading difficulty, as measured by DIBELS Next or
AIMSweb assessmermts

To what extent did implementation of evident@ased early literacy instruction and
intervention at the preschool level impve language and literacy skills at kindergarten
entry, as measured by the Kindergarten Readiness Asses3ment

To what extent did teachers increase family engagement in literacy development (in years
3-5 of the project), as assessed by the Levels of Goldion Surveg

To what extent did district leadership team and building leadership team members
increase their level of collaboration with external partners to guide the development of
and access to communiyide systems of support for literacy (in ye&5 of the project),
as assessed by the Levels of Collaboration S@rvey
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