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Why Monitoring is Supportive

Connect this work
Assist In to existing
leveraging areas of structures or create
strength new structures
where needed

Goal: To improve
outcomes for
students with

disabilities
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Addresses all areas related to disability 90%

Evaluation
Team Report

Summary of assessment results 68%

F - d . Clear description of educational needs 55%
g Justification for the eligibility
L. 55%
determination
Interventions provided 48%

Specific implications for instruction

Parental Consent 31%

0% 20% 40% 60% 80%  100%
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Compliant

Evidence

There is evidence that the evaluation addressed all areas
related to the suspected disability as noted on the planning
form, including, if appropriate:

Health

Vision and hearing

Social and emotional status

General intelligence

Academic performance

Communicative status

Motor abilities

There are additional procedures for evaluating for Specific
Learning Disabilities, Multiple Disabilities, Deafness or Hearing
Impairment and preschool-age children.

Multiple sources of information are required to determine
eligibility. For preschool, these sources include, but are not
limited to, information from Part C when children transition from
early intervention, structured observations in more than one
setting and in multiple activities, information provided by the
parent or caregiver and criteria and norm-referenced
evaluations. All developmental areas, not just those related to
the disability, must be assessed with at least one source of
information.

The evaluation report did not address all areas related to the
suspected disability; OR The evaluation report did not address
all areas noted on the planning form in a Part 1; OR there is no
Planning Form (unless tested for everything).

The parent and the educational agency agreed that a
reevaluation is not necessary.

All Areas Indicated
as either Sufficient
Data Available, or
Additional Testing
Needed must have
a Part 1 completed
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Part 1 Tips

e Multiple persons responsible, for Additional Testing/Data Needed, EACH
person must complete their own Part 1 for it to be compliant.
If there is sufficient data available, there can be a Part 1 combination if the
other person is referenced, and BOTH sign the combined Part 1 for it to be
compliant, but in the Needs and Implications sections, there must be
information from BOTH providers.

Parents should NOT be indicated on the Planning form as “Person
Responsible.”

A compliant Part 1 must have:
e Summary of information
Needs and Implications listed
If there are no needs or implications, a statement must be provided
Date of the assessment
Signature and date
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Classroom-based Evaluations and
Progress in the General Curriculum

Data from Interventions

Using the exact title of the
assessment provided on the
Planning Form on a Part 1 will help
the Internal Monitoring Team to
correctly identify which exact

assessment each Part 1 is
representing.

The position of the Evaluator must
align with who is indicated on the
Planning Form as responsible for
the assessment and report.

POSITION General Education

AREAS OF ASSESSMENT:
Reading, Writing

EVALUATION METHODS AND STRATEGIES

Indicate the types of assessment strategies used to gather information about the child's performance
#) OBSERVATIONS [} SCIENTIFIC, RESEARCH- ™ NORM-
BASED INTERVENTIONS REFERENCED
ASSESSMENTS
[ INTERVIEWS ] CURRICULUM-BASED | CLASSROOM-
ASSESSMENTS BASED
ASSESSMENTS
i#] REVIEW OF RECORDS AND RELEVANT TREND DATA (SCHOOL ] OTHER
RECORDS, WORK SAMPLES, EDUCATIONAL HISTORY}

ASSESSMENT INFORMATION

Provide a summary of the information obtained from the assessment results per the evaluation plan, including the child's strengths, areas of need
and baseline data

SUMMARY OF ASSESSMENT RESULTS:
SUMPMARY OF ASSESSMENT RESULTS:

- is a, easygoing, quiet student who Is respected by his peers. He often moves at a slower pace than those around him. His peers like to help
keep him on pace. He is more likely to abserve than engage In class. He Is easlly prompted back to assignments, but requires constant prompting to
finish any assignment.

Reading:

-slruggles across all areas of English Language Arts including the following: vocabulary, writing, speaking and listening, phonics, morphelogy,
and reading comprehension. He is able to read sight words and basic morphological roots and affixes, On his recent i-Ready assessment in January,
I scored at a second grade level in phonics, vocabulary, and reading comprehension in literature. He scored at a first grade level in reading
comprehension of informational text. These combined scores place him at a second grade ELA level. He scored at a 485 on on his i-Ready
assessment in January. Mid-year on grade level scores for fifth grade is a SOSJJJJj will attempt to answer a question when prompted. When
asked a question in class, he will often stare blankly at the questioner, blush and look at his peers, or look around or down at his notes, He is often
unable to communicate what he needs or the questions he has in class.

Writing:

I s oftzn unable to generate words or sentences of his own, partially impaired by his limited vocabulary and phonics skills. He is hesitant to
engage in learning without seeing an example or being prompted by a teacher.
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There is a clear and concise summary of the
data/information obtained during the evaluation process
and results of each Part 1 assessment. The summary of the
assessment results is in language understandable to the
parent.

The ETR does not contain a clear summary of the results of
all the data and assessments; OR There is merely a re-
statement of all the assessments conducted without a
concise summarization; OR The summary is not summarized
in parent-friendly language.

The parent and the educational agency agreed that a

reevaluation is not necessary.
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EAM SUMMARY

Combine all Part 1's Indwidual Evaluaior's Assessment from all evaluators into team summany

MNTERVENTIONS SUMMARY
Prowvide a summary of all intersentions done prior ko thie child's referal for an evaluation or done as part of the initial evaluaton. Forall
reevaluations, provede a summany of inbersenBions routinely provided o this ohild.

|retial E\'.lhl'h'nn4

|Hﬁﬂ-ﬂﬂlﬁrﬁﬂmmww.liwtmﬂ Wik detlermningd by the ETR eam that the [EF specal

F—— . 00 SUBPerts fnd Servoes were ap prapriate bo mesd the child's resds
Sttt EXAMPLE. i

L L ]

REASOMN(S) FOREVALUATION:

SUMMARY OF INFORMATION PROVIDED BY PARENTS OFTHECHILD:

‘Bhe parent infonmation hae.
if the information was gathered through a questiornaine, malke sure you SUMMae those anseers in thissecton aswell in the Part 1.

SUMMARY OF OBSERVATIONS:

ize the Obervatson hene
Schoct el pust barrfer the entivg gbaeryabon from thePart 1 this sechon and Aol summanie il Thalid 8 comphant way o de i

MEDMCAL INFORMATION:

arize the Medical information here.
. Bome pehoals place Vision l-ﬂ”-l'ﬁ"l‘ refLlE in his gection ot well

SUMMARY OFASSESSMENT RESULTS:

|0.I-rl igence
Summarize the General inteligencd Jssessments in & cear and concise manner that is in panent frendly language.

Academic Skills
Summarize the Academic Skills sssssments in a clear and concise manner that m in parent isndly Engusgs.

‘Classroom:-Based Evaluations and Progress in the General Currioulum
Sumimanizs the Classmom-Barked Evaluason and Frogressin the Gerssnal Cumculurm S Sesmesis in b ciear and oncme manrer IRal fin
friendiy langusge.

Wiskon/Hearing
LA slatemend that VisicnHeanng was completed, and the student did not have any issuesinesds,

Fine and Gross Motor
Summarize the Fine and Gross Molor assessments in a clear and concise manner that is in parent frendly language.

WaocationalTransition
Summarize the Vocational Transition assessments in a chear and congise manner that i in parent Fiendly Languasge.
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CF-10 | 3301-51-01 (B) | Did the ETR team
(10) provide a justification
[Definitions] for the eligibility
3301-51-06 datarmination

(Evaluations) decision?

Tip for Justification Statement.
We look for the phrase
“affects the child’s progress in
the general education
curriculum,” along with
specific reasons provided.

YES

The statement provides a justification for the eligibility
determination decision describing how the student meets
or does not meet the eligibility criteria AND

The justification statement includes how the disability
affects the child's progress in the general education
curriculum,

* PR-OGETR—Part 4

NO

The statement does not provide a justification for the
eligibility determination decision describing how the
student meets or does not meet the eligibility criteria; OR
The justification statement does not include how the
disability affects the child’s progress in the general
education curriculum; OR 5LD was suspected but Part 3
was not completed.
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Justification for Eligibility

Part 3 contained wording such as “See Part 2 for”
SLD was one of the suspected disabilities. Part 3 was not completed
Justification missing how the student’s disability “affects” the child’s access

and “progress” in the general education curriculum

Missing observation
Several relevant assessments were not conducted to support the disability

determination
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ETR Evaluation Team Report District:

SCHOOL AGE EVALUATION PLANNING FORM (Required)

DATE OF PLAN: 9/6/2023 INITIAL LUATION |y | REEVALUATION

CHILD'S NAME: Annie L ID NUMBER: 101 DATE OF BIRTH: 05/15/2015
TEAM CHAIRPERSON: Joe Kujkowski

TEAM MEMBERS: Donna H, Raymond M, Shelly K, Robert S.

SUSPECTED DISABILITY(IES): fEmotional Disturbance/Multiple Disabilities

If the Planning Form has 2 or more suspected disabilities listed, the Eligibility Determination
Statement MUST indicate how the student meets the selected disability category AND how
the student does not meet the ineligible disability category.
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Transition Plan [ 89%
Present Levels of Performance [ 33%
I E P Accommodations I 79%
Fi n d i n gS Specially designed instruction I 74%
Measurable Goals R 62%
Data collected and analyzed N 57%
Modifications N 57%
Alternate Assessment [ 30%

SDI amount and frequency [ 30%

0% 20% 40% 60% 80% 100%
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Is there an appropriate measurable postsecondary goal or goals?
¢ (Can the goal(s) be counted?
¢ Will the goal(s) occur after the student graduates from school?

+ Based on the information available about this student, does (do) the postsecondary goal(s) seem appropriate for this
student?

Is (are) the postsecondary goal(s) updated annually?
« Was (were) the postsecondary goal(s) addressed/ updated in conjunction with the development of the current IEP?

Is there evidence that the measurable postsecondary goal(s) were based on age-appropriate transition assessment?

¢ |Is the use of tfransition assessment(s) for the postsecondary goal(s) mentioned in the IEP or evident in the student's
file?

. Are there transition services in the |[EP that will reasonably enable the student to meet his or her postsecondary goal(s)?

¢ |s atype of instruction, related service, community experience, or development of employment and other post-school
adult living objectives, and if appropriate, acquisition of daily living skills, and provision of a functional vocational
evaluation listed in association with meeting the post-secondary goal(s)?

Do the transition services include courses of study that will reasonably enable the student to meet his or her
postsecondary goal(s)?
* Do the transition services include courses of study that align with the student’'s postsecondary goal(s)?

Is (are) there annual IEP goal(s) related to the student's transition services needs?
e |[s (are) an annual goal(s) included in the IEP that is/are related to the student'’s transition services needs?

Is there evidence that the student was invited to the IEP Team meeting where transition services were discussed?

e For the current year, is there documented evidence in the |EP or cumulative folder that the student was invited to
attend the IEP Team meeting?

If appropriate, is there evidence that a representative of any participating agency was invited to the IEP Team meeting

with the prior consent of the parent or student who has reached the age of majority?

* For the current year, is there evidence in the IEP that representatives of any of the following agencies/services were
invited to participate in the IEP development including but not limited to: postsecondary education, vocational
education, integrated employment (including supported employment), continuing and adult education, adult services,
independent living or community participation for this post-secondary goal?

Was consent obtained from the parent or student who has reached the age of majority?

Postsecondary
Transition
Plan
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Question 1

Is there an appropriate measurable postsecondary goal or goals in
this area?

0 The goal must be countable.

0 The goal must occur after the student graduates from school.

0 The goal must be based on the information available about the
student and must be appropriate for the student.

Must include a statement stating the IEP team decided that an independent
living goal is not needed for this student

Oh = Department
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TIPS for Postsecondary Goals

There must be evidence within the PINS that the goal is appropriate for the
student.

“Would like to” and “Plans to” are noncompliant statements. They cannot be
measured.

Independent Living must be mentioned in the PINS for it to be compliant.

If no independent living goal is necessary, we need to see in/from the PINS that the
student does not need an independent living goal.

Note: Preference refers to how the student prefers to learn.

| - Department
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Question 3
Is there evidence that the measurable postsecondary goal(s) were
based on age-appropriate transition assessment?

Is the use of transition assessments for the postsecondary goals
mentioned in the IEP or evident in the student’s file?

e POSTSECONDARY TRANSITION

POSTSECONDARY TRAINING AND EDUCATION
MEASURABLE POSTSECONDARY GOAL:

Age Appropriate Transition Assessment regarding Post Secondary Training and Education
[indicating student's needs, strengths, preferences and interests)

Transition Needs
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Question 4
Are there transition services in the IEP that will reasonably enable the
student to meet his or her postsecondary goals?

TIPS

“Will provide the opportunity” is noncompliant.
“Will assist” and “will help” are compliant.
Resume writing, attending a career fair or touring a CTC are noncompliant

since these services are available for all students.
Services need to be specific to the Goal and to the student’s unique needs.

Consider the individual student’s transition service needs to see if the
number of sessions allotted will allow the student to progress towards
meeting the goal.

”i - Department
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Compliant Evidence

Present Levels of Performance must include the
following information as it relates to each goal:

« Summary of current daily academic/behavior DEEE the IEP include

and/or functional performance compared to

expected grade-level standards or to expected PrESEI'It LE“EIS n-l-'

age-appropriate performance in order to provide

a frame of reference for annual goal Academic Achievement

development in the specific area of academic

and/or functional neled ﬂnd Fun{:tiﬂnﬂl

Baseline data provided for developing a

measurable goal (for example, ETR results, if Perfnrmance (PLOP) that

current, formative academic assessments

curriculum-based measurements, transition address thE nEEdE nf thE

assessments or functional behavior

assessments ) Stu dE"t?

Current performance measurement directly
relates to the goal measurement

Example of a Grade Level Standard
GRADE 3 STUDENTS:

Present levels of performance do not provide a

detailed and targeted summary of current daily COMPREHENSION AND COLLABORATION

academic/behavior and /or functional performance . . .
related to the development of measurable goals, OR SL_3_1 Engage eﬁeCtlve|y IN a range Of CO”abOI'atIVE

there is no comparison to grade-level or age- ; ; i

appropriate performance expectations. dlscu§S|on_s (one-on-one, in groups, and _teacher-
led) with diverse partners on grade 3 topics and

texts, building on others’ ideas and expressing their

own clearly.

- - Department
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Compliant Example
of a
Present Level of Performance
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Present Level of Performance

Comparison
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Section 7 of the IEP.

= “As needed”

* “When requested”

* “Frequent breaks,” missing

amount of and time allowed.

“Extended time” missing an
allotted amount of time.

The |IEP describes accommodations provided to the
child and explains the conditions for and the extent of
aach accommaodation

Accommodations provide access 1o course content
but do not alter the scope or complexity of the
information taught to the child

Accommaodations are noted in the Profile or Present

| evels of Performance or in the ETR only and not listed
in Section 7/, OR

Accommodations were identified by the IEP team but
not included on the IEP|OR

Accommodations are listed as needed, at the discretion
of the teacher, as requested. OR The condiions and/or
extent of each accommodation were not explained

Based on the needs of the child accommodations were
; deéntified at this time

Oh = Department
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TIPS for Accommodations

Breaks not only have to indicate HOW many per class period and for how long,
but WHERE and HOW those breaks will be taken.

If breaks are to be taken OUTSIDE the classroom, consider including the staff
member who will be assisting the student.

“Reduced number....” you must indicate HOW they will be reduced.
“Reduction of 25% of workload or test questions” is not clear enough to be

compliant.

If any accommodation is listed in the Profile, PLOP, Goal and State Testing
sections, they MUST be in Section 7.

If there are accommodations listed in Section 12, they must be represented in the
accommodations in section 7. In order for accommodations for state and district
testing to be beneficial, students must be familiar with and understand how those
accommodations should be carried out.

| = Department
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TIPS for SDI

Must state either Small Group, Individual
or One on One. Cannot have One on
One and Small Group together for 1 SDI.
SDI must mention the actual SKILL they
will be working on.

Math is not specific. Math Calculation is.
Language Skills is not specific enough for
any Speech SDI.

The IEP specifically identifies the provision of
specially designed instruction (SDI) and related
serviceg AND describes the nature of the instruction
that aligns with the needs of the child AND supporis
achievement of annual goals. The BT describes
skills and methods used for instruction specific to the
goal; OR The child is receiving related services that
the |IEP team has determined is specially designed
instruction

The IEP does not specifically identify the provision of
specially designed instruction, including related
services, ANDIOR does not describe the nature of
the instruction that aligns with the needs of the child
ANDIOR does not support achievement of annual
goals.

Oh - Department
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Restrictive o
Environment B |

0% 10% 20% 30% 40% 50% 60%
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The IEP includes a justification for why the child was

removed from the general education classroom,
AND

« |t is based on the individual needs of the child, not
the child’s disability, and aligns with SDI or related
services location;

There is documentation that the nature or severity of
the disability is such that education in general
education classes, even with the use of

supplementary aids and services, cannot be
achieved satisfactorily;

It describes potential harmful effects to the child or
others, if applicable

A rationale is not given, OR the rationale given

*» |s NOT based on the student's individual needs or
does not align with SDI or related service location;

* Does NOT reflect consideration for provision of
supplementary aids and services in the general
education classroom;

* Does NOT describe potential harmiul efiects to the
child or others, if applicable

The student receives all special education services
with nondisabled peers

Tips for LRE
Must align with the SDI Location
Must be a statement that General
Education Classroom was considered
Must document that the student’s needs
are severe enough that they cannot be
met in the general education classroom
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IDEA Monitoring Resources and Tools

~ |DEA Monitoring Process | Ohio Department of Education

~ Special Education | Ohio Department of Education

~ Access to LMS Modules (OH|ID)

- Universal Support Materials

Note: The Universal Support Materials on our website are the same ETR,
|IEP and transition plan information that are in the LMS system without the
quizzes

- - Department
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https://education.ohio.gov/Topics/Special-Education/Special-Education-Monitoring-System/IDEA-Onsite-Reviews
https://education.ohio.gov/Topics/Special-Education
https://safe.ode.state.oh.us/portal
https://education.ohio.gov/Topics/Special-Education/Special-Education-Monitoring-System/IDEA-Onsite-Reviews/OEC-Monitoring-Training-Materials

Questions

OEC.monitoring( education.ohio.

(i - Department
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mailto:OEC.monitoring@education.ohio.gov

Supports and Monitoring Tips and

Resources - Survey

Oh - Department
10 of Education



£l 0 © 0O @

@OHEducation




	IDEA Monitoring Office Hours
	Why Monitoring is Supportive
	�Evaluation Team Report Findings�����
	Slide Number 4
	Slide Number 5
	Slide Number 6
	Slide Number 7
	Slide Number 8
	Slide Number 9
	Justification for Eligibility
	Slide Number 11
	��IEP�Findings�����
	Slide Number 13
	Slide Number 14
	Slide Number 15
	Slide Number 16
	Slide Number 17
	Slide Number 18
	Slide Number 19
	Slide Number 20
	Slide Number 21
	Slide Number 22
	��Least Restrictive  Environment����
	Slide Number 24
	Slide Number 25
	Slide Number 26
	Slide Number 27
	@OHEducation

