Student Portfolios as an Alternative Component of Teacher Evaluation

PURPOSE: Student portfolios provide documentation of a teacher’s practice in relation to the Standards for the Teaching Profession.  As an evaluation tool, student portfolios provide teachers the opportunity to demonstrate how their knowledge and skills result in improved teaching practices and student learning.  Local districts are responsible for decisions regarding the student portfolio process, such as specific timelines and selection of reviewer.
STUDENT PORTFOLIOS    for use in teacher evaluation


Criteria for Teacher Evaluation Using Student Work Portfolios
Portfolio entries demonstrate teachers’ knowledge and understanding of the content and identification of clear learning outcomes that are appropriate and meaningful for students. Student portfolio samples demonstrate what students are asked to do, how student responses are interpreted, and how instruction is modified based upon that information.   

Evaluation of Student Work Portfolios for the Purpose of Teacher Evaluation (completed by the teacher)

Step 1: Identification of Content Area and Student Work Samples 
Choose one content area (or course) and collect written evidence about student learning in that content area/ course that occurred as a result of the teacher’s instructional planning, instructional delivery and assessment of content to determine next instructional steps.  

Within the submitted portfolios, identify student responses that demonstrate learning over an extended period in an identified focus area aligned to Ohio’s Learning Standards.  Be sure to choose student responses reflecting varying levels of performance (e.g., high, middle, low progress).  Use these selected samples to answer the reflection questions below.


	Content Area:

	[bookmark: _GoBack]     
	

	Work Samples
	Initial Work Sample Description:
	Final Work Sample Description:

	Student A Samples:
	     
	     

	Student B Samples:
	     
	     

	Student C Samples:
	     
	     




Step 2: Reflection (completed by the teacher)
The reviewer will consider the quality and thoroughness of the responses when determining the overall rating for the student portfolio. As such refer to the rubric on page 3 as responses are constructed.  


	Instructional Planning (Standard 1): 

	What were the instructional goals and why are these goals important for student learning?      
How were students involved in setting goals for their own learning?      




	Instructional Delivery (Standard 2 and 4):

	How did the content-specific instruction prepare these students to successfully complete the assignments?      
How did the teacher’s feedback on student work advance the learning of each student over time as evidenced through the work samples?      







	Assessment (Standard 3):
	How do the selected artifacts demonstrate each student’s learning?       
What evidence indicates that the teacher is making adjustments to learning plans/goals based on each student’s progress?      
In reviewing the work samples, what changes might you consider to improve student learning?       










Step 3: Scoring of Student Work Portfolio for Teacher Evaluation (completed by the reviewer)
The reviewer may ask the teacher for evidence and/or artifacts after reviewing answers to the reflection questions.
	The reviewer considers the indicators below that most accurately describe the quality and thoroughness of the teacher’s responses.  The reviewer assigns a numerical rating to each portion (1-2 points), then totals the points earned for a final score entered in the electronic Teacher and Principal Evaluation System (eTPES).  

	Prompt
	1
Point
	2 
Points
	Enter a       1 or 2

	Step 1: Identification of content area and artifacts






Step 2: Reflection
Instructional planning







Instructional delivery









Assessment






	Identifies the content area and vaguely describes the work samples.


Includes samples of student work that minimally represent progress over a period of time.

Makes incomplete connections between learning goals and students’ daily lives, both inside and outside school.

Minimal evidence of strong student decision-making and choice related to goal setting and artifact selection.

Does not present in multiple formats; limited use of questioning techniques; provides limited opportunities for student-led activities.


Evidence of teacher feedback minimally supports student progress.


Vague explanation of adjustments to learning plans/goals relative to student progress.

Incompletely connects student artifacts to future instruction and student growth.
	Identifies the content area and thoroughly describes the work samples.

Includes samples of student work that clearly represent progress over a period of time. 

Identifies connections between learning goals and students’ daily lives, both inside and outside of school.

Substantial evidence of student decision-making and choice related to goal setting and artifact selection.

Used multiple formats to present information; employs purposeful questioning techniques; aims for a balance of student-led instruction with teacher as facilitator.

Evidence of high-quality teacher feedback supporting student progress.

Detailed explanation of adjustments to learning plans/goals relative to student progress.

Provides a thorough description and a plan of action on how student artifacts will be used to inform future instruction to impact student growth.
	     



     


     



     




     



     



     



     

	TOTAL POINTS EARNED (MAXIMUM OF 16)
	     



	Student Portfolio Rating
	1
	2
	3
	4

	Overall numerical rating for eTPES entry based on total points earned:
	|_|   Minimal
(8-9 points)
	|_|   Partial
(10-11 points)
	|_|  Thorough
(12-14 points)
	|_|   Extensive
(15-16 points)



Teacher Signature: 								  	Date: 				  

Reviewer Signature:  							 	Date:  				

Instructional Planning  (Standard 1)
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