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  HaAdditional RIMP Requirements for Students in Grades 4-12

Have you heard 
that the state has 

a few new 
literacy updates?
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https://education.ohio.gov/getattachment/Topics/Learning-in-Ohio/Literacy/Ohios-Plan-to-Raise-Literacy-Achievement.pdf.aspx
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https://education.ohio.gov/getattachment/Topics/Learning-in-Ohio/Literacy/Ohios-Plan-to-Raise-Literacy-Achievement.pdf.aspx


Ohio Adolescent Literacy Specialists
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Kelsi Edrington
Montgomery County ESC 
kelsi.edrington@mcesc.org

Regions 6, 10 & 13

Julie Haluch
ESC of Northeast Ohio 
julie.haluch@escneo.org

Regions 2, 3 & 8

Suzanne Kochheiser  
Mid-Ohio ESC

kochheiser.suzanne@moesc.net

Regions 1 & 7

Katie Kilgour 
Galia-Vinton ESC 

kkilgour@galliavintonesc.org
Regions 15, 15 & 16

Keith McCarroll 
Muskingum Valley ESC

keith.mccarroll@mvesc.org
Regions 11 & 12

Jennifer Walker 
ESC of Eastern Ohio

j.walker@esceasternohio.org
Regions 4, 5 & 9

mailto:keith.mccarroll@mvesc.org


Additional RIMP Requirements 2023-2024

• Students currently on RIMPs will continue to receive RIMP 
interventions beyond grade 3 until they are reading on grade level

• RIMP interventions must include high-dosage tutoring opportunities 
aligned with the student's classroom instruction through either:

– a state-approved vendor on the list of high-quality tutoring 
vendors

– a locally approved opportunity that aligns with high-dosage 
tutoring best practices.



Who Must Have A RIMP in 4th Grade?
• Promoted students who scored below the promotion 

score and did not meet any exemptions to retention

• Students who had a RIMP in 3rd grade AND did not 
score proficient (700) on Ohio’s State Test for Grade 3 
ELA.
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“With 40% of Ohio third graders not proficient in reading, we need 

to seriously look at how we are teaching reading in the state 

because reading is fundamental to future success,” said Governor 

DeWine.  “Our ReadOhio initiative will encompass all of our efforts 

to improve literacy skills of Ohioans of every age, from early 

childhood throughout adulthood because it’s never too early or too 

late to learn to read or enhance your skills.”

Gov. DeWine, August 10, 2023



Reading Trajectories of Low Readers
What do you observe about this data?



Grounding the Work 
in Ohio's Plan

Ohio's Plan to Raise 
Literacy Achievement
Implementing Ohio's 
Plain to Raise Literacy 
Achievement: A Guide 
for School Leaders, K-5
Implementing Ohio's 
Plain to Raise Literacy 
Achievement: A Guide 
for School Leaders, 6-12



Common Vocabulary - The Simple View of Reading?

The Simple View  of Reading is a formula based on the widely accepted view 
that reading includes two basic components: decoding (word-level reading) 
and language comprehension.





How Important Are Decoding Skills?
What are you able to comprehend from the text with 
● 70% accuracy?
● 80% accuracy?
● 90% accuracy?

• What happens when a student cannot read a text in our 
class with 100 accuracy or understanding?

• What does this activity tell us about the importance of 
accuracy?
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If a student can read with 70% accuracy…

In the 
1
_____of 

2
 _____nothing is 

3
_____. Some 

4
_____ 

5
_____ life-size out of tall 

6
_____ 

and shrubs. A 
7
_____ careful 

8
_____ and 

9
_____ can 

10
_____ 

11
_____ paths. 

12
_____ cut 

and shape plants into 
13

_____, larger-than life and 
14

_____leafy 
15

_____. What 

would you do if you 
16

_____ a 
17

_____ full of these 
18

 _____? 
19

_____ 
20

_____ you walk 

right in?



80 Percent Accurate

In the world of ______, nothing is ______.  Some ______ create life-size ______ out of 

tall bushes and shrubs.  A _______ careful planning and clipping can ______ ______ 

paths.  ______ cut and shape plants into _______, larger-than-life and _______ leafy 

_______.  What would you do if you _________ a _______ full of these animals?  

Would you walk right in?



90 Percent Accurate

In the world of gardens, nothing is ______.  Some gardeners create life-size _____ 

out of tall bushes and shrubs.  A gardener’s careful planning and clipping can 

______ strange paths.  Others cut and shape plants into awesome, 

larger-than-life and ________ leafy _______.  What would you do if you discovered 

a garden full of these animals?  Would you walk right in?



Unusual Gardens

In the world of gardens, nothing is impossible.  Some gardeners create life-size 

mazes out of tall bushes and shrubs.  A gardener’s careful planning and clipping 

can create strange paths.  Others cut and shape plants into awesome, 

larger-than-life and incredible leafy animals.  What would you do if you 

discovered a garden full of these animals?  Would you walk right in?



Reminder

“There is no comprehension 
strategy powerful enough to 
compensate for the inability to 
read the words”   

~Dr. Joseph Torgesen



What Do Skilled Readers Do?





Scarborough’s Rope- A Visual Metaphor
Middle
School and
High School
focus is
usually 
here



Skilled Reading
● As the strands associated with word recognition become 

increasingly automatic and the strands associated with 
language comprehension become increasingly strategic, 
they weave together to reflect skilled reading - the fluent 
execution and coordination of word recognition and text 
comprehension.

● As students become skilled readers, they are able to read and 
meaningfully engage with complex texts.

● Struggles with any of the strands of the rope will inhibit 
students’ movement to skilled reading.



What are things that might impede our students reading 
and comprehension of this text?

1. Word Recognition - underline any words that a struggling 
reader might not be able to decode or decode easily.

2. Language Comprehension - circle any words, phrases or 
sentences that might be difficult for students to comprehend.

1. Word Recognition - underline any words that a 
struggling reader might not be able to decode or 
decode easily.

2. Language Comprehension - circle any words, 
phrases or sentences that might be difficult for 
students to comprehend.

Plessy Nears Its End
The New York Times, 1956

Lexile 1460



What profile of 
readers is the most 

common for 
adolescent readers?

A. Poor word recognition

B. Poor language 
comprehension

C. Weakness in both 
word rec and lang 
comp



Why Do Students Struggle?
● About 70% of poor readers have weak word recognition and weak 

language comprehension. This is the most common profile of poor 
readers.

● About 20% of poor readers have inaccurate/slow word recognition with 
good comprehension.

● About 10% of poor readers have good word recognition with specific 
language comprehension problems. This is very rare.

Subtypes of Reading Difficulty, Shankweiler et al., 1999



Comprehension Is An OUTCOME

Comprehension occurs when the 
student:
● Can read the words accurately 

and fluency
● Understands the meaning of the 

words
● Has adequate background 

knowledge
● Focuses attention on critical 

content
Anita Archer, 2020; Nagy, Anderson, 1984



      Implications for Tier 1 
and Content Areas

Until students are skilled 
readers, they are not able 

to read and fully 
comprehend the 

information from the 
different content areas.



Using a Multi-Tiered 

System of Support  



MTSS Non-Negotiables

Full administrative 
support

Intervention time in 
master schedule

Literacy instruction 
by all content-area 

teachers – 
collaboration

Intervention in 
addition to Tier 1 
instruction not in 

place of 

Ongoing 
professional 

development – 
Science of Reading

Clearly developed 
and communicated 
data based decision 

making

Fidelity of 
instructional 

practices/programs



Reminder - You can’t intervene your way 
out of a Tier 1 Problem!

• We can’t just flood Tier 2 & Tier 3

• Decision Rules require a solid 
Tier 1



Resources to Watch and Share – Scheduling

MIMTSS

Addressing the 
Middle School and 

High School 
Schedule

https://mimtsstac.org/sites/default/files/Documents/MIBLSI_Sequence/District/DIT_Intervention_System/01_Addressing_MS_HS_Schedule.pdf
https://mimtsstac.org/sites/default/files/Documents/MIBLSI_Sequence/District/DIT_Intervention_System/01_Addressing_MS_HS_Schedule.pdf
https://mimtsstac.org/sites/default/files/Documents/MIBLSI_Sequence/District/DIT_Intervention_System/01_Addressing_MS_HS_Schedule.pdf
https://mimtsstac.org/sites/default/files/Documents/MIBLSI_Sequence/District/DIT_Intervention_System/01_Addressing_MS_HS_Schedule.pdf


Literacy Assessment  -

Review 



MTSS Non-Negotiables

• Are all of these in place in the 
districts you support?

• What improvements are 
necessary?

• How can you support these 
improvements?

Questions 
to Reflect 

Upon 



Literacy Assessment in MTSS



Comprehensive Literacy Assessment 
System

Use multiple data sources to inform planning and instruction:
Assessment Type Important Question(s)

Screening (Tier 1 Dyslexia 
Screener)

Is the student at risk for later reading difficulties? 

Intervention Based Diagnostic 
Assessments (Tier 2 Dyslexia 
Screeners)

What specific instruction does the student need and what are 
the specific areas of weakness?

Progress Monitoring Is the student making adequate progress in intervention?

Outcome Assessments Is core instruction working systemically?

(Adapted from Lead for Literacy, 
2020)

ALL

Some

Some

ALL



Resources to Read and Share – Assessment

Early Warning 
Indicators

https://mimtsstac.org/evaluation/student-assessments/early-warning-indicators
https://mimtsstac.org/evaluation/student-assessments/early-warning-indicators
https://mimtsstac.org/evaluation/student-assessments/early-warning-indicators
https://mimtsstac.org/evaluation/student-assessments/early-warning-indicators


Comprehensive Literacy Assessment System 
– Look-Fors

Assessment Type Look-Fors

Screening (Tier 1 
Dyslexia Screener)

● Valid, reliable, efficient (less than 10 minutes to administer).
● Use Early Warning Indicators at the HS Level

Intervention Based 
Diagnostic Assessments 
(Tier 2 Dyslexia 
Screeners)

● Assesses specific skills (decoding, PA, vocabulary, listening 
comprehension).

● Provides a starting point for interventions.

Progress Monitoring ● Aligned to the screener or created by the intervention program.
● Valid, reliable, efficient (1 - 2 minutes).
● Ideally a CBM.
● Multiple different forms



Resources to Read and Share – Assessment

Intervention 
Based Diagnostic 
Assessments 

https://padlet.com/michelle_elia/district-decision-rules-now-what-s40exg1vr1k4nj3w/wish/2476839420
https://padlet.com/michelle_elia/district-decision-rules-now-what-s40exg1vr1k4nj3w/wish/2476839420
https://padlet.com/michelle_elia/district-decision-rules-now-what-s40exg1vr1k4nj3w/wish/2476839420


Comprehensive Literacy Assessment System - 
Pitfalls & Red Flags

Assessment Type Pitfalls and Red Flags

Screening (Tier 1 
Dyslexia Screener)

• Using more than one screener.

• Some students (e.g. students with complex needs) are not included.

• Administering a screener 3X a year throughout high school.    

Intervention Based 
Diagnostic 
Assessments (Tier 2 
Dyslexia Screeners)

• Using an assessment that assigns a student reading level.

• Too many different assessments, no clear “rules” for when to use specific 
assessments and the skills they identify.

• Diagnostic assessments are administered to all students.

• Using teacher created assessment

Progress Monitoring • No established schedule for progress monitoring.

• Data is not analyzed for growth.

• No decision-making process to intensify, adjust, or discontinue the interventions.

• Timely to administer 



Assessment Analysis

What assessments are your districts currently 
using?  

• De-implementation - What assessments can 
you discontinue? Are you administering 
assessments that you are not using in your 
decision rules?

• What assessments do you possibly need?

Questions 
to Ponder 



Plan for Data Based 

Decision Making in MTSS



Simple Assessment Flow Chart

The Reading League, 2022

Oral Reading Fluency Screener (ORF)
 (Administer to students identified at risk via early warning indicators.)

At risk on 
accuracy 

& / or 
WCPM

Phonological Awareness 
Intervention –Based Diagnostic 

Assessment

Phonics and Spelling 
Intervention –Based Diagnostic 

Assessment(s)

Use this data to plan for interventions in phonemic awareness and / or phonics / decoding.  
Provide appropriate systematic and explicit instruction.



Simple Assessment Flow Chart
Oral Reading Fluency Screener (ORF)

  (Administer to students identified at risk via early warning indicators.)

MAZE Assessment 
(3rd grade and up)

At risk on ORF 
retell and MAZE 

but strong 
decoding

Vocabulary Intervention –Based 
Diagnostic Assessment

Analyze writing samples for 
sentence structure.

Use this data to plan for interventions in vocabulary, background knowledge, and syntax / 
language structures.  



Analyzing Your Current Plan 
Refer to the sample flowcharts as you reflect on the 
following questions.

• Are your schools currently looking at both word 
recognition and language comprehension?

• How does your data analysis process align to the 
examples provided? What is similar and different?

• What changes might need to be made to your data 
analysis process?

Questions 
to Ponder 



Subtypes of 
Reading 

Difficulties 
(4 

Quadrants) 



4 Quadrants Reading Difficulty

Refer to the 4 Quadrants of Reading Difficulty.  

• What quadrant represents the majority of your 
buildings’/districts’ struggling readers?

• Move to that Quadrant! 

Move It!



Resources

Read Ohio landing page
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https://education.ohio.gov/Topics/Learning-in-Ohio/Literacy/Read-Ohio
http://www.youtube.com/watch?v=tXnL0BLQ_TM

