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Role of the Administrator



Joshua Lawrence



A Literacy Community for 
Educators & Administrators 

www.learning.readingways.org
Administrators participating in the Ohio Literacy Academy can access 
relevant forums and resources on Reading Ways’ Learning Platform   



Four A’s

1. What are some ideas from the presentation you 
Agree with?

2. What are some of the Assumptions of the 
presenter?

3. What do you want to Argue with? 
4. What do you Aspire to?



Literacy = Learning
Essential for our struggling 
students.

Essential for our top students.
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The Many Strands that are Woven into 
Skilled Reading





Ippolito Triangles
Adapted from Ippolito, Dobbs, & Charner-Laird (2019), p.16

• Literacy skill development is much less consistent
• Research is still developing
=  Specific recommendations need to be tailored to the 
discipline, context and content

• Literacy skill development is sequential
• Research is robust
=  Specific recommendations will work with 90 
percent of students 90 percent of the time



Necessary Conditions

Adaptable resources and 
opportunities to pilot them in teams.
Clear and appropriate expectations 

for implementation.

Expert instructional coaching.
Ongoing commitment and plan 

for school capacity building. 



Expert Instructional Coaching
The What

– The Science of Reading
– Content knowledge
– Disciplinary Literacy
– Programs



Expert Instructional Coaching
The How
• Adult Learning
• School Reform
• Professional Learning
• Facilitative Leadership
• Roles of Literacy Professionals
• Coaching Methods



Plan for Instructional Capacity Building

• Literacy Leadership Course
• Coaching implementation support
• Regional/State group (OASIS)
• Self-Assessment (CCM p. 198)

–Both for coach and admin



Adaptable resources and opportunities.

• Teachers need and want explicit, 
concrete strategies and resources

• Some general strategies may work 
across content areas

• Even so, content teacher may 
appreciate the ability to alter and 
adapt to their content area



Clear and appropriate expectations for 
implementation.

Literate Disciplinary Thinking

Academic Language

Debate and Discussion

Multiple Text Use



COMPREHENSION STRATEGIES

• Create purpose with authentic inquiry and tasks
–Assumptions of the discipline and/or subdiscipline 

are made explicit
–Connections to “thinking like” made explicit
–Explicit reference to and discussion of the tools of a 

discipline
• Model literate disciplinary thinking
• Scaffold literate disciplinary thinking for students



ACADEMIC LANGUAGE
• Reference and support school-wide general academic 

words  
• Provide explicit vocabulary instruction using adapted 

strategies
–Word study with focus on morphology and 

polysemy
–Connecting “signal words” to text structure and 

argumentation
• Use adapted sentence stems



DISCUSSION AND DEBATE
• Provide support for participation

–Establish classroom norms that are conducive to 
academic discussion

–Set up classroom in ways that allow for flexible grouping
• Monitor and support engagement
• Use talk moves (open-ended questions, wait time, 

extensions etc.) facilitate rich whole class discussion.  
• Use discussion protocols to support varied discussion 

structures



MULTIPLE TEXT USE

• Use a variety of texts and other resources to provide 
multiple entry point for student learning

• Design opportunities for student to consider 
information, perspectives, and arguments across 
sources

• Discuss disciplinary criteria used to evaluate source 
quality



Ohio Adolescent Literacy Leadership Network

Members of an OASIS regional network 
meet regularly for support and to 
exchange experiences.



Thanks
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Cross-Content Principles and Disciplinary Literacy
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A Literacy Community for 
Educators & Administrators 

www.learning.readingways.org



Because, But, So

SENTENCE STEM: 
Reading is hard for middle 
and high school students

From our friends at the



OVERVIEW 

Disciplinary Literacy Cross-content principles
Academic Vocabulary

Discussion
Multiple Texts

Strategies





ACADEMIC VOCABULARY

Nagy, W., & Townsend, D. (2012)



ACADEMIC LANGUAGE
Core Academic 

Language Skills (CALS)
Research suggests that CALS (in 

English and Spanish) as 

captured by assessment 

predicts 4-8th graders reading 

comprehension outcomes and 

informational writing 

proficiency (n=11,500).



Skills

Examples

‘Look fors’

CALS  Text Analysis Routines 
(The Questions we Pose to Students) 

CALS Domain

Unpacking complex words

Unpacking complex sentences

Connecting ideas logically

Tracking participants and themes

Organizing analytic texts

Understanding metalinguistic vocabulary

Interpreting writers’ viewpoints 

ACADEMIC LANGUAGE





DISCUSSION AND DEBATE
Enabling Conditions
• Are students actually speaking?
• Can students hear each other?
• Do students listen actively to each other?
• Do students respond to each other’s ideas?
• Do students deepen their own and their peers’ 

reasoning?
By Cathy O'Connor, Boston University
https://inquiryproject.terc.edu/shared/pd/TalkScience_Primer.pdf



• Centers on a single topic (i.e., insects, desert 
animals, entrepreneurship) and contains a 
variety of texts (i.e., books, articles, videos, 
websites, infographics)

• Purposely sequences texts to support students 
in building vocabulary and knowledge

Characteristics of Text Sets 



Disciplinary Literacy Instructional Focus across 
the Grades











Example of adaption

Definition
Facts
Examples
Non-examples



Necessary Conditions



Thanks
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Intervention
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A Literacy Community for 
Educators & Administrators 



Compass Points

• What excites you about interventions?
• What do you find worrisome about these or 

other interventions or what is a potential 
downside?

• What additional information is needed to make a 
proposition and would help in evaluating?

• What is your current stance and how may you 
move forward in the evaluation of these or other 
interventions?



Overview

Programs and practice 
selection

Intervention Researcher and 
Practice

Challenges for literacy 
interventions in secondary

Review of effective literacy 
interventions



How does IES evaluate an intervention?

https://ies.ed.gov/ncee/pubs/evi
dence_based/randomized.asp



https://ies.ed.gov/ncee/pubs/evi
dence_based/randomized.asp

The WWC standards focus on the 
causal validity within the study 
sample—that is, internal 
validity—rather than the extent to 
which the findings might be 
replicated in other settings—that 
is, external validity.
Random assignment is best
Not "contaminated" is best

How does IES evaluate an intervention?



Literacy Intervention Evidence Base



Literacy Intervention Evidence Base

• 231 Programs identified for literacy
• Only 28 for secondary

Numbers get very small when you filter for 
programs that are available to public schools, 
programs for general education classes etc.

NOTE: Lack of postive effects is not the same as 
evidence that the program does not work.



• (I) demonstrates a rationale based on 
high-quality research findings or 
positive evaluation that such activity, 
strategy, or intervention is likely to 
improve student outcomes or other 
relevant outcomes

• (II) includes ongoing efforts to examine 
the effects of such activity, strategy, or 
intervention.

WWC Website



Regional Support
• The Ohio Adolescent Literacy Network 
has members from every region in 
Ohio.

• The members participate 
in regular meetings with nationally 
recognized researchers and stay 
current with literacy research

Ohio Adolescent 
Literacy Network



Practice Guides



Selection at School Level



Selection by Grade or Team



MTSS



Challenges in Secondary
• Scheduling
• Motivation (student and teachers)
• Content specific sequential pacing 

–Time!
–Competing demands

• Contextual differences within and across schools



Necessary Conditions
• School leadership

–Clear rationale
–Data driven decision making
–Public expectations

• Instructional Coaching
–Collaborative
–Job-embedded
–Supported and sustained
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