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Simple View of Writing (Berninger & Am tm ann, 2003)

Sim p le  View 
o f Writ in g
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Transcription is the process of transferring words 
from the mind to the page.

This process includes handwriting, word processing, 
and spelling, all three of which are required of written 

production but not speech.



Wo rkin g  
Mem o r y
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Steve  Graham Charles A. MacArthur

Working m em ory is the  
“capacity to  ho ld varying 
am ounts o f info rm ation in 
m em ory while  processing it.” 
(MacArthur & Graham  in MacArthur, Graham , & Fitzgerald, 20 16, 29)



Working Memory
“Writing is the  ac t o f dealing with an excessive  

num ber o f sim ultaneous dem ands o r constraints. 
Viewed this way, a write r in the  ac t is a thinker 

on full- tim e cognitive  overload.”

(Flo wer and Hayes, “A Co gnitive  Pro cess Theo ry o f Writing,” 33)
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Wh at  if yo u r 
b ra in  were  
a  st o ve?

Back bur ner s
Things you do  
autom atically, 

without ac tive ly 
thinking about them .

Fr ont bur ner s
Things you m ust 

concentrate  
ac tive ly to  do . 

(working m em ory)
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Im p o rt an ce  o f 
Au t o m at ic it y
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Automaticity occurs without 
voluntary control and interferes 
minimally with other processes.

“Typical writers com pose  in bursts 
o f writing ac tivity broken by long 
production pauses.
In typically developing children bursts 
can be  constrained by transcription 
bo ttlenecks in processing such as slow 
handwriting o r spelling.” 
(Alves, Branco , Castro , and Olive  as c ited in Connelly and Dockre ll
in MacArthur, Graham , & Fitzgerald, 20 16, 356)
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“…[A]utomaticity of letter  
wr iting is the single best 

pr edictor  of length and quality 
of wr itten composition 
in  the pr imar y year s.”

(Graham, Berninger, Abbott, Abbott, & Whitaker
as cited by Fayol in MacArthur, Graham, & Fitzgerald, 2016, 136)

Steve  Graham

Virginia Berninger
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Steve  Graham Nancy Mather

o Difficulty with handwriting in students 
3rd grade  and below (bo th regular ed 
and LD) m ay im pede text generation.
(Graham , 20 0 9- 10 )

o “[R]apid, legible , and com fortable  
handwriting fac ilitates writing 
production.” (Mather e t al, 20 0 9)

o Autom atized handwriting significantly 
im proves bo th the  quantity and quality 
o f writing. (Berninger, 20 12; Graham , 20 0 9- 10 )

Han d writ in g
Im p act s Text  
Pro d u ct io n



Han d writ in g
Im p act s Sp e llin g  
& Co m p o sin g
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Beverly Wolf Virginia Berninger

2nd grade  students (bo th those  
continuing with m anuscript 
instruction and those  learning 
cursive) with “handwriting 
instruction em bedded in o ther 
lite racy activities” showed 
advancem ent in  language  skills, 
including alphabe t writing, 
spe lling, and com posing.  
(Wo lf, Berninger, & Abbo tt, 20 16)



Han d writ in g  
Im p act s 
Read in g  &
Sp e llin g
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o “Learning to  fo rm  le tte rs by hand 
im pro ves perceptio n o f le tte rs and 
co ntributes to  be tte r reading and 
spe lling.” (Berninger, 20 12)

o “Writing is essential fo r deve lo ping the  
ne two rks invo lved in le tte r pro cessing.”                                           
(J am es, J ao , & Berninger in MacArthur, Graham , and Fitzgerald, 20 16)

o “[L]earning to  write  and perce ive  le tte rs 
during early childho o d m ay affec t 
learning to  spe ll and read wo rds during 
m iddle  childho o d.”                               
(J am es, J ao , & Berninger in MacArthur, Graham , and Fitzgerald, 20 16)

Virginia Berninger



Han d writ in g
In st ru c t io n
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o “In grades 4  to  6, handwriting fluency still 
acco unts fo r 42% o f the  variability in the  
quality o f children’s writing...” (Graham , 20 0 9- 10 )

o “[S]tudents’ handwriting speed co ntinues to  
increase  at least until Grade  9.” (Graham , 20 0 9- 10 )

o In three  separate  studies, researchers fo und 
that co llege  students who  to o k no tes by hand 
perfo rm ed be tte r o n assessm ents than did 
the ir peers who  typed the ir no tes.    (Mueller & 
Oppenheim er, 20 14)

Lasting Effects

Steve  Graham



A few 
im p o rt an t  
t akeaways….

Handwriting instructio n is im po rtant fo r ALL 
students, no t just tho se  who  struggle . (Berninger, Wolf, & 
Abbo tt, 20 16)

Instructio n sho uld be  daily, direct, and explic it.
Instructio n is best when it is em bedded in  o ther 
literacy activities. (Berninger, Wolf, & Abbo tt, 20 16)

Attentio n to  po sture , paper po sitio n, and pencil grip 
facilitates legible  and co m fo rtable  handwriting.
Students need at least two  years with a stro ke 
(m anuscript o r cursive) to  achieve auto m atic ity.
Students who  struggle  m ay benefit fro m  beginning 
cursive  earlier.
Teachers need adequate  pro fessio nal develo pm ent 
to  instruct students in  handwriting.
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Learn in g  Wo rd  
Pro cessin g  Skills 
Is Im p o rt an t
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Accor ding to Writing Next
o Moderate  im pact fo r students in 

general. e ffec t size  – .51
o Significant im pact fo r low- achieving 

writers. effec t size  – .7



Wo rd  
Pro cessin g  
Ben efit s
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Pr oduction & Modifica tion
o Produces neat, legible  writing.
o Adapted to  writing theo ries as a 

cognitive  process invo lving recursive  
cycles o f planning, drafting, and revising.

o Includes spelling and gram m ar checkers 
as well as a quickly expanding array o f 
interac tive  editing too ls.



Wo rd  
Pro cessin g  
Ben efit s
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In  the 21st Centur y
o Widely used in general population.
o Increasingly used fo r writing 

assessm ents as early as Grade  3.
o Supports social processes through 

opportunities fo r publication and 
co llaborative  writing.



A few 
im p o rt an t  
t akeaways….

In this techno lo gy- based wo rld, wo rd 
pro cessing instruc tio n is essential.
Instruc tio n sho uld be  daily, direc t, and explic it, 
beginning as early as Grade  3. 
• Students who  struggle  m ay benefit fro m  

beginning wo rd pro cessing earlier than o ther 
students.

Instruc tio n sho uld co inc ide  with students’ need 
to  pro duce  text o n the  co m puter fo r scho o l 
assignm ents. 
Teachers need adequate  training to  instruc t 
students in wo rd pro cessing.
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Handwriting vs. Word Processing
“The goal o f writing instruc tion in the  

Info rm ation Age should be  developing hybrid 
write rs who  are  adept with m ultiple  writing 

too ls inc luding pens and keyboards.”

(J am es, J ao , & Berninger in MacArthur, Graham , and Fitzgerald, 20 16, 125)



Sp e llin g  
Im p act s Writ in g  
Flu en cy
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Steve  Graham Karen Harris 

o “Spelling perfo rm ance explains part o f the  variance in  
co m po sitio n perfo rm ance.” 
(J ue l 1988 as cited in  Foyo l in  MacArthur, Graham , and Fitzgerald, 20 16, 136)

o Po o r spellers m ay “o verwrite” existing 
pho no lo gically- sto red info rm atio n in  o rder to  so und 
o ut o r spell a wo rd o f which they are  uncertain. 
(Torrance  and Galbraith  in  MacArthur, Graham , and Fitzgerald, 20 0 6, 72)

o “[I]nterventio ns fo cused o n spelling im pro ved 
children’s writing fluency.” 
(Graham , Harris, & Chorzem pa 20 0 2 as cited in  Foyo l in  MacArthur, 
Graham , and Fitzgerald, 20 16, 136)



Sp e llin g  
Im p act s 
Writ in g
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Poor  Spelling…
o Interferes with com posing.
o Can constrain a child’s developm ent 

as a writer.
o Can cause  a student to  choose  words 

o f inferio r quality to  avo id m isspellings 
(e .g., trip instead o f voyage or journey ; 
fun instead o f exciting ). 

o Negatively im pacts perceptions about 
a child’s com petence  as a writer.
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Sp e llin g  
Im p act s 
Writ in g Learning about spe lling can 

enhance  children’s reading 
deve lopm ent, especially the ir 
ability to  pronounce  words 
co rrectly and decode  
unknown words. (Adam s)

Marilyn J ager Adam s
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English:  
A Morphophonemic Language

English is a m orphophonem ic  language .  
It re lies on bo th meaning and sound .  

m orph =  meaning phone =  sound



Research  
Sh o ws…
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o “English wo rds canno t be  divided sim ply 
into  two  catego ries—regular and irregular—
and teaching m aterials o r tests that c lassify 
wo rds in this way are  o ver- sim plifying 
linguistic  reality. They are  also  false ly 
im plying that these  wo rds are  pro cessed 
diffe rently.” (Moats, 123)

o “English o rtho graphy, when subjec ted to  
fo rm al analysis, pro ves to  be  m o re  
predic table  than o ften be lieved. We can 
m ake  sense  o f m o st spe llings o f English 
wo rds if we  view them  as m ultilayered 
representatio ns o f language  struc ture  and 
language  histo ry.” (Moats, 125)

Louisa Cook Moats



A few 
im p o rt an t  
t akeaways….

Students need instruc tio n in m ultiple  layers o f English to  
beco m e pro fic ient spe lle rs.
Instruc tio n sho uld be  daily, direc t, and explic it, beginning in 
Pre- K.
Instruc tio n sho uld invo lve  o ppo rtunities to  co nduct wo rd 
analysis and writing prac tice .
Instruc tio n sho uld avo id attem pts at m em o rizing wo rds “by 
sight.”
Teachers require  intensive  training in pho no lo gy, 
o rtho graphy, and m o rpho lo gy linked with e tym o lo gy to  
beco m e fac ile  with bo th the  co ntent and best prac tices fo r 
instruc tio n.
• “Understanding exactly how the  English writing system  works pe rm its a 

teacher to  m ake  sense  o f English o rthography fo r students. Info rm ed word 
study entails no t only phonics o r sound- sym bol co rrespondences, but also  
info rm ation about word o rigin, word histo ry, word structure  and m eaning, 
and the  patte rns o f allowable  le tte r sequences in  English.” (Moats, 94)
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What’s Grammar?
oA language’s gram m ar is its who le  system  and 

structure , inc luding syntax and m orpho logy. 

oConfusingly, the  term  gram m ar is also  
used to  define  parts within sentences 

(e .g., noun, preposition, partic iple).
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What’s Syntax?
o If the  gram m ar o f a language  is its system  and struc ture , it m akes sense  

to day to  fo cus o n syntax, a key co m po nent o f that gram m ar.

o Syntax is the  arrangem ent o f wo rds and phrases to  c reate  
well- fo rm ed sentences. It’s wo rd o rder.

o We need a vo cabulary to  discuss syntax.  In o ther wo rds, we  use  
te rm ino lo gy to  fac ilitate  o ur wo rk in writing and reading.
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“The  o rder and grouping o f words 
within a language  system  allows us to  
understand re lationships am ong the  
ideas, such as subject- verb- object 

re lationships…” 
(Mo ats, 20 20, 186).

According to 
Moats…
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Playing with 
Syntax Only!

She to ld him  she  loved him  only.
She to ld him  she  loved only him .
She to ld him  she  only loved him .
She to ld him  only she  loved him .
She to ld only him  she  loved him .
She only to ld him  she  loved him .



Learning term ino lo gy and identifying/  labeling 
parts o f speech and sentence parts is a necessary 
co m po nent o f E.L.A. and m akes better writers. 
Teach gram m ar in  iso latio n.

Explic it gram m ar instructio n is useless as an activity, 
wastes valuable  tim e, and m akes students hate  
writing.  Teach gram m ar incidentally as pro blem s 
arise  in  student writing.

33

1

2

Teacher s say…Two
Grammar 
Camps:

Teacher s say…



Decades of research 
indicates that iso lated 
gram m ar instruction does 
no t im prove  writing.

Typically, when gram m ar is 
taught this way, students 
learn to  fear o r loathe  it .

34

Learning term ino lo gy and 
identifying/  labeling parts o f 
speech and sentence parts is a 
necessary co m po nent o f E.L.A. 
and m akes better writers. 
Teach gram m ar in  iso latio n.

Teacher s say… Camp 1 Problems



Not enough practice to 
inte rnalize  concepts

Camp 2 Problems

No link m ade  be tween writing 
and reading com prehension

No  deve lopm ent o f com m on 
vocabulary/ language  to  talk about 
sentence  structure

No  overarching fram ework when 
taught only as problem s arise

Explic it gram m ar instructio n 
is useless as an activity, 
wastes valuable  tim e, and 
m akes students hate  writing.  
Teach gram m ar incidentally 
as pro blem s arise  in  student 
writing.

Teacher s say…
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Syntax instruction 
can be  bo th  e ffective  

and engaging.

Use  the  language  o f syntax to  
fac ilitate  be tte r writing and reading.

Teach concepts using a logical, 
sequential approach.

Avo id ro te  m em orization and 
excessive  labe ling ac tivitie s.

Create  re info rcem ent ac tivitie s 
that engage  students in  genuine  
reading com prehension and 
writing prac tice .

A New Camp

3

36



If a concept does not 
improve student 
reading and/or  

writing, don’t teach it!

Keep in mind…
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It’s all about the  job.

It’s all about the  c lause .

38

1

2

Par ts of Speech 

Two Major 
Syntax 
Concepts

Sentence Par ts 



Parts of 
Speech 
(POS)
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Focus students’ attention on the role 
a word plays or job a word has in a 
sentence .  Using parts o f speech this 
way builds student writing and 
com prehending because  it builds in 
students the  ability to  understand the  
way words re late  to  one  ano ther to  
convey m eaning.



What Part of Speech is…

40

1. Man 2. Sm ooth



What Works

Part s o f 
Sp eech o Keep intro ductio n brie f and straightfo rward.

o Keep identificatio n o f vario us e lem ents to  a 
m inim um .

o Fo cus prim ary teaching tim e o n generating and 
discussing go o d exam ples.

o Rem em ber that as students ge t o lder, they have  
typically studied the  basic  parts o f speech 
m ultiple  tim es already.  Be  ready to  review 
quickly and then expand the  depth o f the ir 
kno wledge .
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What Works

Part s o f 
Sp eech

oIf your students haven’t generated 
any exam ples o r practiced the  
concept in the ir own speaking 
and/o r writing by the  end o f the  
lesson, you’ve  m issed the  boat!

43



I.E.C.C. Model

Part s o f 
Sp eech 1. Identify – traditional labe ling activity – he lps 

students identify e lem ent in pre - existing 
sentences  (sm all % o f tim e) 

2. Expand – sentence  expansion – he lps students 
expand basic  sentences and ideas into  m ore  
sophisticated ones  

3. Combine – sentence  com bining – he lps 
students com bine  basic  sentences into  m ore  
sophisticated ones

4. Cr ea te – sentence  creating/writing – he lps 
students apply studied e lem ent into  the  context 
o f the ir own writing (m ost im portant activity)

44
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POS:
Conjunctions Coordinating conjunction – joins 2 words or 

groups of words of equal standing.

o Wo rds:  J ane  and Sue

o Phrases:  in  the  kitchen o r o n the  po rch

o Clauses:  J o hn went to  the  sto re , but it was c lo sed.

co  =  with, to gether.  Neither side  is m o re  im po rtant 
than the  o ther.  Co o rdinato rs share  respo nsibility.  
No  o ne is in  charge.

Coor dinating
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POS:
Conjunctions Subordinating conjunction – begins a dependent 

clause, making it dependent.

o while  we were  ho m e

o if Shelby eats her vegetables

o because  he  wants a new bicycle

sub =  under.  The subo rdinating co njunctio n m akes its 
c lause  subo rdinate  to  the  independent o r m ain c lause .  
A subo rdinate  serves under the  leader.

Subor d inating



FROM PARTS OF SPEECH
TO SENTENCE PARTS

47



Sen t en ce  Part s 
& Kin d s o f 
Sen t en ces

Every sentence  m ust have  a subject and its predicate .  

1. The  subject is who or what is doing the action –
“the doer .”

o The  hungry man ate  quickly.  

• Man is the  sim ple  subjec t.  The  hungry m an is the  
co m ple te  subjec t.

2. The  predicate  is the  action – “the do .”

o The  hungry m an ate quickly.

• Ate is the  sim ple  predicate .  Ate  quickly is the  
co m ple te  predicate .

48
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SP:
The Clause
Clauses are the building 
blocks of all sentences. 

We com bine  c lauses in different ways to  
show re lationships between groups o f 
words and to  increase  sentence  varie ty.
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SP:
The Clause

clause  =  gro up o f wo rds with subject and its predicate

clause ≠ sentence
So m e clauses can stand by them selves, and so m e canno t.

Clauses are the building 
blocks of all sentences. 



Independent & Dependent Clauses

51

In d e p e n d en t Cla u se De p e n d en t Cla u se

I
clause  that can
stand by itse lf

D
clause  that canno t

stand by itse lf

c lause  =  group o f words with subjec t and its predicate
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Independent 
Clauses

Independent c lauses (I) can stand alone. 

o I painted a pic ture

o the  teacher walked into  the  room

om y friends drank all the  tea



53

Dependent 
Clauses

Dependent c lauses (D) cannot stand alone. 

owhile  I was napping

o if you finish your hom ework

o after we go t hom e from  schoo l



Sentence Skills & Comprehension

54

A growing body o f research  (Sco tt 2009; Brim o et al, 2015) indicates that 
com prehension  is connected no t just to  vocabulary but also  to  syntax.

o A student m ust understand 90 - 95% o f the  wo rds o n a page to  understand 
the  co ntent (Nagy & J . Sco tt, 20 0 0 ).

o That said, a student can understand all the  wo rds in  a text and, due to  
syntax, still find that text inco m prehensible .
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Pulling it All 
Together: 1. Instructo r intro duces the  co ncept c learly 

and succinctly, using bo th a visual and a 
verbal descriptio n.

2. Students identify the  e lem ent in  pre- written 
sentences (a brief po rtio n o f the  lesso n).

3. Students co nduct activities such as 
sentence expanding, co m bining, 
unscram bling, and im itating to  practice  their 
kno wledge and applicatio n o f the  given 
e lem ent and to  take the  first steps to wards 
enhancing their sentence- level writing.

(Van Cleave , Writing Matte rs, 20 14)

Elements of a Sentence 
Structure Lesson
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Pulling it All 
Together: 4. Students create  their o wn exam ples o f the  

e lem ent.

5. Students share  tho se  exam ples with the  
c lass.

6 . Instructo r uses student exam ples to  c larify 
and expand upo n student kno wledge.

(Van Cleave , Writing Matte rs, 20 14)

Elements of a Sentence 
Structure Lesson
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In Short:
1. Introduce  (brie fly).

2. Identify (brie fly).

3. Expand, com bine , unscram ble , im itate , e tc .

4. Generate .

5. Share .

6. Discuss.

(Van Cleave , Writing Matte rs, 20 14)

The Writing Matters Approach



Writing Matters is the 
centerpiece  o f a sentence- level 
appro ach to  teaching writing.

wvced.co m
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Syntax- level pro fessio nal 
develo pm ent is available  to  

individuals and faculties. 
Please  co ntac t William  at 

wvancleave@wvced.co m to  
expo re yo ur o ptio ns!

mailto:wvancleave@wvced.com


Syntax Intensives
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1. These  intensives are  deep- dive , five- part, 7.5- hour courses.

2. They are  lim ited to  25 partic ipants each to  keep them  highly inte ractive .

3. We have  filled 14 sections in the  past 2 m onths.

4. Please  em ail m e  fo r m ore  info rm ation at wvancleave@wvced.com .



Thanks for Participating!
William Van Cleave

wvancleave@wvced.com
wvced.com
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Building Foundational 
Paragraph Skills
The Intersection of Executive Function & Text Generation
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Wh at  is 
Execu t ive  
Fu n ct io n ? “Executive  function and se lf- regulation 

skills are  the  m ental processes that enable  
us to  plan, focus attention, rem em ber 
instructions, and juggle  m ultiple  tasks 
successfully.”
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Cente r on the  Deve loping Child • Harvard University

https:/ / developingchild .harvard.edu/ science /key- concepts/ executive - function/
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“Writing is the act of dealing with an excessive 
number of simultaneous demands or constraints. 
Viewed this way, a writer in the act is a thinker 

on full-time cognitive overload.”

(Flower and Hayes as c ited by Torrance  and Galbraith in MacArthur, Graham , & Fitzgerald, 
Handbook o f Writing Research, 20 0 8 Edition, 67)
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3 St ra t eg ie s 
t o  Em p lo y

o Release  responsibility gradually.

o Write  in front o f students.

o Develop fledgling skills in iso lation.
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Topic:
Nontraditional Pe ts

3. Turn the topic into a topic 
sentence.

4. Turn the selected list items into 
supporting sentences.

1. Identify and write the topic.

2. Generate a list of items in 
support of that logic. 

Select a minimum of three to use in your 
paragraphs.

5. Reword the topic sentence 
(perhaps expressing your opinion of the topic) 

as the concluding sentence. 
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Nontraditional Pets:
o Tarantula
o Velocirapto r
o Racoon
o Iguana
o Boa Constric to r
o Ants/Farm

3. Turn the topic into a topic 
sentence.

4. Turn the selected list items into 
supporting sentences.

1. Identify and write the topic.

2. Generate a list of items in 
support of that logic. 

Select a m inim um  of three  to  use  in  your 
paragraphs.

5. Rewo rd the  to pic  sentence  
(perhaps expressing your opinion o f the  topic) 

as the  co ncluding sentence . 

69



3. Turn the topic into a topic 
sentence .

4. Turn the  se lec ted list item s into  
suppo rting sentences.

1. Identify and write  the  to pic .

2. Generate  a list  o f item s in  
suppo rt  o f that  lo gic . 

Se lect a m inim um  of three  to  use  in  your 
paragraphs.

5. Rewo rd the  to pic  sentence  
(perhaps expressing your opinion o f the  topic) 

as the  co ncluding sentence . 
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Nontraditional Pets:
o Tarantula
o Velocirapto r
o Racoon
o Iguana
o Boa Constric to r
o Ants/Farm



3. Turn the topic into a topic 
sentence.

4. Turn the selected list items into 
supporting sentences.

1. Identify and write the topic.

2. Generate a list of items in 
support of that logic. 

Select a m inim um  of three  to  use  in  your 
paragraphs.

5. Rewo rd the  to pic  sentence  
(perhaps expressing your opinion o f the  topic) 

as the  co ncluding sentence . 

Topic:
No ntraditio nal Pets

Topic Sentence:
Though som e people  

have  bo ring pets like  dogs 
and cats, I prefer pe ts that 

are  a little  unusual.
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3. Turn the topic into a topic 
sentence .

4. Turn the selected list items into 
supporting sentences.

1. Identify and write  the  to pic .

2. Generate  a list o f item s in 
suppo rt o f that lo gic . 

Se lect a m inim um  of three  to  use  in  your 
paragraphs.

5. Rewo rd the  to pic  sentence  
(perhaps expressing your opinion o f the  topic) 

as the  co ncluding sentence . 

Supporting Sentences:
SS1: Because  they have  hairy legs and eat 
annoying insec ts, I would love  to  have  a few 
tarantulas in m y room .

SS2: Probably the  coo lest pe t to  have  would be  
a ve loc irapto r, but I would have  to  keep it in  the  
backyard, no t m y room . 

SS3: A boa constric to r would be  really coo l to  
have  because  I could feed it live  rodents that 
we  would keep in the  garage .

Topic:
No ntraditio nal Pets
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3. Turn the topic into a topic 
sentence .

4. Turn the  se lec ted list item s into  
suppo rting sentences.

1. Identify and write  the  to pic .

2. Generate  a list o f item s in 
suppo rt o f that lo gic . 

Se lect a m inim um  of three  to  use  in  your 
paragraphs.

5. Reword the topic sentence 
(perhaps expressing your opinion of the topic) 

as the concluding sentence. 

Concluding Sentence:
It would be  great to  

have  a pe t that 
everyone  talks about!

Topic:
No ntraditio nal Pets
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Basic  
Parag rap h  
St ru c t u re

o Topic  Sentence

o Supporting Sentence  1

o Supporting Sentence  2

o Supporting Sentence  3

o Concluding Sentence
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o Topic  Sentence
o Supporting Sentence  1

o Detail 1
o Detail 2

o Supporting Sentence  2
o Detail 1
o Detail 2

o Supporting Sentence  3
o Detail 1
o Detail 2

o Concluding Sentence

Exp an d ed  
Parag rap h  
St ru c t u re
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o Detail 1
o Detail 2

o Detail 1
o Detail 2

o Detail 1
o Detail 2



o Topic  Sentence
o Supporting Sentence  1

o Detail 1
o Detail 2

o Supporting Sentence  2
o Detail 1
o Detail 2

o Supporting Sentence  3
o Detail 1
o Detail 2

o Concluding Sentence

Exp an d ed  
Parag rap h  
St ru c t u re
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o Topic  Sentence
o Supporting Sentence 1

o Detail 1
o Detail 2

o Supporting Sentence  2
o Detail 1
o Detail 2

o Supporting Sentence  3
o Detail 1
o Detail 2

o Concluding Sentence

Exp an d ed  
Parag rap h  
St ru c t u re
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5-Sentence 
Par agr ap h  Rubr ic Exp ecta tions 4 3 2 1 To ta l

Topic /Concluding 
Sentences

o introduces topic  e ffec tive ly
o engages/hooks reader
o effec tive ly rewords topic  in concluding sentence

Supporting Sentences

o inc ludes at least 3 supporting sentences
o refers to / supports topic  sentence
o fo llows logical o rder
o transitions naturally

Vocabulary
o uses strong words
o varies word cho ice
o m aintains consistent tone

Sentences
o uses com ple te  sentences
o varies sentence  struc ture
o varies sentence  beginnings

Mechanics,
Spelling, &

Handwriting

o uses co rrec t capitalization/ end punctuation
o spells words co rrec tly
o uses legible  handwriting
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5-Sentence 
Par agr ap h  Rubr ic Exp ecta tions 4 3 2 1 To ta l

Topic/Concluding 
Sentences

o introduces topic effectively
o engages/hooks reader
o effectively rewords topic in concluding sentence

Supporting Sentences

o inc ludes at least 3 supporting sentences
o refers to / supports topic  sentence
o fo llows logical o rder
o transitions naturally

Vocabulary
o uses strong words
o varies word cho ice
o m aintains consistent tone

Sentences
o uses com ple te  sentences
o varies sentence  struc ture
o varies sentence  beginnings

Mechanics,
Spelling, &

Handwriting

o uses co rrec t capitalization/ end punctuation
o spells words co rrec tly
o uses legible  handwriting
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5-Sentence 
Par agr ap h  Rubr ic Exp ecta tions 4 3 2 1 To ta l

Topic /Concluding 
Sentences

o introduces topic  e ffec tive ly
o engages/hooks reader
o effec tive ly rewords topic  in concluding sentence

Supporting Sentences

o includes at least 3 supporting sentences
o refers to/supports topic sentence
o follows logical order
o transitions naturally

Vocabulary
o uses strong words
o varies word cho ice
o m aintains consistent tone

Sentences
o uses com ple te  sentences
o varies sentence  struc ture
o varies sentence  beginnings

Mechanics,
Spelling, &

Handwriting

o uses co rrec t capitalization/ end punctuation
o spells words co rrec tly
o uses legible  handwriting
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5-Sentence 
Par agr ap h  Rubr ic Exp ecta tions 4 3 2 1 To ta l

Topic /Concluding 
Sentences

o introduces topic  e ffec tive ly
o engages/hooks reader
o effec tive ly rewords topic  in concluding sentence

Supporting Sentences

o inc ludes at least 3 supporting sentences
o refers to / supports topic  sentence
o fo llows logical o rder
o transitions naturally

Vocabulary
o uses strong words
o varies word choice
o maintains consistent tone

Sentences
o uses com ple te  sentences
o varies sentence  struc ture
o varies sentence  beginnings

Mechanics,
Spelling, &

Handwriting

o uses co rrec t capitalization/ end punctuation
o spells words co rrec tly
o uses legible  handwriting
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5-Sentence 
Par agr ap h  Rubr ic Exp ecta tions 4 3 2 1 To ta l

Topic /Concluding 
Sentences

o introduces topic  e ffec tive ly
o engages/hooks reader
o effec tive ly rewords topic  in concluding sentence

Supporting Sentences

o inc ludes at least 3 supporting sentences
o refers to / supports topic  sentence
o fo llows logical o rder
o transitions naturally

Vocabulary
o uses strong words
o varies word cho ice
o m aintains consistent tone

Sentences
o uses complete sentences
o varies sentence structure
o varies sentence beginnings

Mechanics,
Spelling, &

Handwriting

o uses co rrec t capitalization/ end punctuation
o spells words co rrec tly
o uses legible  handwriting
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5-Sentence 
Par agr ap h  Rubr ic Exp ecta tions 4 3 2 1 To ta l

Topic /Concluding 
Sentences

o introduces topic  e ffec tive ly
o engages/hooks reader
o effec tive ly rewords topic  in concluding sentence

Supporting Sentences

o inc ludes at least 3 supporting sentences
o refers to / supports topic  sentence
o fo llows logical o rder
o transitions naturally

Vocabulary
o uses strong words
o varies word cho ice
o m aintains consistent tone

Sentences
o uses com ple te  sentences
o varies sentence  struc ture
o varies sentence  beginnings

Mechanics,
Spelling, &

Handwriting

o uses correct capitalization/end punctuation
o spells words correctly
o uses legible handwriting
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strategy deve lo pm ent m o del. In Meltzer, L. (Ed.), Executive  func tio n 
in educatio n: Fro m  theo ry to  prac tice  (216- 236). New Yo rk, NY: The  
Guilfo rd Press.

Singer, B. & Bashir, A. (1999). What Are  Executive  Functio ns and Se lf-
Regulatio n and What Do  They Have  to  Do  With Language- Learning 
Diso rders? Language , Speech, and Hearing Services in Scho o ls, v. 
30 : 3, 265- 273.
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Thanks for Participating!
William Van Cleave

wvancleave@wvced.com
wvced.com
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