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What is the Science of Reading?

The science of reading is a vast, interdisciplinary body of scientifically-based
research about reading and issues related to reading and writing.

This research has been conducted over the last five decades across the
world, and it is derived from thousands of studies conducted in multiple
languages. The science of reading has culminated in a preponderance of

evidence to inform how proficient reading and writing develop; why some
have difficulty; and how we can most effectively assess and teach and,

therefore, improve student outcomes through prevention of and intervention
for reading difficulties.

The Science of Reading

A Defining Movement

SCIENCE OF READING
DEFINING GUIDE

The Reading League -
The Science of Reading



https://www.thereadingleague.org/
https://www.thereadingleague.org/

Why is Writing Important?

Writing makes
thinking visible and
helps cultivate a
command of
language.

Writing improves all
areas of reading,
including reading

comprehension

(Graham & Hebert, 2010).



Grounding the Workin
Ohio's Plan

Ohio's Plan to Raise Literacy
Achievement

Implementing Ohio's Plan to Raise Literacy
Achievement: A Guide for School Leaders,
K-5

Implementing Ohio's Plan to Raise Literacy
Achievement: A Guide for School
Leaders, 6-12
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_ . , _ Implementing Ohio’s Plan to Raise
Operationalizing Ohio's Plan to Raise Literacy Achievement

Literacy Achievement

A Guide for School Leaders, Grades K-5

Post-Reading Self-Reflection

Use the “traffic light scale” to
evaluate the current level of Using the scale below, determine
implementation in the the importance of this component
district or building
Red - Mot at All
Red - Exploration Orange - Somewhat
Orange - Installation Yellow - Very
Yellow - Initial Implementation Green - Extremely
Green - Full implementation
The Simple View of
Reading
Ohio's Learning
Standards
Vocabulary

Phonemic Awareness
Phonics

Reading Fluency

Reading Comprehension
FEBRUARY 2023
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Connecting Vision
to Practice

“With literacy comes academic
success, iInformed decision-
making, improved self-

esteem, personal

empowerment, greater

economic opportunities, and

active participation in local

and global social

communities. Ultimately, it 1s

the gateway to lifelonglearning... “

-Susan Carreker

How does
literacy serve
your vision?

Without readin®;

writing, speaking &
listening—what
practices remain?

How does
writing impac
all content

areas?




How Explicit Writing Instruction Can Compensate for
Gaps in Background Knowledge

o _I;Ic_:ﬁ”Explicit Writing Instruction Can Compensate

MNatalie Wexler

Education Writer and Author

"Writing is potentially the most powerful lever we have for building knowledge and
improving reading comprehension. It can uncover gaps in background knowledge that
prevent students from accessing grade-level material. And, because writing helps new
information stick, it can also boost students’ academic performance."



R-TFI ltem

1.9

Teachers
determine ways
to enhance
students’
understanding of
written text.

2 Points

Teachers determine ways to incorporate quality text
that imparts discipline-specific information into daily
lessons to increase students’ opportunities to read and
understand core subjects.

AMND: Students’ understanding of written text is
enhanced by designing lessons that include the
following:

1 Before students read text, teachers design
instruction to activate students’ topical prior
knowledge and increase the accessibility of the
text for all students by previewing portions of
text, orienting students to the text structure, pre-
teaching critical vocabulary, decoding difficult multi-
syllable words, and providing a clear purpose for
reading.

2 While students are reading text, teachers design
instruction so students can focus on critical content;
use gquestioning, note-taking, and graphic organizers
to expand understanding of information beyond what
is stated in the text; engage in peer discussions
about the text; and engage in
discipline-specific discourse.

3 After students have read text, teachers design

instruction for students to organize and summarize
information learned from reading, as well as apply,
analyze, and synthesize new knowledge and
understanding

Grounding the Work in R-TFI

Suggested
Data Sources

Sampling of
disciplinary text

Sampling of
teacher lessons

Student producis
developed after
reading text

1 and 0 Points

1 point:

At least 2 of the
criteria from the
2-point response
are in place.

0 points:

The criteria from
the 2-point or
1-point response
are not in place.




R-TFI Item

2 Points

Grounding the Work in R-TFI

Suggested

Data Sources

1 and 0 Points

1.10

Teachers
incorporate
explicit
instructional
elements into
teaching lessons.

Discipline-specific lessons are designed to include:

1 Opening: Consists of ways to gain students’
attention for the lesson; incorporates an interactive
review of previous learning (e.g., retrieval practice
of necessary pre-skills), provision of needed
background knowledge, and a preview of the
content for the day’s lesson.

2 Body: Consists of demonstration, guided practice,
and checks for understanding; incorporates frequent
opportunities for students to participate in the lesson
(e.g., verbal and written demonstrations).

3 Closing: Consists of a brief (e.g., 5 minute) review of
the content, a preview of what the next day’s lesson
will be, and if appropriate, an independent activity
(e.g., exit ticket).

Sampling of
teaching lessons
(written or
observation of
teachers modeling
lessons with the
components)

1 point:

At least 2 of the
criteria from the
2-point response
are in place.

0 points:

The criteria from
the 2-point or
1-point response
are not in place.

1.1

Teachers
-Rrovide sudents
with frequent
structured
opportunities

to engage in
extended writing
about the text
they read.

Extended opportunities for students to write about the
text they read include'explicit instruction'in the following:

1 Text structure, genre expectations, and academic
discourse.

2 Strategies for using graphic organizers and writing
process steps (note taking, brainstorming, planning,
reviewing, revising).

3 Supports specific to persistence with writing (e.g.,
self-regulation strategies, organization strategies,
goal setting, self-reinforcement).

Sampling of
teaching lessons
(written or
observation of
teachers modeling
lessons with the
components)

1 point:

At least 2 of the
criteria from the
2-point response
are in place.

0 points:

The criteria from
the 2-point or
1-point response
are not in place.
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EachChildOurFuture

The Simple View of Reading

Word Recognition

The ability 1o transform
print into spoken language

Language Comprehension

The ability to understand

spoken language

Reading Comprehension

Figure 6. The Simple View of Reading (Gough & Tunmer, 1986)
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Task Environment
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Topic 1+
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Process Model of Writing (Hayes & Flower, 1980)



he Simple (and Not-So-
Simple) View of Writing

Berninger and Amtmann synthesized the
research on writing development through the
Simple View of Writing, later expanded and
retitled the Not-So-Simple View of Writing
(Berninger & Amtmann, 2003; Berninger & Winn
2006).

This framework includes transcription, self-
regulation and text generation with working
memory as the center of these components and
is applicable to early, conventional and
adolescent literacy.

Oth| fEducatio!\

P. 31 Ohio’s Plan




The Simple View of Writing

Figure 4. Simple View of Writing (St. Martin, et. al., 2020)

Transcription

Skills

Foundational Writing
Skills — handwriting,
spelling,
punctuation, letter
formation

Composition Skills
— organization, text
structures, vocabul
ary, syntax, topic
knowledge

Writing in Action

Principal Carla Leone and her
collaborative team of teachers
have crafted writing diagnostics
ta use as a formative practice to
evaluate the needs of students
and to help make decisions in
writing instruction. The
assessment, given twice a year,
focuses on informative writing
about a nonfiction and sentence
structure in grades 2-5.
Examples of whal an
administrator might observe in
grade-level team meetings when
teachers are reviewing writing
diagnostics:

+ Analysis of students’
mastery of sentence
structures and handwriting
skills

« Disoussion of the sequence
of skills in Tier 1 instruction
and planning to support
students in mastering grade
level standards as well as in
gap remediation

+ Discussion of helping
students who need more
support in working memory

» Discussion of students who
need support with cognitive
flexibility in planning their
writing and in shifting tasks
while writing

Writing

Why is Writing Impo \mproves all areas of reading,
including reading compre am & Hebert, 2010). Writing
makes thinking visible and te a command of language.

Figure 4. Simple View of Wi . Martin, et. al., 2020)

Transcription
S|
Foundational Writing Composition Skills
Skills — handwriting, — organization, text
spelling, structures, vocabul
punctuation, letter ary, syntax. topic
farmation knowledge

How to Know if Students Are Proficient in Writing?

+ Writing includes grade appropriate spelling of words, spacing,

handuwriting and use of punctuation.

Writing includes word choice appropriate to topic and audience.

Writing is cohesive and well-organized, with a flow of ideas within

and between paragraphs.

* Writers orchestrate the phases of writing: planning, translating
(drafting) and revising as soon as they begin writing.

« Students fluently write for different purposes, use appropriate
organization and can discem in the areas of word choice, syntax,
wocabulary and text structures.

How to Support Writing Development?
Elements of effective writing instruction:

« Students write about the texts that they read (for example, written
responses, summaries of the text, notes about texts, answering
questions about texts in writing).

« Instruction in writing skills and processes that go into creating
texts such as the process of writing, text struclures, paragraph
and sentence construction skills and spelling

. i teach letter ion and handwriting to fluency

Y

s Use of explicit modeling; supported practice and independent
practice of sentence components; text types and writing
strategies; increasing how much students write

« Use of intentional sequence of skills within and across grades

Implementing Ohio

Q Follows a Small group practice with progress
and composition skills monitoring
Q Building command of sentences following a 0 Instruction in syntax with modeling and
progression immediate feedback
QO Daily writing in response to texts, across contentareas O Practice manuscript and cursive writing
0 Explicit instruction in handwriting and letter formation 1 Explicit, systematic instruction in spelling,
O Use graphic organizers to help organize ideas following a scope and sequence

Department

of Education



Text Generation

main goals of writing;
word, sentence, text levels

Not-So
Simple View
of Writing

Working
Memory

Transcription

spelling,
handwriting

(Berninger & Winn, 2006)

The Not So Simple View of Writing - Keys to Literacy



https://keystoliteracy.com/blog/the-not-so-simple-view-of-writing/

EachChildOurFuture

Ohio's Plan To Raise L Eocmuourwwe
Developing background knowledge during this time is critical for learners to produce coherent writing that addresses the increasingly

demanding content and sources introduced throughout the grade levels. Writing also can be a powerful tool to teach leamers how to

[ ] [ ]
Literacy Achievement B
Berninger and Amtmann synthesized the research on writing development through the Simple View of Writing, later expanded

and retitled the Not-So-Simple View of Writing (Berninger & Amtmann, 2003; Berninger & Winn 2006). This framewaork includes
transcription, self-regulation and text generation with working memory as the center of these components and is applicable to early,

conventional and adolescent literacy.

Transcription:

Transcription includes letter formation, handwriting, keyboarding, spelling, brailling, punctuation and spatial organization for

LFTERACY ACHIEVEMENT words and sentences, which are foundational writing skills that are explicitly taught. These foundational skills must become

accurate and fluent so as to not interfere with higher-level skills needed for composition (Kim & Schatschneider, 2017).
Attention to handwriting instruction and handwriting fluency is critical to not impede text generation (Graham, et al., 2009).

Self-regulation and executive function:

Self-regulation and executive function skills are used by every person, every day. These skills enable people to plan, focus on,
remember and carry out instructions, juggle multiple tasks successfully, regulate behavior and delay immediate demands in favor
of long-term goals. At times, people may have challenges with executive function skills (retrieved from www.0CALLorg) that

can carry over into literacy development, including writing. Learners may be challenged to navigate text, maintain attention to
develop comprehension, juggle the task demands of reading, comprehending and learning, or applying new skills. Tools such as
graphic organizers, visual images to support vocabulary meaning and comprehension, visual task analysis and other tools that can
hold small increments of text meaning while leamers develop the big picture can be very beneficial. Once learners” use of self-
awareness, tools and strategies becomes intrinsic, they can manage these skills independently and self-regulate.

Text generation:

Text generation includes the generation and organization of ideas at the word, sentence and paragraph level. It is mostly
influenced by oral language skills. Explicit instruction and practice in vocabulary, grammar and conversation-level oral
language is needed to support students in text generation (Kim & Schatschneider, 2017).




NOVICE WRITER P ——— SKILLED WRITER

INTENSIFYING
INSTRUCTION
-

TRANSCRIPTION SKILLS

St. Martin, K., Vaughn, S., Troia, G., Fien, & H., Coyne, M. (2020). Intensifyingliteracyinstruction:
Essential practices. Lansing, MI: MiMTSS Technical Assistance Center, Michigan Department of
Education.




INTENSIFYING
LITERACY INSTRUCTION
o =

TRANSLATION SKILLS

s A4 ~
.\ i <z
> R
, . A

Essential Practices

- = Formal Instruction (knowledge/skill) <0< = On-going use, skill refinement, and transfer to new contexts

St. Martin, K., Vaughn, S., Troia, G., Fien, & H., Coyne, M. (2020). Intensifyingliteracyinstruction:
Essential practices. Lansing, MI: MiMTSS Technical Assistance Center, Michigan Department of
Education.




Transcription

Lower-level cognitive skills (writer is
graphically representing words)

* Transcribing words into text
* Handwriting, keyboarding, spelling
* Automaticity

Text

Generation

Constrained by

Memory
ST, LT

WORKING Executive

Function

Self
Regulation

Transcription




Self-Regulation
Executive Function

Necessary attention & self-regulation
skills for planning, organizing,
composition, & review

* Goal Setting, planning, organizing,
self-monitoring, self-evaluating,
revising,

Text

Generation

Constrained by

Memory
ST, LT
WORKING Executive

Function

Self
Regulation

Transcription




Foundational Supports

Transcription & Executive Functionsare
foundational components; impacted by
"cognitive flow"

* Integration of working memory, short-term
memory, & long-term memory

e Short Term is different than working

* WM interaction & manipulation
of stored information

« WM, frequent repetition,
instructional routines &
procedures

* LongTerm
e Background Knowledge

Constrained by
Memory

ST, LT

WORKING Executive

Function

Self
Regulation

Transcription

AIM Institute for Learning & Research



Text Generation

Higher level cognitive skills

Transferring ideasinto text
Precise Vocabulary
Sentences & syntax
Text structure & paragraphs
Content knowledge

Text

Generation

Constrained by
Memory

ST, LT
WORKING

Self
Regulation

Transcription



The Strands That Are Woven Into Skilled Writing

Critical Thinking
* Generating ideas, gathering information
* \Writing process: organizing, drafting, writing,
revising

Syntax
* Grammar and syntactic awareness
* Sentence elaboration
* Punctuation

Text Structure
+ Narrative, informational, opinion structures
* Paragraph structure
* Patterns of organization (description,
sequence, cause/effect, compare/contrast,
problem/solution)
e Linking and transition words/phrases

Writing Craft
» Word choice
* Awareness of task, audience purpose
+ Literary devices

Transcription
s Spelling
¢ Handwriting, keyboarding

(Sedita, 2019)

The Writing Rope

Model from Joan
Sedita
Keys to Literacy




Writing may be the
”ApeX” Skl” LEVELS OF LANGUAGE

Text
é Develop a foundational knowledge W""
%S / base needed to support students' ki e
writing development & content)
Constrained by
Memory
(short & long
term; working
Where are we in terms of building memory)
knowledge, allocatingtime, & securing | Self-
resources to support writing .l(.:amm :!szation
instruction?
instruction S spelling) - m‘"l";

Ritchey, K. et al. (2016). Indicators of Fluent Writing in Beginning Writers. In:

Cummings, K., Petscher, Y. (eds)




Leveraging the Power of Explicit Writing Instruction

Learn from Ohio Educatorsas they share their implementation journey

Develop

Develop a foundational
knowledge base needed
to support students'
writing development

Understand

Understand How
systematic & explicit
instruction applies to

writing instruction

Explore

Explore the connection
between reading &
writing across content
areas




Children do not
learn to read by
simply reading.

They do not
learn to write by
simply writing.

Systematic
Instruction (logical and
planned sequence of skills,
clear routines, etc.)

Explicit Instruction

Instruction matched to skill
needs (assessment)

Additional time given to
those who are behind
(intervention)

Modeling (I Do)

Ample guided practice
opportunities (We Do)

Active Student Responding
with corrective feedback
(you do)




Students need support and instructional routines at

each "level" of text.

Word
level

Sentence
Level

Paragraph
Level

Text Level

J




Where Does Writing Fit Within Reading Instruction?

Emergent &
Early Literacy

J

Conventional Adolescent




Developing Writing
Proficiency

During the early and conventional language and literacy
phases, handwriting instruction positively influences
developing reading and spelling skills by improving
learners’ perceptions of letters and further developing the
networks in the brain involved in letter processing (Wolf,
et al., 2018; Berninger, 2012; James, et al., 2016).

EachChildOurFuture

ITERACY ACHIEVEMENT

Ohio |

Department
of Education
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How to Support Writing
Development, K-5

Differentiated Universal Writing

Instruction
Follows a purposeful sequence of foundational skills
and composition skills
Building command of sentences following a
progression
Daily writing in response to texts, across content areas
Explicit instruction in handwriting and letter formation
Use graphic organizers to help organize ideas

Writing Instruction in Intervention

Small group practice with progress
monitoring

Instruction in syntax with modeling and
immediate feedback

Practice manuscript and cursive writing
Explicit, systematic instruction in spelling,
following a scope and sequence

C0 O O

Writing in Action

Principal Cara Leone and her
collaborative team of teachers
have crafted writing diagnostics
to use as a formative practice to
evaluate the needs of students
and to help make decisions in
writing instruction. The
assessment, given twice a year,
focuses on informative writing
about a nonfiction and sentence
structure in grades 2-5.
Examples of what an
administrator might observe in
grade-level leam meetings when
teachers are reviewing writing
diagnostics:

« Analysis of students’
mastery of sentence
structures and handwriting
skills

« Discussion of the sequence

of skills in Tier 1 instruction

and planning to support
sludents in mastering grade
level standards as well as in
gap remediation

Discussion of helping

students who need more

support in working memory

Discussion of students who

need support with cognitive

flexibility in planning their
writing and in shifting tasks
iting

Differentiated Universal Writing
Instruction
Follows a purposeful sequence of foundational skills 0O Small group practice with progress

and composition skills

progression

oo o o

Implementing Ohio’s Plan to

Building command of sentences following a

Daily writing in response to texts, across content areas
Explicit instruction in handwriting and letter formation | O Explicit, systematic instruction in spelling,
Use graphic organizers to help organize ideas

Writing

Why is Writing Important? Writing improves all areas of reading,
including reading comprehension {Graham & Hebert, 2010). Writing
makes thinking visible and helps cultivate a command of language.

Figure 4. Simple View of Writing (St. Martin, &t. al., 2020)

Transcription I -
Skills

Foundational Writing Composition Skills

Kl — organization, text
spalling, structures, vocabul

punclustion, letter ary, syntax, topic
formation knowledge

How to Know if Students Are Proficient in Writing?

* Writing includes grade appropriate spelling of words, spacing,
handwriting and use of punctuation.

+ Writing includes word choice appropriate to topic and audience.

e Writing is cohesive and well-organized, with a flow of ideas within
and between paragraphs.

* Writers orchestrate the phases of writing: planning, translating
{(drafting) and revising as soon as they begin writing.

+ Students fluently write for different purposes, use appropriate
organization and can discem in the areas of word choice, syntax,
wocabulary and text structures.

How to Support Writing Development?

Elements of effective writing instruction:

«  Students write about the texts that they read (for example, written
responses, summaries of the text, notes about texts, answering
questions about texts in writing).

« Instruction in writing skills and processes that go into creating
texts such as the process of wriling, text structures, paragraph
and sentence construction skills and spelling

. i teach letter ion and handwriting to fluency

+ Use of explicit modeling; supported practice and independent

praclice of sentence components; text types and writing

strategies; increasing how much students write
" Y ence of skills within and across grades

Writing Instruction in Intervention

monitoring

O Instruction in syntax with modeling and
immediate feedback

0O Practice manuscript and cursive writing

following a scope and sequence

Ohi [ T——
10 | . Education




How to Support Writing
.- i aiit~h.
Development, 6-1

All secondary students should be engaged in like reading, requires explicit, evidence-based instruction.
writing tasks daily, including formal and Effective implementation of writing instruction allows
informal writing, short and long writing students to better understand what they have read,
assignments and writing for varied audiences. express themselves orally and think critically about
Students also should have time for subject-area content.

collaborative, structured feedback. There may . .

be varied writing experiences in grade 12 How to Know if Students Have Adequate Writing

Skills?
.

Advanced Placement LS. Hislory, such as
r II i I l I' :I i i short opinion reflections on current events Evidence of analytical and critical thinking can be
In g ngt In n n E ai 5 rm'r' (WHST.11-12.9), analyzing and synthesizing seen in the organization and sequencing of student
perspectives across a variety of primary writing

u " Th] (WHST.11-12.7) and th f « Informal, formative assessments show progress
Teach steps and routines in the writing process e acroms il skils nd srateges hl s
¥ ¥ ¥ :;ri;ty in sentence structure (WHST.11- ;l:e\:;ah:e;n taught and for which they have received
" » .2). 3
Explicitly teach writing strategies that are used at
Examples of what an administrator might rslcw:' to:gppurt the Writing Development of
11 b i include the following: tuden
each step of the writing process I S, s g cmiomant

we do” model as it relates to all elements include: ‘ o ‘

of the writing process + Embedding explicit writing instruction through a
scope and sequence of skills in the content of

curriculum across Tier 1 instruction to support

academic growth

Ensuring student access to writing instruction,

Writing skills are taught via a scope and
sequence

+ Writing as a means for students to
process their learning
+ Avariety of collaborative discourse .

¥ ¥ " bt ¥ opportunities lied to writing practice along with engaging in a variety of writing practices
Deliberate practice in writing skills " Doop explorton e e o oy el courses
content in order to support the knowledge +  Continually increasing how much students write

s needed for quality writing Providing intentional writing opportunities
ling and writing to connected 1o text

oD 0O oo

Atftention to text structure, including at the
following levels:

teach critical-t

Writing Instruction in the Classroom Writing Instruction in Intervention

H O Teach steps and routines in the writl O Instruction to develop and automatiz
o Word structure (such as spelling, e e e
Ead’! ﬂeplﬂflhe writing process handﬂril‘irll;‘ spelling) ‘
murm—.ul.cﬂ?} =] :::?,.:i::“s are taught via a scope and a icﬁ::;l&:rr:;:gpom across the steps in the
l:E :Et tﬂ D Deliberate practics in writing skils D Guided and indepsndent practica in witing skills
0 _S,E rl I'EE rudl II‘E {Em h ES SW x . = = 5 = a ;mon ‘(ute‘n— structure, including at the a V\{ﬂﬁrl;g‘i‘glslrtﬂi:‘;\_ to build Irarr:s\al?un sﬂl‘ls while
Writing Instruction in Intervention e Saes (ch o, | 1 Bl it s s et
grammﬂr} marphology) structures connected to the content in core

O Instruction to develop and automatize s i B
foundational transcription skills (such as R -
handwriting, spelling)

Scaffolding supports across the steps in the
writing process

Guided and independent practice in writing skills
Writing instruction to build translation skills while
also building reading comprehension skills
Explicit instruction in syntax and language
structures connected to the content in core
instruction

o Paragraph structure (such as topic and
supporting sentences)

implementing Ohio’s Plar ise Li ades 6-12 | February hio Department
of Education

L OO O



Gap Between Instruction and Expectation

Too often, teachers move directly to response-
to-prompt writing, addressing overarching
composition structure and genre features,

with little or no heed paid to sentence-level
instruction. As a result, the writing of many of
their students is often riddled with fragments
and run-ons. Even when the sentences are
complete and correct, they are often simplistic
or repetitive. Instruction that specifically
targets writing at the sentence level is a
necessary component of writing instruction; it
benefits reading instruction as well.

| BRIDGE

-William Van Cleave, Syntax Matters Draft



PaT Tan Writing Scope
& Seguence

SAMPLE WRITING SCOPE & SEQUENCE Definition & Pu; .

SAMPLE WRITING SCOPE & SEQUENCE Definition & Purpose, Comments, & Key - bottom of page 4

A. |Apply phonetic patterns to spell words correctly B D |ID D D D |ID D |5
B. |Use conventional spelling for high frequency and other studied words B D |D |ID |D |D |5
[C. |Spell grade appropriate words correctly jeonsulting referencesasneeded) B 1D D |0 D D D DD
D. [Spell frequently confused words correctly B [ (D |S
Use handwritin B S

I. [Write complete sentences®
Simple Sentence* B [D |D
Subjects & Predicates* B [D
Prepositional Phrases (Grade 4) vs. Clauses® (both Grade 7)
Independent vs. Dependent Clauses*

(Compound Sentence® B D
Complex Sentence (w/adverb clause)*

(Complex Sentence (w/adjective or relative clause)*
Compound-Complex Sentence®

Avoid and/or correct fragments and run-on sentences B D

e

1]Form and use possessives. B_|D
2|Creste Contractions B

CREEREREE

e
HE

EREREEE
EREBEEE

EEERRE

[Separat
2[Set off & scries of items i thete are commas within the items
3 [Use ellipses or pause or break

=l

1020015

Page 1 of 4
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September - October

Sentence Strategies

o Distinguish between fragments
and sentences and correct
fragments.

y Rearrange words in scrambled
sentences.

Identify and practice using the
four sentence types.

Complete sentence stems with
because, but, so.

Complete sentences beginning
with subordinating conjunctions

)y Identify appositives and match to
noun phrases

Single-Paragraph Outline

o Introduce key words and
phrases, abbreviations, and
symbols.

y Practice scaffoiding activities.

Construct SPOs as a whole-
class activity.

Sample Pacing Guide (Grades 7 - 12)

November - December

Continue previous activities

Sentence Combining

Sentence Expansion

Single-Paragraph Outline

> Develop SPO and drafts
independently

Convert a paragraph into an
SPO

Wirite pro-and-con SPOs

Revision

o Improve topic and concluding
sentences by using one of the
sentence types, using an
appositive, and beginning with a
subordinating conjunction.

January - February

Continue previous activities.

Revision

o Improve brief, unelaborated
paragraphs (with no spelling,
capitalization, or punctuation
errors) following explicit
directions such as expand, insert
transition, combine, and improve
T.S.and C.S.

» Edit for mechanics, looking for
errors in capitalization, spelling,
grammar and usage, and
internal and ending punctuation

Summarizing (Three Ways)
Sentence Summary

, Single-Paragraph Summary
Combined Outline

March - April

Continue previous activities

Multiple-Paragraph Outline

o Practice using key words and
phrases, abbreviations, symbols.

» Develop categories.
Select appropriate details.

y Distinguish among general,
specific, and thesis statements

y Write details for body paragraphs
in note form

W Q
REVOLUTION.

L

May -~ June

Continve previous activities

Multiple-Paragraph Outline

o Write general, specific, and
thesis siatements.

Write a2 complete body
paragraph.

Practice text structures:
compare-contrast, problem-
solution, cause-effect, and pro-
con




"Deliberate, scaffolded, structured practice
is harmful for none and crucial for some" ..

Figure 1.2. The Model-Practice-Reflect cycle

MODEL
I da”
Teachers model
their writing or

strategy use.

WHAT WORKS CLEARINGHOUSE™

Teaching Secondary Students
to Write Effectively

G
Z

® ...°-% @
Students evaluate their

using a strategy independently
mg and strategy use. 2R\ with a teacher, or with a peer.

PRACTICE
“We do”
Students practice writing and




Covering All Of The Levels



Planning For Explicit Instruction

TRANSLATE IDEAS

Components:
o Vocabulary

o Text Structures and Genre
o Sentence Structure

o Cohesive Ties and Signal Words

In what ways can | teach and facilitate my students’ abilities to ask and respond to
the following:

Vocabulary
« Which adjectives, adverbs, or content specific words will precisely express what | mean?

Sentence Structure

- What kinds of phrases, clauses and sentences do | need to express what | mean?
- How can | use a variety of detail types to keep my writing interesting?

Text Structures and Genre
« Which text structures and genres are required to meet my purpose?

Cohesive Ties and Signal Words
« Which signal words align with the logic of my text structure(s)?
« How can | use cohesive ties demonstrate the relationship between my ideas?

& 2020 Academy in Manayunk Adapted from N. Hennessy 2013 The Writing Framework 1



A Good

Sentence ...

Helps students define
boundaries of a good,
complete sentence

Allows students to practice
capitalization, punctuation,
and vocabulary

Begins to solidify meanings
of subjects, predicates, and
prep. phrases

v/

y

Helps students understand
correct word order

Can be used as a good
formative for
comprehension

Hochman & Wexler, p. 26



Simple Sentence Frame

Which one?
What kind?
How many?

Who?
What?

Is or was doing?

What?

When?
Where?
How?

Why?




Sentence Level
Instruction

i

WS

>

Understand how systematic & explicit
instruction appliesto writing instruction

Agree or disagree with Van Cleave? Do
we see systematicinstruction of writing
beginning at the sentence level?

"Too often, teachers skip sentence writing

skills and move directly into paragraphs and
essays. Even without the pressure of
standardized testing, teachers

often neglect grammar and sentences
construction, either concerned with

research that suggests its lack of worth or
uncomfortable teaching materials in which they
have little or no training."

(William Van Cleave Writing Matters, p. 2)



Leveraging the Power of Explicit Writing Instruction

Learn from Ohio Educatorsas they share their implementation journey

Develop Understand Explore

Develop a foundational Understand How Explore the connection

knowledge base needed systematic & explicit between reading &
to support students' instruction applies to writing across content
writing development writing instruction areas




Explicit Instruction —
for ALL Students LITERAC

* Writing benefits reading in many ways, including
reinforcing decoding skills through the encoding
process and making connections between
the components of language comprehension
through writing in response to what is read
(Conrad, 2008; Graham & Hebert, 2010).

e Even proficient readers may struggle with
writing, making it critical to provide explicit
writing instruction for all students (Graham &
Perin, 2007).




Providing Reading Interventions for Students in Grades 4-9

Institute of
Education Sciences

What Works
Clearinghouse™

Providing Reading Interventions
for Students in Grades 4-9

Educator’s Practice Guide

.I Build students' decoding skills so they can read complex multisyllabic words O

STRONG

* Show More EVIDENCE

2 Provide purposeful fluency-building activities to help students read effortlessly o

STRONG

= Show More EVIDEMCE
3 Routinely use a set of com prolonasasmrmrrhe mctices to help students make sense of the text

Part 3A. Build studentsQuorld and word knowledggo they can make sense of the text STRONG

EVIDENCE

Part 3B. Consistently provide sTOOeNE i opportunities to ask and answer questions to better understand the

text they read
Part 3C. Teach students a loLl'nL(}r:Le'mini"g the gist of a short section of D

Part 3D. Teach students to monitor their compre s ey ey

* Show More

4 Provide students with opportunities to practice making sense of stretch LQM eng IQD[ will expose '

them to complex ideas and infoermation MODERATE
* Show More EVIDENCE

TIER

b

STRONG

TIER

@

STRONG

TIER

o

STRONG

TIER

2]

MODERATE




Example 3C.1. Teacher modeling how to generate a gist statement for a group of students
(continued)

Teacher: This information is important because most of the sentences in the paragraph are talking
about how Gandhi resisted the English in a nonviolent way. Instead of fighting with the English, he
made his own salt or went on a hunger strike. | know that the information about where he was born
or where he went to college is not important because it does not relate to Gandhi acting nonviofently
to show how upset he was at the treatment of people in India.

So, | am going to ask myself “"How can | synthesize this important information to tell what this
paragraph was about?" The who is Gandhi. What did he do? He fried to use nonviolence fo make
positive change. One gist statement is: Gandhi helped make changes for the people of India without
violence.

The teacher writes the gist statement on the whiteboard.

Teacher: Now [ need to check my gist statement. Does it include the important information, and is
it a short, complete sentence that makes sense? Yes, | think this staterment helps me understand
who Gandhi was. It is good to remember that Gandhi tried to make change by acting nonviolently.
We can take this information and say the gist in other ways. Two other ways might be:

+ Gandhi acted nonviclently and wanted others to act nonviolently too.
» Gandhi wanted others to use nonviolence fo persuade England to change its laws.

The teacher asks students to add information from their discussion to a graphic organizer. The
students begin by adding who the passage was about — Mohandas Gandhi. Then the students
summarize the important information and write a gist statement.

"Who' or ‘what’: __ Wohandas Gandhi

Most important idea about the ‘who’ or ‘what’: 'HB was upset at Enaland’s

laws, e wanted to chavae thew, and e spewt +ime v jail and fasting,

GIST:  (aavdhi wanted +o persuade Evalavd +o chavae its laws.

by protesting vonvielently,

Institute of
Education Sciences

Providing Reading Interventions
for Students in Grades 4-9

Educator’s Practice Guide

A publication of the National Center for Education Evaluation (NCEE) at IES

What Works
Clearinghouse™

WWC 2022007
U.S. DEPARTMENT OF EDUCATION




Instruction
connected

Explicit
instruction

of Writing totext &

content

The Sciences of Reading and Writing .
Must Become More Fully Integrated \/\/l’ltl N g J[O Read

Evidence for How Writing
Can Improve Reading
Steve Graham ABSTRACT

[ ] [}
Arizona State University, Tempe, USA Science has greatly enhanced what we know about reading and writing. 5 : -
Drawing on this knowledge, researchers have proffered recommendations for ! Report from w M of New York
how to teach these two literacy skills. Although such recommendations are
aimed at closing the gap between research and practice, they often fail to

take into account the reciprocal relation that exists between reading and
writing. Writing and writing instruction improve students’ reading and vice
versa. Theory and evidence that support this reciprocal relation are present-

ed, and implications for the scientific study of reading and writing, policy,
and practice are offered, including the proposal that the sciences of reading
and writing need to be better integrated.
he science of reading involves studying how reading operates,
develops, is taught, shapes academic and cognitive growth, affects

motivation and emotion, interacts with context, and impacts con-
text in turn. It includes genetic, biological, envi 1 1
social, political, historical, and cultural factors that influence the acquisi-
tion and use of reading. In essence, the science of reading is the scientific
study of all facets of reading, including its consequences for readers and
society as a whole. The science of writing pursues the same goals and is
conceptualized in the same manner, as it also involves the study of all
aspects of writing. For both reading and writing, science has made
invaluable contributions to our understanding and knowledge about
these two literacy skills and how to teach them.
Given the importance of reading and writing to school, work, and

social life (Berman, 2009; Greene, 2000), it is not surprising that one Steve Graham and
important outcome from the sciences of reading and writing are recom- Michael Hebert
mendations for teaching each of these skills to students (e.g., Graham & ’ N

Perin, 2007; National Reading Panel, 2000). This is not new, as literacy Vanderbilt University

rescarchers have offered recommendations for how to teach reading and
writing for some time (e.g., Durrell, 1956; Meckel, 1963). The basic goal




How One District Implemented
the TWR Principles

Judith C. Hochwan
‘\'t(‘l(([('( e xlex
T Pouy Lemey

A

Students need explicit instruction in writing, beginning in the early elementary grades.

Sentences are the building blocks of all writing.

When embedded in the content of curriculum, writing instruction is a powerful tool.

The content of the curriculum drives the rigor of the writing activities.

Grammar is best taught in the context of student writing.

The two most important phases of the writing process are planning and revising.

Hochman & Wexler, p.8



Discussion

(Schmoker, 2011) How can you support a CULTURE around this work?



Strengthen the Instructional Core

Use extended

writing to build

language and
knowledge

Talk/discuss to build
language and
knowledge

Work with a variety
of texts

Study a small set of Use school-wide
high-utility protocols to support
vocabulary words reading, writing,
needed to master speaking, and
content listening

Lesaux, Galloway, Marietta 2016

Oh' Department
lO of Education



https://www.guilford.com/books/Teaching-Advanced-Literacy-Skills/Lesaux-Galloway-Marietta/9781462526468

S

Writing and Cognitive Load Theory |

Natalie Wexler | ResearchED

Leveraging the Power of
Explicit Writing Instruction

"Because of the complexity of the writing
process, students need more than direct
instruction and worked examples to
become competent writers. They need
‘deliberate practice’: repeated efforts to
perform aspects of a complex task in a
logical sequence, with a more
experienced practitioner providing
prompt and targeted feedback."



https://researched.org.uk/2019/06/24/writing-and-cognitive-load-theory/
https://researched.org.uk/2019/06/24/writing-and-cognitive-load-theory/

Amber Clay-Mowry "We live on an island surrounded by a sea
Adolescent Literacy Specialist of ignorance. As our island of knowledge

grows, so does the shore of our ignorance.”
—John Archibald Wheeler

Clay-mowry.amber@moesc.net




Leveraging the
Power of Explicit

Writing Instruction

Amber Clay-Mowry
Adolescent Literacy Specialist

Clay-mowry.amber@moesc.net

Thank you to Plymouth-Shiloh
Local Schools & Ashland Middle
School for sharing your
implementation journey
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