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Tier 1:
Universal

All students receive 
engaging,  evidence-

based classroom 
instruction that includes 

differentiation and explicit 
instruction through the 

use of high-quality 
instructional materials. 

Students’ needs are 
gauged through relevant 
assessments, and data is 
used to inform instruction.

In addition to tier 1 
instruction, students whose 
assessments reveal a need 

for additional support 
should receive 

supplemental instruction in 
the form of evidence-

based, small group 
interventions that target 

their specific area of need. 
Their progress is 

monitored to determine 
instructional and material 

effectiveness. 

Students who are not 
making progress despite 
receiving effective tier 1 
instruction and targeted 
tier 2 interventions may 

need intensive instruction 
to target specific skill 

deficits. Interventions can 
be intensified by increasing 

the time spent in 
intervention, decreasing 

the intervention group size, 
choosing more appropriate 

materials, etc.

Tier 2: 
supplemental

Tier 3: 
intensive

A note about mtss
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Session agenda

Understanding why we 
use should use complex 

texts

Understanding what 
makes a text complex

Anticipating barriers 
to access and planning 

accordingly

Using before, during, 
and after reading 

strategies to improve 
access

Before, during, and 
after reading 

strategies in action
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Understanding 
why we should 

use complex 
texts 01

Guiding Question: 

1. Why should we use complex 
texts?



HOW AND HOW NOT TO 
PREPARE STUDENTS FOR 
THE NEW TESTS 
● Read the excerpt.

● Annotations are encouraged.

● Mark (underline, highlight, star) a golden line
(a line that stands out to you for any reason).

● Find a partner and read your golden line 
and explain why you chose it.



Move students to an 
easier text

Read the text aloud to 
students

Tell students what the 
text says Ignore the problem

Four common classroom responses 
to text complexity

Shanahan, Ohio Literacy Academy



Should we move to an easier text if 
students are struggling?

Recent research indicates that students actually learn more from 
reading texts that are considered too difficult for them—in other 
words, those with more than a handful of words and concepts a 
student doesn't understand. What struggling students need is 
guidance from a teacher in how to make sense of texts designed 
for kids at their respective grade levels—the kinds of texts those kids 
may otherwise see only on standardized tests, when they have to 
grapple with them on their own.

Shanahan, 2018



Should we move to an easier text if 
students are struggling?

"Giving children easier texts when they're weaker readers 
serves to deny them the very language and information 
they need to catch up and move on." 

- Marilyn Jager Adams



The brain 
Grows 

through safe 
challenge 

and stretch.
Hammond, 2015



Understanding 
what makes a 
text complex 02

Guiding Questions: 

1. What makes this text 
complex?





● Multiple layers of meaning
● Subtle themes subject to interpretation
● Several narrators, speakers, or points of view
● Unfamiliar or archaic vocabulary
● Varied sentence structure
● No predictable pattern
● Numerous shifts in time and place
● Characters using ambiguous, subtle, or ironic language
● Reliance on background knowledge of literary genres
● Many unexplained allusions 
● Reliance on knowledge of cultural experiences and situations 

unfamiliar to most 21st-century children or young adults 
Massachusetts Department of Education, 2017

Literary texts tend to BE 
more complex if they have…



● Several abstract ideas and concepts
● Complicated connections among ideas, processes, or events
● Several organizing structures (e.g., sequential, cause and effect, 

problem and solution)
● Reasoning hard to follow due to dense, ambiguous, or inconsistent 

ideas
● Illustrations and other graphics containing essential information
● Dense and academic vocabulary 
● Many compound-complex sentences
● Many references to other texts or ideas
● Reliance on knowledge of historical, scientific, technical, or artistic 

content unfamiliar to most 21st century children or young adults
Massachusetts Department of Education, 2017

informational texts tend to BE 
more complex if they have…



Anticipating 
barriers to 
access and 

planning 
accordingly 03

Guiding Question: 
1. What specifically will make 

this text difficult for my 
students?



Instructional 
Perspective

on Teaching & 
Learning

Two very different 
questions:

1. What is it about this 
student that makes the 
student unable to 
learn?

2. What is it about this 
instruction that makes 
the student unable to 
learn?



Four score and seven years ago our forefathers 
brought forth on this continent a new nation, 
conceived in liberty, and dedicated to the 
proposition that all men are created equal. Now we 
are engaged in a great civil war, testing whether 
that nation, or any nation so conceived and so 
dedicated, can long endure.

Discussion: 

What would your students need to access this text?



Scarborough, 2001/ Amplify, 2023

Four score and seven years 
ago our forefathers brought 
forth on this continent a new 
nation, conceived in liberty, 
and dedicated to the 
proposition that all men are 
created equal. Now we are 
engaged in a great civil war, 
testing whether that nation, 
or any nation so conceived 
and so dedicated, can long 
endure.



ELA II Released Test Passages- Spring 2019

● 2 historical passages
● Limited background information provided



ELA II Released Test Question- Spring 2019
Introduction of a third text!



From The Odyssey: BOOK ONE: A 
GODDESS INTERVENES (Fitzgerald translation)

Sing in me, Muse, and through me tell the story 
of that man skilled in all ways of contending, 
the wanderer, harried for years on end,       
after he plundered the stronghold                    
on the proud height of Troy. 

He saw the townlands                                      
and learned the minds of many distant men, 
and weathered many bitter nights and days    
in his deep heart at sea, while he fought only   
to save his life, to bring his shipmates home.  
But not by will nor valor could he save them,  
for their own recklessness destroyed them all—

Literary texts tend to be 
more complex if they have…

● Multiple layers of meaning
● Subtle themes subject to interpretation
● Several narrators, speakers, or points of view
● Unfamiliar or archaic vocabulary
● Varied sentence structure
● No predictable pattern
● Numerous shifts in time and place
● Characters using ambiguous, subtle, or ironic 

language
● Reliance on background knowledge of literary 

genres
● Many unexplained allusions 
● Reliance on knowledge of cultural experiences 

and situations unfamiliar to most 21st-century 
children or young adults 

http://www.youtube.com/watch?v=L-t0c98EYOI


Using before, 
during, and after 

reading 
strategies to 

improve access 04
Guiding Questions: 

1. How can I tailor my instruction to 
make this text more accessible to 
my students?

2. How can I increase opportunities for 
my students to engage with the text 
and one another?



A few 
important 
notes….

All of the before, during, and after strategies that 
you use should be explicitly taught and modeled.

Directions: 
● Look over the handout titled “Elements of 

Explicit Instruction.”
● Identify and mark an area of strength and 

an area for growth or an area of interest.
● Talk to a partner about the area of 

interest/area for growth.

● My area of interest: 
9. Require FREQUENT RESPONSES.

Archer & Hughes, 2011, Archer, 2022

https://docs.google.com/document/d/1lMHFI_xCw5zW12EhjanQ5IRCN0TJ-ub3/edit?usp=sharing&ouid=109103409713424060455&rtpof=true&sd=true
https://docs.google.com/document/d/1lMHFI_xCw5zW12EhjanQ5IRCN0TJ-ub3/edit?usp=sharing&ouid=109103409713424060455&rtpof=true&sd=true


Before reading strategies
Before reading strategies are any instructional strategy that teachers implement 
prior to reading a complex text that 

● activates prior knowledge or builds background knowledge
● establishes a purpose or goals for reading
● examines the text’s structure
● preteaches vocabulary
● addresses necessary sentence level instruction

Examples of before reading strategies:
KWL chart
Anticipation guide
Sentence chunking
Frayer model (vocabulary)
Anita Archer’s explicit vocabulary routine
Quickwrite about topic
Gallery Walk about topic
Discussions about topic (turn & talk, trade & respond, spiderweb, snowball)



Sentence-level 
instruction ● Length of sentences

● Number of phrases  & clauses
● Sentence types 
● Order of words and phrases
● Number of modifiers
● Repetition
● Syntactical devices- antithesis, 

parallel structure, anaphora, 
polysyndeton, etc.

● Passive voice
● Cohesive devices

When structure and syntax may be a barrier…

Our father, dreaming 
bitterly of Barbados, 
despised and mocked by 
his neighbors and ignored 
by his sons, held down his 
unspeakable factory job, 
spread his black gospel in 
bars on the weekend, and 
drank his rum.
Baldwin, Tell Me How Long the Train’s Been Gone, p. 18



● Chunking
● Questioning
● Unscrambling
● Imitating

Strategies to help students 
access texts with complicated 
structure and/or syntax…

Our father, dreaming 
bitterly of Barbados, 
despised and mocked by 
his neighbors and ignored 
by his sons, held down his 
unspeakable factory job, 
spread his black gospel in 
bars on the weekend, and 
drank his rum.



Directions: Break the sentence into seven meaningful chunks. You can use the author’s use 
of punctuation and conjunctions to guide you.

Our father, dreaming bitterly of Barbados, 
despised and mocked by his neighbors 
and ignored by his sons, held down his 
unspeakable factory job, spread his black 
gospel in bars on the weekend, and drank 
his rum.

chunking

Killgallon & Killgallon, 2023



Our father, dreaming 
bitterly of Barbados, 
despised and mocked by 
his neighbors and ignored 
by his sons, held down his 
unspeakable factory job, 
spread his black gospel in 
bars on the weekend, and 
drank his rum.

questioning
Directions: Consider the following questions:

● Who is the subject of this sentence?
● Circle all the words that look like verbs

Describes the father Actions the father takes

dreaming bitterly of Barbados

despised and mocked by his 
neighbors

ignored by his sons

held down his unspeakable 
factory job

spread his black gospel in bars 
on the weekend

and drank his rum.

● Which chunks of the sentence describe 
the father and which chunks of the 
sentence are actions the father takes?



Directions: Place the following chunks in an order that mimics our sentence structure.

Our father, dreaming bitterly of Barbados, despised and mocked by his 
neighbors and ignored by his sons, held down his unspeakable factory job, 
spread his black gospel in bars on the weekend, and drank his rum.

a. wanting desperately to forge a winning season
b. scheduled practices before the sunrise
c. our coach
d. and tormented by the parents
e. analyzed hours of game day film
f. misunderstood and disliked by his players
g. and ignored any complaints that came his way.

unscrambling

Killgallon & Killgallon, 2023ANSWER: C, A, F, D, B, E, G



Directions: Compose your own sentence that mimics our sentence’s structure. 

Our father, dreaming bitterly of Barbados, despised and mocked by his 
neighbors and ignored by his sons, held down his unspeakable factory job, 
spread his black gospel in bars on the weekend, and drank his rum.

imitating

Killgallon & Killgallon, 2023



Turn & 
Talk

What are some 
successful before 

reading strategies that 
you have used in your 

classroom?

Which example 
strategies are you 

interested in learning 
more about?

KWL chart
Anticipation guide
Frayer model (vocabulary)
Anita Archer’s explicit vocabulary routine
Quickwrite about topic
Gallery Walk about topic
Discussions about topic (turn & talk, trade & 
respond, spiderweb, snowball)



during reading strategies
During reading strategies are any instructional strategy that teachers 
implement while reading a text that helps students to

● make connections
● monitor their own understanding
● develop and answer text-dependent questions
● stay focused on the text

Examples of during reading strategies:

Double-entry journals
Annotation
Jigsaw
Sentence structure analysis
Graphic organizers
Quickwrite about text
Paragraph shrinking
Discussions about text (speed dating, Socratic seminar, conver-stations, fishbowl)



Turn & 
Talk

What are some 
successful during 

reading strategies that 
you have used in your 

classroom?

Which example 
strategies are you 

interested in learning 
more about?

Double-entry journals
Annotation
Jigsaw
Sentence structure analysis
Graphic organizers
Quickwrite about text
Paragraph shrinking
Discussions about text (speed dating, Socratic 
seminar, conver-stations, fishbowl)



after reading strategies
After reading strategies are any instructional strategy that teachers 
implement after reading a text that provides an opportunity for the student to

● summarize the text
● question the text
● reflect on the text
● discuss the text
● respond to the text

Examples of after reading strategies:

Graphic organizers
Reciprocal teaching
Quickwrite about text
Get the gist
Discussions about text (They Say/ I Say, Think-Pair-Square, Conversation Cafe)



Turn & 
Talk

What are some 
successful after reading 
strategies that you have 
used in your classroom?

Which example 
strategies are you 

interested in learning 
more about?

Graphic organizers
Reciprocal teaching
Quickwrite about text
Get the gist
Discussions about text (They Say/ I Say, Think-
Pair-Square, Conversation Cafe)



Reading
Complex texts 

In every class, everyday

Writing about 
complex texts

Discussion 
based on 

complex texts



specific 
Strategies for 

scaffolding 
complex texts 

in action
05



Glenwood tigers- linda woodring
Linda grew up in rolling hills of Appalachian Ohio. After teaching in 
Florida and Tennessee, she, along with her family, relocated to 
Vietnam where she spent 12 years teaching English as a second 
language in the local community and in international schools. Her 
latest adventure is in ELA with 8th and 9th grade students at 
Glenwood High School.

Glenwood tigers- 8th grade
Glenwood HIgh School is one of Ohio’s smallest districts. The thirty students in the 8th grade are 
split into two sections where they can receive small group and individual attention on a regular 
basis. A large percentage of the student population faces one or more risk factors. The small 
numbers and committed teachers make Glenwood a great place to learn.

Ohio’s Report Card indicates that 64% of these students tested proficient or higher on their 2023 
ELA test.



Planning for the lesson
Anticipated Barriers for “The 
Myth of Daedalus & Icarus”

● Lexile: 1180
● Character names
● Setting 
● Constellations

The lesson

Backward Planning:

● Summative assessment 
asked about theme, 
foreshadowing, 
protagonist, conflict, and 
tragedy

Before Reading
● Quickwrite
● Character names
● Constellations
● Map
● Literary terms

during Reading

● Annotations (teacher)
● Annotations (student)

after Reading
● Snowball discussion
● Whole class discussion
● Quiz 



http://drive.google.com/file/d/1t2VyPR3vL6GRCyFWsufwdqoWYyRyqC5j/view


workshop 06



Workshop time
You can use this time to explore the before, 
during, and after strategies mentioned on 
slides 19, 21, & 23 that you are unfamiliar 
with; however, these are only examples, so 
your text may need different strategies!
KWL chart
Anticipation guide
Frayer model (vocabulary)
Explicit vocabulary routine
Quickwrite 
Gallery walk
Turn & talk
Spiderweb
Snowball
Double-entry journals
Jigsaw
Paragraph shrinking
Speed dating 

Socratic seminar 
Conver-stations
Fishbowl
Reciprocal teaching
Get the gist
They Say/ I Say
Think-Pair-Square
Conversation cafe

https://www.facinghistory.org/resource-library/k-w-l-charts
https://www.readingrockets.org/classroom/classroom-strategies/anticipation-guide
https://www.adlit.org/in-the-classroom/strategies/frayer-model
https://www.cde.state.co.us/coloradoliteracy/explicitvocabularyinstructionanitaarcher
https://keystoliteracy.com/blog/the-power-of-quick-writes/
https://www.theteachertoolkit.com/index.php/tool/gallery-walk
https://meadowscenter.org/wp-content/uploads/2022/04/TurnAndTalk_TeacherGuide1.pdf
https://files.ascd.org/staticfiles/ascd/pdf/siteASCD/publications/books/The-Best-Class-You-Never-Taught-Sample-Chapters.pdf
https://www.mcgill.ca/skillsets/files/skillsets/active_strategies_snowballing.pdf
https://www.adlit.org/in-the-classroom/strategies/double-entry-journals
https://www.youtube.com/watch?v=euhtXUgBEts
https://www.readingrockets.org/classroom/classroom-strategies/paragraph-shrinking
https://butlercc.libguides.com/activelearning/speeddating
https://ncte.org/blog/2017/12/crafting-conducting-successful-socratic-seminar/
https://www.inquired.org/post/conver-stations-lesson-activity
https://www.edutopia.org/pdfs/coop_math_bowman/bowman_fishbowl_method.pdf
https://www.youtube.com/watch?v=_-3Kw1ildCc
https://www.readingrockets.org/sites/default/files/migrated/get_the_gist_comprehension_strategy.pdf
https://www.csub.edu/eap-riap/theysay.pdf
https://www.youtube.com/watch?v=IfZXFOxbAPs
https://ctlonline.org/cafe-conversation/


Archer, A (2022). Learning is not a spectator sport: Essentials of active participation. Voyager Sopris, 
https://www.voyagersopris.com/blog/edview360/learning-is-not-a-spectator-sport

Archer, A. and Hughes, C. (2011). Explicit instruction: Effective and efficient teaching. The Guilford Press. 
Hammond, Z. (2015). Culturally responsive teaching and the brain. Corwin.
Howard, Roger (2023). Selecting Instructional Routines  Across the Disciplines to Support  Successful Literacy Outcomes 

[Conference presentation]. Ohio Literacy Academy, Columbus, Ohio. 
https://education.ohio.gov/getattachment/Topics/Learning-in-Ohio/Literacy/Literacy-Academy/2023-Literacy-
Academy/June-8-3-Selecting-Common-Routines.pdf.aspx?lang=en-US

Killgallon, D. & Killgallon, J (2023). Student activities from sentence composing teacher’s handbook. Booknook.
Scarborough, H. S. (2001). Connecting early language and literacy to later reading (dis)abilities: Evidence, theory, and 

practice. In S. Neuman & D. Dickinson (Eds.), Handbook for research in early literacy (pp. 97–110). Guilford Press.
The opportunity myth: What students can show us about how school is letting them down—and how to fix it (2018). TNTP, 

https://tntp.org/publication/the-opportunity-myth/
Quick reference guide: Text complexity and the growth of reading comprehension (2017). Massachusetts Department of 

Elementary and Secondary Education, https://www.doe.mass.edu/frameworks/ela/2017-06QRG-ReadingComp.pdf
Science of reading and middle school: The other end of the reading rope (2023). Amplify. YouTube, 

https://www.youtube.com/watch?v=vIQ0Ytw0pAs
Shanahan, Timothy (n.d.). Teaching students to read complex text [Conference presentation]. Ohio Literacy Academy, 

Columbus, Ohio, https://education.ohio.gov/getattachment/Topics/Learning-in-Ohio/Literacy/Striving-Readers-
Comprehensive-Literacy-Grant/Literacy-Academy/3-10-4-10-Teaching-Students-to-Read-Complex-
Text.pdf.aspx?lang=en-US
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https://education.ohio.gov/getattachment/Topics/Learning-in-Ohio/Literacy/Striving-Readers-Comprehensive-Literacy-Grant/Literacy-Academy/3-10-4-10-Teaching-Students-to-Read-Complex-Text.pdf.aspx?lang=en-US
https://education.ohio.gov/getattachment/Topics/Learning-in-Ohio/Literacy/Striving-Readers-Comprehensive-Literacy-Grant/Literacy-Academy/3-10-4-10-Teaching-Students-to-Read-Complex-Text.pdf.aspx?lang=en-US


CREDITS: This presentation 
template was created by

Slidesgo, and includes icons by 
Flaticon, and infographics & 

images by Freepik

THANKS
Do you have any questions?

kkilgour@galliavintonesc.org

https://bit.ly/ComplexTextsOhioLiteracyAcademy

http://bit.ly/2Tynxth
http://bit.ly/2TyoMsr
http://bit.ly/2TtBDfr
https://bit.ly/ComplexTextsOhioLiteracyAcademy
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