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Gifted Learners in an Integrated MTSS

We will examine an integrated multi-tiered system of supports 
that is inclusive of gifted students. Join us as we delve into how 
instruction, aligned with the science of reading, can support the 
depth, breadth, and complexity of instruction, and be 
meaningfully used to support our students who are gifted in 
reading and writing



Today’s  Objectives

Detail the importance 
of serving gifted 
students in a 
comprehensive MTSS 
framework

Consider how to 
intensify core 
instruction for gifted 

learners

Outline 
professional 
learning needs 
and instructional 
implications



Detail the importance of serving gifted students 
in a comprehensive MTSS framework



Gifted Education & Reading Science: Let’s Chat

What do we know?
What can we learn?



One Word that 
Comes to 
Mind
WHAT IS ONE WORD OR SHORT PHRASE 
THAT COMES TO MIND WHEN YOU THINK 
OF GIFTEDNESS? 



Common 
Questions 
We All 
Hear



Our Collective Aim

“We are not trying to close the 
achievement gap between the weakest 
and the strongest students in our 
classrooms by preventing the strongest 
students from growing. We are trying 
to close the achievement gap between 
struggling students and grade-level 
goals while also maximizing growth for 
our strongest readers and writers.”

(Walpole & McKenna, 2017, p. 15)



What to Keep in Mind: 
National Association for Gifted Children: Common 
Characteristics of Gifted Individuals

Because gifted children demonstrate greater 
maturity in some domains over others, they may be 
at greater risk for specific kinds of social-emotional 
difficulties if their needs are not met.”

“These aspects may include heightened awareness, 
anxiety, perfectionism, stress, issues with peer 
relationships, and concerns with identity and fit.”

http://nagc.org.442elmp01.blackmesh.com/resources-publications/resources/my-child-gifted/common-characteristics-gifted-individuals
http://nagc.org.442elmp01.blackmesh.com/resources-publications/resources/my-child-gifted/common-characteristics-gifted-individuals


Characteristics of Gifted Adults
Fiedler (2015) has pointed out that there are developmental stages of gifted 
adulthood; she refers to these stages as seekers (18-25), voyagers (25-35), 
explorers (35-50), navigators (50-65), actualizers (65-80), cruisers (80+).

Gifted adults tend to show the three primary traits of complexity, intensity, and 
drive (Jacobsen, 1999). Each of these can be collapsed, exaggerated, or balanced 
(the goal!). 

According to Corten (2021), gifted adults at work tend to show heightened 
powers of observation, vulnerability, a combination of talents, uniquely 
innovative ideas, and a tendency to “think and speak too fast for other people to 
keep up, often without knowing” (p. 22). Multipotentiality 
(https://puttylike.com/) and imposter syndrome are common.

https://puttylike.com/


What is a 
Multi-Tiered 
System of 
Supports?

Continuum of Supports: A Tiered Structure for 
Instruction and Interventions

Team-Based Leadership

Comprehensive Screening and Assessment 
System

Data-Based Decision Making and Improvement 
Cycles

Evidence-Based Practices and High-Quality 
Instruction for All Learners



What is the 
Purpose of an 
Integrated 
MTSS?

At regional and local level, an integrated MTSS provides a 
comprehensive framework that concentrates on strength-based 
approaches to teaching and learning, identifying challenges early, 
intervening rapidly and with precision.

Districts ensure that all teachers receive high-quality instructional 
materials and training to support them in crafting learning 
experiences that provide equitable access to grade-level content 
for all students.

All learners, regardless of disability, English language proficiency 
status, socioeconomic status, race, or academic performance can 
receive services in Tiers 1, 2, and 3.

MTSS provides both academic and wellness supports throughout 
the multi-tiered system of supports.



Multi-Tiered System of 
Supports: The Purpose

“The multi-tiered system of supports structure 
provides a framework for supporting learners 
based on their unique needs. It can guide staff in 
designing effective instruction and appropriate 
interventions as part of school improvement 
efforts. A multi-tiered system of supports for 
reading includes full access to grade-level 
instruction for all learners that is differentiated 
and designed to meet the needs of all learners 
(Tier 1) and additional targeted (Tier 2) and/or 
intensive intervention (Tier 3) for learners 
experiencing difficulties” (Ohio’s Plan to Raise 
Literacy Achievement, 2018).



What are 
Integrated 
MTSS Tiers?

Instructors provide full access to Tier 1 core curriculum for all 
students in grades pre-K through 12.

To support students ages birth to 5 years, specialized learning 
educational teams require knowledge and skills across all areas 
of early development (academic, behavioral, social, and 
developmental).

Tier 1 supports the integration of Positive Behavioral 
Intervention and Supports (PBIS) which includes universal 
behavioral and wellness supports related to school climate and 
culture, mental and physical health, attendance, and family 
engagement.



Characteristics of Students Who are Gifted

Ability to quickly recognize 
patterns and acquire skills 

•.Strong memory & need less 
repetition

•.
Ability to make cross content 
connections



Good Readers
…"to be a good 
reader, one needs 
generally to be more 
than just “above 
average” in 
subcomponent skills" 
(Hoover, 2003).

Hoover, 2023



What Does Integrated MTSS Look Like?

An integrated system means a continuum of evidence-based, systemwide practices 
with technically sound assessments used to address students’ needs.

Continuous, data-based monitoring informs decision-making about each student’s 
progress.

Effective communication across support teams is necessary to sustain collaborative 
implementation of teaching methodologies and integration of supports, services, 
scaffolds and interventions.



MTSS & Gifted Education

In 2009, the Association for the Gifted 

(TAG), a division of the Council for 

Exceptional Children (CEC), released a 

position paper asserting that the RtI 

model should be expanded to 

encompass the needs of gifted and 

twice-exceptional students.

Recommendations:
• screening for strengths

• progress monitoring

• collaborative problem-solving

• standard protocols

• strong, differentiated core instruction

• access to advanced curricula

• tiered supports and services

• data-driven decision-making

• strengths-based professional development



An 
Expanded 
MTSS 
Model



Two Sides 
of the 
Same 
Continuum



Opportunities for Gifted Learners

MTSS Fosters Opportunities MTSS Provides Supportive 

Structures

Opportunities exist to:

• focus on services rather than labels;

• differentiate instruction and intensify

 enrichment;

• improve services for students with

 complex strengths and needs (e.g.,

 twice-exceptional students,

 gifted multilingual learners);

• close opportunity gaps and reduce

 disproportionality; and

• maximize growth and prevent

 underachievement.

• Learning experiences should be 

developed and articulated across K-12 

for systematic talent development.

• Gifted students benefit from 

differentiated guidance and 

counseling services and deliberate 

cultivation of intrapersonal skills.



Questions Answered by Assessment

Universal 

Screening

Assessment

Diagnostic

Assessment

Progress 

Monitoring

Assessment

Outcome 

Assessment

Who needs 

support?

What support is 

needed?

Is the support 

working?

Has the support 

increased 

student 

outcomes?

Problem Identification Problem 
Analysis

Plan Development and 
Implementation

Plan 
Evaluation



Consider how to intensify core instruction for 
gifted learners



Gifted Multidisciplinary Team

• general educator(s)

• gifted intervention specialist

• gifted coordinator

• school psychologist

• principal

• parent(s)/guardian(s)

• intervention specialist (if 2e)

• TESOL teacher (if multilingual)

• school counselor

• OT, SLP, or other relevant 
personnel

Who is around the table?



Integrated MTSS Guides the Work

• What should our students learn?

• How will we know that our students have 
learned it?

• What will we do when our students have not 
learned it?

•What will we do when our students have 
already learned it?
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2

In which ways does our system 
need to change to support 
a tiered model for advanced 
learners?



Consider how to intensify core instruction for 
gifted learners



Bringing 
It All 
Together

Assessment Instructional Context Instructional Content

Use Data:
• Screening

• Diagnostic

• Progress-monitoring

• Outcome assessment

• Formative 

assessment

Document student 

progress and teach 

diagnostically.

Match the 

appropriate level of 

instruction to:
• Strengths

• Needs

• Pace of learning

• Interests (if possible)

Use a scope 

and sequence to 

teach systematically:
• Whole group lessons

• Differentiated/tiered 

lessons

• Enriched/compacted 

lessons

• Accelerated lessons

Teach the essential 

components of 

literacy instruction 

following 

recommendations 

from scientifically-

based 

reading research:

• Phonemic Awareness

• Phonics

• Fluency

• Vocabulary

• Comprehension

• Writing



Instructional Intensification

More Structure

• Scaffold instructional 

routines

• Break down tasks step by 

step

• More concrete presentation

• Model using think alouds

• Model using guided 

questioning

• Give examples and non-

examples

• More frequent student 

response

Core Support

 
• Teacher-led instruction

• Instructional routines

• Concepts directly taught

• Clearly explained

• Skills are modeled (I do, we 

do, you do)

• Prompt feedback

More Complexity

• Provide opportunities for 

implicit learning

• Provide multi-step directions

• Provide opportunities to 

grapple with abstract or 

complex ideas (DOK)

• Foster greater 

independence/choice

• Work at a faster pace

Adapted from Ohio's K-5 Dyslexia Course



/

Analyzing Data for All Learners

Constrained Skills
(limited scope and can be mastered with 
explicit and systematic instruction).

Unconstrained Skills
(unbounded scope and can be developed and 
improved throughout one’s lifetime).

Print awareness Oral language

Phonemic awareness Vocabulary

Alphabetic knowledge Comprehension

Spelling Composition

Fluency Critical thinking



Task-Application Continuum: PA & Phonics

Simple applications Complex applications

Scaffolding support Less or no scaffolding support



Task-Application Continuum: Phonics 
& Word Study

Simple applications Complex applications



Writing may be the "Apex" Skill

Where are we in terms 
of building knowledge, 
allocating time, & 
securing resources to 
support writing 
instruction?

Ritchey, K. et al. (2016). Indicators of Fluent Writing in Beginning Writers. In: 
Cummings, K., Petscher, Y. (eds) 



Professional learning needs and instructional 
implications



Professional Learning

Continuous and 
Comprehensive Learning

• Needs of GT students

• Evidence-based literacy 
practices

• Robust MTSS model

• Intervention/enrichment 
options

Leadership Support

• Support from building- 
and district- 
administration

• Time allotted for 
collaboration, planning, 
and documentation

High Quality Instruction

• High quality differentiated 
Tier 1 instruction

• Intensified supports to 
address strengths and 
needs

(Seedorf, 2014, p. 252)



Ohio's Introduction to 
the Science of 

Reading Pathways on 
the Learning 

Management System

Consider using Ohio's Science of Reading 
Modules in readers K-5 and grades 6-12 for 
discussion points on supporting advanced 
learners in reading.



Gifted Learner 
Profile: Meet 

Rebecca

GIFTED ID: SPECIFIC 
ACADEMIC ABILITY 
(READING & MATH)

99TH PERCENTILE IN 
READING

TEACHER NOTES: 
“READING 2 -3 GRADE 
LEVELS ABOVE 
TYPICAL PEERS



Gifted Learner Profile: Meet Rebecca
Early Learning Journey

Language 
Delay

Weakness in 
Phonology

Dialectical 
“differences”

95th+ 
Percentile

Recalling 
Sentences

Understanding 
Spoken 

paragraphs

Vocabulary 
(expressive & 

receptive)



Gifted Learner Profile: Meet Rebecca skills

• focused on production of initial and final /f/ and initial /s/ in words .

• Produced /f/ initial with 70% accuracy with model. Produced initial /s/ with visual signal and 
verbal model with 60% accuracy

• Produced initial /f/ with 80% accuracy cued with pictures. Produced initial /s/ with visual signal 
with verbal model -70% accuracy with approx.

• Produced /f/ initial with 100% accuracy today with less stopping patterns. Produced final /s/ 
with initial model.

• Produced /f/ initial with 90% accuracy with fewer stopping patterns. Produced initial /s/ with 
80% accuracy with faded model and visual signal. Produced /sh/ in isolation and /CV and CVC 
syllables

• Produced /f/ in initial position with words in all trials Produced /s/ in initial position with words 
in all trials

• Produced /f/  and /s/in all positions with 100% accuracy in spontaneous production.



Gifted Learner Profile: Meet Rebecca
Identification & Beyond

Exited from Speech 
Language 

Interventions (private)

Identified Gifted 
Reading (99th) & 

Math 

“reading books 2-3 
grade levels above”

No foundational skill 
instruction

Participated in small 
groups reading at 

reading level



Gifted Learner Profile: Meet Rebecca
Where is Rebecca Now?

99th Percentile

83rd Percentile

•“Doesn’t require any phonics”; 
“Small group instruction at her 
level”

•“Eloquent reader”

•“Hurries through written work”

Notes 
from 

School

•“I like to read, but not at 
school”

•“Spelling lists are stupid”

•“Writing takes too long”

Notes 
from 

Rebecca



Rebecca’s Spelling 
Inventory

“frite”

“thorne”

“Tryies”

“Claping”

“Writeing”



Importance of the SVR for Rebecca

Rebecca’s instruction at school 
seemed to ignore explicit 
instruction in Word 
Recognition X

Rebecca’s instruction at school 
seemed lean into Some aspects, 
of  Language Comprehension



The Simple View of Writing



Explicit Instruction for All Students

“Even proficient readers may struggle 
with writing, making it critical to provide 

explicit writing instruction for all 
students” (Graham & Perin 2007).



Questions to Consider...

What would have happened 
if she didn’t receive explicit 

instruction outside of 
school?

For Rebecca, the majority of 
school instruction was 

placed on some aspects of 
the language 

comprehension side of the 
Simple View of Reading ….

What would her trajectory 
look like if she had received 

explicit & systematic 
instruction in word 

recognition?

How is her spelling & 
writing growth linked to her 

foundational instruction?

How could she benefit from 
explicit instruction in 

transcription and 
translation skills?



Gifted Learner Profile: 
Meet Rebecca 2

Did we allow her gifted identification to feed the myth 
that she would be “fine” ?

Did we assume she had mastered all “foundational 
skills” because she could engage in complex cognitive 
tasks?

Did we allow her strengths to mask her skill needs?

What will her scores look like in grades 5, 6, 7?



Teaching for High Potential:
The Science of Reading

is for Everyone

Susannah Richards

“Over the years I encountered more and more 
students who were not able to read fluently 

and who struggled with comprehension. This 
included students who were identified for 

the gifted and talented programs who often 
had large sight vocabularies but did not have 

word identification skills to decode words 
encountered in print or the first time. How 
could these students who had abilities and 

access to books not know how to read 
decodable words (words that follow the 

patterns of letters and sounds)?”



Gifted and Dyslexic:
Identifying and Instructing the Twice-

Exceptional Student
International Dyslexia Association

"One promising approach for 2e 
students is the multisensory, 
structured language approach 
used for the treatment of 
dyslexia."



Ohio Resources

ReadOhio

The Science of Reading

Professional Development Information and 
Frequently Asked Questions for gifted learners

Implementing Ohio’s Plan to Raise Literacy Achievement: 
Resources for School Leaders

Questions:

• Sign Up for English Language Arts and Literacy 
updates

50

https://education.ohio.gov/Topics/Learning-in-Ohio/Literacy/Read-Ohio
https://education.ohio.gov/Topics/Learning-in-Ohio/Literacy/The-Science-of-Reading
https://education.ohio.gov/Topics/Learning-in-Ohio/Literacy/The-Science-of-Reading/Professional-Development-in-the-Science-of-Reading
https://education.ohio.gov/Topics/Learning-in-Ohio/Literacy/The-Science-of-Reading/Professional-Development-in-the-Science-of-Reading/Requirements-Under-House-Bill-33-for-Professional
https://education.ohio.gov/Topics/Learning-in-Ohio/Literacy/Implementing-Ohio%E2%80%99s-Plan-to-Raise-Literacy-Ach-1
https://education.ohio.gov/Topics/Learning-in-Ohio/Literacy/Implementing-Ohio%E2%80%99s-Plan-to-Raise-Literacy-Ach-1
https://public.govdelivery.com/accounts/OHED/subscriber/new
https://public.govdelivery.com/accounts/OHED/subscriber/new


Literacy Academy On Demand

https://education.ohio.gov/Topics/Learning-in-Ohio/Literacy/Literacy-Academy/Literacy-
Academy-on-Demand

https://education.ohio.gov/Topics/Learning-in-Ohio/Literacy/Literacy-Academy/Literacy-Academy-on-Demand
https://education.ohio.gov/Topics/Learning-in-Ohio/Literacy/Literacy-Academy/Literacy-Academy-on-Demand


Books
•Different Minds: Gifted Children with AD/HD, ASD and Other Dual 
Exceptionalities by Lovecky 

•Gifted Guild’s Gyude To Depth and Complexity by Byrd and Gemert

•What Educators Need to Know: Twice-Exceptional Children: From Struggling to 
Thriving by Laningham, Lin and Wilson

•When Gifted Kids Don’t Have All the Answers by Galbraith and Delisle

•Your Rainforest Mind: A Guide to the Well-Being of Gifted Adults and Youth by 
Paula Prober



MTSS Turn & Talk

Our system 

needs to start...

Our system needs 
to stop...

Our system needs to 
continue...
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