L/ 8611 0£5282/UsIM/0AAUZ99/ ¥|UlozZ6-sas-Bujuleal-[euoissajoid-Aoelay|-10)-wesl-Hoddns-{euoiBal/ | Jauiny~ uAjoles/wooe|ped)/:sdyy

—————— 0 'SFHONH 'V STTHVYHO ANV HIHOHY "1 VLINV A8 ONIHOVIL INJIOI443 ANV IAILO3 443 :NOILONYLSNI LIONdX3 :LHDISNI 434330 H04 X008 IHL avad

‘asuodsau 3885 03 siaquinu
10 :sAV3IH 343NN =
‘uolssnosip paJdred ajnuiw

‘suoissaidxa jeioey
asn Jo spuey yiim adeys
BB SIHNLSID =

‘AoeInooe 9,0g 1Ses| Ik 10} WIe pue |
sosuodsal |njsseoons Jo Jaquinu ayj osealoul |
01 sl [e03 |jesano ay | “ySne) Sulec seiSejels |

AHVINWNS NILLIIM =
L13MOILLIXT =
SNOILSIND-IONIH =

'Syse) [eASLal paLieA pue juenbauly yiim e3pejmous 1se) pue
BN 480 suo|sses aoljoesd @InquIsiq ‘[eiarew snoinaad
ul SuiBuLig Ag [|1¥s o4 jo uoneoljdde oyi AseA pue suossa|

|

|

W 10 's||1¥s ‘s3desouoo ‘uonewojul syl Suisiyoeld
‘PlIOS IN0IOY IONILOVNI = m

ﬂ

¢:34NQ3d0dd Isnvd = ‘ses pue pinby| 1noA ojul suoisses eonjoeld ejeleqiep pequij ‘eourwiloied
| ‘ ‘ NS pue Suisreaye. ‘Suinalilel AjoAijoe aJe sjuepnis OIWSPEOE 0] [EO1ILIO PUB SIUSPNIS O] UMOUMUN 81 Tyl SajnJ

‘ . | es|je{/ent] ‘ON/ss, - | Iwsp 1 [eJ11D P uspnis 03 | eyl ssj
AHVHS Hivd ANIHL 8 | “wn_m__c.”_% mw._ZOﬂ\mmm M ‘Buipuodsal Jo 10B 8y} U| "8100U0d Fulleulos pue 's3doouod ‘S||i3s UO SN00H "ASY oJe 3IoMm SIUSPNIS Jo
“uosiun ul 3t Aes auoAisag USMELIB Moy 0sIsBUY op 10 231m ‘Aes 03 way) Bunyes Aq uosss| ayy Aenb sy uo yoeqpasy oyioeds pue esioeld yiog ‘Aousny

dnind:STYNDISANVH =

SAYVOg3LIHM-ININ =

‘SISNOdS3H TVHOHO = | Ul sjuspnis Y Woly sasuodsal uanbauy |

. L £ pling pue Aouaioyo.d yoeal 03 18P0 Ul Tyl SMOYS L oieasay

| uniole suesw uopedioled eAOY "BARORII | ,

| st A el 301L0VHd INIANIJIANI SHVMOL HHOM |

TV WOH4 SISNOdSIY ININOIHA 1103 | $S300NS 40 STAATTHOIH |
|

NOILVdIOLLHVd SAILOY |

S3ISNOdS3H ”

S3ASNOdS3d
N3LHHM

S3SNOdSIH
NOLV., o /A

IVHO .\vi

— . ,A?

N0OVad334 3AINOHd "FONVINHOIH3d HOLINOW 'SLNIANLS ATOANI :NOSSITIHL LNOHONOHHL m

~y40ddns aiy)

‘PeIan0D JUBIUOD
[eoijLI0 8y MaIASY

M3IAZH

ONISOTONOSST1

ONIONVLSHIANN LVHLSNOW3A

'syjse) 4o swajqoid
lejlus Juasald |

140ddNsS ON

110aNOA

FOLLOVHd

ONIONVYLSHIANN 3LvH1SNOW3A

sydwoud [ensip ‘g
sidwoud jequap g
sidwoud eoisAyd |

S1dINOYdd 3av4d

Adog NossI1

ONIANV.LSHIANN FLVHISNOWIA

‘'suoljoe Aoy ayl

auop Suleq sl Jeym
equiosep pue ||bjs
aU3 @yensuoweq

113178 MOHS

11040l
ONITISAOW

ONIONVLSHIANN JLVYHISNOW3IA

Y3 Jo doueAd|al oyl
SSNOSIP pue Uosse|
a1 jo |eos ay3 a1e18

M3IATYHd

ONIN3IdO NOSST1

'9AI3081I00

pue eAnewLIye

11 e3ew

‘Bulpuelsispun
Soeyo pue
W00 818|N0IID

‘auoAlona
QAJOAU| 0
asuodsel

|l Uiyl oAIg

- @AljoRIOUI
uoponJsul
ayew

*S)00|q [[ews
ul uonewIojUl
Mou jusseud

‘aoed ¥sliq & e uosse| ey3 JeAlleqg

‘Alinjeleo eouewioylad Juspnis JOHUO

‘Buluses| esjwiIxew 03 98.19A00 JUIUOD OSeaIoU|
*(814N00€/108.1100 9%,08) SS820NS JO S|8A8| YSIy ejouwold
‘uonedion.ed sAnoe pue ysej uo awi pasesus esiwido
ONINHVIT ANV LNJNITOVONT LNIANLS ISINIXVIA

SITdIONIHd AT S IHL

o< 6o

‘sjuapnis j[e Ag uonedion.ied |njsseoons pue

aAnoe Sulnsue pue ‘Suipuelsiepun Joj Sunjoeyo ‘Suiuies| jo
a[euoijes pue esodind ay3 Inoqe sjuswisiels Jesjo Sulieyo
Aq Ateisew juspuadspul 193s0y 03 S| [eos ay | ‘aonoeld
peuioddns pue ‘'suoljesisuowep ‘suoieue|dxe Joljcxe yim
sseoo.d Suiues| sty ySnouyy sjuapms Suiping ‘spjoyeos
pue suioddns snolrea sejelodiooul yoeoudde ay | "yimols
ollWwepeoe sjuepn)s osiwixew o) sednpaocold AleAljep

pue ‘udisap ‘uoionuisul Jes|o sepiaod jet)y yoeoidde

"o5els sl oyl e e ‘op o3 Jeym aqosep Ajuo pue ,_ o] |
8.e SJUBPNIS JI I0M yoea Jojje yoeqpady “Weyy pUIWSY ‘g mm_m:m:m_ u_:m>w_mz ‘painbau .
Juepuadapu; USissy epinoid pue slomsure S ST T osn ApuBISISUOD s||ys eysinbauaid W
NOISSVY SIUSPRISAO3UD e . ) |eonlio a1 malney
wayy oL’} ANOTIV MINIHL RS
'UOSS8| JX8U 8Y3 Jo ‘sw e DNIQT1044VoSs 40 M3IA3YH 'sjens] Butieyip ye 83pejmou] JO SULIo) JUBIeYIP SSBIPPY
JUBIU0D 8L} MBINaId Je Wwa)l auo a39|cwood ‘S|opow JuaIayl ‘@oueping pue yoddns Sulpiaoid Ag uoizonaisul pjoyeos
! | ST73A3T130NA3d 1op HIP -
M3IATHd Sjuspms g |esones Suisn I>4S 3 3 *sdnoJS [euononIsul Ul 8w} 810W pusds SJUBpPNIs aAeH

ﬂr uosiun e 31018 ‘

‘auoAlene wolj sesuodsel Juenbeuy alinbey
dSNOdS3H =

Suiyoeal oijeLULISAS pUE PAINIONIIS € S| Uoj1oN.IsUl UoljcX3
AY3IAITIA ANV NDISIA ‘NOILONYLSNI HVITO

NOILLONYLSNI LIDINdX3

HOLINOW )

STINIS AH3IAITIA TVILNISSI v IHL

NOLLONY.LSNI ONIF3IAIT3A

v
0eqPes) 8AI108.1I00 1 SAEWIYJE Sjelpaww| g
4
E ]
U STIMS AHIAIMEA TVILNISST v IHL NIIMLIF dIHSNOILY13d IHL 7

ONIHOVAL A3LVLINII-HO SSTIOONS ANV DNIDVONI ‘LO3HIa

"NOLLONHLSNI LIoINdX3

— HOLVONQILVdX® | MHV1O AINVI A AINDISIA

‘Bujyoses] 1usolg
B 9AII99333 UoRONISU| 39](dX3 Yooq auyl
LUOJ) SESP] bujspewwins 1abed-suo v

1amalA sl4ad Wd 8v:€ ‘ve/8Liy



-

T

Week of:

Students:

Next STEPS
Lesson Plan

argeted learning focus:

Step

Activities

Set-up

Practice/review

Quick practice of skills students
have mastered

2-3 minutes

Teach

Model explicitly
Model and teach new concept
3-4 minutes

Engage

Practice with feedback
Teacher-led practice
4-5 minutes

Practice Activity

Intensive, extended practice of
new skill
15-20 minutes

Show You Know!

Quick check of mastery, remaining
time

Once per week or every 2 weeks

L%

A

Figure 2.11. Next STEPS Lesson Plan (blank form).

Next STEPS in Literacy Instruction: Connecting Assessments to Effective Interventions, Second Edition
by Susan M. Smartt, Ph.D., and Deborah R. Glaser, Ed.D. Copyright © 2024 by Paul H. Brookes Publishing Co., Inc. All rights reserved.
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Intervention Intensification Strategy Checklist

Use these ideas, as well as your own, to intensify interventions. For more information about intensifying
interventions, check out our website, www.intensiveintervention.org. Before adapting or intensifying an
intervention, always consider whether the current intervention program has been implemented with
fidelity and for a sufficient amount of time.

Strength: Teams can increase the strength of an intervention by focusing on strategies and attention given
to other dimensions of the Taxonomy of Intervention Intensity.

Dosage
Increase opportunities for practice and corrective feedback.
O Increase the length of intervention sessions.

Increase the number of intervention sessions per week.

Decrease the group size.

Increase the total number of sessions.

Decrease the heterogeneity of the groups (group students with similar performance levels).
Consider an intervention setting with fewer distractions.

Embed additional practice and feedback sessions throughout the day.

Oo0oo0o0ooao

Alignment
O Increase instructional time for the target skill.*
O Supplement intervention with National Center on Intensive Intervention materials in reading,
math, or behavior.
O Focus on discrete skill instruction within the target skill.
d

Attention to Transfer

O Align instructional routines and language with core instruction and the environment.
Preteach content.
Embed guided practice on target skills within core instruction and other environments.
Embed explicit opportunities in other settings to maintain skills acquired in the intervention.
Explicitly teach connections.

e o Y

Comprehensiveness or Elements of Explicit Instruction
O Use precise, simple language to teach key concepts or procedures.
O When introducing a concept, provide worked examples and show the steps in writing.
O Present a completed work example. Explain why a specific step is important and have the student
complete that step and explain its significance.

National Center on Intensive Intervention Intensification Strategy Checklist—1
September 2019
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Model new concepts with examples and “think aloud” as you work through steps.

Use explicit instruction and modeling with repetition to teach a concept or demonstrate the steps
in a process.

Fade steps from examples, so that students gradually assume responsibility for completing more
and more steps.

Once students can complete entire examples and explain their work, incorporate fluency-building
activities to develop automaticity of skills.*

Once students can fluently produce correct work, move to a new concept. Provide ongoing
practice opportunities to facilitate skill maintenance.*

Increase opportunities for student response and practice through unison choral responding, peer
activities, and opportunities for the student to perform with adult feedback.*

Break academic or behavior tasks into smaller chunks or steps.

Provide concrete learning opportunities (including role play and use of manipulatives).

Have students explain new concepts, in their own words, incorporating the important terms you
have taught.

Provide sufficient opportunities for independent practice with feedback.

Provide immediate and explicit error correction when mistakes are made, and have the student
repeat the correct response before moving on. Offer repeated opportunities to correctly practice
the step.*

Increase the frequency of error correction and corrective feedback across learning environments. *

Behavior, Engagement, and Motivation Support

u
O
a

Oooooogoaoaoao

Other

Use a timer for intermittent reinforcement of on-task, appropriate behavior.

Provide differential reinforcement or change the schedule of reinforcement.

Create a motivation plan based on what you know about the student that provides frequent
behavior feedback.

Use a report card for home communication.

Add a social skills group.

Combine or align academic and behavioral supports.

Convene a functional behavior assessment team to determine the function of the behavior.
Use group contingencies to promote on-task, appropriate behavior.

Use peer support to model and encourage desired behavior.

Change to an interventionist with more expertise, such as a reading specialist, behavior specialist,
social worker, or special education teacher, depending on the student’s needs.
Change the intervention to better meet the individual needs.

*These areas also are important to consider for dosage.

National Center on Intensive Intervention Intensification Strategy Checklist —2
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Making School

Scheduling

More

Strategic

A task often left to an assistant principal would benefit
from collective attention and expertise

love our schools’ schedules! They
are a powerful lever for help-

ing students and teachers alike.”
In hundreds of conversations with
superintendents and principals across
the country I have seldom heard
people get this excited about their
school day and school year schedules.
Far more common are the laments
along the lines of “The schedule
doesn’t allow for ...” and “There just
isn’t enough time in the day for....”
Most school schedules operate as
uncomfortable compromises between
undesirable tradeoffs.

Despite the complexity of creating
school schedules, the task is often left
to principals or assistant principals to
do the best they can. This contrasts
dramatically with how school districts

SCHOOL ADMINISTRATOR MAY 2018

BY NATHAN LEVENSON

manage their other scarce resource:
money. Operating budgets are built
strategically, involving collective wis-
dom to link spending to priorities over
dozens of meetings while corralling
much expertise along the way. Treat-
ing schedule creation as strategically
important, as building the budget is
treated, can lead to schedules that are
worthy of awe and appreciation.

Guiding Priorities
Making scheduling a strategic effort
has three key measures.

- School and district priorities must
guide the work.

Actually having a rank-ordered, writ-
ten list of what matters most helps
guide the inevitable tradeoffs. In

elementary schools, for example, is
common planning time, daily inter-
vention or the elimination of student
pullouts during core instruction most
important?

What’s not on the list sends an
important message as well. Few dis-
cussions of what matters most include
maintaining last year’s special rota-
tions or offering art on Tuesdays; yet
in observing many dozens of princi-
pals build their schools’ schedules, the
specials — typically art, music and
physical education — often trump
nearly all else.

At the secondary level, the form
of the schedule, not the substance,
sometimes gets too much attention.
Questions about switching to a block
schedule or dropping the block sched-



ule or deciding between seven
periods or eight are sometimes
treated as strategically important.
Research says they are not. What is
scheduled matters much more than
the configuration of the periods.

¥ Scheduling should be a joint effort
between central-office leaders and
school-based leaders.

This is not a vote for or against site-
based management but a nod to the
reality that only district leaders have
the clout to remove some obstacles
that prevent school-based staff from
building great schedules.

What seems an insurmountable
obstacle at the school level can be
overcome easily by the central office.
One principal I worked with was

disappointed that she couldn’t have
daily grade-level intervention periods
that allowed students to be grouped
by like needs across multiple class-
rooms. Building a robust intervention
program was a top priority, but the
schedule just didn’t allow it. When
probed why, she responded, “My PE
teacher comes at the wrong time, so
does my speech therapist and the
requirement for morning meeting —
all of these get in the way.”

While the principal had to sched-
ule around these constraints, the
assistant superintendent easily made
the necessary changes to the sched-
ules of the shared staff and gave

permission to shorten morn-

ing meeting. “It’s a miracle,” the
principal said, looking over the new
schedule, but actually it was just
cross-level teamwork.

- Phase changes in over a few years.
Most people appreciate the familiarity
of routine. Teachers are no different.

Having watched many schools
consider changing their schedules to
better meet student needs, what often
has gotten in the way is over-respect-
ing or under-respecting history. Big
changes, announced on short notice,
can lead to huge pushback and the
abandonment of promising plans.
Sometimes just the fear of pushback
leads to principals self-censoring
great ideas.

MAY 2018 SCHOOL ADMINISTRATOR
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One school district found a
thoughtful middle ground as it
revamped the high school schedule.
Collectively, the district staff set pri-
orities and drafted the best possible
schedule assuming none already
existed. They then mapped a multi-
year phase-in, starting some changes
immediately, others in a year and still
other aspects a few years out. Treat-
ing scheduling as a multiyear plan
allowed time for folks to adjust, time
for working out the details and ulti-
mately allowed for bolder change.

Leveraging Benefits

While the three ideas above apply to
all types of school schedules, three
others, in particular, represent com-
mon, high-leverage opportunities.

» Elementary master schedules can
support best literacy practices.

Many districts place a high prior-
ity on early literacy, but based on
reviews of school schedules from
nearly 100 districts, it seems most
elementary schedules unintentionally
undermine some best practices by
interrupting reading blocks, limiting
intervention time and pulling stu-
dents from core reading instruction
for other services (at the cost of core
instruction).

Few schools like these deviations
from best practice, but they believe
they are unavoidable. Fortunately,
nearly every school can achieve 100
percent of the best practices promoted
by the What Works Clearinghouse
and the National Reading Panel with
no added cost and without a longer
school day.

A tale of two schools in Arlington,
Mass., was eye-opening for me. One
school had it all. Common planning
time, uninterrupted reading blocks,
daily intervention and special educa-
tion services and English language
learning pullout that didn’t disrupt
core reading and math. The school
leader conducted regularly scheduled
data team meetings.

A similar school in the community
wanted all this but didn’t have enough
staff, time or classrooms to make it

SCHOOL ADMINISTRATOR MAY 2018

Nathan Levenson (standing), managing director of District Management Group,
presents on strategies school districts use to build student-centered schedules.

work. The surprise, however, was that
these two schools were actually the
same school, just a year apart. Noth-
ing had changed except an expert
scheduler helped create the schedule
one year and the building principal
created the other.

» Proactively planned staff schedules
can expand the reach of social, emo-
tional and behavioral supports.
Virtually every district is struggling
with increased needs for social, emo-
tional and behavioral supports, and
few budgets can afford a significant
increase in staffing to address the
challenge.

Proactive and collaborative staff
scheduling can help. Turns out that
most social workers, school psy-
chologists, counselors and behaviorists
make their own schedules — neither
to their benefit nor their students’ A
review by my firm, District Manage-
ment Group, of nearly 30,000 staff
schedules from approximately 100
school districts found these highly
skilled and talented staff spend the
majority of their week in meetings or
doing paperwork rather than working
with students.

On average, social workers spend
less than a one-third of their day with
students, the study revealed. By build-
ing schedules as a team and helping
to streamline meetings and paper-
work, some staff can double their
contact time with students without
lengthening their work week. In one
Connecticut district, school psycholo-
gists were able to more than double
their time counseling students by
asking one question over and over:
“Would students be better served if
this meeting, assessment or report
was shortened a bit so that I can have
more time to be with students?” They
were able to maintain 100 percent
compliance and do more of what they
love most — helping students.

» Align high school schedules to sup-
port 21st-century visions.

High schools nationwide are being
reimagined, but their schedules
aren’t always changing as fast as
their vision. Many schools are priori-
tizing personalized learning, extern-
ships, dual-credit courses, electives
covering a wider range of student
interests and daily interventions for
students who struggle.

FHOTO COURTESY CF DISTRICT MANAGEMENT GROUP. BOSTON, MASS.



These new concepts need new
schedules and even a new definition
of what is a schedule. Should online
classes and independent study even
be assigned a classroom, a period and
a teacher? In many schools, policy

and scheduling practices say yes. One
high school I visited assigned students
to study halls because the online
classrooms were full. Few saw the
irony that this course could be taken
anywhere, any time. Their policy

To Build a Great Schedule,
Find an Expert First

All schools build schedules, and lots of staff are building their own. In a typical school
district of 5,000 students, there will be more than 200 schedules just in the elemen-
tary schools — schedules for the school itself, schedules for special educators, social
workers, reading teachers, music teachers and so on.

The school schedules are built commonly by the principal or assistant principal,
while individual staff members create their own. Based on interviews with more than
1,000 educators, it’s clear few of these schedule builders consider themselves experts
at scheduling. No reason they should because virtually none have formal or even
informal training in the process. In full disclosure, I'm a terrible scheduler myself. The
task of scheduling often is assigned based on role rather than skill.

Robert Marzano, the noted trainer and educational researcher, identified 21 key
skills for a successful principal in his book School Leadership that Works — and
school scheduling isn’t on the list. It just hasn’t been seen as a critical skill, though it
is. The difference between an average schedule that meets minimum requirements
and a great schedule that supports a multitude of best practices can be significant in
terms of student outcomes. The difference between building an acceptable schedule
and an effective schedule can be expertise, not staffing levels, experience or desire.

Applying Expertise

Scheduling expertise can be infused into schools and districts in three ways:

» LOOK INSIDE. Many schools have a talented scheduler, but they might not have the
typical title. One school district with whom | worked had a school psychologist help
build the schedules for speech therapists and special educators. Another district had
one principal lead the scheduling effort for all elementary schools, not just his own.
Another school tasked a team of teachers to build the school schedule.

In all cases, the challenge wasn't finding the talent, it was giving permission to
delegate the task to someone other than the typical person. In all cases, the building
principal set the priorities and guided the work but did not work through the details
himself or herself.

» LOOK OUTSIDE. Some districts use outside experts, paying for a few days of work
each year. A small investment of a few thousand dollars per school has led to twice
as many students getting reading intervention or savings of $50,000 for specialists’
salaries, such as art, music and phys-ed teachers because they could now be shared
among schools.

» EXPAND THE USE OF SOFTWARE. Nearly all high schools and middle schools use
software to build their schedules, but few districts use technology for elementary
school master schedules or staff schedules for special education teachers, social
workers and reading teachers.

Great schedules are complex and hard to build. A unique skillset can make a world
of difference, and fortunately if you go looking for expertise to help, you will find it
available in many forms and places. Perhaps the hardest part is realizing that special-
ized expertise is needed.

— NATHAN LEVENSON

requires a teacher to be assigned to
all credit-bearing courses, and their
practice required students to be in the
classroom of the teacher of record.

As the student day interacts more
with the outside world, including
nearby universities and local busi-
ness and industry, some longstanding
K-12 practices are creating friction
for the outside partners. When one
district tried to arrange externships
for its students, many willing partners
declined because the school’s six-day
rotating schedule meant that students
would come on a different time each
day and a different day each week,
which played havoc meshing with the
partners’ weekday 9 to 5 schedule.

Gaining Interest

The good news is that more and more
school and district leaders are think-
ing strategically about scheduling.

I have been heartened to see school
systems setting non-negotiable expec-
tations for school schedules such as
no pullouts during core instruction

in reading or math or requiring high
school schedules to find time and staff
for interventions for all students who
need them first rather than shoehorn-
ing in as much as the leftover spots in
the schedule allow.

Some districts, even very large
ones, have conducted top-to-bottom
reviews of current schedules to com-
pare and contrast what they have to
what they want. This has been a pow-
erful catalyst for change.

The other encouraging trend is
more districts are shifting scheduling
to a “team sport,” bringing together
principals who share staff and school-
based staff who share students to
schedule collectively, at the same
time in the same place, for greater
coordination.

But the greatest reason for opti-
mism is seeing the increased achieve-
ment and expansion of services that
more strategic schedules are making
possible. =
NATHAN LEVENSON, a former super-
intendent, is managing director at District

Management Group in Boston, Mass. E-mail:
nlevenson@dmgroupK12.com
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