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Intended Outcomes

• Describe the purpose of the elementary and secondary versions of the 
Reading Tiered Fidelity Inventory (R-TFI).

• Demonstrate the alignment for classroom-focused R-TFI items with the 

Simple View of Reading, Simple View of Writing, and IES practice 
guide recommendations. 

• Explain how people can access the R-TFI National Reporting System 
and become a certified R-TFI facilitator.

• Illustrate how coaches coaching teams (systems coaches) and 

teachers (instructional coaches) can use the R-TFI data and the 
Coaching Concepts and Strategies document to guide their coaching 

action plan.
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Agenda

1.0 R-TFI Overview

2.0 Evidence Supporting the Literacy Practices in the R-TFI

3.0 Using R-TFI Data for Implementation Planning
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1.0 R-TFI Overview and Purpose
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Purpose

• The purpose of the Reading Tiered Fidelity Inventory (R-TFI) is to 

provide schools with a school-level fidelity tool to assess the 

reading components of a Multi-Tiered System of Supports (MTSS) 

framework.
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R-TFI Elementary and Secondary
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Accessing the R-TFI

R-TFI Access (https://mimtsstac.org/reading-tiered-fidelity-inventory-r-tfi)
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The R-TFI is…

• A school-level fidelity assessment that that is either completed by 

a school (building) leadership team to assess Tier 1 

implementation or a multidisciplinary team to assess the advanced 

tiers.

• A road map because the 2-point criterion in the scoring guide 

provides guidance in fully implementing the reading components 

of an MTSS framework.

• Used to identify areas of strength and opportunities for continuous 

improvement. 
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R-TFI is Not

• The R-TFI is not a district team district-wide reading self-

assessment (e.g., district implementation team, district leadership 

team, district continuous improvement team).

• The R-TFI is not a narrowly focused fidelity assessment that would 

provide information about teachers’ use of the class-wide reading 

curriculum resource, intervention resources, screening and 

progress monitoring assessments.

• The R-TFI is not used for administrator, teacher, or coach 

evaluation.
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Reading Components of an MTSS Framework

• MTSS Components:

• Team-based leadership

• Tiered delivery system

• Selection and implementation of instructional methods, interventions, and 
supports

• Comprehensive screening and assessment system

• Continuous data-based decision making

• The components apply to critical word-reading and 
comprehension processes predictive of reading outcomes.

• 21% of the R-TFI items incorporate social, emotional, behavior 
(SEB) supports.
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Administering the R-TFI

• The school leadership and multidisciplinary teams complete the 

R-TFI together by using the R-TFI Scoring Guide to reach a 

consensus on each team’s final score.

• The process is a “simultaneous and public voting process.”

• An R-TFI facilitator reads the item and the scoring guide.

• Team members (respondents) think about how they want to score the item.

• When the team is ready to vote, they publicly display their score.

• People can provide a brief rationale for how they scored so that the team 

can reach a consensus.

• Consensus does not require 100% agreement (the will of the 

majority is supported by everyone).
11



Facilitator Role

• Facilitators are an essential part of the administration of the R-TFI.

• As an external, non-voting participant, the Facilitator is better able 

to prompt the team to the scoring criteria in an efficient, neutral 

way and to help resolve disagreements in scores by prioritizing 

data sources.

• If you can’t find an external R-TFI Facilitator, then a school 

leadership team (SLT) literacy coach can be the facilitator. The 

Facilitator is a non-voting role.
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R-TFI Facilitator Certification

• R-TFI Facilitator Certification

• Three, free online courses hosted by EduPaths

• People outside of Michigan will need to set up an EduPaths 

account. Email the support at EduPaths to be added manually by 

EduPaths staff.

• Under Pathways, select MiMTSS for these titles:

1.An Overview of the Reading Tiered Fidelity Inventory

2.Facilitating the Reading Tiered Fidelity Inventory

3.Reading Tiered Fidelity Inventory Tier 1: Elementary and Secondary
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Cautionary Tale

The R-TFI does not take the place of a Positive Behavioral 

Interventions and Supports (PBIS) fidelity assessment (e.g., School-

Wide PBIS Tiered Fidelity Inventory, Benchmarks of Quality). A 

PBIS fidelity assessment focuses on the core components 

necessary to implement PBIS in the non-classroom and classroom 

settings.
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2.0 Evidence Supporting the Literacy Practices in 

the R-TFI
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Reading Science: Informing What to Teach

• Reading science, also referred to as the Science of  Reading,” is a 

cumulative and evolving body of evidence proposing explanations 

about reading development, writing development, and related 

issues.” (The Reading League [TRL, 2022])

• It is important to distinguish between evidence-based practices 

and practices informed by scientific theories.

• Educators should use practices that are empirically proven (i.e., 

have undergone rigorous field testing) to help all students read 

and prevent reading difficulties.
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Simple View of Reading

The Simple View of Reading: Word Recognition (Decoding) multiplied by 

Language Comprehension = Reading Comprehension. Word Recognition is the 

ability to read words accurately and quickly. Language Comprehension is the 

ability to extract and construct meaning from spoken language and Reading 

Comprehension is the ability to extract and construct meaning from text. 

Gough & Tunmer, 1986; Hoover & Gough, 1990; Tunmer & Hover, 2019
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Simple View of Reading for Beginning Readers

(Barker, Farry-Thorn, Seidenberg, 2020)
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Unpacking the Simple View of Reading: 

Instructional Implications

St. Martin, et al. (2023) 19



Word Recognition Skills

• Print concepts: includes recognizing letters (sounds and names)

• Phonological awareness (includes phonemic awareness – segmenting 

the sounds in speech and how the sounds connect to the letters 

{graphemes})

• Basic phonics and multisyllabic decoding includes decoding words, 

morphemes, and reading text that includes the letters and sounds that 
were the focus of instruction.
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R-TFI Elementary Version: Classroom Items

Foundational 

Reading Skills



Developing Language Comprehension

• Recall language comprehension is focused on extracting and constructing 

meaning from spoken language.

• Classroom instruction should include ways for students to increase their 

academic language, and inferential and verbal reasoning skills, expand 

discipline-specific knowledge, and engage in quality discussions about the 

text with the teacher and peers.

• Language comprehension is integrated into the lesson design. 

• PK-12 instructional focus.
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Developing Reading Comprehension

• Recall reading comprehension is focused on extracting and 

constructing meaning from text.

• Classroom instruction should include ways for students to:

• Understand how to break-down syntactically complex sentences

• Learn how to identify and use text structures to enhance understanding

• Learn how to monitor comprehension while reading

• PK-12 instructional focus.



R-TFI Elementary Version: Classroom Items (cont.)

Comprehension 

Processes
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Early Elementary IES Practice Guides (K-3)



Foundational Skills to Support Reading for Understanding 

Kindergarten Through 3rd Grade
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Improving Reading Comprehension in Kindergarten Through 3rd

Grade
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Informational vs. Narrative Text Reading Challenges

• Structure is different from 

narratives or stories

• Little informational text prior to 

school

• Little informational text 

exposure in school before 4th

grade

• Vocabulary is unfamiliar and 

technical

• Concepts may be new to 

students

• Students may lack 

background knowledge
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Informational Text Challenges (cont.)

• Text Structure

• Background Information

• Specialized Vocabulary

• Retention is expected

• Higher Readability 
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• Density of facts

• Abstract concepts

• Symbols and abbreviations

• Low-interest

• Pictures, graphs, and maps



Complexities Understanding Narrative Text

• Literary terms:

• Central idea

• Flashback

• Foreshadowing

• Mood

• Irony

• Characters (i.e., antagonist, protagonist)

• Development of characterization (e.g., dialogue, events, actions) :
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Elementary Integrated SEB, Reading MTSS Year 1 Learning 

At a Glance 



Elementary Integrated SEB, Reading MTSS Year 2 Learning 

At a Glance 
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Adolescent Literacy IES Practice Guides
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Improving Adolescent Literacy: Effective Classroom and 

Intervention Practices Recommendations
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Building Upon the 1st Adolescent Literacy 

Practice Guide



R-TFI Secondary Version: Classroom Items

• IES practice guide 

recommendations are 

categorized by the things 

secondary students do 

before, during, and after 

reading discipline-specific text
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Secondary Integrated SEB, Reading MTSS Year 1 Learning 

At a Glance 



Secondary Integrated SEB, Reading MTSS Year 2 Learning 

At a Glance 
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What About Writing?

• R-TFI Elementary Version:

• 1.12: Teachers provide daily 

instruction in the writing 

foundational skills.

• 1.13: Teachers provide students 

with frequent and structured 

opportunities to engage in 

extended writing about the text 

they read.

• R-TFI Secondary Version:

• 1.11: Teachers provide students 

with frequent and structured 

opportunities to engage in 

extended writing about the text 

they read.
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Writing Learning Progression

St. Martin, et al., 2022
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3.0 Using R-TFI Data for Implementation Planning
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R-TFI National Reporting System

• Free access

• MiMTSS Technical Assistance Center website

• Click on Evaluation & Research

• Complete the R-TFI Reporting System Interest Form 

• The person completing the form is prompted to provide the state, district 

name, 7-digit NCES ID Number, district address, superintendent name, 

and superintendent contact information.

• Within 48 hours, log-in information will be provided
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R-TFI National Reporting System User Roles
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R-TFI Facilitator

• R-TFI Facilitator Certification:

• Free access through Edupaths

• Access four modules: (spell out 

Reading Tiered Fidelity 

Inventory)

1. Overview of the R-TFI 2.0

2. Facilitating the R-TFI 2.0

3. R-TFI 2.0 Tier 1

4. R-TFI 2.0: Advanced Tiers 
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Visual Displays

• Data entry page

• Allows teams to record their 

scores by clicking on the radio 

button and enter notes by 

clicking on the text box icon.

• Recorders should save often as 

the data system is web based, 

and the internet could be spotty 

depending on your location.
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Visual Displays (continued)

• There are school and district 

result options.

• R-TFI scores are displayed over 

time (Total, Tier 1, and 

Advanced Tiers).

• R-TFI Item Report

• The administration date is 

visible. 

• Tier 1 and Advanced Tiers data 

also are separately displayed. 
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Coach Priorities

• Coaching Concepts and Coaching Strategies Documents: 

• Outlines things that system and classroom (instructional) coaches need to 

prioritize coaching support.

• Concepts are aligned with R-TFI items.

• Standardize coaching strategies that could be used to help implement 

things needed for the literacy components of an MTSS framework.

• Please pay attention to the shading: gray rows mean people providing 

system-level coaching need to be addressed. No shading indicates 

classroom (instructional) coaches need to address. 

• The information titled “notes” should be read to help understand how to 

support people in implementing what is in the R-TFI.
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Elementary Tier 1 Coaching Concepts and Strategies
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Secondary Tier 1 Coaching Concepts and Strategies
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Elementary and Secondary Advanced Tiers Coaching 



Wrapping-Up…

• Please take 1 minute and 

identify your take-aways(“gots”) 

from this session and the things 

you still want to know more 

about.

• Share with the person next to 

you.
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Thank You!

Kim St. Martin, Ph.D.

Director, Michigan’s MTSS Technical Assistance Center

kstmartin@mimtss.org
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(2022). Providing Reading Interventions for Students in Grades 4–9 (WWC 2022007). Washington, DC: 

National Center for Education Evaluation and Regional Assistance (NCEE), Institute of Education 

Sciences, U.S. Department of Education. Retrieved from https://whatworks.ed.gov/

54


	Slide 1: Using the Reading Tiered Fidelity Inventory  (R-TFI) Data for Continuous Improvement
	Slide 2: Intended Outcomes
	Slide 3: Agenda
	Slide 4: 1.0 R-TFI Overview and Purpose
	Slide 5: Purpose
	Slide 6: R-TFI Elementary and Secondary
	Slide 7: Accessing the R-TFI
	Slide 8: The R-TFI is…
	Slide 9: R-TFI is Not
	Slide 10: Reading Components of an MTSS Framework
	Slide 11: Administering the R-TFI
	Slide 12: Facilitator Role
	Slide 13: R-TFI Facilitator Certification
	Slide 14: Cautionary Tale
	Slide 15: 2.0 Evidence Supporting the Literacy Practices in the R-TFI
	Slide 16: Reading Science: Informing What to Teach
	Slide 17: Simple View of Reading
	Slide 18: Simple View of Reading for Beginning Readers
	Slide 19: Unpacking the Simple View of Reading:  Instructional Implications
	Slide 20: Word Recognition Skills
	Slide 21: R-TFI Elementary Version: Classroom Items
	Slide 22: Developing Language Comprehension
	Slide 23: Developing Reading Comprehension
	Slide 24: R-TFI Elementary Version: Classroom Items (cont.)
	Slide 25: Early Elementary IES Practice Guides (K-3)
	Slide 26: Foundational Skills to Support Reading for Understanding Kindergarten Through 3rd Grade
	Slide 27: Improving Reading Comprehension in Kindergarten Through 3rd Grade
	Slide 28: Informational vs. Narrative Text Reading Challenges
	Slide 29: Informational Text Challenges (cont.)
	Slide 30: Complexities Understanding Narrative Text
	Slide 31: Elementary Integrated SEB, Reading MTSS Year 1 Learning  At a Glance 
	Slide 32:  Elementary Integrated SEB, Reading MTSS Year 2 Learning  At a Glance  
	Slide 33: Adolescent Literacy IES Practice Guides
	Slide 34: Improving Adolescent Literacy: Effective Classroom and Intervention Practices Recommendations
	Slide 35: Building Upon the 1st Adolescent Literacy  Practice Guide
	Slide 36: R-TFI Secondary Version: Classroom Items
	Slide 37: Secondary Integrated SEB, Reading MTSS Year 1 Learning  At a Glance 
	Slide 38: Secondary Integrated SEB, Reading MTSS Year 2 Learning  At a Glance 
	Slide 39: What About Writing?
	Slide 40: Writing Learning Progression
	Slide 41: 3.0 Using R-TFI Data for Implementation Planning
	Slide 42: R-TFI National Reporting System
	Slide 43: R-TFI National Reporting System User Roles
	Slide 44: R-TFI Facilitator
	Slide 45: Visual Displays
	Slide 46: Visual Displays (continued)
	Slide 47: Coach Priorities
	Slide 48: Elementary Tier 1 Coaching Concepts and Strategies
	Slide 49: Secondary Tier 1 Coaching Concepts and Strategies
	Slide 50: Elementary and Secondary Advanced Tiers Coaching 
	Slide 51: Wrapping-Up…
	Slide 52: Thank You!
	Slide 53: References
	Slide 54: References (cont.)

