
Navigating Tier 2

Improving Tier 2: 
Evaluating Your Current Practices and Determining 

Next Steps



Who We Are

Clermont Northeastern is a rural district located in Southwest Ohio, east of Cincinnati.  

We have approximately 1200 students on one campus (three buildings).  Our district 

covers 75 square miles and has 43% free and reduced lunch.

Mary Williams- Regional Early Literacy Specialist

Tonya Schmidt-Elementary Building Principal

Amy Ellis-Elementary Intervention Psychologist 

Emma Keough-Elementary Assistant Principal 



Session Objectives

-Participants will learn about best practices regarding 

the implementation of the reading components within 

tier 2 of a multi-tiered system of supports

-Participants will reflect on current practices and create 

action steps to support staff and students in their 

districts/schools.



Where We Are in Our Journey

Data

https://docs.google.com/presentation/d/1O2fryPbz3KKj2WP3H4EMrMRckHl8nAavety22m_Qb6M/edit


Housekeeping…

1) We know that everyone is at a different place…we hope that each of you will be able to take a 
nugget or two from this presentation.  

-For some of you it will be learning what first steps you should consider

-For some of you it may be a tidbit that will help you refine your current practices

-We are always learning ways to improve our model

1) Each area discussed will provide you with recommendations from the state and experts in the field 
mixed in with how we have tackled things at CNE and what we have learned along the way.

1) You will have some team time during the presentation for you to discuss how to use this information.

We will try to take questions as you have them.



Multi-Tiered Systems of Support
Today’s Focus:  Tier 2 Interventions

Michigan’s MTSS Practice Profile, July 2020

TIER 2 

Amy i don’t remember where this one is 

from, do you?

https://www.michigan.gov/mde/-/media/Project/Websites/mde/mtss/mde_mtss_practice_profile_5_0_july2020_ada.pdf?rev=54c04a031aac41258c7a1b80ba3c17c3&hash=DBAFD5A4B339517929421E310BD2A98A
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https://education.ohio.gov/getattachment/Topics/Learning-in-Ohio/Literacy/Implementing-Ohio%E2%80%99s-Plan-to-Raise-Literacy-Ach-1/K-5-Literacy-Implementation-Guide-2023.pdf.aspx?lang=en-US


Team Time:

1) Where are you in your MTSS journey?

1) What are your strengths in this area?

1) What are your potential next steps?



Things to Think About Prior to 

Planning Implementation of Tier 2

-Do you have a team that understands and believes 

in the mission?



Why Tier 2?

Tier 2 can give you a lot of bang for your buck, you cannot “Tier 2 

your way out of a Tier 1 problem”

While we are beefing up our Tier 1 instruction we must have a 

way to provide systematic intervention to students who are not 

yet meeting reading benchmarks. 

Note: most of us have still not reached full implementation 

of Reading Science-if you don’t have 80% of your students 

meeting reading benchmarks, you are included in this group 

and still have work to do at the Tier 1 level.



Things to Think About Prior to 

Planning Implementation of Tier 2

-RTFI

-Impact/Effort Matrix

https://mimtsstac.org/sites/default/files/session-documents/MiMTSS%20R-TFI%20Elem%20V2.2.pdf


Team Time:

1) Who is your team? If you have one, are they functioning 
effectively?

1) Have you used the RTFI?  

(Not have you DONE it, but have you used it?) 

1) What first next steps has your team determined would be most 
beneficial?

1) How can you use the impact/effort matrix to guide your team 
toward improving literacy structures in your building?



Why Tier 2 (continued)?

Resource allocation and resource limitations usually do not allow 

for us to provide one on one reading intervention to every student 

in the building that needs it.

Tier 2 provides an opportunity for small groups of students with 

similar reading needs to receive intervention, allowing us to impact 

more students.



Why Tier 2 (continued)?

Struggling readers aren’t singled out

Unintended positive consequence…these are “our kids”

During the majority of the school day, struggling readers receive less instruction on their level and 

less feedback on their reading

Allows students the opportunity to reach mastery at their level and pace, growing student 

confidence  



How Does State Legislation Guide Us?

Dyslexia law

Third grade guarantee

Reading Science

Approved Assessment list



Team Time:

1) How healthy is your Tier 1?  What data are you using to 
determine this?

1) How have you addressed your population of struggling readers 
up to this point?  How effective has this been?

1) What value do you see in implementing or improving Tier 2?  
How will a better Tier 2 system impact your building?

1) What are your potential next steps?



Data and Assessment-

First Steps

Administer Universal Screeners (DIBELS, ACADIENCE, 

AIMSWEB, etc)  

What does data collection look like (SWAT vs teachers)?

SWAT (School Wide Assessment Team) Teacher Collected

-Ability to do an entire class in 20 minutes

-Consistent data collectors
-No “skin in the game”
-SWAT team is fidelity checked prior to 

collection
-Data done in two days

-Distractions are decreased  

-Doesn’t take more people

-Students are in their classroom with a 
familiar adult

https://education.ohio.gov/Topics/List-of-Approved-Assessments
https://docs.google.com/document/d/14qkx0-JtAuCzJadlJye_Tn44jtvRpMERi27ytPTXP5E/edit


Data and Assessment-

Questions to ask your team after data collection

-What areas of strength do you have (our example of accuracy vs fluency)?  

-What about the data is most concerning to you?  

-How healthy is your system?

-Any positive or negative trends (grade level, teacher, skill)?



Data and Assessment

Secondary Assessment (Diagnostic)

Acadience (and similar universal screeners) tells us whether or not students are meeting benchmark, 
but doesn’t give us enough information about WHY or what particular skills students possess.

Secondary assessments are designed to dive deeper into one area (usually phonics or phonological 
awareness).  

They: 
1) …only need to be given to some students (based on decision rules)
2) ... are usually not timed
3) …start with the lowest skill and once a student cannot pass a skill you can stop (this is the lowest skill 
not mastered)

*Dyslexia Guidebook: Students who do not demonstrate progress after six weeks (determined by 
progress monitoring) must be administered a “tier 2” dyslexia screener. 



Data and Assessment

Secondary Assessment (Diagnostic)

From Ohio’s Dyslexia Guidebook:



Data and Assessment

Secondary Assessment (Diagnostic)

Examples of Secondary Assessments

CORE Phonics

Heggerty/PAST Assessment

Example of a CORE phonics assessment and an example of how we collect and use 

the data.  

*Secondary assessments can also be used to determine the health of a system and 

also what skills teachers need to review or can move past.

https://cdnsm5-ss10.sharpschool.com/UserFiles/Servers/Server_19566293/File/Academics/Exceptional%20Children's%20Services/CORE%20Phonics%20Survey.pdf
https://masp.wildapricot.org/resources/Documents/PAST%202016.pdf
https://docs.google.com/spreadsheets/d/16f87lusPcaLy2DPn4oiO8r4ydIzsYrsj2w5KGEpficE/edit
https://docs.google.com/spreadsheets/d/16f87lusPcaLy2DPn4oiO8r4ydIzsYrsj2w5KGEpficE/edit
https://docs.google.com/document/d/1R395eEEGuJTVIcnWOILjO0yYJmLre1xnIYXD81OjaWw/edit
https://docs.google.com/document/d/1R395eEEGuJTVIcnWOILjO0yYJmLre1xnIYXD81OjaWw/edit


Team Time:

1) How do you feel about the effectiveness of your universal 
screening data collection?

1) Are you using universal screening data effectively?  If not, what 
would be a good next step?

1) How do you feel about your use of secondary assessments?  
Do you see a way to use them in a different way?

1) What are your potential next steps?



Data and Assessment

Forming Tier 2 groups

**Unmatched or poorly matched groups lead to lack of clarity 

about which skills have been mastered, what intervention to 

use, and will be unlikely to meet the needs of the majority of the 

group

Use the data that you have collected to determine groups based on lowest skill not mastered.

For example, based on the results of the CORE phonics survey in second grade you might have a 

group of students who haven’t mastered blends and digraphs while another group is working on R-

controlled vowels.



Data and Assessment

Forming Tier 2 groups

-Groups with more intensive needs should be smaller (4-6) 

-The more intensive the group, the more experienced the teacher should be (we 

use our reading specialists and intervention specialists for the lowest groups)

-Students that have met benchmark can be in larger groups, working on 

enrichment (sometimes these are the hardest groups because they can take more 

planning)

-Groups should be fluid (within reason)

-Keep in mind that there may be an intervention that MOST students should 

receive (based on your building data).  Examples: REWARDS and REWARDS 

writing



Data and Assessment

Forming Tier 2 groups

Decision Rules examples from the Implementation Guide:



Data and Assessment

Forming Tier 2 groups

CNE Decision Rules examples:



Data and Assessment-

Data Meetings

-Provide a great opportunity to look at the health of the system (school-wide and within a grade)

-Build teacher capacity while staying true to the process

-Help increase the feeling that these are “our kids” 

Things to consider:

-having a presort done to save time (this does not mean that changes won’t be made)  

-have a running list of interventions for each targeted skill 

-know how many people can run a skills group for each grade level 

**Gradual Release of Responsibility 



Data and Assessment-

Pitfalls to Avoid

-Choosing a data source that doesn’t tell you specifically what skills students have 

mastered and what they are ready for next

-Determining Tier 2 groups on one piece of data that requires more than one skill for 

students to have (ex. NWEA MAP=comprehension + phonics + not administered one 

on one + other noise)

-Not staying true to the data, the decision rules and the system (AVOID “hallway 

switches”)

-Building capacity doesn’t mean moving away from the system

-Not picking a person who is the “keeper of the data” (if you aren’t using your psych for this, 

rethink their role)



Data and Assessment-

Pitfalls to Avoid (cont)

-Not providing training for new staff and refreshers for all staff are provided on interventions 

AND data collection

-Determining groups solely Green, yellow, and red

-Assuming that Green is done with the developmental reading process related to phonics 

(first grade example)

-Not determining who will be doing progress monitoring and what the expectations are for it

-Not allowing enough time for data meetings (we used ½ days for awhile)

-NOT CONSIDERING ACCURACY!



LOGISTICS
People and Schedules

Who 

Teacher

IS 

Para

Title
Speech Path

Special Area



Logistics

8 Characteristics of Effective Interventions (Hall)

-Target one skill

-Skills are taught in a 

sequence

-Provide explicit instruction

-Provide systematic 

instruction (routines)

-Utilize multisensory 

techniques

-Provide increased 

feedback

-Involve minimal teacher 

talk

-Utilize instructional routines



Logistics

Interventions (cont.)

Intervention Materials

Keep it simple stupid (don’t have too many options for intervention)

Also…keep in mind that intervention 

doesn’t always need to be a program

(pay attention to dosage):

https://docs.google.com/document/d/1lHUxt_QzVpFG4XcO6-pR5fx7TzpUJpuyu1IbkkW7RUo/edit


Logistics

Pitfalls to avoid

-Not having a backup plan for when people are gone 

-Not creating and sharing building-wide expectations about Tier 
2 as a priority

-Having too many intervention options

-Letting teachers determine interventions too early on (make 
sure they are based on reading science)

-Not having a plan for the students that need extension (this is 
sometimes the hardest group to find a valuable program)



Team Time:

1) How are you using data meetings and figuring out groups?

1) Do you have “tight” groups?

1) Do you have decision rules that make sense for our building’s needs?

1) Do you have the right interventions to meet student need?  

1) Are you setting staff up to be successful with those interventions?

1) What are your next steps?



Monitoring the Effectiveness 

(Student Data and Adult Implementation Data)

“The course corrections that are part of the intervention journey require a 

cycle of teaching, testing, regrouping, teaching some more, assessing 

again, and so on.”  (Hall)

We must always be collecting data and responding to the most recent 

data



Monitoring the Effectiveness 
(Student Data and Adult Implementation Data)

Progress Monitoring Data

Should be done based on decision rules. 

For example: 

-intensive students weekly

-strategic students bi-weekly 

-students who have benchmarked at least 

monthly

Should be done on lowest skill not 

mastered.

This could mean that a third grader is still 

being progress monitored on NWF or PSF.  

In this case it makes sense to also do a 

grade level passage every so often.

This could also mean that some of your 

first graders are ready to progress monitor 

on a second grade passage.

You should decide how the progress monitoring data will be organized and ready 

available for easy access.



Monitoring the Effectiveness 

(Student Data and Adult Implementation Data)

RATE OF IMPROVEMENT
Using ROI is an effective way to see if an individual student is growing at the rate that 

we expect AS WELL AS the health of our system.  You can look at the building, a 

grade level, or even a skills group

It allows us to see how students are growing within their “color” (ex: If we can get a 

student to move from REALLY RED to barely red, we are closing the gap)

If a student isn’t responding to their current level of support, then we should consider 

adding more support.



Monitoring the Effectiveness 

(Student Data and Adult Implementation Data)

RATE OF IMPROVEMENT

80% of our students SHOULD BE RESPONDING to their current level of support.

Our actual data from November 23/24:



Monitoring the Effectiveness 
(Student Data and Adult Implementation Data)

Pitfalls to Avoid

-Using tier 2 time for progress monitoring

-Not setting aside time to look at the data (and tweak skills groups)

-Not looking at ROI to see if we are growing all students

-Not responding to your data consistently, waiting until benchmarking or the end of 

the year to make corrections



Team Time

1) How consistently are you collecting PM data?  Do you have a comprehensive and clear 
plan? 

1) Do you have a person or team responsible for maintaining the data to make it easy to 
access and use?

1) How are you systematically responding to this data?

1) How do you know when to add more support to a student?

1) What are your potential next steps?



Team Time:

Think about 

where your 

potential next 

steps might go 

on the impact 

effort matrix.



Resources

Books:
10 Success Factors for Literacy Intervention-Susan L Hall (co-founder of 95% 
group)

Websites:
Michigan MTSS Technical Assistance Center (MiMTSStac.org)
-Lots of MTSS related resources including the RTFI

95% Group (95percentgroup.com)
-Evidence based literacy solutions

Dyslexia Guidebook

Third Grade Guarantee Manual

Implementation Guides

http://mimtsstac.org
http://95percentgroup.com
https://education.ohio.gov/getattachment/Topics/Learning-in-Ohio/Literacy/Dyslexia/Ohio_s-Dyslexia-Guidebook.pdf.aspx?lang=en-US
https://education.ohio.gov/getattachment/Topics/Learning-in-Ohio/Literacy/Third-Grade-Reading-Guarantee/Third-Grade-Reading-Guarantee-Guidance-Updates-2024-1.pdf.aspx?lang=en-US
https://education.ohio.gov/Topics/Learning-in-Ohio/Literacy/Implementing-Ohio%E2%80%99s-Plan-to-Raise-Literacy-Ach-1
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