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OUR STUDENTS

® 17% of our student population are English Learners (455 students)

O Increased from 2% in 2010 (35 students)
Almost 100% of our students come from the Mayan Highlands of
Guatemala
They speak Mayan languages such as K’iche, Ixil, and Aguacateco-
Spanish is typically their second language, and English is not
traditionally spoken in the home
Our students often do not have a formed L1
Students entering high school often only attended through 6th grade
Students are often considered unaccompanied minors-living with
Sponsors



DIFFERENT TYPES OF ENGLISH LCARNERS

® Long-term English Learners (LTELs)

e Students with Limited and/or Interrupted
Education (SLIFE)

® Newcomer
® Immigrant

e Born in the United States -first language
other than English



THE SCICNCE OF READING AND ENGLISH LEARNERS

Science of Reading
e Scientifically-based research on how the brain
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This inferpretation of the Reoding Rope Incorporates Gough & Tunmer's [1986) Simple View of Reading
https://imvw.reallygreatreading.com/scarboroughs-reading-rope




MULTI-TICRED SYSTCIN OF SUPPORTS

Tier 3:
Newcomer Academy
(SLIFE), Targeted Reading
Acquisition class, Grade 3
Fundations, Newcomer
History, Science, and Math

Explicit

Instructional

Framework,
Extended
Standards

(" Interventions )
are in addition to,
not instead of,

classes (9-12)

Targeted Interventions to
address skill gaps, systematic,
progress monitoring

Tier 1;

\core mstructlonj

Tier 2:
Literacy
Intervention
Block (6-8),

Reading Strategies

Class (9-12)
General
Education Grade-Level Content, SIOP, Explicit Instruction,
and ESL Background Knowledge, Learning Plans, Scaffolding,

Classes Differentiation, Assessment Modifications




INITIAL PROFESSIONAL DEVCLOPIMCNT

e Allinstructional staff were trained in Sheltered Instruction
Observation Protocol (SIOP)
O |Initial training: 35 teachers
O Train the Trainer Model: grade and content specific
O Two years: inservice days and classroom support
O Instructional coaching: Job-embedded professional development
was provided to support implementation of strategies

e Annual onboarding completed during New Teacher Academy

e SIOP Refresher completed 5 years after initial training



CULTURAL AWARENESS: WHY

Edward T. Hall’s Cultural Iceberg

Easy to See Difficult to See
Language Core Values
Food Manners
Dress Family Values
Holidays Body Language
Expectations
Humor
Pride,
Work Ethic

Personal space

The Cultural Iceberg




CULTURAL AWARECNESS: HOW

Start with Professional Development

e “What it feels like to be a language learner”
* (Farsi video)

e Labeling activity
e “What’s in a name?”

® ReadingWays Platform
*online learning platform used to generate professional dialogue
based on podcasts and articles



We need to help students and
parents cherish and preserve the
ethnic and cultural diversity that

nourishes and strengthens this

community - and this nation.

— (Cesar Chaueg —

AZ QUOTES




TICR 1: STRENGTHEN THE CORE

e Universal for all students
O Grade level expectations
O Equitable access with supports
o Evidence-based, proven programs and practices
m Explicit Vocabulary Instruction
m Build Background Knowledge
m Gradual Release

® 80% of students should meet or exceed grade level standards based
on Tier 1 instruction
o Skill gaps, or deficits, in curriculum and instruction lead to
overloading the Advanced Tiers



TICR 1: SCAFFOLDING VS DIFFERENTIATION

Goal: Access complex, grade-level text

e Scaffolding Instruction
O Providing a tool or structure
m Ex: Visual Aids, Turn and Talk
O Gradually remove supports as students
master skills

e Differentiation
o Modifying instruction to meet individual
needs
o Content, Process, Product




CAN DO DESCRIPTORS

Adapted from WIDA and ELPA21

Tier 1 instruction and Assessment

If the student
“can do” these
tasks, they are
performing at
mastery-level
for their
language level.

OELPA Can Do Descriptors

sentences

* Use L1 to support L2
(e.g.. cognates)

*» Use bilingual dictonaries
and glossanes

* Answer questions about
explicit information in texts
* Use English dictionaries
and glossaries

texts

* Use an array of
strategies (e.g., skim and
scan for information)

Grades 6-8
Level 2 Level 3 Level 4
Early Intermediate Intermediate Early Advanced
* Associate letters with « Sequence lliustrated text | - identify topic sentences, | » Order paragraphs « Differentiate and apply
sounds and objects of fictional and main ideas, and details in | » identify summaries of muitiple meanings of
* Match content-related non-fictional events paragraphs passages words/phrases
objects/pictures to words | » Locate main ideas in a * identify multiple
« Identify common series of simple sentences | meanings of words in « identfy figurative * Apply strategies to new
symbaois, signs, and words | * Find information from context (e.g., “cell,” language (e.g., "dark as situations
) * Recognize concepts of text structure (e.g., titles, “able”) night”)
z print graphs, glossary) » Use context clues * Infer meaning from
—_ * Find single word « Follow text read aloud * Make predictons based | « Interpret adapted modified grade-level text
o responses 1o (e.g.. lapes. leacher, on lllustrated text classics or modified text
ﬁ WH- questions (e.g.. paired-readings) * Identify frequently used « Critique material and
@ ‘who,” “‘what.” “when.* * Sort/group pre-taught affixes and root words to » Match cause to effect support argument
‘where”") related to words/phrases make/extract meaning
llustrated text » Use pre-taught (e.g., “un-" “re-" “-ed") « ldentify specific « Sort grade-level text by
« Use picture dictionanes/ | vocabulary (e.g., word * Differentate between language of different genre
llustrated glossaries banks) to complete simple | fact and opinion genres and Informational

Adapted from WIDA Consortium and ELPA 21 Consortium



WHAT DO€S THIS LOOK LIKE Il ACTION?

Let’s consider four ELL students:
® Joseph - speaks almost no English (Level 1 - Writing)
® Juana - beginning stages of learning English (Level 2 - Writing)

e Christian - English is progressing, but still hasn’t reached proficiency
(Level 3 - Writing)

® Llayla - approaching fluency (Level 4 - Writing )

ELA Class Assignment: Write a research report that integrates information
from a variety of sources.




JOSEPH - LCVEL 1

* Label content-related
diagrams, pictures from
word/phrase banks

Word Bank: * Provide personal
_ information on forms
patient read orally
stethoscope * Produce short answer
oot ) responses to oral
octor 1 . questions with visual
medicine =HERC

| : * Supply missing words
StethoScoge  wedicnme eatient in short sentences

Adapted from WIDA Consortium and
ELPA 21 Consortium




JUANA - LeVeL 2

Level 2
Early Intermediate

iy~ * Make content-related

AR lists of words, phrases,
R U or expressions
‘—\i ‘3 doctor

* Take notes using
graphic organizers or

Write a list of words related to this topic.
models

StethoScoge, medicing, patient cave, healing

* Formulate yes/no,

choice and WH-
What kind of doctor do you want to be? questions from models
L want Yo help geogle who ave Sick. e
purposes (e.g., memos,
Where do you want to work? Circle one. e-mails, notes)

office Adapted from WIDA Consortium and
ELPA 21 Consortium




Single-Paragraph Outline

AS a caveer, T am
wievested in being an
oncoloaist. Oncoloaicts ave
doctovs who tvea® cancev.
To become an oncologit, you
wWUST ao to wmedical Sthool
and al5o complete a
vesidency. Onco\og'\‘ﬁ”é wake
avound $195,000.°A ot o€
onC0l0ai5tS wovk n hoSpitals
and tveat specific patients.
T am ntevested in becomin
a gediatvic ov\co\oq:?\' S0 L
can help childven wWho ave
'G'\%h‘ﬁnﬂ cancev.

Level 3
Intermediate

» Complete reports from
templates

» Compose short
narrative and
expository pieces

* Qutline ideas and
details using graphic
organizers

» Compare and reflect
on performance against
criteria (e.g., rubrics)

Adapted from WIDA Consortium and
ELPA 21 Consortium



Layla can most likely do the research report as
assigned.

At Level 4, her proficiency is strong enough to do the
same work as her English-speaking peers.

Explicit instruction in vocabulary will help her access
the curriculum and content.

Level 4
Early Advanced

« Summarize
content-related

notes from lectures or
text

» Revise work based on
narrative or oral
feedback

« Compose narrative
and expository text for a
variety of purposes

« Justify or defend ideas
and opinions

 Produce content-
related reports

Adapted from WIDA Consortium and
ELPA 21 Consortium



DISCUSSION: TALKING CHIPS

Talking Chips can facilitate interaction by making sure everyone in the group
is participating in the conversation.

1)
1)
1)
1)

1)

Group configuration: 4 — 6 people
Everyone should have 1-2 manipulative(s): checkers, cubes, Legos, etc.
Students should hear and see the question/topic for discussion

Each student places his/her talking chip in the middle of the table and
then proceeds to talk/answer the question

A student may not take a second turn during the discussion until
everyone’s manipulative is placed in the middle of the table



TIER 2: TARGETED INTCRVENTIONS

e Placement is based on diagnostic data and decision rules
e [Measure effectiveness with Progress Monitoring and intensify, if needed

e ELA Intervention Block (Grades 6-8)
O Structured Phonics Program
O Phonemic Awareness Instruction
O Articulation Support

e Reading Strategies Course (Grades 9-12)
O Blended approach - foundational skill instruction combined with
explicit instruction with authentic, grade-level texts



TIER 3: NEWCOMER ACADEMY

Newcomer Academy
Students with Limited or Interrupted Formal Education

o Newcomer classes: Introductionto Chemistry and Physics, Introduction to Biology,
Transitional Math | and Il, World History, American History, ESL I, and ESL I

o Taught by content teachers with co-teaching and instructional coaching support by
ESL teacher and instructional coach with primary background

O Explicit framework for vocabulary, reading, and writing strategies given and
supported through training



TICR 3: RCADING INTECRVENTIONS

Targeted Reading Acquisition

O Placement is based on screening data administered at intake
1-2 years (based on need)

Systematic instruction in foundation skills

Connected to decodable text

Progress monitored

O O O O



~ David Reinecke




Look at your systems:

Grading

Access to core content
Access to interventions in the
classroom

Fair versus equitable

Have the |
conversations. | |

"Diversity asks, 'Who's in the room?’

Equity responds: 'Who is trying to get in
the room but can't? Whose presence in the
room is under constant threat of erasure?'’

Inclusion asks, 'Have everyone's ideas been
heard?'

Justice responds, 'Whose ideas won't be
taken as seriously because they aren't in
the majority?'

Diversity asks, 'How many more of [pick any
minoritized identity] group do we have this
year than last?'

Equity responds, 'What conditions have we
created that maintain certain groups as the
perpetual majority here?'

Inclusion asks, 'Is this environment safe
for everyone to feel like they belong?'

Justice challenges, 'Whose safety is being
sacrificed and minimized to allow others
to be comfortable maintaining dehumanizing
views?" - Dafina-Lazarus Stewart




ENGLISH LCARNCR LAW

e Title VI of the Civil
Rights Act of 1964

e 1974 Lau v. Nichols

® Plylerv. Doe

e (Castaneda v. Pickard

Rulings made by the Supreme Court directly impact state laws
which guide district policy which regulate classroom practice.

Lau v. Nichols (1974)

,,,,,,,,

o m it lllegal to ask
“No state shall deny educational about legalization status.
opportunities to an Individual on * may not require a social
account of his or her race, color, sex, [ Security # to enroll students.
or national origin by ... (f) the failure [l * Immunization records
of an educational agency to take
appropriate action to overcome
language barriers that impede equal
participation by its students in its
instructional programs.”

ESSA Title 11X



https://www.hud.gov/program_offices/fair_housing_equal_opp/title_vi_civil_rights
https://www.hud.gov/program_offices/fair_housing_equal_opp/title_vi_civil_rights
https://www.britannica.com/topic/Lau-v-Nichols
https://www.uscourts.gov/educational-resources/educational-activities/access-education-rule-law
https://en.wikipedia.org/wiki/Casta%C3%B1eda_v._Pickard
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