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This presentation contains examples and resource materials that are provided for the
user’s convenience. The inclusion of any material is not intended to reflect its
importance, nor is it intended to endorse any views expressed, or products or services.
These materials may contain the views and recommendations of the presenter as well
as hypertext links, contact addresses and websites to information created and
maintained by other public and private organizations. The opinions expressed in any
of these materials do not necessarily reflect the positions or policies of the U.S.
Department of Education or Ohio Department of Education and Workforce. The U.S.
Department of Education and Ohio Department of Education and Workforce do not
control or guarantee the accuracy, relevance, timeliness, or completeness of any
outside information included in these materials. Mentions of specific programs or
products in these examples are designed to provide clearer understanding and are not

meant as endorsements.
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SUPPORTING LITERACY ASSESSMENT AND
INSTRUCTION FOR STUDENTS WITH DISABILITIES
AND COMPLEX COMMUNICATIONS NEEDS

SHAWNA
BENSON

Program Director - Teaching Diverse Learners Center
OCALI

Email: shawna_benson@ocali.org
Desk: 614-410-0321
Cell: 330-464-4294

______
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WELCOME Session Targets:

v * Review Assessment Supports and
Resources

* Emphasize Focus on Diagnostic Data
Collection

* Learn More About Dipping Back to
Communication/Language and Access
Data Collection

* Explore 2 Student Data Profiles

* Briefly Explore Differentiated Methods
and Materials That Support Learner
Needs

______
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SCIENCE OF READING FORALL

* “Science of Reading” for All

“In every study I've ever done, there are
kids who blow us out of the water and
master everything we teach them. Truly,
the sky is the limit with this population of
students.” Chris Lemons, Associate
Professor at the GSE

,,,,,,

* “Learners with disabilities benefit
from more complex reading
instruction.” Stanford Report, January
2025 by Chris Lemons and Lakshmi
Balasubramanian

* “Research shows that students with

disabilities such as Autism and Down
Syndrome can learn to read
independently through an approach
that includes phonics, vocabulary and
reading comprehension.”



,,,,,,

INSPIRING TEACHER QUOTES

“He came to me this year and | was told he was a non-reader and uses an AAC
device. Everything was pictures for him. One month of explicit Wilson teaching and
heis making great progress with literacy and also using more vocal speech.”

“It never ceases to amaze me what high expectations and quality instruction can
do fora student.”

“I have another student who also started reading with me this year...we had
parent conferences tonight and he read for his mom, and she cried.”

iteracy Academ
y 2025y



WHAT STAYS THE SAME WHEN WORKING WITH NEURODIVERSE LEARNERS?

AND

WHAT DIFFERS WHEN WORKING WITH LEARNERS WHO HAVE COMPLEX
PROFILES, INCLUDING NEURODIVERSITY?

Q@ @\ 9 S

We must often dip back to gather
diagnostic data and provide

explicitinstruction in We must honor participation in We must focus on skills and next We must ensure full access to high
language/communication and both instruction and assessment steps before deficits quality language and literacy
print concepts with embedded supports instruction based on the science of
reading

,,,,,,
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FOLLOW AN
EVIDENCE-BASED
SCOPE AND
SEQUENCE FOR
TIER1
&

INTERVENTION

(THESE ARE EXAMPLES
NOT RECOMMENDATIONS)

.READ.
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e University of Florida

UFLI Literacy Institute

Suggested Scope & Sequence for Teaching
Crapheme-Phoneme Correspondences

Group 1: Consonants and Short Vowels
= a,m,s tp fin nasdized a, CVC patterns
e d, o, c(cat), k uck b, glgot), e, CCVC patterns, CYCC patterns
e s(/z/),h.r 1w,y (yes), x (six), g, v, z, CCVCC pattemns

Group 2: Double Leﬂers and Consonant Digraphs
o -
e sh, th (th\s Thumbl ch, wh, ph

Group 3: CVCe
* a_ei_e o_e e_e u_e c/s (face), g/i/ [cage)

Group 4: Word Ending Spelling Patterns
e ng, nk, -all, -oll, -ull, -le
= tch, dge
e yaslongi(my),yaslong e (puppy)

Group 5: R-Confrolled Vowels
s ar, or, ore, er,ir, ur

Group &: Vowel Teams (long vowel sounds)
e di, ay, ee, ea (leaf], oa, ow (row), ie (pie), igh (night)

Group 7: Other Vowel Teams
= 00 [(moon), oo (book), ew (chew], ui (fruit), ue (blue), au, aw, augh, ea (head), ea [break)

Group 8: Diphthongs
° ol oy, ou, oW

Group 9: Silent Lefters
s kn,wr, gn, gh, mb, silent f (listen)

Group 10: Syllables
= open and closed syllables, multisyllabic words

Group 11: Affixes
Suffixes: -s and -es (plurdl, tense), -ed ft//df/ad/, -ing, -er, -est, -ly, Prefixes: un-, pre-, re-
= Spelling rules: double consonant -ed, -ing, -er, -est (stfopped, stopping, bigger, biggest),
drop e (hope —hoping), vy to i (happy - happiest)
= Suffixes: -sion, -tion, -fure, -er (teacher), -or (sailor)

Group 12: Low Frequency Spellings
e Jer/=ar (dollar), or (word); fair/ = air (fair), are (care), ear (bear); fear/ = ear (hear); /a/ =
ei (vein), eigh (eight), ey (hey), cigh (straight); v/ = ew (few), eu (feud); /0/ = ou [soup);
ough /aw/ (cough), ough /&/ (though); ch /sh/ (chute), ch /k/ (school)

Wilson Reading System Examples
Scope & Sequence Chart
1.1--f, 1, m,n,r,s, (initial) d, g, p. t. (final) a, i, o (blending) | Rim
1.2--b,sh-h,j-c, Kk ck-v,W,X,Y,2Z-ch,th -qu, wh, Check

1.3 -- practice the above

wish, chop, wet

1.4 -- double consonants I, s, f and all bill, kiss, call
1.5--am, an ham, fan

1.6 - suffix -s bugs, chills
2.1--ang, ing, ong, ung, ank, ink, onk, unk bang, pink

2.2 - closed syllables with blends bled, past, steps
2.3 - closed syllable exceptions - ild, ind, old, ost, olt mold, host

2.4 -- 5 sounds + suffix -s blend, trumps
2.5 - 3 letter blends - 6 sounds sprint, scrap
STEP 3 -- Closed Syllables (Multisyllabic Words)

3.1 -- two-syllable words with two closed syllables catnip, wagon

3.2 -- two closed syllables, including blends

disrupt, fragment

3.3 -- words with two closed syllables ending in ct

contract, district

3.4 -- multisyllabic words with closed syllables

Wisconsin, establish

3.5 -- ed, ing suffixes added to basewords

Slashing. blended

STEP 4 -- Vowel - Consonant - E Syllable (VCE)

4.1 - VCE syllable in one-syllable words hope, cave

4.2 -- VCE syllable combined with closed syllables combine, reptile
4.3 -- multisyllabic words with two syllable types compensate
4.4 -- ive exception olive, pensive
STEP 5 -- Open Syllable

5.1 -- open syllable in one-syllable words, y as a vowel he, hi, shy

5.2 -- open syllables combined with VCE and
closed syllables in two syllable words

protect, decline

5.3 -y as a vowel in two-syllable words

handy, pony

5.4 -- multisyllabic words with the 3 syllable types

regulate

6.1 - suffixes -er, -est, -en, -es, -able, -ish, -y, -ive, -ly, -ty,
-less, -ness, -ment, -ful added to basewords

5.5 -- a and i in unaccented siilables iexceition to Oieni Alaska, indicate

thankful, classy

6.2 -- suffix -ed: sounds d, t

thrilled, punished

6.3 -- combining 2 suffixes to baseword

constructively, helpfulness

6.4 -- consonant - le, -stle exception

dribble, whistle




SAME: TEACHING ALL
44 ENGLISH PHONEMES AND 26 LETTERS

I The 44° Phonemes I Phaneme Graphames™ Examplos
Follewing b o list of th 44 phonemas alang with the lfters of groups of lotiers that roprosant R I [vwintod - g syt ey i
thase sounds. —
[+ t i hs:
Phanarms Graphemes ™ Examples onsonant Toraene:
(speachssund) | BoBars orgroups of lottes reprasening the most i, i th thumib, thin, thing
pelingn for fa [nat veloed)
Consonant Sounds: 2. mv |n this, foathor, than
1. i Ih. bb ||>ig. rubler it
21. ing, monkiry, Sink
2. W |d,do, 00 dog. add, fled g jran S ot e
22, ishi , B8, i, el hip, mis , ched,
" p |LI1“ ||l!h.lﬁ‘lﬂl'lﬂ sh, &5, ch, Ui, ci :p:ﬂ:: sian, © mation,
4. L I!- ) Iiﬂ- k] 23 fehi ch, ich chip, match
5. il h I"'“'t 24. fzh |ge. s garage, measure, division
1% ¥ | g g0, dge |llH. cage, barge, [udge 25. Peh! wh whist, whin, whens, why
breath]
7. L e, b, ck, ch, o, gue cal, kiton, duck, school, oceur, e
artigue, chsque Short Vowel Sounds:
|a. W I, |les, ball 26. ind B, B hal, laugh
Iﬂ- fmf m, mm, mb miad, hammer, lamb 27. ied ] beed, bread
10, inf n, nn, kn, gn na, dinner, koo, gnome 28. i i i
1. ipr o pp [P, apple 28, lad o, &, au, Bw, cugh Frod, ward, haul, draw, boughl
12, I ¥, ¥, WP |mn. ArTy, Wil 0. T U0 up, lon
13, s %, 54, 35, ©, OB, 8¢ LN, mouse, dress, city, ice, Long Yowel Sounds:
scionco I o
5 tacon, laie, cay, rain. Baey. eight.
18, n lum, ed [top. 1ottor, stapped Ll bl B, 88, . &, oy vin
15. el W@, Wl wWil, gi'..'i . 1z, I . 0_0. 00, 00, 0¥, o, ¥ m?ﬂ'ﬂfu, beal, foel, kay, chiel,
18, Ml W weirl, win, Swim
33 i L i_e igh, v, i find, ride, light, fty, ple
17 iy ¥l yos, onlon
4. 184 o, 0_8, OB, OU, W o, nole, boal, soul row
18, izk I,IZ I0, % 50.% zip. fizz, snooze, lasor, i, was,
please, Xarox, gylophane 35. i U, L_8, W Fismian, use, lew, chew
Seurce: (Fchearratng Sveoess s Reoding by Dawn Remhaug (20023 Scurce: Orcestrating Sucoes in Rrodieg by Dawn Reighaug (3002)
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DO YOUR LEARNERS HAVE MULTIPLE NEEDS?

Working Sensory
memory and/or sensitivities or
processing? sensory seeking?

Communication Fine and/or
Langu age? gross motor?

Vision gnd/or Attention? Beha\{lor
hearing? expressions?

S Literacy Academ
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DIFFER: ACCESS SUPPORTS

* Guidance includes supports for

* Blindness and Low Vision

Deaf/Hard of Hearing

Language/Communication Modes

Executive Functioning and Behavioral Needs

Sensory Regulation

e And more

o

S Literacy Academ
* yAcagsoyy
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Administering Literacy Assessments for
Students with Low Incidence Disabilities

and Complex Communications Needs

Guidance for
Administering Literacy
Assessments

-1 Department of
"B ¥ Education &
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DIPPING BACK TO SUPPORT LANGUAGE

Phonological
La ngug ge/, Awareness | <+ Decoding and Fluency
Communication = Sight Word | «— in
rint «— Knowledge Context
Access and Concepts \

Development

Automatic
K \ Word
Recognition
Vocabulary Background \
Knowledge Knowledge L
anguage .
+— Comprehension |+ C Readhlgg :
e — omprehension
Text and Sentence
Structures Strategic
K / Knowledge
General Specific Knowledge of /
Purposes |«— Purposes |«—{ Strategies The Cognitive Model
for Reading for Reading for Reading (McKenna & Stahl,

2009)

%5+ Literacy Academ
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DIP BACK BASED ON THE DATA

A B Cc D E F G H L M P Q R S T AC
1 v v v v v v v v v v v Fa" Asses v ent Da v v v v
2 Name | Grade m IEP LEP |Fall 2023 % ODRs |A ment| Placement | Screener Screener Score [Accuracy Diagnostic from Decision Rules
3 Student2 2 |TeacherA No No N 92.01% 0 393 Grade K | Well Below Green 15 63|04. Digraphs PA & Beg. Decoding
4 Student1 2 |TeacherA No No N 61.04% 0 419 Grade 1 | Well Below Yellow 14 64|05. Blends PA & Beg. Decoding
5 Student14 | 2 |TeacherA No No 84.39% 0 414 Grade K| Well Below Red 12 63|06. VCe PA & Beg. Decoding
6 Student4 2 |TeacherA No No N 100% 0 444 Grade 1 | Well Below Blue 44 90/06. VCe Decoding
7 Student9 2 |TeacherA No No N 86.31% 0 439 Grade 1 | Well Below Blue 27 82|07. R-controlled Vowels Decoding
8 Student6 2 |TeacherA No No Y 96.43% 0 478 Grade 1 | Well Below | Dark Green 54 86|07. R-controlled Vowels Decoding
9 Student12 | 2 |TeacherA No No Y 100% 0 486 Grade 1| Well Below Blue 45 92|08. Long Vowel Teams Fluency
10 Student16 | 2 |TeacherA No No N 83.65% 0 454 Grade 1 Below Blue 63 95|08. Long Vowel Teams Fluency
11 | Student 11 2 |TeacherA| Yes No Y 90.42% 0 500 Early 2 At Dark Green 75 96|08. Long Vowel Teams Grade level practice
12 Student13 | 2 |TeacherA No No Y 89.29% 0 532 Mid 2 At Green 84 99|08. Long Vowel Teams Enrichment
13 Student 3 2 |TeacherA No No Y 94.05% 0 530 Mid 2 Above Blue 113 100(08. Long Vowel Teams Enrichment
14 Student 5 2 |TeacherA No No Y 76.19% 0 488 Grade 1 At Dark Green 76 99|09. Complex Consonants |Grade level practice
15 |Student 2 |TeacherA No No Y 96.31% 0 540 Late 2 At Dark Green 83 100{09. Complex Consonants | Enrichment
16 Student 7 2 |TeacherA No No Y 59.31% 1 501 Early 2 Above Dark Green 119 100(09. Complex Consonants | Grade level practice
17 Student 10 2 |Teacher A No No Y 92.79% 0 539 Late 2 At Green 103 97|11. Inflectional suffixes (s, g Enrichment
18 Student15 | 2 |TeacherA| Yes No Y 94.48% 0 506 Early 2 Above Blue 119 98111. Inflectional suffixes (s, g Grade level practice
19 |Student 17 2|TeacherA | Yes No N 0.00% 0 0 PreK Well Below 0 0 01. Language (sounds) hsic Phonics, writing &
20 |

Not Used

[] emergng

B e

Surpassed

-.READ.
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Letter Name and Letter Sound Assessment

Student Copy

Name the Lawer Case Letters

DIBELS* First Sound Fluency
Grade K/Benchmark 1

Tost nems Conect2 paints Carmectt point Incorrect
1. laughed al o
2.pine ol ipie! o
3. skirt Isf iski Jsker [
4.flag W [ Mal o
5. rang " fral [
6. crow ] el [
7. hide I Mie! [
8. blame I ol Iolail [
9. deck ol ide/ [
10. crab LY Peri Jkrad 0
1. bright i Mo foriel
nock Il inol

. trash [ el Tral

st I [

. spring Y fspl_ lsprl fsprl

. chief Tehi fcheal
17. grand ol g fgral 0
18. sweal ] Tswl Jswel o
19. shelf Ishi fshel [
20. heard I el [
21 crisp o ferl Il [
22. plow il ol [
23, hat I Mal [
24 sad ! fsal o
25, swan sl fswl  Jswol [
26. voice ] Ivay! [
27. grapes 1ol fgi fgrail [
8. shel fshi ishel 0
29.10p [l ol [
30. steal sl st Isteal o

x2 + 1ptresponses: = Totat
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Seidenberg and McClellan /Adams, 1390

The Four Part Processing Model

Concept & Background
Information;
Sentence Context;
Text Structure

Context
Processor

Fluency ||

Vocabulary

Meaning
Processor

Phonemic
Awareness

letter memory

Phonological Orthographic

speech Processor Processor
sound system
language input
e ’ speech production writing output reading input

iteracy Academy
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FROM “SPEECH” (COMMUNICATION) TO PRINT

S
-
e

Objects & tangible symbols

Speaking & body language
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ADD SUPPORTS TO IMPROVE
RECEPTIVE COMMUNICATION

Receptive Communication
All cues given with speech
Natural Context Cues Object Cues Gesture Cues Miniature Visual Sign
Objects Cues
Movement Cues Associated Tactile Sign
Objects Cues
Touch Cues
Use this color code to fill in Pictures Speech
appropriate areas.
Line Written
Current............ Drawings Words
1-year plan......Red
Future.......cceceue Blue Other Tangible "
Symbols Braille
Basic Communication is
Communication o More Complex

i Literacy Academ
* yAcagsoyy
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HONOR ALL EXPRESSIVE COMMUNICATION MODES

Expressive Communication

Emerging Symbolic

Communication Contjngency Instrumental Conventional Communications Symbolic
by Recognition Communication Communication  Communication (Adaptations) Communication
Facial Expressions Vocalizations Touch Person Extend Object Complex Gestures Manual Signs
Body Movement Manipulate Person Non-Speech
Use this color code ta fill in Simple Gestures Miniature Objects Symbols
appropriate areas. Calling Switch Touch Object
Current........... Pointing Pictures/Drawings Eslezttret:'r:;c
1.year plan.....Red y
Future...........Blue
Two Switch Other Tactual
Communication Symbols Spesch
Basic ) Communication is
Communication More Complex

S Literacy Academ
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YOU CAN’T HAVE LITERACY WITHOUT...LANGUAGE!

DHH learners typically arrive at school with significant language delays which are often persistent.
We must always monitor language development and language access to determine what and how to explicitly

teach language to our DHH learners.

SPOKEN LANGUAGE

ASSESSMENT

* Spoken English (CELF,

TACL, CASLLS)

* English Language

Learners (e.g., spoken

Spanish)

* Auditory Access (Early
Speech Perception Test

- ESP)

* Hearing Technology

______

&5 L
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SIGNED LANGUAGE
ASSESSMENT

American Sign Language
(ASL-RST and ASL-EST)

Other signed language
(e.g., Mexican Sign
Language, MSL)

Visual Access (functional
vision assessments)

Vision Support

ALTERNATIVE FORMS OF
COMMUNICATION (AAC)

Single-meaning pictures (one picture =
one word) - simplest of all devices; do
not require literacy. Pictures typically
need to be taught to the user.

Alphabet-based systems (spelling and
letter codes) - These systems do
require a basic level of literacy use.
Training is required.

Semantic compaction (multi-meaning
icons) - These systems involve short
series of symbols per word (usually 1-
2). Training is required.

Many of today’s AAC devices use a
combination of the three.



A2 A3
Exprenses Comfen Expreise Intereit in Oher Not Used
Pinagslir
D Emerging
D Mastered
Lievel B2 B3 B4
Continues Action Civkains More of Something Attracts Albention
2 D Surpassed
Inkertioral
Befarviour
Leevel €1 c2 c3 (= c5 =3 =:} L=}
3 Refues, Rexpuststs Regueis Rbgueits L Regotits Reustits Shiw
Uncanvantionsl Regects | elorefction  Fa-w AcLoe Mg Chesces | | b Ciect Atertion | | Affection
Cormamnication
Ll C1 2 ca c4 cs Cé cB ce 10 €11 C12 ci3 Ci4 c15
4 Refuses, R 5t Reg = L P Rty Reguests Showes Greess Offers, Dérect Your | | PolieSocial| | Arawers Ariy
c sonal Rujects Miore Acilon| | Meew Acthon Mare Cholges | | Hew Object Attention Adpctlon People Srares Adfention Farms LT [= T
Commurication i Quetions
L EV E LS AN D Ll €1 c2 c3 o4 ] Cé c7 CB cy c10 €11 ciz2 c13 Cis €15 Cis ci7
5 B, Argusty Bogunits Regurits Makry Brgarisy Rty Peuarits Shiren Greets Cfipri, Cirwct Vo | | Polite Sacial | | Avwweirs Ayy W Pelalory
c - Risgescits A BT M Ao Mg Chokoes Mew Dbt Ansent Adbenkion Adfetion Penge Shares Adtenthon Forms FeaMo Cuesthon Thengs! Cormmeends
[ cs Cé c7? CE cy c10 ci1 C12 ci3 Cis 15 Ci4 c17
Bequesty gk Begquety Riequests Reguests S Greess CHfery, Dot Your | | Pollte Social| | Aeweers Ay Mamey Makoey
Migng Cholges e Qishect Alsgni L] Adtpszion Pocply Srarey Attention Figrmy Weuhg Chapptiony Things! Commepnts
Dibjeat Cifecti Curitio P
Level C1 c2 c3 4 2] Cé o7 CB cy c10 c11 c12 c13 Ci4 15 Cis c17
r Refumi, Regurati L gLt Lt Bty Regueili Revpsrits Stk Greeh Ofgri, Dt owr | | Pedine Sexial Asimrs Al Wk aked
Resgiacts Melnrg Action| | Miw Ao Miarg Chaicid R Cbgect ARGETIL ALLEE Atfenrion Pl Srared Anserilion Fafmg FeuTo Csition Thinga! Corrimasnti
vy [a7 ] Oisacts Cusstions Peaple
. H “ — . .
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DETERMINING SKILLS NOW AND NEXT

Learner Profile Data = Access Supports

Language/Communication Data = Now & Next

Communication Matrix Planning: Activity 1
What do we know about this student that will impact communication?

Activity 2- Team Discussion: What did we learn? What is important now?

For the Matrix you just completed, respond to the following questions:

+

What is the individual’s primary level of communication competence? |Levell Il 1l IV V VI VI
What is the highest level where most intents are mastered?
Does the student have mastered skills at other levels? YES NO

If yes, what levels? | 1l 1l IV V VI VI
Does the individual present with emerging skills at other levels? YES NO

If yes, what levelsz | Il Il IV V VI VI
Are there important gaps in mastery at lower levels which should be Level | 11 1l IV V VI Vi

addressed? (some level IV skills are inaccessible for individuals who are blind and
do not need to be addressed)

Which communication behaviors (modes) should be targeted for
expressive communication? Circle all to be targeted and elaborate:
(Note: children should have multiple modes available to them in different contexts and
environments. The specific mode for each activity will be determined within each
routine.)

sign, speech, tangible symbols, use of device,
unconventional gestures, conventional gestures, body
movement, facial expression, body tone

Which communication modes are most effective for receptive
communication with this individual?

sign, speech, tangible symbols, modeling use of device,
gestures, touch cues, facial expression

Are there particular messages (intents) which should be targeted? (Important to the individual- important for family)

Circle intents to target and elaborate below:
Refuse: Express discomfort - Protest - Refuse or Reject

Obtain: Express comfort - Continue an action - Obtain more - Request more of action/object - Request NEW action/object- Make choices -

Request absent object

Social: Express interest in others - Attract attention - Request attention - Show affection- Greet people - Offer things/share - Direct

someone’s attention to something - Use polite social forms

Information: Answer Yes and No questions — Ask questions - Name things or people — Make comments

Student: Date: Team Members:
Describe what you Are there For any area marked YES: EXPLAIN factors which could affect communication modes
implications for | or materials at targeted Matrix level. (visual or tactile sign/ pictures or tactual symbols/ point
know about the communication? | or eye gaze/movement of head or limbs)
individual’s If you are unsure about any of the areas, the team should observe, collect data and come back
YES NO | to this to adjust intervention strategies.

VISION How might this impact communication interventions?
(For example: If visual acuity is a problem, making things bigger, better contrast, need tactual
materials, reduce distance, filling in gaps of concept develop by of lack of incide !
learning. Is there field loss? If CVI, can the individual process 2-D materials, need a reduced array,
need color highlighting, need extra time fo process...)

HEARING How might this impact communication interventions?
(For example: Can the individual acc derstand spoken I ge, need assistive listening
devices, associate sounds and objects? How does noise impact expressive and receptive
communication?)

GROSS MOTOR SKILLS How might this impact communication interventions?
(For example: Does the individual need special positioning to access visual or auditory input, or
make a response? Are there range of motion/fone issues that could impact communication?)

FINE MOTOR SKILLS How might this impact com tion interv 7
(For example: Does the individual have the physical ability to reach, manipulate, accurately touch a
display of icons or objects?)

AVAILABILITY FOR How might this impact communication interventions?

LEARNING

Are there communication skills that need to be addressed? Circle any that are important
initiation of expressive communication - expansion of vocabulary - accuracy of signs, gestures or vocalizations

Adapted from a planning tool developed by Martha Veto, Georgia Sensory Assistance Project, UGA

d

€
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Adapted from a planning tool developed by Martha Veto, Georgia Sensory Assistance Project, UGA




EXPRESSIVE LANGUAGE PROGRESS MONITORING DATA

AL AT Ay
Mt Lhied = =
e {amianr e s o =
1 o Tmae Not Used
Poiite oo
| ,E""W‘"‘ l:‘ Emerging
= = = 1 [ i 1 D Lrtered l:l Mastered
B2 B3 B4
— vt Al | Sor prriiend] Continues Action Obtains Mare of Something Attracts Attention l:‘ Surpassed
£
= c3 c4 cs5 s c8 cy
Bt Requests | | Requests | | Requests | | Makes | | Reauests Requests | | Shows
New A More Choices Attention | | Affection
Object
(=1 =1 =] o = o o 371 [2F c =1 13
. - — R | S— - ca cs c6 <8 € <10 c1 c12 €13 €14 c15
Tty P AR e A i Lmr S (] L A i T L st L] e Ol Requests Requests Requests Makes. Requests Reguests Shows Greets Offers, Answers Asks
= G New A More Choices Attention | | Affection | | People shares | | Attention | | Forms YesiNo | | Questions
Object Questions.
(=} L= (=] L] 3 3 or fr ] w (4] En (5 =ik (] (L] Tl (k)
(R ) I —— Han e | g | e [, v L - e ] dan [ mam @ c4 =3 =3 7 = cs C10 c1 c12 c13 c14 €15 C1s <17
[ | | b s | vemCmn| | e || A | | e || Waw | | mmeetes | | s e | | G | | T | | o Requests | | Requests | | Requests [ | Makes | | Requests | | Requests | | Reaests | | Shows Greets ffers, | | Biect Your Answers Asks Names Makes
g Ty s P New A More Chaices Absent | | Attention | | Affection People Shares. Attention Forms YesiNo | | Questions | | Thingsi | | Comments
Qbject Objects Questions. Peaple
(-1 (=] =] (=] =] o =) o8 L2 371 cu [2F cu =] 13 =1 =)
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LEARNER PROFILE DATA
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STUDENT DATA FOLDER

V< Concepts of Print Data

== Communication/Language Diagnostic Data

1 Screening Data, Phonics Diaghostic Data & Writing Sample

Fluency Data

Comprehension Samples
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DHH LITERACY RESEARCH: LEARNER PROFILES

(LEDERBERG, BRANUM-MARTIN, WEBB, SCHICK,ANTIA, EASTERBROOKS, & CONNOR, 2019)

Unilingual - Unimodal
“Ears Only”

Auditory access to
spoken language
Learns and
communicates through
spoken language

Uses hearing technology
(HAs, Cls, BAHAS)
Auditory/listening skills
should be assessed and
monitored

Code-based instruction
uses a sound-based
approach (e.g., letter-
sound correspondence,
phonics)

Bilingual - Bimodal
“Eyes and Ears”

Subset 1

Auditory access to
spoken language
Learns and
communicates through
spoken language and
sign language

Uses hearing technology
(HAs, Cls, BAHAS)
Auditory/listening skills
should be monitored
Code-based instruction
uses a sound-based
approach and MAY use a
secondary sign-based
approach (e.g., letter-
handshape

True bilingual-
bimodal users:
Primary code-
based
instruction is
sound-based

Subset 2

Sign-supported
Speech users:
Primary code-

based
instruction is
sound-based

No auditory access to
spoken language
Learns and
communicates through
ASL

Code-based instruction
uses a sign-based
approach that leverages
fingerspelling phonology
Bilingual translation
strategies will be
necessary forreading
instruction (e.g.,
bridging English phrases
into ASL)
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CRITICAL QUESTIONS

* What are the * What are the instructional * What questions do we
strengths and needs next steps based on still need to answer?
of the student? diagnostic data? Do we have that data?

Ly Ty

______
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LET’S TALK ABOUT DIFFERENTIATION




MULTI-SENSORY ACCESS FEATURES (SUPPORTS)




ADAPTED MATERIALS: ONSETS

took a nap while looking for sap. He
kookoﬂhhcap-ndpmklnnuhp
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SOUND PRACTICE: SANDWICHING
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SOUNDS AND BLENDING PRACTICE: CHAINING
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LEARN MORE: ADDITIONAL OCALI RESOURCES
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QUESTIONS?

education.ohio.gov/LiteracyAcademy
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