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Examine the essential components of
core instruction in the early and
conventional strands that contribute to
positive outcomes.

Intended
Outcomes

Explore tools to examine core
instructional practices.

Explore tools to examine instructional
resources.

Explore tools to examine systems that
support effective reading instruction.
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“Underdeveloped literacy skills are the
number one reason why students are
retained, assigned to special education, given
long-term remedial services, and why they fail
to graduate from high school.”
From Results Now: How We Can Achieve
Unprecedented Improvements in Teaching
and Learning, Mike Schmoker, 2006

The purpose of
Ohio’s Plan to
Raise Literacy
Achievement is to
use literacy
acquisition and
achievement as
a lever for
sustainable
school
improvement.

Language and Literacy
Development Continuum

ALL learners, no matter the complexity of their
disability, have the potential to grow their skills
and knowledge in language and literacy.

Shanahan’s Literacy Improvement
Pyramid

MIBLSI Reading Tiered Fidelity
Inventory (RTFI)

Connecting
the Dots

RTFI Companion Documents

Tier 1 Coaching Prompts

Theoretical Models/Tools

In R-TFI: “School-Wide Reading Model”
• Multi-tiered structures encompassing:
(1) systems to address the continuum of reading needs
across the student body,
(2) evidence-based practices focused on the big ideas of
reading designed to improve reading outcomes for all
students, and
(3) data use and analysis.
Note: EVERY item on the RTFI is part of a “schoolwide reading
model”

Multi-Tiered System of Support
for Literacy Instruction

Literacy Improvement Pathway

Adapted from Shanahan’s Literacy Improvement Pyramid

Leadership

Food For Thought
• “Place a good practice in a bad system, and
the system will win every time”
Adapted from S. Sarason

• Every system is perfectly designed to get the
results it gets.
W. Edwards Deming

District (central office) knowledge/skill in the following:
• Processes to select effective strategies (programs, practices,
activities) aligned to the SVR to ensure what will be selected
will result in improved outcomes
• Components of word recognition and language
comprehension and the changing emphasis (Appendix I) at
each grade level served
• Fidelity assessments used to determine effective use of
strategies
• Student outcome data collected and analyzed to determine
successes and challenges

Simple View of Reading:
District-Level Practice

Building Leadership Teams knowledge/skill in the following:
• The components of word recognition and language comprehension
and the changing emphasis (Appendix I) at each grade level served
• How fidelity and outcomes will be measured
• How to analyze aggregated student outcome data based on the
components of the SVR to determine success and barriers across
grade levels and schoolwide
• Impact on resources (teacher time, staffing) that may effect
resources allocated to other school priorities
• School leaders need to know “look-fors” to know if explicit
instruction in the components of the SVR are happening in the
classroom setting

Simple View of Reading:
Building-Level Practice

1. Establishing and Conveying Vision
•Creating, articulating, stewarding shared mission and
vision
•Implementing vision by setting goals and performance
expectations
•Modeling aspirational/ethical practices
•Communicating the state of the vision
•Promoting data use for continual improvement
•Tending to accountability
Hitt & Tucker, 2016

Leadership: Domain One

2. Building Professional Capacity
• Selecting faculty and staff
• Individualizing learning opportunities
• Building trusting relationships
• Providing opportunities to learn
• Protecting teachers from distraction
• Creating communities of practice
• Engendering responsibility for learning
Hitt & Tucker, 2016

Leadership: Domain Two

3. Creating Supportive Organization for Learning
• Acquiring/allocating resources for mission
• Considering context to maximize organizational
functioning
• Building collaborative processes for decision-making
• Sharing and distributing leadership
• Building on diversity
• Strengthening and optimizing school culture
• Maintaining high-performance expectations
Hitt & Tucker, 2016

Leadership: Domain Three

4. Facilitating High-Quality Learning Experiences
• Maintain safety and orderliness
• Personalizing the environment to reflect student
backgrounds
• Developing and monitoring curriculum program
• Developing and monitoring instructional program
• Developing and monitoring assessment program
Hitt & Tucker, 2016

Leadership: Domain Four

5. Connecting with External Partners
• Building productive relationships with families and
communities
• Engaging families in collaborative processes
• Anchoring schools in the community
Hitt & Tucker, 2016

Leadership: Domain Five

Explore the Tools to Examine Leadership

Case Study
Application:
Leadership
Which Leadership
tools would you utilize
in this scenario?

What to
Teach

Early Literacy

Conventional Literacy

• Phonological Awareness
and Memory
• Alphabet Knowledge
• Rapid Automatic Naming
• Writing Letters and Name

• Phonological and Phonemic

• Concepts of Print/ Print
Knowledge

•

•
•

•

Awareness
Decoding (Phonics,
Advanced Phonics)
Fluency
Vocabulary
Comprehension

• Oral Language

Components of Literacy

Simple View of Reading

From Scarborough's "Rope" Model in Handbook of Early Literacy
Research, Volume 1, Susan B. Neuman and David K. Dickinson, 2001.

At our school site, we:

Phonological
Awareness
Checklist

1.Provide brief daily practice
2. Model the sounds
3.Provide explicit and systematic
phonological awareness instruction
4.Use concrete materials and hand
motions when initially teaching the
skill
5.Teach the entire progression of
phonological awareness skills

At our school site, we:

Phonics
Checklist

1.Follow a logical scope and sequence for
phonics instruction (sequential)
2. Explicitly teach phonics skills including
decoding multisyllabic words
3. Provide systematic phonics instruction
4. Provide many opportunities for practice
including:
• phoneme-grapheme mapping
• writing words, phrases, and sentences
• reading decodable text

5.Teach syllable types and morphology

Common
(Tier 1)
Basic words
used often in
everyday
conversation

Academic
(Tier 2)
More complex,
frequently
occurring words
in academic
settings

Content-Specific
(Tier 3)
Highly
specialized
words that are
related to a
specific
discipline
Beck, 2013

3 Levels (Tiers) of Vocabulary

Vocabulary Instructional Routine
Step 1: Introduce the word’s pronunciation.
Step 2: Introduce the word’s meaning.
Step 3: Illustrate the word with examples.
(and non-examples when helpful)

Step 4: Check students’ understanding.
Anita Archer, 2011

At our school site, we:

1.Use high quality classroom language.

Vocabulary
Checklist

2.Consistently use academic vocabulary.
3.Read narrative and informative readalouds in the primary grades.

4.Promote wide independent reading.
5.Teach word learning strategies:
context clues, morphemes [prefixes, suffixes,
base words], resources [dictionary,
thesaurus, on-line]

6.Explicitly teach critical vocabulary terms.
Anita Archer, 2020

At our school site, we:
1.Teach foundation skills to ALL students to

Fluency
Checklist

mastery. (Print skills, phonemic awareness,
letter-sound associations, decoding, sight
words, fluency)
2.Provide extensive reading practice: Echo

reading, Choral reading, Partner reading,
Phrase reading
3.Focus on building accuracy, automaticity,

and expression.
4.Focus K-1 fluency on automatically naming

letters and sounds, blending and segmenting
3, 4, and 5 phoneme words orally, decoding
cvc words and reading decodable text.

The Foundation On Which Comprehension Is Built
Timothy Odegard, Plain Talk 2020

Progression of
Text-dependent Questions

Fisher & Fry, www.fisherandfrey.com
42

At our school site, we:
1.Ask questions on critical content as we

read books to students.

Comprehension
Checklist

2.Ask text-dependent questions as

students are reading text.
3.Have students generate questions on

passages.
4.Teach text features, both narrative and

informative.
5.Use retrieval practice procedures to

review content.
6.Have students write in response to

passages.
Anita Archer, 2020

Writing—the ability to
communicate one’s ideas
effectively through
written/printed words

Writing is important
in its own right

Writing

Emphasis is on the
value that writing
has to reading
achievement

Modeling

Writing
About
Text

Summarizing
Analysis/Critique
Synthesis
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At our school site, we:

Writing
Checklist

1.Handwriting is incorporated in the early
grades
2. Tie word and spelling writing to the
phonics lessons
3.Write in response to text
4.Connect language development to writing
5.Incorporate daily options for writing short
and longer writing pieces
6.Have a scope and sequence of
foundational skill development

Explore the Tools to Examine What to Teach

Case Study
Application
Which What to Teach
tools would you utilize
in this scenario?

Amount of
Instruction

Why Amount of
Instruction?

Systems
Support of
Amount of
Instruction

Research
suggests that
amount of
instruction is
the single
most
important
alterable
determinant
of learning

• District leaders should
communicate to building
leadership and ensure all
schools have schedules that
allocate at least 90 minutes of
core reading instruction daily.
• District leaders should
communicate to building
leadership and ensure all
students are receiving at least
90 minutes of core reading
instruction daily

Explore the Tools to Examine Amount of Instruction

Case Study
Application:
Amount of
Instruction
Which Amount of
Instruction tools
would you utilize in
this scenario?

Quality of
Instruction

• Focus instruction on critical content

Elements
of Explicit
Instruction

• Sequence skills logically
• Break down complex skills and strategies
into smaller instructional units
• Design organized and focused lessons
• Begin lesson with a clear statement of
the lesson’s goals and your expectations
• Review prior skills and knowledge before
beginning instruction
• Provide step-by-step demonstrations
• Use clear and concise language:

Elements
of Explicit
Instruction
(continued)

• Provide an adequate range of
examples and nonexamples
• Provide guided and supported practice
• Require frequent responses
• Monitor student performance closely
• Provide immediate affirmative and
corrective feedback
• Deliver the lesson at a brisk pace
• Help students organize knowledge
• Provide distributed and cumulative
practice

A Structure for Instruction that Works

Fisher & Fry, www.fisherandfrey.com

Explore the Tools to Examine Quality of Instruction

Case Study
Application:
Quality of
Instruction
Which Quality of
Instruction tools
would you utilize in
this scenario?

Instructional
Materials

Instructional
Material
Critical
Elements

Critical Elements to Review
• Alignment to Big Ideas of Reading
• Explicit instructional routines
• Extension and remediation supports
• English Language Learner supports
• District resources to purchase program
components (short and long term)
• Availability of professional learning to
understand the program components
and from high-quality implementers for
on-going technical assistance

Core Reading Curriculum Pre-Corrects

Instructional
Material
Pre-Corrects

• The perfect program does not exist
• The data will drive what program
elements need to be considered over
others
• Core reading programs include more
than what is necessary
• Choosing the program is only half the
battle
• All program publishers will reference
curriculum standards and research but
not all programs are created equal

Phonemic Awareness
Red Flags
- Program does not distinguish
between phonemic awareness and
phonics
- Lessons and tasks include letters
- Students are prompted to respond
with letter names, not sounds

More Phonemic
Awareness Red Flags
- Program only teaches rhyming and
matching initial consonant sounds
in words
- Program teaches a letter a week and
incidentally tells children that the
letter makes a certain sound
- Instructs teachers to avoid breaking
words into their parts

Phonics
Basic Decoding Red Flags
• Program does not distinguish between
phonemic awareness and phonics
• Not enough opportunities for practice
• Program moves too quickly without time for
students to master skill
• Does not use decodable texts and instead uses
leveled texts

Phonics
Decoding Red Flags
• Phonics instruction ends before longer, more
complex words are included
• Program provides practice in patterns not yet
taught
• Teacher-made mini lessons to address
student errors

Phonics
Advanced Decoding Red Flags
• Phonics instruction ends before
multisyllabic words are included
• Not enough opportunity for practice
• Word study does not include a systematic
scope and sequence

Vocabulary
Red Flags
• Using the dictionary to look up words
• Copying words or definitions multiple times
• Teacher not using/modeling rich language in
conversations and instruction with students

Comprehension
Red Flags
• Teacher modeling (thinking aloud) is the primary
instructional strategy
• Instruction is all activity oriented
• Not enough time for students to orally process
comprehension
• Focus only individual pieces of literature, as opposed
to the process of comprehending text
• Students are asked to read too many texts in a short
period of time
perio

Fluency
Red Flags
• Focus is on speed of reading (as opposed to
accuracy, automaticity, and expression)
• Uses fluency-building activities as comprehensive
reading instruction
• Instruction focuses on the “words read per minute”
measure
• Reading passages too early in the curriculum in
kindergarten and first grade

Explore the Tools to Examine Instructional Materials

Case Study
Application:
Instructional
Materials
Which Instructional
Material tools would
you utilize in this
scenario?

Assessment

Changing Emphasis of the Five Components

Root Cause Analysis
Why didn’t students master the skills
• Because they did not receive adequate or enough
in phonemic awareness that are
instruction in Kindergarten in phonemic awareness
expected by the end of Kindergarten?

Why didn’t students receive adequate
• Because the Kindergarten teachers were only
or enough instruction in Kindergarten
incidentally teaching phonemic awareness skills.
in phonemic awareness

Why were the Kindergarten teachers • Because the K teachers did not receive training on the
only incidentally teaching phonemic
evidence-based curriculum the district adopted two
awareness skills?
years ago for phonological awareness.

Why hadn’t the Kindergarten
• Because when the curriculum was adopted, a reading
teachers received PD on the adopted specialist was trained to train on the curriculum, but
phonological awareness curriculum?
she has since left the district

Explore the Tools to Examine Assessment

Case Study
Application:
Assessment
Which Assessment
tools would you utilize
in this scenario?

Leadership

Areas
Addressed
Within
Tier 2 & 3
of the
RTFI

Professional Development

Assessment

Targeted Interventions

Families

• 95% Group
• MIBLSI
• Doug Fisher & Nancy
Fry
• Tim Shanahan
• Timothy Odegard
• Dr. Carol Tolman
• Anita Archer
• Mike Schmoker
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