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Presentation Notes
“Twice Exceptional” is a term used to indicate that a student has more than one exceptionality, most often giftedness and one of the disabilities from the 13 disability categories under the IDEA.





Disability Categories

o Autism * Orthopedic Impairment
 Blindness e Other Health Impaired
e Deafness » Specific Learning

 Emotional Disturbance  Disabillity

e Hearing Impairment e Speech or Language

* Intellectual Disability Impairment

« Multiple Disabilities e Traumatic Brain Injury
e Visual Impairment
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Categories of Giftedness

e Superior Cognitive ° C_reative Thinking
- Reading/ Writing ~ *  V'sual Art

H _  Dance
* Mathematics » Drama/Theater
e Science e Music

e Social Studies
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Which areas of Twice
Exceptionality are most likely In
your classroom?

Specific
Autism and Learning
Gifted Disability and

Other Health
Impaired and

Gifted Gifted
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Because these disabilities are more common than others, you are more likely to see students with these disabilities in your gifted populations. This is not because few blind (for example) students are gifted, but because there are far fewer students are blind overall.



Common Characteristics

of Twice Exceptional Students

Attention Deficit/

Hyperactivity
Disorder

Specific Learning
Disability

Autism Spectrum
Disorder (Asperger)

Academics

Attention

Organization
Social

Behavior

Ohio

Difficulty beginning or
finishing tasks

Strength in critical and
creative thinking

Fidgets and trouble
staying seated
Easily distracted

Difficulty following
directions and keeping on
task

Difficulty understanding
social cues

Interrupts or blurts out
Impulsive
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Strength in one area but
not in another (ex: strong
vocabulary but poor
reader, etc.)

Overactive or inactive
Easily distracted

Difficulty understanding
and following directions or
planning tasks

May have difficulties with
social contexts

Oppositional as a coping
strategy

Normal cognitive
development

Intense focus on a
particular topic

Repetitive patterns of
behavior

Difficulty with transitions
or unknowns

Difficulty developing
peer relationships and
lack of empathy

Emotionally fragile
(meltdowns, etc.)



Challenges in Identifying Twice
Exceptional Students

Giftedness can mask disability
Disability can mask giftedness

Both exceptionalities can mask each other
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Giftedness masks disability – tend to perform high but tend to be very disorganized (executive function issues), anxious, withdrawn, easily frustrated, or act out in the classroom. 

Disability masks giftedness – tend to perform slightly below grade level expectations but may catch on to interventions quickly, may have a strong vocabulary but poor speller, may be able to demonstrate high levels of critical thinking when analyzing a text heard aurally but struggle to read grade level text, etc. May also see high levels of frustration from these students.

Both mask each other – perform on grade level but might have poor memorization of facts (multiplication facts for example) but have strong comprehension. May have strong oral language skills but might be resistant to tasks such as writing or reading. Often use high intellect to employ coping skills that make it challenging to identify areas of weakness. These are the hardest to identify.


Why should we be concerned?

At greater risk for underachievement

At increased risk for developing social and
emotional problems

Regression In ability may be seen over time
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Red Flags for Twice Exceptional

* Uneven classroom performance
e Capable but disorganized
o [nability to initiate tasks

e Social anxiety or other social factors leading
to lack of participation
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Performs well in class but performance does not translate to tests and vice-versa
High verbal abilities but difficulty with calculations
Capable writers but won’t write
Has testing to indicate giftedness but this does not translate to classroom performance



Red Flags for Twice Exceptional

Subtest score discrepancies
— Clinically significant
— Even in "average to advanced” range

Differences between whole group and
iIndividually administered assessments
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Serving Twice Exceptional,
Rights and Responsibilities
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Federal Government Guidance

 Federal Register
o Office of Civil Rights
e Office of Special Education Programs

Federal court cases

—Mr. | and Mrs. | v. Maine School
Administrative District No. 55
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While federal government does not speak to the identification of Twice Exceptional students it does acknowledge this population exists and should neither be excluded from access to special education and related services nor denied access to advanced courses. The federal government is also clear that just because a student with a disability is “passing” does not mean they should automatically denied special education and related services.

Federal Register Vol. 71, No. 156, August 14, 2006 –
 “Section 300.101(c) has been revised to clarify that a free and appropriate public education (FAPE) must be available to any individual child with a disability who needs special education and related services, even though the child has not failed or been retained in a course, and is advancing from grade to grade.” Rules and Regulations Subpart B – State Eligibility – FAPE requirements

Office of Civil Rights – Dear Colleague Letter, December 26, 2007 – 
You can not deny access to advanced courses based on disability or condition acceptance into these courses on students giving up special education or related services. Schools can not set criteria that has the tendency to or effectively excludes students with disability the opportunity to participate UNLESS such criteria can be proven necessary for the course. 

Office of Special Education Programs – Letter to Anonymous, January 13, 2010 -  
“It remains the Department’s position that students who have high cognition, have disabilities and require special education and related services are protected under the IDEA and its implementing regulations.”

“For example, a child with high cognition and ADHD could be considered to have an ‘other health impairment,’ and could need special education and related services to address the lack of organizational skills, homework completion and classroom behavior, if appropriate. Likewise, a child with Asperger’s Syndrome could be considered under the disability category of autism and the individualized evaluation would address the special education and related service needs in the affective areas, social skill and classroom behavior, as appropriate.”

This was reiterated in Letter to Delisle in December 20, 2013 and Special Education Field Advisory Memo from June 2015.


Mr. I and Mrs. I v. Maine School Administrative District No. 55 – 2007 – First Circuit Court of Appeals - 
Case centering around a gifted student with Asperger’s. In late elementary school the student began refusing to complete work and also began self-injurious behavior and eventually attempted suicide.
The family sought to place the child on an IEP but the school district determined she was not eligible for one since she was not failing academically, even though her grades had dropped.
The family appealed the decision made by the district and this eventually lead to a lawsuit. 
The United States Court of Appeals, First Circuit, determined that the student was indeed a student who should have been found eligible for an IEP under the IDEA. Essentially the court said that there is nothing in the IDEA that limits the educational impact of a disability to only those who are failing.



What does our state say?

Consult with school psychologist to select
test

Use allowable accommodations from IEP or
504 on tests
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What does our state say?

Certain assessments allow the use of a
General Abilities Index (GAI) instead of the
full-scale 1Q

Use strength based planning
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ldentifying Twice
Exceptional Students

Intrapersonal versus Normative

Important to evaluate areas of strength as
well as areas of weakness

Strengths and weaknesses revealed through
comprehensive evaluation
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Strengths and weaknesses should be identified based on the students own strengths and weaknesses not compared to others or a set standard


Comprehensive Evaluation
Should be in-depth assessments of both
strengths and weaknesses

—QObservations
—Portfolio assessments
—Performance over time
—Samples of classwork

—Samples from work done outside of the school
setting, particularly in an area of strength for the
student

—Other assessment data
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individually administered assessments are preferred but group assessments that produce an individual profile may also be useful in determining overall strengths and weaknesses



Strength Based Planning

* Necessary to develop weaknesses through
strengths

* Include educators from both gifted and special
education

e Resources for Strength Based Planning:

—Appendix D from ODE’s Twice Exceptional
Guide

—Belin Blank Center’s quide for working with
twice exceptional students
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Appendix D = http://education.ohio.gov/Topics/Special-Education/Educating-Gifted-Students-with-Disabilities
 
Belin Blank = http://www2.education.uiowa.edu/belinblank/clinic/


http://education.ohio.gov/Topics/Special-Education/Educating-Gifted-Students-with-Disabilities
http://www2.education.uiowa.edu/belinblank/clinic/

Role of the
Classroom Teacher
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Classroom Teacher Is Key

Twice Exceptional students are easily
overlooked

When a change in performance
expectation occurs, twice exceptional
should be considered

Instructional practices can either create or
eliminate obstacles
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Don’t assume just because the student is “doing fine” that they are actually “doing fine” – for twice exceptional students average performance may actually indicate ‘failure to thrive’

Many twice exceptional students can have behavioral challenges related to their disability or to frustration from increased demands of the school setting – consider the function and purpose of the behavior – create positive behavioral supports (PBIS)



Strategies for Teaching Twice
Exceptional Students

« Incorporate student interests * Time-based

+ Vary teaching style accommodations
« Front-load instruction  Assist with organizational
weaknesses

e Chunk learning or directions

e Use curriculum compacting
for areas of strength

o Scaffold instruction In areas
of weakness

 Allow for alternative ways to
demonstrate learning

e Minimize social stressors
* Provide quiet spaces
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Possible scaffolds might include – text-to-speech technologies, audio books, voice recording for dictations, use of calculator, etc.


Other Considerations

Seek out opportunities for professional
development

Encourage collaboration between gifted
education, special education and general
education teachers
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Contact:

gifted@education.ohio.gov %
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Socilal Media

facebook Ohio Families and Education
Ohio Teachers’ Homeroom

Linked[[i]  ohio-department-of-education

€y storify  storify.com/ohioEdDept

: @OHEducation
Fwikkers @OHEducationSupt
Yl ohioEdDept
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